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Part 1 
Introduction 
[bookmark: _Hlk198052711]This analysis will examine Glending, Rodriguez, Newbury and Wilmot’s (2021) research article, ‘Adverse Childhood Experiences (ACEs) and trauma-informed approaches in youth justice services in Wales: an evaluation of the implementation of the Enhanced Case Management (ECM) project’. The research took place at Bangor University and was published on March 21st.
[bookmark: _Hlk198053178]The research focused on ACEs and the impact of trauma on young people and how this can lead to them getting involved in drugs, gangs, and exploitation. It also examined how trauma-informed approaches can help youth workers better manage the challenges presented in a way that is more centred on the needs of young people. 
The purpose of the research was to help youth workers become more aware of the dangers young people are facing and to highlight the importance of getting appropriate training so that a gentler approach is taken towards supporting young people with their problems. It also suggests that youth workers should be given appropriate training before they start working in the Youth Work sector so that they feel suitably prepared. 
This analysis will also investigate the methodology and methods that have been applied within the research design. In terms of methodology, this research article appears to be a pragmatic design due to its focus on different and wide approaches, and this will be discussed in more depth in the main body. The methods of data collection undertaken in this research included surveys, interviews, enhanced case management, case studies, and discussions. The data collected came from the opinions and personal experiences of practising youth workers.

Methods
The method of data collection used in this research article was a mixture of things, such as surveys, interviews, case studies, and discussions.
Surveys, interviews and discussions were probably selected because these are a good way of getting opinions, views, and help researchers to know how people understand things they are experiencing. It is also a good way to get detailed information from participants on their views, and can be used in a mixed-methods approach (Cottrell, 2014; Cresswell and Cresswell, 2018). With interviews, the researcher has more control over the questions that are being asked and the direction they take. Also, the researcher is able to go back and ask participants for more information if they need to, especially as the researcher can create a safe space/environment and build a rapport with them, and this means the participants may feel more able to open up to them (Cottrell, 2014). 
[bookmark: _Hlk198055850]However, the disadvantages of using these types of data gathering methods include that they can be time consuming which means it can be hard to get lots of them done in the time scale available. Also, it can be difficult to find participants willing to take part as professional practitioners are have a lot of work to do and might be too busy (Cottrell, 2014). With questionnaires, sometimes the questions can be misinterpreted, misconstrued, or not fully answered in the way the researcher was hoping for (Cresswell and Cresswell, 2018). Additionally, sometimes participants will focus on the answers that they think the researchers are hoping for, and this can be a problem as the data gathered may not be a true representation of a participant's experiences (Cottrell, 2014; Cresswell and Cresswell, 2018).
Using case studies is a good way to get insight into real-life experiences of practitioners (Cottrell, 2014). Case studies can also reveal “unexpected insights into complex systems or issues” (Cottrell, 2014, p. 163). Moreover, case studies provide a theoretical framework to help with understanding what theories practitioners use and the broader context in which they work (Cresswell and Cresswell, 2018). 
However, one of the key the disadvantages of using case studies are that it can be difficult to generalise upon them, which means that the information in one case study may not apply to every situation (Cresswell and Cresswell, 2018). Also, Cottrell (2014) highlights how case studies can create a lot of data and information which can be time consuming and complex to manage (Cottrell, 2014).
The methods used were appropriate to answer the question because they helped to provide a detailed insight into the experiences of practising professionals (Cresswell and Cresswell, 2018). However, because of the disadvantages previously mentioned, alternative methods could have also been considered, for example, more creative approaches like getting the young people involved in the research by getting them to create a mind map and/or tables, or pie charts. These methods might have been helpful/ better suited to this research because they would have provided the views and opinions of the young people who are the service users. 
The research used varied methods of data collection (surveys, interviews, discussions, and case studies), and its methodological approach was a mixed methodology. This methodology was probably chosen so that the researchers could examine qualitative and quantitative data separately and then compare the results of their findings to confirm or disconfirm each other (Cresswell and Cresswell, 2018). 
This research article also appears to be a pragmatic design because it is mainly concerned with the practical outcomes and how they can be applied in future Youth Work practice. Cresswell and Cresswell (2018, p.11) define pragmatism as “open[ing] the door to multiple methods, different worldviews, and different assumptions, as well as different forms of data collection and analysis”

Participants 
57 participants took part in the research survey, 26 men and 29 women across a range of roles within Youth Work. The participants were aged between 18-64 years old, with the majority being aged between 35-44 years.
Participants were selected via purposive sampling according to their “place of work and occupation” (Cottrell, 2014, p. 125). Purposive sampling was a good method for the researchers to use because this meant that the participants had advanced knowledge and understanding, as well as wide experiences in the field of youth work. Their opinions were valuable in that the researchers were able to get insight into the challenges that young people and youth workers face, and the approaches that are helpful in improving knowledge about training gaps and what opportunities should be made available. 
In terms of the number of participants, there were enough from a professional practitioner standpoint, however, it would have been useful to maybe gain the opinions of others, such as the young people and the communities around them. Also, it was noticed that in the article that although the focus was on the South Wales Police area, police workers only accounted for 11% of the participants, so expanding on these would be helpful in gaining more opinions and insight into their perspectives on the problems and issues presenting in young people.
The participants were Youth Work practitioners who worked in the sector, and included head of service, deputy assistant director, YOT management board member, team leader, middle manager, senior practitioner, senior specialist worker, practitioner specialist worker entry level (student placement).
The participants were appropriate because it was relevant to the field of research and allowed the researchers to gather appropriate and useful data straight from those practitioners who are experienced in the field of Youth Work. This is important because, according to CLD Standards Council (2019), youth workers are focused based and have a hands-on approach to supporting young people. They are also key to building trust and rapport in their relationships with young people so this means they are best placed to voice their opinions and views and researchers can listen to them and take this into account to forward research and knowledge on current practice, so that they can offer solutions to the problems young people face today (Sapin, 2013).

Ethical Issues 
Ethical considerations that the researchers had to consider are that no harm will come to either the researchers themselves or the participants. This meant that the correct legal procedures had to be followed, such as informed and signed consent, ensuring participants understood the nature of the research they were taking part in, ensuring participants’ anonymity, confidentiality and carrying out the research in an appropriate environment (Cottrell, 2014; Yip, Han and Sng, 2016). The British Educational Research Association (BERA) (2018) states that “…educational researchers should operate within an ethic of respect for persons, including themselves, involved in or touched by the research they are undertaking”.  This means, the researchers for this article had a duty of care to protect the participants and themselves from any harm, dangers, and/or risks that they may have faced.
When working with participants, the researchers for this article probably considered things like ensuring they presented themselves in a professional way, because if they did not, the participants may not take the research process seriously. They likely would have also ensured that all preparations for the methods of data collection guidelines were properly planned and that they met the “Data Protection 2018 and the General Data Protection Regulation 2018” to ensure that all the data was stored securely (University of Wales Trinity Saint David, 2022). BERA (2018) states that “data [should be] stored on secure premises; [with] the use of password protection and data encryption” which means that researchers could come into ethical issues if the data is put on a shared drive or memory stick where it could potentially be shared and the participants confidentiality and data could be leaked, which would endanger their safety. Providing information could be an ethical issue too, as the participants may not understand what is being asked of them, and they may not then be answering the questions appropriately (Cottrell, 2014).
The steps taken in the research article to meet ethical standards were that the survey was focused on practitioners, and that their answers remained confidential, so as not to disclose their names, and before taking part, they had to fill out a consent form before taking part in the survey (Cotrell, 2014; BERA, 2018).  Additionally, other steps taken to meet the ethical requirements were that six young people took part in the interview, and if the young person felt uncomfortable answering the questions that they could stop the interview at any point. Additionally, their participation was voluntary and for them taking part in the interview they got a £25 shopping voucher. The ethical standards for the survey were appropriate as the researchers were protecting the privacy of the participants. Also, getting them to fill out a consent form was important, as it ensured that their identity was protected and remained anonymous. The interview was also appropriate, however, by giving them a £25 shopping voucher the participants may not answer the questions honestly and carefully, and instead they might respond with what they think the researchers want to hear. Moreover, the £25 shopping vouchers could be seen as a bribe, so the data may not be reliable. 

Conclusion 
This analysis has examined Glending, Rodriguez, Newbury and Wilmot’s (2021) research article, ‘Adverse Childhood Experiences (ACEs) and trauma-informed approaches in youth justice services in Wales: an evaluation of the implementation of the Enhanced Case Management (ECM) project’. Through evaluating and reading the research article, we have found out about ACEs and the impact and effect trauma has on young people and examined how trauma-informed approaches can help youth workers better manage the challenges presented in a way that is more centred on the needs of young people. The main issues that we have looked at are that the data-gathering methods were time-consuming, and that the time scale may take longer than expected, and they may not be able to interview many people. Additionally, with the use of questionnaires, sometimes the questions can be misinterpreted, misconstrued, or not fully answered in the way the researcher was hoping for, and the participants might focus on the answers that they think the researchers are hoping for, and this can be a problem as the data gathered may not be a true representation of a participant's experiences. Furthermore, looking at case studies, it was found that it can be difficult to generalise upon them, which means that the information in one case study may not apply to every situation. It was found that the research methods were appropriate to answer the research question in that they did meet the aims of their research. The people who will be interested in this research article will be youth workers, young people, practitioners, police officers and service users. Additionally, the research is very relevant to young people, practitioners and service users, who will all likely be impacted by it. This research has helped support practitioners and youth workers to ensure that they are receiving the appropriate training. The only thing that would have made it perhaps more relevant would be if it were to have included more young people, so that their views and opinions could have also been taken into account for this research article.
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Part 2 : 
Title/ Question
How do Adverse Childhood Experiences (ACEs) affect young people's relationships? 

Introduction/Background information  
Research shows that in the United Kingdom, “47% of people experienced at least one adverse childhood experience (ACE), with 9% of the population having 4+ ACEs” (NHS, 2025 cited in Bellis et al., 2014). The three main transitions in adolescence that can be affected by young people’s ACEs are physical, biological and social. The focus here will be on social transitions. ACEs can have an effect on young people's social transitions in many ways, including impacting their relationships with family members, friends, youth work practitioners, and the wider community. 
As stated by Guo et al. (2024), young people subjected to ACEs are more likely to experience developmental difficulties than their peers. This is because they may have trust issues, challenges regulating their emotional responses, and will find adapting to new situations more demanding. For these reasons, young people may struggle to form new relationships, acting out and questioning whether they can trust new people they meet. They are continually searching for a safe space. This means that their interpersonal, social and academic development is often negatively affected.
Moreover, according to the NHS (2025, p. 1) ACEs can affect young people’s social ability and their “capacity to make and keep healthy relationships and other friendships”. Furthermore, the longer ACEs go on, the more likely it will affect their social development, such as the ability to form healthy, meaningful relationships, and they then may get involved in the wrong kind of friendships (Reniers et al., 2016). As a result, young people who have experienced ACES can end up getting involved in drugs, alcohol, gangs, exploitation, and grooming (Harolyn et al., 1998, cited in McCrystal, Percy and Higgins, 2007).
Poole et al. (2018, p.2) explain there are two dimensions to “social relationships: objective (i.e., the structure and function of relationships) and subjective (i.e., involvement in relationships, perceived availability, perceived adequacy, feelings/emotions)”. This is important for youth work practitioners to understand so that  they can support young people in building and forming trustful relationships by just listening to their views, opinions and perspectives, as well as the problems they face (CLD Standards Council 2019).
[bookmark: _Hlk198794215]The National Occupational Standards (NOS) highlight the importance of forming and creating relationships by using “YW01 initiate, build, and maintain relationships with young people” (CLD Standards Council 2019). Sapin (2013) supports this idea saying how it  can help the young person to open up to the practitioner and researcher about their social development and the impact that ACEs have on their development, such as making friendships in the wrong places or getting involved in gang culture, as young people may feel that they fit in with them and they feel accepted by them.
Therefore, by practitioners using the Five Pillars of Youth Work, which are “educative, expressive, participative, inclusive, and empowering”, to underpin their practice, they can ensure that they are providing young people with a safe space to open up and be themselves (CWVYS, 2018, p. 6). This means that youth workers should always aim to ensure that young people feel able to open up and express their feelings, and that they feel included by everyone so that no one feels left out (CWVYS, 2018, P.4 ). Doing this can help young people develop positive relationships with practitioners and other young people, supporting them in developing their social interaction skills (CLD Standards Council 2019).
[bookmark: _Hlk198797113]To be able to do this well, youth work practitioners should have a good understanding of how ACEs affect young people, so that they can take trauma-informed approaches within their practice (Glending, Rodriguez, Newbury and Wilmot’s 2021).  Doing this effectively can help youth workers better manage the challenges presented in a way that is more centred on the needs of young people. (Glending, Rodriguez, Newbury and Wilmot’s 2021) Using these sorts of approaches can also help build trustful relationships and positive rapport with young people (CLD Standards Council, 2019).
Undertaking participatory approaches in research with young people and practitioners helps researchers focus on the key aspects of youth work, which is defined in the National Occupational Standards (NOS) (CLD Standards Council, 2019, p. 4) as:
Enabling young people to develop holistically, working with them to facilitate their personal, social and educational development, to enable them to develop their voice, influence and place in society and to reach their full potential.
(CLD Standards Council, 2019, p. 4) 
This means there is a focus on the young people as a whole and this should apply to every activity linked to the Five Pillars of Youth Work, including research (CWVYS, 2018). 
Therefore, this small-scale research project intends to focus on ACES and how they can affect young people’s ability to build trustful relationships with their family, friends, youth work practitioners, and their wider community. It also looks at the ways practitioners build meaningful relationships with young people and how being trauma-informed helps them to be more effective practitioners. 

Aims and Objectives
Aim
The main aim of this research proposal is to examine how ACEs can impact on how young people build and manage relationships with their families, friends, youth workers and their wider community.

Objectives
To achieve the aims, the research intends to concentrate on the following questions:
1. [bookmark: _Hlk198108488]In what ways do ACES impact young people’s relationships with their families, friends, youth workers and their wider community?
2. How do practitioners form meaningful and trustful relationships with young people using participatory approaches? 
3. How do trauma-informed approaches help youth workers ensure effective practice when faced with challenges, particularly when identifying the needs of young people affected by ACEs?


Methods
Using participatory approaches, it is proposed to examine how practitioners form meaningful and trustful relationships with young people. 
This will be a qualitative research study using a small group of participants. Cottrell (2014, p. 120) states that qualitative research “can be applied usefully to a range of subject disciplines where the material is more difficult to reduce to a set of measurable entities”. This implies that this is a better approach for understanding participants’ opinions, attitudes, views and feelings. By using qualitative research methods, the researcher hopes to be able to discover a deeper understanding of the experiences of youth workers and how young people think and feel in relation to the world around them, as well as the people they have relationships with. “The main focus in qualitative research is to understand, explain, explore, discover and clarify situations, feelings, perceptions, attitudes, values, beliefs and experiences of a group of people”. (Kumar, 2019, p. 170).
The researcher will be conducting the study using data collected from interviews and focus groups. Interviews can provide rich and in-depth sources of information to gain a better understanding of practitioners' experiences of working with young people Cottrell, 2014:Morgan et al 2014). The interviews will gather data through the use of closed and open questions. The participants’ responses should give further insight into the issues being explored. This approach allows for exploration and investigation of themes and ideas which may be generated ( Cottrell, 2014) 
The same participants who have been interviewed individually will also be invited to take part in a focus group. It is hoped that this approach will provide new and varied data to build a bigger picture and gain more perspective on how young people who have experienced ACEs relate to others, as well as the emotional challenges they face. Focus groups are different to interviews, as topics are introduced for discussion rather than questions and they “…rely on interaction within the group based on topics that are supplied by the researcher” (Morgan 1997, cited in University of Surrey, Winter 1997,p.1). 


Participants
The researcher intends to select youth workers, therapists, teachers, social workers, and young people as participants. 
Five practitioners will be invited to take part in this study. Participants will be recruited from online advertisements, which will be sent to school administrators and practitioners in youth work settings.  
The research will take place in youth work and/or other professional settings to ensure that participants’ needs are being met. 

Ethical issues
Before starting this research project, the researcher will gain ethical approval via the UWTSD Ethical approval form and committee process. BERA ethical guidelines and the Community Participatory Ethical Guidelines will also be adhered to. 
The reason that the researcher has chosen focus groups, and interviews to be answered by the practitioners and other professionals, such as therapists, teachers, and social workers, is that if young people directly take part in the research, it could be a trigger to trauma for them and there is a need to ensure that young people are safe from distress or harm.  As shown in BERA (2018, p. 8), “all social sciences should aim to maximise benefit and minimise harm”.
Young people who have experienced ACEs are particularly vulnerable, often due to abuse or neglect in their background( Shanta R et al,2003). Directly taking part in a research study may lead to them feeling exploited, fearful and open to further abuse Shanta R et al,2003).  BERA (2018, p. 19) states that “The more vulnerable the participants, the greater the responsibilities of the researcher for their protection. Additionally, it is often found that there are adverse experiences that young people hide and feel fearful to disclose (Banks and Morgan, 2010). Practitioners, therefore, have a duty of care to provide a safe space/ environment in which young people feel respected so that they can open up (CLD Standards Council, 2019). 
By conducting the study through interviews and a focus group with other practitioners, the young people are more likely to be protected from further harm and distress, as there will be professional practitioners present to oversee things (Schenk, Williamson, 2005). Although the participants have the right to withdraw at any time, young people may find this difficult as they may wish to please the researcher and, as a result, may feel compliant feel they cannot withdraw from the project. (Schenk, Williamson 2005) 
Even though the participants will include professionals, their needs, rights, views, and vulnerabilities still have to be considered( Levine et al, 2004). Participants may feel attracted to the study due to their own ACEs in childhood( Levine et al, 2004).  All personal information gathered from participants will be anonymised. They will also be asked to anonymise the young people that they are discussing. This adds another level of protection for all those involved ( Cotrell, 2014; BERA, 2018).

Strengths and weaknesses
The strengths are that it is truly participatory in nature due to the way the data is collected and the method for analysing it, which is open and exploratory. This means that rich data can be collected and explored in depth. Many themes and ideas may be generated within this study, furthering knowledge and understanding of young people who have experienced ACEs, and the effects on their social transitions and relationships. 
The weakness of this research project may be that young people may not be directly involved for ethical reasons explained in the ethics section.  If this is the case, then the questions will be answered by professional practitioners, which means the researcher may not get the full picture. 

Methods of analysis
[bookmark: _Hlk198794549]The researcher has chosen to focus on and analyse data by using thematic analysis (TA). This approach is appropriate for the study of young people who have experienced ACEs because it explores themes and ideas generated by the data (Braun and Clarke). “TA is a method for developing, analysing and interpreting patterns across a qualitative data set, which involves a systematic process of data coding to develop themes” (Braun and Clarke, 2022, p. 4). The most important objective of thematic analysis is to explore themes that the researcher has observed in youth work settings and connected with young people. For example, those who have experienced ACEs may have difficulties with self-esteem, mental health, social interaction, forming and building relationships, and abandonment issues (   Youngmi, Haenim, Aely 2021) 
The focus of this proposed research project will be to further understand how ACEs impact social transitions and development, and to explore the long-term impact. This could help enable professional practitioners to work more effectively with young people. 

Reporting, feedback and dissemination
This research study will be posted on several sites, for example, Google Scholar. It will then be available to any professional practitioners who work with vulnerable young people, such as teachers, youth workers, social workers and many others. Hopefully, practitioners will be able to use the feedback to strengthen their practice, which could have a positive impact on them understanding the needs of the young people they work with. If posted in online forums, anyone needing to know more about how young people's relationships are affected by ACEs will be able to locate this study in the search. 
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