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Experiential Education and Sustainability can be supported through outdoor activities. The following report details an experiential approach to delivering the skills required for Stand up Paddleboarding as a facilitated activity. The project takes into account sustainability and considers gender equality, empowerment and environmental awareness. The report reviews current literature on the identified themes and discusses each in detail, before completing a critical analysis of the SUP activity.


Introduction

The following report discusses an outdoor experiential project, focused on the facilitation of a learning activity within a specific outdoor educational context. The facilitated activity chosen for the project was Stand up Paddle boarding (SUP). The participants identified for the project were group of four young women aged 18 to 25 years, all of which had expressed an interest in participating in a SUP activity. Three of the four young women were a close family relation, with the fourth being a person I have known for many years. 

Prior to commencing the activity, I identified a number of themes that I felt were relevant to the group and would therefore determine my facilitation style and delivery. The overall aim of the project was to facilitate development of skills necessary for the group to participate in future SUP activities under their own esteem. The project required a focus on experiential learning, allowing each individual, time for active learning, guided discovery and reflection-on-action (Hubble and West, 2009) with the group maintaining as much autonomy of the activity as possible. I also purposely kept the team as all-female, I believed an all-female group would benefit more from the activity through providing a safe environment, familiar to the group, creating the feeling of ownership, competence, independence and leadership, with an emphasis on psychological empowerment, (Lim and Dixon, 2017). 

The project had to identify and address areas of sustainability. Constructs of sustainability involve the consideration of social, cultural, economic and environmental movements, (Beams et al, 2019). Wayman, (2018), identified the main difference between environmental awareness and sustainability, stating, sustainability included social and economic climate. Hill (2012) discussed the relationship between sustainability and the recent financial crisis, resulting in social and economic instability, inequalities and social discourses, all of which pose threats to biodiversity, climate change and environmental protection. These discourses related directly to the community from which the group reside. The young women all grew up and still reside in the same Local Authority of Blaenau Gwent. Located in the heart of the South Wales Valleys, Blaenau Gwent is one of the smallest local authorities in Wales, with 98% of residence identify as white, 27% of the community identify as not in good health or suffering a long-term illness, (Blaenau Gwent Census, 2011). In 2014, the authority was placed in the top 10% in Wales as suffering areas of Multiple Deprivation, (Index of multiple deprivation, 2014). Along with these statistics, Wales online (2012) declared Blaenau Gwent the obesity hotspot in Wales, whilst BBC News (2015), identifies the community as having the highest death rate in Wales and the Welsh Centre for Health (2015) stated Blaenau Gwent has the worst overall health problems in Wales. The community also suffers from high levels of unemployment, with the local authority being the main employer.

Literature Review

Experiential Learning
The Association of Experiential Education, explains experiential education as;
A philosophy that informs many methodologies in which educators purposefully engage with learners in direct experience and focused reflection in order to increase knowledge, develop skills, clarify values and develop people’s capacity to contribute to their communities. (AEE, 2019)

The definition does not specifically identify outdoor education as the setting for experiential education or learning. Experiential education could possibly, if planned correctly, take place in all educational settings therefore what can an outdoor experience do for participants that a regular educational setting not?. Experiential learning in the context of formal education can, in my opinion be problematic. For those working within a structured setting, where curriculum requirements dominate the learning environment, facilitation of a subject to its learners can become stringent and repetitive. Freire (1970), considered education to be a form of oppression, ensuring the questioning of the world and societies within in it was left to those who considered themselves to be in a hierarchal position. Freire believed education should be a free relationship between teacher, student and society with focus on ‘problem-posing education’ that directly related to the lives of students, facilitated by the teacher but with no predetermined outcome. Freire was not the first educationalist to believe this form of education held value. Ord and Leather (2018), discussed the importance of American philosopher John Dewey and his contribution to expediential education within the outdoors. 
Dewey believed an experience becomes just that due to the transaction taking place between the environment and the individual. The educational experience comes from how we make sense of the world and how we act as a result. Reflection-on-actions from past experiences, leads to new future learning experiences. Dewey believed learning must involve thinking and problem solving, that all learning happens for a reason. He insisted, knowledge had moral consequences placing democracy centre stage promoting social justice. Dewey insisted the learner should be central to the learning process, with education negotiated between student and educator with any experience guided by their interests (Ord and Leather, 2018).

 Outdoor education may well be the ideal setting for experiential education to take place, however some educationalist and outdoor enthusiasts have their concerns. Loynes (2002), in his article ‘The Generative Paradigm’, has written critically on the topic. Loynes, raised concerns that the term experiential education was a simple tick box exercise. He questioned, how can a programme with pre-determined outcomes and a framework with course structure and time limitations be considered experiential?. Prior to the Generative Paradigm, Loynes (1998), referred to some ideas of experiential education as ‘Adventure in a Bun’, likening them to the MacDonald’s franchise and the commodification of the outdoors. Loynes questioned the authenticity of the’ off the shelf’ adventure experience and how this is able to cater for the natural ingredients found in an experiential approach. Hubball and West (2009), agreed with Loynes, they stated the ‘one size fits all’ philosophy does not work, as already identified by Dewey, this approach does not put the participants voice and learning needs centre to the learning experience. 

Empowerment and Gender Equality
Experiential education has many benefits to its participants one crucial benefit towards supporting sustainability is its ability to empower learners. Shellman (2014), agrees with this purpose, she identifies experiential education as a tool for supporting learners to think, feel and act, making learning relevant to their needs, encouraging reflection, using the educational experience as a steppingstone to become an active participant in a democratic society. Empowerment as an essential element of an outdoor experience, is not gained naturally. Forrest (2010), identify two levels of empowerment, firstly, personal empowerment, where the individual feels they are gaining more and more control over their own lives, and collective empowerment, which seeks to highlight the societal problems of the world, empowering individuals to challenge societal discourses and political agender. To live in a more sustainable community I believe outdoor education and experiential leaning can prove to be a powerful tool for empowering women and challenging gender equality.

Beams et al (2019), discuss how the historical notions of adventure have favoured men, oppressing all that were not part of the dominant class and marginalised women. They educate that the roots of adventure lay in a male capitalist society, influenced by the industrial revolution and social norms.  Warren et al (2014, p.90) state,

Nature and the meanings ascribed to the natural environment are rooted in history, gender, race and culture… constructs of the concept of adventure are based on positions of privilege and oppression. 

Women currently represent the largest excluded group in adventure worldwide (Beams et al, 2019). Gray (2016), agrees with this conclusion, she believes, that although Outdoor education has moved forward, embracing more women into the field in the last decade, an urgent culture adjustment is required with a feminist reform agenda taking centre stage.  I believe outdoor education can be used to empower all women, from all walks of life, coming from a youth work background, empowerment is one of the 5 pillars of youth work (Principles and Purposes of Youth Work, 2018) and an essential construct of my practice. 

I specifically chose empowerment as a key element of the SUP activity as I wanted to provide an opportunity, for the group to identify any way they might feel disadvantaged by society and feel on reflection, empowered to initiate any necessary change. Gurholt (2018), used Norway women and their fight for women’s rights at the start of the 19th Century, as a demonstration of how empowerment through outdoor adventure can afflict social change. The women connected their right to education with their right to use the outdoors as a way of getting their voices heard. Lim and Dixon (2017), identified women living in westernised society are discriminated against in a more subtle and hidden way, but also believe sport can empower women across a number of settings. They argue that sport can be used to facilitate empowerment within women despite a male dominated culture. Pohl (2002), insists, outcomes following an outdoor experience can transfer into the everyday and empower women. Women, during an outdoor experience can discover aspects of self they did not realise existed. Entering an outdoor environment and challenging themselves can lead to the promotion of psychological resilience and improve psychological empowerment. Gray (2019), is an advocate for psychological resilience within the outdoors, she believes outdoor learning can enhance resilience through controlled exposure to challenging and stressful situations. These exposures promote the development of skills and coping strategies that lead to psychological resilience and the ability to deal with tomorrows world. Gray et al (2017), believes facilitation and experiential learning can empower women when nature is left to be the main teacher. 

Deci and Ryan (2016, p.3), advocate psychological empowerment as Self-Determination Theory (SDT) and the “social conditions that facilitate or hinder human flourishing”. They believe women can only feel empowered through autonomy, which can result in long-term benefits for their well-being. STD is constructed from three basic needs, the first of which is ‘Autonomy’, explained as 

The need to self-regulate one’s experience and actions …. One’s behaviour is self-endorsed, congruent with one’s authentic interests and values. When acting with autonomy, behaviours are engaged in wholeheartedly Deci and Ryan, (2016, p.10). 

To allow participants to engage fully in an outdoor experience, autonomy needs to be given with challenge by choice, to ensure a fully authentic, empowering experience. Wallia (2008), agrees that through choice a facilitator is able to build internal control in participants, allowing them to guide their own learning and define their own goals and successes. A facilitator is in a prime position to create an environment that allows participants to choose their own level of challenge, building psychological empowerment. The question regarding the Sup activity needed to be, could I facilitate challenge through choice, whilst trying to build the necessary paddling skills to allow for eventual independent participation?. It would be essential for me to create a safe environment, that would not force the group out of their comfort zone but nurture their learning, allowing them to feel empowered to face a perceived risk or challenge. Becker (2008, P.168), states “ if there is no confrontation with the strange or if it is avoided, if the desire for security is dominant, the individuals development is halted and the achievement of autonomy is at risk “, in this Becker insists an element of risk within an activity is essential, it is my job as the facilitator to manage the risk for the group. 

Environmental Awareness
Whilst ensuring my facilitation would be appropriate to the group, I also considered any environmental impact we would have. Becker (2008), highlighted more people are accessing the outdoor environment with each passing week, and this will only continue to accelerate. As an outdoor enthusiast I can only advocate this process, however I identify that it comes as a price to our environment. There is a need to protect it and educate others to do the same. I believe, through consumer consumption, people have become more anthropocentric, believing the outdoors is there to satisfy our needs with little or no consequences, outdoor educationalist are in an ideal position to change this view, and advocate environmental awareness and protection for a more sustainable future.

Prince (2017, p.161), explains, “In its environmental usage, sustainability refers to the potential longevity of vital human ecological support systems and human communities and the various systems on which they depend”. Hayhoe (2018), declared the earth is warming quicker than at any other time in human history and we are the ones causing it. Climate change is real, it is on our doorstep, in the places we live and breathe. Beams et at (2019), questioned the impact of westernised ways and its contribution to the climate crisis through our inability to reduce our patterns of consumption and the need to live a privileged lifestyle. Wayman (2018), concurred with this opinion and insists to begin to tackle our environmental impact, we must question our own values and beliefs of a modern society. Our current consumer lifestyles, capitalist societies and industrialised ways are completely unsustainable and will lead to dire consequences unless we act now. (Rawles, 2018, Prince, 2017). 

Prior to the SUP activity taking place I reviewed my usual practice routines and considered where changes could and should be made. I concluded the area for most improvement needed to be in my carbon footprint and the use of my vehicle to inflate the paddleboards. The average carbon footprint per person living in the United Kingdom is 9 tonnes per year, this must to be reduced to 2 tonnes per year to go any way in reducing climate change (Beams et al, 2019). Berners-Lee (2010), insist we focus our actions on significant changes and not to worry about the smaller options. Hill (2012), disagrees with this and deems the smaller changes are as consequential. I believe smaller changes are easier for people to accept initially, due to the limited impact they might have on the lifestyle of the person making the change. I believe these can eventually lead to profound acts of environmental protection and a move towards a more sustainable lifestyle. 

Methodology and Methods

The activity, although not a full research project did require some planning and an ideal methodology and methods established to support the project requirements. There are three main methodologies preferred by practitioners quantitative, qualitative and mixed methods. Branford and Cullen (2012), explain qualitative and quantitative research are chosen for their specific research needs, where one method might be preferred over the other, depending on the style and nature of the research project. A quantitative approach would allow for collection of specific data that can be represented as figures to demonstrate outcomes achieved. A quantitative approach would allow for a more in-depth study with a group, it is most commonly conducted through an interview/s which can vary from structured, semi-structured or unstructured, this will depend on the aim of the project and the intended outcome (Creswell, 2009). A mixed methods approach has recently become the most popular choice with researchers. Although still a relatively new concept, it combines the use of qualitative and quantitative research methods that allows for an enriched understanding of the topic (Peacock and Brymer, 2019). 

For the benefit of the project, I chose to engage in a mixed method approach as much as time would allow. I would use a short questionnaire prior to the activity to gage the groups outdoor experience and if they engaged in any form of physical activity. During the activity I would observe each individual’s engagement, and to conclude, I would complete a semi-structured, interview with the group

My chosen method for the project would be three SUP sessions, the first an Introduction to SUP, delivering the basic paddle skills required to actively participate in the activity. The second session would focus on the development of the skills from the first session. The last session would be a day spent journeying down the river Wye. To support and enhance my delivery, I will aim to use an experiential approach, enhanced by guided discovery but with a skill- based facilitation method. To ensure all health and safety requirements were met I complete the required risk assessment, identifying any potential hazards and putting control measures in place. (Appendix 1).

Ethics
Prior to the commencement of the activity, consent was gained from the University of Wales Trinity St David School of Health and Outdoor Education, (Appendix, 2) confirming my adherence to the Ethical Guidelines and the Universities research Ethics and Code of Practice (2017 – 2020). The activity would also conform with BERA Revised Ethical Guidelines for Educational Research (2004). The project conformed to the processes of consent and confidentiality and ensured each individual understood the research process and what was involved. All parties were informed that any data collection would remain anonymous with any documentation secured under the Data Protection Act (2018) and destroyed on conclusion of the activity.
 
Bias
It is important to acknowledge the relationship I have with the group, as already discussed in the introduction, 75% of the group were a close family relative, being my nieces and the fourth a young woman I have known for more than ten years. I believed the relationship with the group would enhance and enrich the activity as a relationship of trust already existed.

Time scales limitations and Challenges.
The activity needed to be completed and a presentation prepared within seven weeks of the commencement date, with this a number of obstacles presented themselves, the availability of the group, the location I planned to run the activity and the equipment availability. Of the young women in the group, one was in full-time education and worked part-time, one was a Primary School teacher, another was a Beauty Therapist who worked various days and hours and the fourth a Police Officer working shifts. The opportunities of bringing the group together on the same days at the same time proved a challenge. Along with the group’s availability, the outdoor centre where I planned to run the first two activity sessions gave me limited dates where I could access the equipment and the center lake. The weather also proved to be an issue, the period for the activity to run was dominated by a weather system of heavy rain and high winds.

Critical Reflection 

Group Participation
The project and activity did not go as intentionally planned, the time scales, limitations and challenges discussed proved to be barriers I struggled to overcome. The most profound challenge was group engagement. The young women voluntarily opted to take part in the activity, however due to work/life commitments and the time limitations only two of the four young women participated, admittedly with some reluctance. Although keen to try SUP, I do not believe mid-October in cold wet weather was their preferred time of year. I believe their participation in the activity was more for my benefit than a desire to learn the skills required for SUP at that time. Of the three planned sessions, only one took place, again this was mainly down to weather conditions and time, however, a second session was planned but only one of the females attended. For this session and we were unable to gain access to the required equipment, resulting in cancelation. The questionnaire I gave the group prior to participation were not completed, I gained from discussions that they had forgotten about them and thought it would be okay as it was ‘only me’ and I understood how busy they were with work and life expectations.  Had I managed the project differently with a different approach to my relationship with the women the questionnaire would have more likely have been completed. 

At the start of the session, women fully admitted to being nervous of the activity, SUP was a completely new activity for them to experience and the challenge of the unknown made them feel unsure and uneased. To overcome these feelings and to help the women feel at ease, I had purposely chosen to run the activity in an environment familiar to them. Wallia (2008), specifically expresses that if a participant feels safe in their environment, they are more likely to feel comfortable and confident to take risks. Leather (2018), brings water-based activities to the forefront of perceived risk for participants. Water based activities have the ability to put participants in the here and now, switch on all the senses. Leather (2018), specifically identifies SUP in this category, Sup presents a challenge and risk that demands a mix on the physical, emotional and cognitive senses. I was confident the environment and activity would eventually empower the women. Research completed by Lloyd and Little (2010), found that women who participated in a new activity had a boost of confidence, through the realisation that they could participate as an equal member despite their initial doubts.

Experiential Learning
Initially, I was concerned how I could build the project around experiential learning whilst trying to facilitate development of SUP skills me. I have always delivered structured sessions that followed a process of a specific coaching style. Although I felt I built in elements of guided discovery and autonomy, I do not think this was to the full extent the project would have allowed. I focused much of the session on specific paddle strokes and demonstration the practicalities to achieve each one. I gave the group opportunities to make their Paddle board travel in a direction with no discussion around how to make that process happen. However, I was always in control of where we journeyed to and for how long, so how much autonomy and experiential learning occurred is uncertain.

Empowerment 
On critical reflection of the young women who took part I would question the need for intended empowerment. The women all have control over their lives, they engage in the political arena, have fulltime jobs and sustain their own homes. Lim and Dixon (2017), discuss if managed the wrong way, what is meant to be an empowering physical experience, can become dis-empowering, which could impact a participant’s well-being and engagement in outdoor adventure. Shellman (2014), argues that empowerment cannot be generated from one experience, that this only occurs over time. During the activity I believe the women felt empowered to believe they were more than capable for participating in the activity. As the session progressed and they became familiar with the paddleboard, their confidence in the ability grew and their enthusiasm for the challenge came to fruition.
 
Gender
Following the completion of the activity I discussed the dynamic of the group with the women. What was identified to me was gender of the group was not an issue, however the relationship with the individual participants was priority. Both women agreed that they would not have attempted particular elements of the activity, i.e. standing up, if there had been individuals in the group they did not know. They would not have been confident or comfortable attempting this around people they did not know for fear of ‘looking daft’.

Health, Well-being and body Confidence.
Research by Barton et al (2016), has established the benefits of green and blue exercise on the health and well-being of those accessing the outdoors. The discussion following the activity highlighted the main focus for participating in the activity was to ‘get abs”, body confidence and using the outdoor to help build a physical physique was the most important element of the activity for the women. They both agreed they the physicality of the sport would encourage them to participate again, in warmer weather. One of the women also highlighted the activity had had a calming effect on her. She felt relaxed and at easy and less stressed than at the start of the session. This form of recover Barton et al (2016), from stresses has been linked with attention restoration and  hypofrontality hypothesis, which links directed attention to the prefrontal cortex activation, it suggests physical activity activates alternative areas of the brain that allow for movement, lessening the prefrontal cortex, allowing restoration to occur.

Learning Cycle for Outdoor Education, Sustainability and Environmental Awareness
During the research for the project I considered works by Dewey and Klob, (Ord, 2018) who whom created a model for experiential learning, which are still used today in the education field. As I completed the research I found that completing my own model would support my future learning with a process model relevant to me. The following model (fig.1) outlines a new process I will aim to build into my professional practice and personal lifestyle. The inner cycle can be explained as;
· Learning is essential, but how I do this is if I want it to improve my practice I will need stretch my knowledge and broaden my perspectives
· Acceptance: I will need to accept my practice and possibly lifestyle will have to change to make the learning effective and worth while
· Action: Learning would be pointless is I did not act on it and make any necessary changes. 
· Reflection, as Dewey and Klob insisted, learning is a continuous cycle, and the need for reflection-on -actions is essential. (Hubble and West, 2009)

Surrounding the cycle are the four elements I believe will support the learning cycle, my values as a professional and setting a good practice example is essential. I have a passion for protecting the outdoors and supporting other to realise the same, acknowledging a sustainable lifestyle is a positive progression. A willingness to change, for any learning to be worthwhile and effective, I will need to accept areas on my professional and personal life might need to change, to affect this change I will require determination.





VALUE
WILLINGNESS TO CHANGE
DETERMINATION
PASSION



Conclusion

Following completion of the project, I have been left with mixed feelings, I feel the activity was a success but not to the extent I had hoped. I would question if SUP was the right activity for the project you have to have a passion for the sport, to want to engage in such an outdoor experience during the later part of the year. I also feel more attention should have been given to the experiential element of the project. I believe more time to pre-plan the activity instead of making a few changes to my regular routine would have been more beneficial. The young women involved both agreed it was an enjoyable experience and they take part in the activity again but during the summer months, in warmer climates. The project highlighted that gender is not always an issue for young women, but being in a comfortable environment, where they feel like an equal and are able to relax and participate is essential. The one main positive from the activity is my new understanding of sustainability, and how outdoor education is in a prime position to educate on the topic, in an informal constructive manner.
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Appendix: 2
APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

Delete the Guidance Notes at the end of the form BEFORE submitting your application


SECTION A: About You (Principal Researcher)
	Full Name:
	Catherine parker

	Tick all boxes which apply:

	Member of staff:
	☐
	Honorary research fellow:
	☐

	Undergraduate Student
	☐	Taught Postgraduate Student
	☒	Postgraduate Research Student
	☐


	Faculty/School/Centre:
	
School of Sport, Health and Outdoor Education

	Campus:
	
Carmarthen

	E-mail address:
	
0601918student@uwtsd.ac.uk

	Contact Telephone Number:
	
07713774639

	For students:

	Student Number:
	0601918

	Programme of Study:
	MA Outdoor Education

	Director of Studies/Supervisor:
	Graham Harvey g.harvey@uwtsd.ac.uk






SECTION B: Approval for Research Activity
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	Date

	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	Faculty Research Committee
	☐	

	
	Other (write in)

	☒	Tutor



SECTION C:  Internal and External Ethical Guidance Materials
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	UWTSD Research Ethics & Integrity Code of Practice

	☒
	
UWTSD Research Data Management Policy
	☒

	

	☐



SECTION D: External Collaborative Research Activity
	Does the research activity involve collaborators outside of the University?
	YES
	☐
	NO
	☒

	
If Yes, please provide the name of the external organisation and name and contact details for the main contact person and confirmation this person has consented to their personal data being shared.as part of this collaboration.

	Institution
	


	Contact person name
	


	Contact person e-mail address

	

	Has this individual consented to sharing their details on this form?
	YES
	☐
	NO
	☐

	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☐

	Is your research externally funded
	YES
	☐
	NO
	☐

	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☐

	
	Employed
	YES
	☐
	NO
	☐

	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☐

	Permission to undertake the research has been provided by the partner organisation
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐




Where research activity is carried out in collaboration with an external organisation
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation




SECTION E: Details of Research Activity
	Indicative title:
	Empowerment 

	Proposed start date:
	28/10/2019
	Proposed end date:
	02/11/2019

	Introduction to the Research (maximum 300 words)
Ensure that you write for a Non-Specialist Audience when outlining your response to the three points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	Purpose of Research Activity

The purpose of the research activity is to introduce an outdoor adventure sport to a small group of young women, empowering and supporting them to build the skills required to participate in the sport as individuals within their own time. (this box should expand as you type)

	Research Question

Can Stand up Paddle Boarding (SUP) help to empower the lives of a small group of young women supporting an independent sustainable future.

(this box should expand as you type)

	Aims of Research Activity

To use SUP to empower and inspire a group of young women, to feel more confident in their everyday lives and to provide them with the necessary skills to participate in the activity without the need for an instructor/facilitator. The group will consist of 4 young women aged 18 to 25 years, all of whom are either in full-time employment or education. All members of the group reside in an area identified as suffering multiple areas of deprivation, including high unemployment, specifically within their age bracket. (Census, 2014)

The activity will aim to empower the group to build confidence within their community, empowering them to live sustainably despite the economic insecurities of their location. The activity will also encourage the group to consider how their own actions impact the environment and how everyday processes can be changed to reduce humanities impact on the planet. (Beames et al, 2019)

All the young women taking part in the research use their local gym to help maintain a level of fitness. The facilitator will aim to use SUP as a demonstration of how an outdoor activity can be built into their lives, with an emphasis on the benefits of green and blue exercise. (Barton et al, 2016) 

The activity will be delivered in as much of a sustainable manner as is possible, with consideration given to locations, transport, equipment and group impact.

(this box should expand as you type)

	Objectives of Research Activity

· To introduce the skills required for SUP
· To facilitate the development of SUP skills
· To empower young women to take part in an adventurous activity
· To empower young women, supporting the development of confidence that can be transfer to their everyday lives
· To support the empowerment of young women within their everyday lives through SUP/ Outdoor Adventure
· To encourage the group to consider their impact on the environment, introducing the concept that ‘change begins at home’
· To introduce SUP as a fun activity that can support physical fitness and the well being of young women who do not participate in outdoor activities/adventure.

(this box should expand as you type)

	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed.

	
 A mixed method approach will be used to carry out the research; this will be completed through questionnaires and informal semi-structured interviews. A mixed method approach will allow the researcher to answer questions that a single method may not. A mixed mother approach will allow the researcher to bring qualitative and quantitative methods together for a more enriched approach (Fielding 2012).

A questionnaire will be used in the first instance before the activity takes place. The questionnaire will be used to gain background knowledge of the participants along with their engagement with adventurous activities, if any. The facilitator will follow the guidelines given under the Water Skills Academy (WSA), SUP Foundation Instructor, delivering an Introduction to SUP to the group followed by two development sessions. During all sessions the facilitator will observe the interaction of the group with the activity and their level of engagement, informal conversations with the group and individuals will be used to gain the level of enjoyment and if the research aims and objectives are being achieved.

Following completion of the sessions the group will be asked to complete a second questionnaire regarding their experiences. The research will conclude with a semi-structured group interview based on the answers given by the questionnaires. The researcher will identify any common themes within the research and relate them to the aims and objectives of the study. 



(this box should expand as you type)




	Location of research activity
Identify all locations where research activity will take place.

	
· Park Bryn Bach, Tredegar, Blaenau Gwent
· Llandegfedd Reservoir, Pontypool
· River Wye  ~ Ross-on -Wye to Kearn Bridge
(this box should expand as you type)

	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants.

	


(this box should expand as you type)


	Use of documentation not in the public domain: Are any documents NOT publicly available?   

	NO
	☒

	
	YES
	☐

	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with prevailing data protection law of the country in question and England and Wales.



(this box should expand as you type)





SECTION F: Scope of Research Activity
	Will the research activity include:
	
YES
	
NO

	Use of a questionnaire or similar research instrument?
	☒
	☐

	Use of interviews?
	☒
	☐

	Use of diaries?
	☐
	☒

	Participant observation with their knowledge?
	☒
	☐

	Participant observation without their knowledge?
	☐
	☒

	Use of video or audio recording?
	☒
	☐

	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	Investigation of participants involved in illegal activities?
	☐
	☒

	Use of procedures that involve deception?
	☐
	☒

	Administration of any substance, agent or placebo?
	☐
	☒

	Working with live vertebrate animals?
	☐
	☒

	Other primary data collection methods, please explain in this box
For example, ‘focus groups’. Please indicate the type of data collection method(s) in this box and tick the accompany box.
	☐
	☒

	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 



SECTION G: Intended Participants
	Who are the intended participants:
	
YES
	
NO

	Students or staff at the University?
	☐
	☒

	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	Vulnerable adults?
	☐
	☒

	Children and Young People under the age of 8? (Consent from Parent, Carer or Guardian will be required)
	☐
	☒

	Prisoners?
	☐
	☒

	Young offenders?
	☐
	☒

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	People engaged in illegal activities?
	☐
	☒

	Others (please identify specifically any group who may be unable to give consent) please indicate here and tick the appropriate box.

	☐
	☒

	Other – please indicate here:



(this box should expand as you type)
	
	



	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	How many participants are expected?

	
4 

(this box should expand as you type)

	Who will the participants be?

	
Young women aged 18 to 25

(this box should expand as you type)

	How will you identify the participants?
	
All participants are known to the reseacher

(this box should expand as you type)





	Information for participants:
	
YES
	NO
	
N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	Will you obtain written consent for participation?
	☒
	☐
	☐

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	If NO to any of above questions, please give an explanation 

	


(this box should expand as you type)



	Information for participants:
	
YES
	NO
	
N/A

	Will participants be paid?
	☐
	☒
	☐

	Is specialist electrical or other equipment to be used with participants?
	☒
	☐
	☐

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	If YES to any question, please provide full details 

	
All equipment required to facilitate and take part in SUP with be utilised during the research.

(this box should expand as you type)





SECTION H: Anticipated Risks
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	Full risk assessment completed and appended? 

	Yes 
	☒

	
	No
	☐

	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	Risk to Participant:

Physical Harm
Drowning

(this box should expand as you type)
	How will you mitigate the Risk to Participant

Specialist equipment required to participate in the activity will be issued to all participants, including Personal Flotation Device
A full safety brief will be given to the participants
Instructor fully trained in SUP Water Safety and Rescue 

(this box should expand as you type)

	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	


(this box should expand as you type)

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	Risk to Investigator:

Physical Harm


(this box should expand as you type)
	How will you mitigate the Risk to Investigator:

· Investigator is also the facilitator with experience of SUP and holds the WSA SUP Foundation Instructor certificate and Water Safety and Rescue certificate.

· A float plan will be left with a responsible adult who will be fully briefed on emergency procedures.

(this box should expand as you type)

	University/institutional risks
For example: adverse publicity, financial loss, data protection

	Risk to University:

NO RISK

(this box should expand as you type)
	How will you mitigate the Risk to  University:



(this box should expand as you type)



	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	Does your research require you to hold a current DBS Certificate?
	☐
	☒
	☐





SECTION I: Feedback, Consent and Confidentiality
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
A verbal debrief and feedback will be given to all participants during the research activity and following its completion. Feedback will be delivered on a one –to-one and group setting environment.

(this box should expand as you type)

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
A meeting will be held with all participants informing them of the research and the activity involved. Formal consent will be gained via a consent form.

(this box should expand as you type)

	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
Anonymity will be offered to all participants involved in the research, names of participants will be changed and no photographs will be obtained of the individual. 

(this box should expand as you type)





SECTION J: Data Protection and Storage
In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person.
	x
	☐

	If YES, provide a description of the data and explain why this data needs to be collected:

	
A medical consent form will be obtained from all participants, this is required due to the physical nature of the activity.

(this box should expand as you type)

	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	
☐
	
x

	If YES, provide a description of the special category data and explain why this data needs to be collected:

	


(this box should expand as you type)


	
Will the research activity involve storing personal data and/or special category data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☒
	☐

	University computers?
	☐
	☐

	Private company computers?
	☐
	☐

	Home or other personal computers?
	☐
	☐

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☐

	“Cloud” storage or websites?
	☐
	☐

	Other – specify:

	☐
	☐

	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of password protection, encryption, anonymisation and pseudonymisation:

	

(this box should expand as you type)

	All Data Storage

	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	☐
	☒

	Sharing of data with others at the University?
	☐
	☒

	Sharing of data with other organisations?
	☐
	☒

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☒
	☐

	Publication of data that might allow identification of individuals?
	☐
	☒

	Use of data management system?
	☐
	☒

	Data archiving?
	☐
	☒

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and DPA (and/or any international equivalent):

	
Personal details such as address, email and contact numbers are required for communicating with the participants, and form emergency purposes.

(this box should expand as you type)

	List all who will have access to the data generated by the research activity:

	
Catherine Parker
Tracy Medlecott
(this box should expand as you type)

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
Catherine Parker

(this box should expand as you type)

	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
Any personal data will be stored in a locked cupboard, following completion of the research all data will be disposed of via shredding.

(this box should expand as you type)

	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
NO

(this box should expand as you type)

	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)

	YES
	☒

	
	NO
	☐

	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒

	
	NO
	☐





SECTION K: Declaration
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	Signature of applicant:
	Catherine 1parker
	Date:18/10/2019




For STUDENT Submissions:
	Director of Studies/Supervisor:
	
	Date:

	Signature:
	

	



For STAFF Submissions:
	Head of School/Assistant Dean:
	
	Date:

	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☒
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☒
	I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Head of School.

	☒

	I have deleted the guidance notes before submitting the PG2 for consideration






	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.



STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit  this form (and receive the outcome) via systems explained to you by the supervisor/module leader.

This form is available electronically from the Academic Office web pages: http://www.uwtsd.ac.uk/academic-office/



Application Process

All staff research projects and all research students must submit the Ethical Approval Form to the University Ethics Committee via the Academic Office (pgresearch@uwtsd.ac.uk).   Staff research directly in relation to personal study for taught undergraduate or Masters programmes should be submitted via the Faculty procedures explained below.

Taught masters and taught undergraduate research Ethical Approval Forms are considered within Faculties.  Faculties will provide details of the specific processes for this.  Where the Ethical issues within any single ethical application are of particular concern the Faculty will refer these to the University Ethics Committee.   Any student activity that involves the collection of primary data needs to undergo Ethical approval, this includes assignment work as well as dissertations.   






	HazardAppendix 2: SUP Risk Assessment

	Associated Risk
	Control Measures to be implemented

	Walking to/from venue

	Slip, trip, fall - participants may be injured by passing vehicles
• Participants may lose their footing and slip/trip/fall
	
• Participants to be asked to mind their step

• Participants are lead by instructors/leaders

• Participants are to wear suitable footwear walking to and from the water

	Supervision
	• Participant disappearance

• Participant behavior

• Behavior causing injury

• Drowning - Lack of supervision could result in participant disappearance

• Participant behaviour being affected, could lead to injury
	· Participant to instructor rations 1:8 If ability or conditions are poor then ratio to be reduced. He / she must be appropriately trained in SUP safety rescues and first aid
· Instructor to carry a means of communication such as a charged mobile phone, VHF (for journey on the sea), SPOT tracker (journey), 2 way radio (for challenges)
· Use of recognised signals is agreed at the start of the session to quickly attract the group’s attention such as a whistle.
· If night paddleboarding, boards and participants to have glow lights and to wear head torches, to use them when required (getting on and off the board)
· At least 1 instructor to be on the water with participants however some occasions an instructor will spend time coaching from the shore, with participants no more than 10m away. 


	Treatment of first aid


	· Unqualified instructor – further irritation of injury
	· Administrator of first aid to have current first aid qualification
· First aid kit to be available onsite

	Water
	· Drowning
· Behaviour of participants
· Crowd Control - Lack of supervision – not seeing the situation
	· Instructor to be aware of water conditions and cancel event in the likelihood of unsuitable conditions
· Safety briefing must be given by instructor before going onto the water. Instructor trained in appropriate SUP rescue techniques and equipment
· Participants to complete medical form
· Participants to wear BA 
· Participants to wear a leash.

	Participant Ability
	· Personal Injury
	· Participants to complete medical form and make instructor aware of any known Injury/medical condition

	Weather : Cold








Effects of exposure to the Sun 






High Winds
	· Hypothermia








• Sunburn

• Heat stroke

• Heat exhaustion
	
· Make sure that participants are suitable dressed for the temperature. Instructor to constantly monitor all individuals for signs of Hypothermia and encourage feedback at regular intervals as to how they’re feeling. If any element of concern is noted then participant to cease activity and appropriate action to be taken. Instructor to carry or encourage participants to bring along extra clothing.

· Group advised regarding the use of  sunscreen. Make sure that participants are suitable dressed for the temperature. Instructor to constantly monitor all individuals for signs of heat exhaustion and encourage feedback at regular intervals as to how they’re feeling. If any element of concern is noted then participant to cease activity and appropriate action to be taken. Instructor to carry water and sun protection in

· Clear briefing how to paddle in strong winds, ie if a gust hits the group - to get on their knees

·  Clear briefing of recognised signals at the start of the session

· Sessions to only take place in appropriate conditions for the type of activity and ability of the group

·  Weather forecast obtained, wind and water conditions constantly monitored and activity adjusted accordingly

· Emergency telephone available



	
Entrapment
	
• Personal Injury
• Drowning
• Hypothermia
	 
· Instructor trained in appropriate rescue techniques and equipment



	Falling off the board

	· Personal Injury
	· Instructor to demonstrate and teach the correct technique for falling from board (wipe-out) and the self-rescue technique for mounting the board. Instructor fully trained in safety and rescue technics.




Learn : Learn More/Learn better


Acceptance


Action


Reflection of learning/
actions


