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INTRO
Hello, my name is Bethan Phillips and welcome. The aim of the presentation is to discuss sustainability in the early years. I will be reflecting on my scrap book and I will then move on to the academic section which will critically evaluate theory, Acts and advantages and disadvantages to sustainability. 
For my scrap book I explored the garden area of my work setting. The area has become very sustainable over the past year or so after a major development with help from parents and carers, staff, children, local companies and an outdoor learning company named Bearfoot and Beyond. Each individual has worked hard to get the environment to a standard that children can enjoy exploring whilst keeping it sustainable. I chose the location because it is an accessible location for me as I attend it every day and the setting is meaningful to me as it is my very first job in education. The area is an outdoor garden which is located at the back of the setting. It is split off in to many different areas that each has a focus. These include areas of habitats for animals, an area for children to plant their own fruit and vegetables and areas of wild flowers, plants and trees that attract different species of animals and insects that children are able to monitor from our bird watching hide.   
From exploring my area, it has helped me have a sound understanding of sustainability and has helped the children learn what sustainability is and how they can be sustainable individuals. I have also learnt what habitats attract different animals and how food and other objects are composted to create soil that can be used within the garden. The chosen area reminds me of when I was a young child (about the same age as the children who use our school garden) connecting with nature at my local country park. I have always loved being in the outdoors and striving to make environments the most sustainable they can be for the world. I aim to make the chosen location accessible for all children to allow them to feel connected and inspired by the world around them, whilst also teaching them ways to look after and help their individual environments. 
ACADEMIC
The Forest Stewardship Council (2024) outlines sustainability as being important for the health of our planet and the well-being of present and future generations. Sustainability involves the responsible and balanced use of the world’s resources. This includes actions that help support the long-term health of the world’s ecosystems and species that live within them. Within the early years, sustainability involves teaching children about the importance of protecting the environment, conserving resources, reducing waste and encouraging a healthy society (The Curiosity Approach, 2014).
The Well-Being of Future Generations (Wales) Act 2015 defines sustainable development in Wales as being the process of improving the economic, social, environmental and cultural well-being of Wales (Hayles, 2018). The Act has seven well-being goals to ensure that everyone is working towards the same purpose. These seven goals are a prosperous Wales, a resilient Wales, a more equal Wales, a healthier Wales, a Wales of cohesive communities, a Wales of vibrant culture and thriving Welsh language and a globally responsible Wales. The Act makes it clear that bodies must work to achieve all goals, not just one or two (Future Generations Commissioner for Wales, 2025). 
However, there are critiques to the Act which suggests that it is too aspirational and lacking enforcement, and it lacks adequate funding and resources. Furet (2022) calls the Act “too general and vague” as part of the Institute of Welsh Affairs which warns that acts of Parliament need to be enforceable and not just aspirational. A further critique by Mick Antoniw, former Senedd counsel general, describes the budget to ensure the future generations have the same quality of life as today as “laughable” (Price, 2025).  
As part of the Curriculum for funded non-maintained settings in Wales, it outlines the five developmental pathways that are fundamental to the development and learning of children in the early years. These pathways are belonging, communication, exploration, physical development and well-being. These pathways are child-centred and focus on what is important for the child (Welsh Government, 2022). These five areas can support sustainability in the early years in Wales by helping them support their understanding of their role in the world through belonging, encouraging children to express ideas about their environment through communication, encourages children to engage in outdoor learning through exploration, supporting emotional connections to nature through their well-being and encourages independence in tasks that support sustainability. For example, gardening and sorting waste.
The Montessori theory is an approach that emphasises self-paced learning and is based on the belief that children are naturally curious and capable of doing independent learning. Montessori believed that education should be suited to each individual’s needs and interests (Porter, 2022). Her theory also shares the ideas that children are naturally connected to nature and there is emphasis on responsibility and care for the environment. The link her theory has with sustainability is that it encourages gardening, composting and nature walks and her theory includes “care of the environment” as a core area.
A similar theory by Froebel backs up the theory of Montessori. Froebel believed that nature was central to learning which is similar to Montessori’s belief of integrating nature into learning through real-life experiences. Froebel (2005) also emphasises that children must connect deeply with nature and experience it through all areas of play and outdoor activities. Furthermore, a quotation by Hargreaves et al., (2014) states “Teachers should regularly take their classes out of doors… and together strive to feel in their hearts the spirit and life of nature”. The link between this quote and sustainability is that practitioners should help foster a deep connection with nature and encourage children to learn through immersion and experience. 
However, further critical analysis shows some limitation to both Montessori and Froebel’s theory. Both theories require adaption to address modern sustainability challenges. These can be issues such as activism and climate awareness. Davis (2022) highlights how sustainability in early childhood education needs to go beyond nature immersion and go towards frameworks that address climate action issues.
Critiques to the theory of Froebel is that his concept of unity with nature lacks practical frameworks for teaching environment issues like climate change, pollution or conservation. His theory may also be less adaptable to those children that live in urban or deprived areas where nature is limited. Best (2016) critiques that these dimensions can be more symbolic than practical, especially when teaching environmental realities like pollution or climate impacts. A critique to a Montessori theory and environment is that whilst they use real tools and materials, they often use purchased or manufactured resources which may have environmental costs and impacts. Daily Mind (2024) talks about how even toys that are made from wood and are considered eco-friendly, can carry significant environmental footprint. Some issues that were mentioned are deforestation and high carbon emissions.
Opportunities such as nature walks, being creative in outdoor play and encouraging curiosity about the natural world are not always able to happen due to a few reasons. These reasons can include the settings curriculum and policy restraints, practitioner confidence and training, environmental limitations and limited staffing. Davis (2010) notes that early sustainability in early childhood often struggles to gain policy approvement because it is seen as “nice but not necessary”. Hagglund and Samuelsson (2009) argue that practitioners often feel underprepared to deliver meaningful sustainability without adequate resources or support.
To summarise the presentation it has looked in to what sustainability is and how it links to the early years. There are links to both Froebel’s and Montessori theory and their thoughts on sustainability. It can be seen that there are a wide range of positives linking to sustainability within the theories but they both come with a number of limitations and critiques.     
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