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[bookmark: _Hlk37875737]Gallwch ychwanegu’ch targedau o’ch aseiniad diwethaf (Ond yn berthnasol os yr ydych wedi cwblhau aseiniad) / Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Make greater use of evidence collected to support points.
	Detailed the evidence used. (However, this was not an assignment where we collected evidence as such – I made the best of what I had).

	Targed/Target 2
	Increase level of criticality in your use of literature
	I increased my criticality where appropriate.

	Targed/Target 3
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Learners, Schools & Communities: where am I teaching?

How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

This report will discuss the identification, development, and implementation of one aspect featured in a School Development Plan (SDP). The Welsh Government (2014) describe a School Development Plan as an essential driver of improvement in raising educational standards, and in decreasing any negative effect of poverty upon educational achievement. The action point which will be explored in this paper is: The aim to raise the standards in Welsh in Key Stage 2 in the primary school setting.	This aspect of improvement relates to the improvement of standards and progress for all stakeholders within the school and will aim to improve pupil standards of attainment in this area. 
[bookmark: _GoBack]The information used in this paper, was collected during a teacher training bridging activity which was undertaken at a relatively small semi-rural primary school in South Wales. The school caters for children aged between 3 and 11 years of age, currently (at the date of writing) holding approximately 160 pupils on roll. There are two specialist teaching facilities (STF) in the school, which accommodate approximately 15% of the children attending the school. 21% of pupils are entitled to free school meals, and 29% of pupils are identified as having special educational needs (SEN), 23 of these possess a statement of need. The school has several pupils who are disapplied from learning Welsh, in order for them to concentrate on speech and language therapy programmes (ESTYN, 2017).

Following the introduction of school inspections in the early 1990’s, the SDP emerged as a non-compulsory (then) method of identifying, planning and evaluating the actions required to make any necessary improvements in a school setting. The SDP has evolved into a driver for continuous development for schools, and they are designed to reach the targets set for the school’s improvement, over a 3-year rolling period. Brighouse & Woods (2013) state that the SDP is a valuable strategic document which displays and clarifies the schools priorities, the resources required to achieve success in the targets set, and illustrates the success criteria and any key staff and accountabilities, meaning that the SDP is an effective, whole-school strategic plan. It is also suggested that the SDP ensures that schools are using self-evaluation as a method of identifying areas for development or improvement. Inspections focus on a wide range of targets all of which can be addressed by using self-evaluation and an SDP. Not only do schools need to monitor their own progress in terms of achievement, teaching standards, behaviour and attendance figures, and educational attainment scores, but also they need to ensure that they are keeping in line with their own ethos, missions and values by ensuring the education they are providing is satisfying the diverse range of its pupils. In Wales, SDP’s are compulsory and are required to comply with the Education (Wales) Regulations 2014. The regulations state that each SDP should aim to involve all stakeholders in its planning and progress (Welsh Government, 2016). 
However, some have suggested that there is nothing strategic or effective about SDP’s. Arguments have been raised which claim that the central components of strategic management are not featured in SDP planning, aspects such as consideration of possible future movements in external environments and stakeholders, critical evaluation of aims and also being longstanding and comprehensive (Fidler, 1996 cited in Bennett et al, 2000, p333-351. Questions have also been raised as to exactly how diligently schools apply the strategies featured in their SDP documentation, claiming that whilst the traditional acumen is adequately demonstrated in official documents, this may not reflect the actuality in practice (Broadhead, Cuckle, Hodgson & Dunford, 1996).

The aspect of the SDP which is being discussed in this paper, will be the identification and progress evaluation of the improvement of Welsh standards in Key Stage 2. Education in Wales is evolving, and with a new curriculum on the horizon, it seems that Wales is rising to the challenge of placing the country, and its culture as significant priorities. The Welsh Government has produced an ambitious document named Cymraeg 2050, which aims to have a million people in Wales, speaking Welsh by the year 2050. Welsh has become a statutory subject in all schools in Wales now, with learners expected to study this until they reach the age of higher education attendance (18 years of age). Therefore, this SDP target is a very pertinent one, in relation to ensuring that learners are able to reach their full potential in this area and throughout their academic careers. Additionally, the Well-being of Future Generations (Wales) Act 2015 intends for all public bodies to consistently consider their long-term strategic planning (Welsh Government, 2015). The act contains seven goals for Wales, with one of these being to aim for Wales as being a country of vibrant culture and of thriving use of the Welsh language. The act, aims to improve the general, social and economic well-being of the citizens of Wales, which may indicate why the standards of Welsh language have been focused upon more pertinently in OFSTED school inspections.

When developing the action point for the School Development Plan (SDP), discussed in this paper, the process began with the School Leadership Team (SLT) considering improvement recommendations detailed in their most recent ESTYN inspection report. As there may be a general pressure felt by schools to excel in a school inspection, any comments or suggestions for improvements, may be considered a priority so that the school score increases on their next inspection. Wilcox and Gray (1996 cited in Ehren and Visscher, 2006, p.52), state that school inspections can prove to be a central impetus for transformation. However, Gardner & Gray (1999) raise some interesting arguments about the validity and impact of school inspections; suggesting that they are politically motivated, costly and anxiety-inducing methods of evaluating the educational value of a school. Whatever the argument may be regarding inspections, they are currently here to stay, and will remain to be a method for schools to identify their strengths and weaknesses. The SLT in the school consists of the Head Teacher, Deputy Head, Key Stage Specialist Teachers, and Governors. Together, the staff collaborated to decide upon aims for the SDP. A process of self-evaluation was used, where the SLT analysed any attainment statistics, along with evaluating their current effort in the area of improving the standards of Welsh language in Key stage 2. The School Development Planning Cycle is the recommended method of developing action points. The cycle stages are; Self-evaluation; Strategic planning; Action/making improvement; and Review of impact (Welsh Government, 2018). The SDP is recommended to always correlate with the overarching vision of the individual school, ensuring that their aims are in-line with what they are aspiring to be. The school ethos “Giving our best to achieve our best”, links well with the action point discussed here. 
Self-evaluation, using the school’s ‘Self-Evaluation Form’, was then used to determine where improvement is required, in order to fulfil the aim. Using the red, amber, green (RAG) system of self-evaluation, stakeholders used a traffic light system to rate their levels in the area investigated. Red: does not currently happen/ insufficient evidence available to assess performance or quality. Amber: achieving the minimum in the area, developing. Minimal evidence to corroborate success levels. Green: Working well, with high level of evidence to prove this (University of the West of England, 2019). The RAG self-evaluation approach will continue to be used throughout the following year for continuous monitoring of achievement of the aim.
Following the identification of required improvements using self-evaluation, the SLT then considered the data available to them which could assist them in their development plan. An annual Key Stage 1 & Key Stage 2 Performance Data Summary provides evidence of the achieved progress levels of all pupils within the school, this report is created on an annual basis, and is be used as form evidence of academic improvement. The use of data as evidence to improve education is suggested to be the most important and reliable method of judgement (Victoria State Government, 2018). The types of data used by the school for the purpose of the SDP, are that of both the quantitative and qualitative kinds, the latter being the use of inspection reports, and the former being that of the pupil progress reports. Using both the self-evaluation, along with any data, the SLT then consider the wide-linking areas of including the aim for improvement in Welsh in Key Stage 2. As discussed earlier in this paper, the Welsh Government are aiming to achieve a goal of one million Welsh speakers by the year 2050. Part of their plan to achieve this, is by improving the use of Welsh teaching and language in schools, now that it is a compulsory subject. This, along with the movement towards weaving the purposes of the Successful Futures new curriculum for Wales into the current curriculum, which has a focus of improving Welsh language in all schools in Wales, bolsters the rationale for including this aim in the SDP (Welsh Government, 2018). 
After collating the information, and the quantitative and qualitative data, the SLT move onto strategic planning phase of developing the SDP. Strategic planning has been described as the formulation of a series of key targets which enable a school to reach its full potential and to fulfil its missions (Davies & Ellison, 1998). However, Davies & Ellison (1998) also suggest that to be able to apply strategic planning successfully, the future should be clear and precise in terms of the linear plan, this is not said to be the case when dealing with education and communities that are frequently evolving and changing. 
The strategic plan for the SDP needs to include precise actions required to achieve the aim. Detailed plans providing details of the actions required to achieve the aims, the details of people accountable for achieving and monitoring the progress, the pupils and stakeholders affected, along with details of any external stakeholders or resources required. The school produced a detailed calendar-style plan, which gives details of every action that will occur in relation to the SDP aim throughout the academic year. The plans detail what they need to do, what has been done (as it is completed), with dates to achieve these by, and what further steps need to be taken. The introduction and acceptance of support from the Welsh Government’s ‘Siarter Iaith’ scheme has been included in the strategic plan for the year. This scheme provides support from regional officers who regularly visit the school, assessing staff’s Welsh Language skill levels, and also how effective the school’s Welsh language provision is upon pupil learning. The scheme is a support mechanism for improvement in Welsh language (Welsh Government, 2019). The school also appointed 2 staff members as being Welsh specialists, following their yearlong sabbatical training in Welsh language. These key staff now deliver training to their colleagues and set up training sessions and meetings to measure the improvement on the staff expertise in Welsh language throughout the year. A Criw Cymraeg consortium of pupils has also been formed, so that pupil voice forms part of the school planning. They meet weekly to discuss ideas for improving Welsh in Key Stage 2 and deliver assemblies and demonstrations in the wider community. Cheminais (2009) claims that pupil voice is highly beneficial in improving academic standards, by including pupils in the decision-making process. This demonstrates the mission of the school is intertwined throughout their planning. The teaching staff want to be at their best to ensure learners can achieve their best, and the peer training and collaboration shows a clear whole-school approach to developing the aspect of the SDP. 
The action plan is produced and printed for staff and governors, and the actions are then monitored by the SLT, and updated throughout the year as to any progress or comments for further action. As per the Welsh Government SDP guidance, the plan should be easy to access by all staff and should contain all of the documents for the rolling three-year period (Welsh Government, 2014).

Reflection and evaluation
Reflecting upon the SDP for the school as detailed in this paper, it appears that the structure of how the school reach their aims, is as per the Welsh Government guidance. The aim to raise standards in Welsh in Key Stage 2, is something that should benefit the learners in their future lives, both in terms of academic success, and in a cultural and socio-economic sense. With this in mind, I felt that this aim was a particularly strong area in which the school could really develop. The strategic planning addressed the plans for the academic year and was updated in a timely manner with detailed comments and evidence of progress. The school have taken this aim a step further and have fully immersed themselves into developing Welsh throughout the school by delivering Welsh days where parents can attend, and by ensuring that Welsh is also incorporated considerably into the Foundation Phase and not just Key Stage 2. Despite this not being part of the aim, it is something that will hopefully prepare pupils for an improvement in the Welsh language standards by the time they reach Key Stage 2. However, when it comes to measuring success in the aim, there was not very wide data available, and the children recognised as achieving higher Welsh language levels were all Year 6 pupils. This could be due to the monitoring being in its infancy when it comes to Welsh Language, therefore data for previous years for comparison, may not have been available. As the attainment is officially only measured at the end of each Key Stage, this may be why only Year 6 pupils have been identified in the evaluation and data. If the school is committed to improving Welsh for all ages in Key Stage 2, they may benefit by creating a frequent year group assessment of Welsh language which will cultivate empirical data to demonstrate the impact of their SDP efforts in this aspect. I have not been able to measure the outcomes of the SDP on the desired aim, as at the time of print, the school had not yet measured attainment against the 2019 figures. Unfortunately, there were no previous year’s data sheets to compare. This also leads me to further support my recommendation of more frequent assessment of the aims that will provide data to use for measuring success and would provide an opportunity to make changes if necessary.
In conclusion, it is clear from the research undertaken for this paper, that an SDP can certainly act as a significant driver for change and improvement within an educational setting, if it is implemented correctly. By focussing on pertinent and select aspects for development, this means that significant time, energy, and effort can be invested into specified areas. When operated as per the Welsh Government guidance, this approach can work well, providing every opportunity is taken to measure the progress internally. Reflection and self-evaluation are key aspects of achieving success in an SDP, as these strategies can clarify weaknesses and improvements on a constant basis, very similar to formatively assessing in education. I have learned that in my future career as a teacher, I am going to actively identify areas for improvement constantly, and raise these in any staff meetings, not just waiting until an SDP is created. This should improve learning along the way and allow the SDP focus to be on significant priorities, showing that the school is proactive and not solely reactive in its quest to improve education provision.
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