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A written assignment critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experience.
Introduction:
[bookmark: _Int_5zWztR4h]Assessment for learning in the school environment is pivotal to developing pupil learning and self-assurance as they progress through school (cambridge-community.org, n,d). Paul Black (2004) states there are four common elements of AfL strategies in the classroom. These are quality of questioning and quality of talk, giving feedback, pupils assessing their own work and being assessed by peers, and sharing the learning intentions and success criteria of a task. Within this essay, I will be evaluating three pre-written lesson plans created with pupil-progression and assessment for learning (AfL) at the heart. It will focus on three separate areas of learning and experience (AoLE) and how progression can be aided through these via Black’s written elements referenced above. I have decided to write my lessons from a whole class perspective, taking inspiration and knowledge gained from my placement class, as well as implementing some authentic teaching context, as these lessons and strategies were used in my class. The intended group is a year 3 and 4 combination class containing a variety of abilities in children aged seven to nine. The chosen topic for my lesson plans is ‘Festivals and Celebrations’, with a focus on the children imagining and creating their own festival through a variety of fun, yet challenging tasks. There has already been previous learning on the topic prior to the beginning of placement involving some research tasks, humanities and religious education-based learning. I wanted to come up with something fun, creative, and different for the class to partake in. The children have been arranged into mixed ability groups to conduct each task in a ‘team’, so it is important that the sessions are challenging enough for each individual ability group to succeed. 
Mathematics and numeracy are vital subjects when entering the real world. It is important that experiences within this AoLE are as interesting and accessible to students as possible, and that these experiences aim to develop pupil’s mathematical flexibility (hwb.gov.wales, 2020). In expressive arts, pupils can understand and appreciate the cultures and societies within Wales and around the world. Such participation can equip students with the skills to explore cultural differences across time and place, whilst simultaneously developing their creative mind and responses (hwb.gov.wales, 2020). Expressive arts are an important subject to me and one I have thoroughly engaged with during my personal academic career, so I wanted to ensure that it was focussed on as I feel, especially during my experience in school, that it can be overlooked and not touched on to its fullest potential. Finally, languages, literacy and communication (LLC) helps students understand concepts across the curriculum, enabling them to express their thinking when, for example, solving problems and studying information. Effective skills in this area deepen this ability by enabling learners to respond to a wide range of contexts (Welsh Government, 2020). I wanted to keep a focus on discussion techniques using the Voice 21 discussion skills used within the placement school. 
Assessing pupil progression is important to both the children and the teacher in a classroom setting. From the perspective of the teacher, it allows an insight into how each individual has progressed in a set task or lesson and allows opportunities to scaffold and approach further learning to suit the needs of each pupil. Using AfL within each session allows this progression to be instantly assessed, rather than waiting for a mid or end of topic assessment, by which time it could be too late to offer effective scaffolding and support measures to ensure the pupil is advancing successfully.
Lit Review:
[bookmark: _Int_0ms1T68u]Assessment as a tool to promote and improve student learning is at the centre of the AfL educational approach. It entails regular formative evaluations that give students feedback and assist them in identifying their areas of strength, where they can grow, and how to move forward. According to John Gardner’s Assessment and Learning, (2012) it is important to involve students in the learning process and to empower them to take responsibility for their own development. The change from a more traditional, summative assessment paradigm to a more student-centred, formative approach is one of the main concepts of AfL. Dylan Wiliam (2011) stresses the importance of formative assessments in fostering student development. Students who take these exams can identify their areas of strength and improvement with the support of the insightful feedback they receive.  AfL places a strong emphasis on the value of utilising assessments to direct instruction and foster student growth. This method places more significance on the learning process than it does on the results. Dany Laveault and Linda Allal (2016) emphasise the need to see assessment as an ongoing process that supports students in achieving their learning goals and provides guidance for teachers.
Due to frequent feedback and chances for reflection on their learning, it encourages students to take an active role in their education. AfL can boost academic achievement, motivation and self-control. Paul Black and Dylan Wiliam (1998) have had an impact on this. They place a strong focus on the use of formative tests to find out what misconceptions pupils have, give prompt feedback, and modify instruction as necessary. According to their research, students who actively participate in the evaluation process develop into more self-directed learners. They also write how instead of being viewed as a one-time event, assessment should be viewed as a continuous process that informs instruction and helps students reach their learning objectives (Black and Wiliam, 1998).  Similarly, the book Assessment for Learning: Putting it into Practice asserts that assessment for learning is a co-operative effort including both instructors and students. It entails obtaining proof of learning, giving prompt feedback, and modifying the curriculum as needed (Black et al, 2003).
It’s crucial remember that there are a few different perspectives on AfL. As an example, in educational contexts, peer and self-assessment have become more common to encourage student autonomy and involvement. Nonetheless, several academics have expressed doubts about the validity and reliability of these evaluation techniques. In a study conducted in primary schools, for example, Carla C Johnson (2019) brought attention to the problem of students judging their own work using different criteria, which leads to conflicting standards. These disparities have the potential to compromise the legitimacy of the evaluation procedure. When assessing work, inconsistent standards could result in biassed judgements and misunderstandings. However, Black and Wiliam (1998) contend that while peer and self-assessment might provide some amount of thorough feedback, teacher assessment might provide a higher level of depth. Teachers are qualified to point out areas that need work and offer focused advice, something that self and peer assessments might not be able to accomplish. It is vital to take these issues into account and carefully assess the benefits and drawbacks of peer and self-assessment in educational settings. Educators possess the proficiency to pinpoint aspects that want enhancement and offer focused direction. Furthermore, John Hattie and Helen Timperley (2007) draw attention to the possible harm that unfavourable peer comments can do to children’s confidence and sense of self, particularly in the context of primary school, where developing self-assurance is essential. According to Keith Topping (2009), teachers have a crucial role in evaluation since students gain from their knowledge and helpful criticism.
One element of AfL is sharing success criteria and learning intentions with the pupils. There is a growing corpus of research that examines the advantages of sharing criteria with pupils. Sadler (1989) stressed the value of incorporating students in the creation of success criteria. Pupils can take charge of their own learning and get a greater knowledge of the intended learning objectives when they are actively involved in this process. Simply showing a class their success criteria can be an effective way to ensure pupils know exactly what is expected to be achieved by the end of a task but allowing them to participate in the creation of a criteria lets the teacher see where the pupils’ expectation for success lie. Andrade and Du (2007) discovered in another study that pupils are more adept at self-evaluation and progress tracking when given precise and unambiguous criteria. This gives them the ability to pinpoint their areas of weakness and move forward with their learning objectives. Furthermore, Paul Black, et al (2004) emphasises how sharing criteria with students can increase their motivation and involvement. Pupils are more likely to be motivated to put in the work and strive for success when they are aware of what is expected of them. Pupil learning experiences can be improved and their agency in the evaluation process can be encouraged by disclosing assessment criteria to them. 
Educational research has shown interest in evaluating the calibre of discourse and questioning during learning. The work of Mercer and Littleton (2007) who highlighted the significance of excellent classroom discussion for successful learning, is one well- known example. They contend that having in-depth conversations with students fosters critical thinking and increases their comprehension of the material. Additionally, looking at the effect of dialogic teaching on student learning in another study, it was discovered that encouraging students to ask thoughtful questions and facilitating open ended discussions by teachers improves their cognitive growth and creates a collaborative learning atmosphere (Wegerif and Mercer, 1997). Furthermore, encouraging questions can help pupils develop higher-order thinking abilities. Teachers can push students to think critically and reflect on their learning by posing thought provoking questions (Alexander, 2006). According to the body of research, evaluating the level of discussion and questioning throughout a lesson is essential to creating meaningful engagement and deep learning opportunities. 
Peer and self-assessment are useful tools that enable pupils to actively participate in assessing their own and their peers’ learning. Education related research has demonstrated how beneficial these evaluation techniques are for encouraging student participation, critical thinking, and metacognitive abilities. Topping (1998), for instance, investigated the effects of peer evaluation in a writing assignment. The results showed that when students evaluated each other’s work and offer helpful criticism, it not only improved the calibre of their writing but also increased their comprehension of the evaluation criteria. Through self-reflection, students were prompted to consider their own work and gain a more profound understanding of their areas of strength and growth. In a similar vein, pupils can analyse their own development and learning results through self-assessment. In a study conducted in 2005 by Andrade and Du (2005), students evaluated their own writing abilities. According to the findings, students who self-assessed were better able to recognise their own advantages and disadvantages, which boosted performance and gave them a sense of control over their education. 

Enhancing student learning and accomplishment is mostly dependent on feedback assessment. In the end, it helps students reach their learning objectives by giving them useful information about their development, areas of strength, and places for growth. A meta-analysis of feedback studies by Hattie and Timperley (2007) revealed that feedback that is timely, relevant and actionable significantly improves student learning results. This indicates that feedback can result in significant learning gains when it is customised to each student’s needs and offers precise instructions on how to do better. Furthermore, formative feedback – which emphasises continuing assistance and direction during the learning process – was highlighted as being crucial. Pupils who receive this kind of feedback are better able to track their development, make necessary corrections and have a deeper comprehension of the material (Sadler, 1989).
Discussion:

The Welsh Curriculum’s LLC AoLE is vital to the growth of pupils’ language proficiency, and the promotion of an improvement of their communication skills. Pupils who engage in this area can communicate with confidence. The chosen What Matters Statement for this episode emphasises the fundamental relationship between language understanding and a thorough understanding of the complex world we live in. The incorporation of language and literature into the educational framework is essential, as it fosters a holistic understanding that surpasses linguistic barriers and encourages a more complex and compassionate interaction with the outside world (hwb.gov.wales, 2019).
Due to having a year 3 and 4 combination class, I chose two progression steps for this task. Progression step two embodies the importance of efficient verbal communication which is important when approaching a discussion-based task. Similarly, progression step three reflects a sophisticated linguistic competence that is emphasised in the Welsh curriculum and encapsulates a nuanced understanding of communication. 
The task involved looking at the Voice 21 discussion skills and using these in groups to discuss an idea for a festival. The groups are set in mixed abilities and allows lower ability pupils to have the support of a peer or more knowledgeable other to guide and ensure they understand the task. We began by practising with a random question and having a whole class discussion. The AfL strategy I will discuss here is self-assessment. Children could revisit the discussion points of Voice 21 and assess their own discussion based on what strategies they used, thinking about what they could try or improve on next time. The organisation offers tools, instructions, and programmes to enable children to speak up and express themselves clearly (voice21.org, 2023). Some examples of the discussion guidelines include evidence of listening, develop and test concepts and to come to a consensus (Voice21.org, n,d). I wanted to ensure that new concepts and skills being taught for discussion could be responded to by the pupils in the aim for them to carry these skills forward in the next sessions during tasks such as planning. 
Self-assessment offers many opportunities in progression as pupils participate in reflective practices and foster metacognition through self-assessment. Lev Vygotsky (1978) investigated how self-evaluation might support metacognition and self-control. Pupils who actively participate in their own learning process, achieve greater comprehension, progress and growth. It also gives pupils the power to take charge of their educational path. It helps pupils develop a feeling of autonomy and accountability by motivating them to take an active role in their own development. Dylan Wiliam emphasises how self-assessment helps pupils take charge of their education, sharpen their critical thinking abilities, and get better at setting objectives and tracking their progress (Wiliam, 2014). Alternatively, pupils may find it difficult to evaluate their own work objectively. The credibility of self-evaluation might be compromised by over or underestimating one’s talents. Black and Wiliam highlight how challenging it can be to promote impartiality and accuracy in self-assessment, while also noting the possibility of biases influencing results (Black and Wiliam, 1998). Some pupils may oppose or find self-assessment difficult. Overcoming this obstacle requires an environment that is constructive and upbeat. Sadler sheds light on the complexity involved in self-monitoring and explores the challenges that students have while assessing their own work, highlighting the need for direction and techniques to improve the self-assessment processes (Sadler, 1989). 

To prepare pupils for a quantitative understanding of the world as well as future academic and professional endeavours, the Welsh Curriculum’s Mathematics and Numeracy AoLE focuses on enhancing pupils’ mathematical thinking, problem-solving and numerical skills. The “What Matters” statement on geometry places a strong emphasis on comprehending links in shape, space and location. (hwb.gov.wales, 2019). 
Progression step two involves demonstrating the ability to select suitable measurement methods by using counting, measuring tools and computations to demonstrate the measurement expertise. Progression step three involves understanding the formulae’s derivation and using effective techniques to find the area and perimeter of two-dimensional shapes. 
This task entails each group to plan and design a stage for their festival. Each group will draw out a plan and then take that outside in a real-life authentic context. Using resources such as trundle wheels, stakes, metre sticks, paper, pencils and twine, each group member will be assigned a role, in consideration with their ability level to ensure a fair challenge for each child and measure out their stage. They will record their findings and calculate the perimeter of their stage. Some flash questions and a worksheet were to be completed beforehand to assess their level of understanding. Pupils marked their own work per the answers on the board. Then, more flash questions were put up. Pupils had to work out the answers and were then questioned on their methods. Using process questioning, my aim was to probe the pupils into expanding on their answers and explaining how they got to their conclusion so that I knew they understood the task before letting them begin. 
In Bloom’s Taxonomy, inquiry is divided into higher-order and lower-order thinking skills. Recalling details and proving understanding are required for lower order questions (Bloom, 1956). I included this during the introduction of perimeter when pupils had a final practice. Rather than accepting number answers, I asked questions such as “how do you know this?” and “how did you come to this conclusion?” so pupils would explain their thinking process. I knew then the pupils understood what was needed. It facilitates the acquisition of fundamental knowledge and skills by providing opportunities for foundational learning. Lower-order cognitive abilities such as remembering and comprehending may lay the foundation for higher-order thinking (Dean and Marzano, 2001). There are difficulties too since pupil’s capacity to apply knowledge may be constrained if they just use lower order thinking techniques. Anderson and Krathwohl’s study highlight the significance of moving past rote memory. A complete educational strategy that addresses basic information and fosters deeper cognitive skills necessary for real-world problem-solving requires striking a balance between lower and higher – order thinking (Krathwohl, 2001). 
Children are prompted to think critically, solve problems and be creative when they are asked higher order questions. Deeper comprehension is prompted by higher-order questions, which also motivate pupils to synthesise knowledge, evaluate ideas, and create novel ideas. Comprehensive learning requires a balance between the two forms of inquiry; lower-order questions lay the groundwork for information, while higher - order questions encourage critical thinking and the application of knowledge in relevant circumstances. I encouraged this during my plenary where groups shared their findings with the class. I would attempt to throw them off by saying “I thought the answer was this?” or “what if you wanted your stage to have a perimeter of 50 meters? How much bigger/smaller would you have to make the sides?”. It encourages critical analysis and problem-solving abilities while offering chances for significant intellectual advancement. Studies show the beneficial effects on academic accomplishment and lifetime learning (Paul and Elder, 2006). But as Ku and Ho pointed out, there are difficulties in putting it into practice since teachers and pupils sometimes find it hard to handle the complexity of higher-order thinking assignments (Ku and Ho, 2010). 

The Expressive Arts section of the Welsh curriculum places a strong emphasis on using the visual and performing arts to express creativity and the individual. Pupils study a variety of artistic mediums, which enhances their overall education by encouraging creativity, communication, and cultural understanding. The ‘What Matters’ statement emphasises how the act of creating combines aptitude, understanding, perception, inspiration and creativity to create a harmonious synergy that feeds the transformational potential of artistic expression (hwb.gov.wales, 2019). In progression step 2, pupils reach the point where they can freely create creative designs as their imagination grows. When they work together, they complement one another’s strengths, stimulating a vibrant dialogue about original concepts and group creativity. In progression step three, as they advance in design, pupils apply their knowledge with confidence and create connections on their own. They adapt and create innovative designs, demonstrating a high degree of independence and smart design reasoning. 
[bookmark: _Int_h4iDcoWr]Within this task, pupils in their groups are introduced to the Rio De Janeiro Carnival, delving into their culture with a focus on music and dance. We begin the session by warming up with desk drumming. This involves the children following a guided video using foam sticks to beat a rhythm on the table. This is a link to the samba drumming that can be heard at the Carnival. Following, pupils watched a video of the carnival and responded to what they saw by asking questions and describing what they noticed. The aim of the task was to take into consideration the traditions of the carnival and how we can incorporate their use of dance and music into their own festivals. Before setting on task, the children were shown a success criteria with only two points. I wanted to incorporate some creativity into the sharing criteria aspect of AfL by allowing the pupils to respond to what they have watched and done and create what they think is a suitable success criteria. We ended up adding five points to the criteria, and each pupil felt that they had achieved a majority of what they created. 
There are several advantages to include pupils in the process of co-creating success criteria. Black and Wiliam (2003) state that pupils gain a better knowledge of what is expected of them when they participate in the process of developing success criteria. Pupils who actively contribute ot the creation of success criteria are better able to track and manage their own development, which promotes a more purposeful and student-centred method of assessment. This interactive approach develops metacognitive abilities and a thorough comprehension of learning objectives (Hattie, 2012). Involving pupils fosters self-regulation and a sense of accountability for their academic achievement. This collaborative approach ignites intrinsic motivation and turns assessment into a dynamic instrument that empowers pupils to actively create and take ownership of their academic endeavours (Marzano, 2007). However, some authors such as John Hattie (2012) and Robert J. Marzano (2006) state how involving pupils in the development of success criteria is not without difficulties. Hattie highlights the advantages of making learning visible, but they may also subtly highlight difficulties in guaranteeing a consistent and strict standard in success criteria developed by a varied range of learners (Hattie, 2012). Marzano’s research on efficient assessment techniques might address the challenge of striking a balance between pupil input and the requirement for reliable and consistent standards in a variety of academic settings (Marzano, 2006). 

Conclusion:

When approaching tasks and a topic such as festivals, it can be really fun and creative for the children to participate in. I knew that they already had some prior knowledge on festivals, such as what they are and what they involve, so wanted to focus my AfL strategies on skills that can be transferrable not only throughout the three episodes, but in many other sessions and situations they may find themselves in. I found that in self-assessment of discussion techniques, most children were able to pinpoint what they felt they used the most and what they found difficult or would like to try more next time. However, in agreement with some discussed texts, I do find that self-assessment can derive some biased responses, or pupils ticking boxes because they don’t wish to approach any criticism. Potentially a peer-assessment or teacher feedback method could be more beneficial in the future, however I can content that self-assessment is a good starting marker when approaching a new skill. Higher and lower order questioning when approaching a subject like maths is particularly beneficial when assessing pupils’ understanding of methods and techniques. I find lower-order questioning helped when assessing initial understanding from question sheets and flash questions on the board, but higher-order allowed the pupils to thoroughly explain their methods after independent application. Finally, involving pupils in the creation of a success criteria, especially in aid with a creative AoLE, not only gave me as a teacher an insight into where the pupils place themselves against the task, but also gave the pupils opportunity to think both literally and creatively about what they would need to do to be successful within this task. 
I strongly believe that assessment for learning is a crucial technique that should be continuously implemented in classrooms and schools alike. Continuous assessment and feedback are necessary to improve student learning. Teachers can obtain important insights on their students’ progress and adjust their instruction by utilising AfL tools. It supports an approach that is student-centred and encourages participation and introspection. With the use of formative evaluations including talks, projects and quizzes, pupils can take an active role in their own education. This method encourages a growth mentality and acknowledges accomplishments in addition to assisting in identifying areas that need work. In addition to encouraging learning, assessment for learning fosters a supportive learning environment in the classroom where pupils are inspired to realise their own potential. Moreover, it enables a unified and consistent approach to evaluation when used throughout the entire school, guaranteeing that every pupil has an equal chance to succeed. All things considered, integrating assessment for learning techniques in the classroom and throughout the school can significantly affect the development, engagement and academic success of the students. It gives pupils the confidence to take charge of their education and enables professors to successfully mentor and assist their pupils as they pursue their education. 
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