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This critical analysis will discuss the importance of catalytic leadership and will focus on the importance of ensuring that Early Years settings are capable of offering the correct support to children based on differing sociological factors. Following this, there will be an in-depth study on how children’s lives have been affected by the appointment of Children’s Commissioners in Wales and a view on the progression that has been made to reach the rights that children have presently. Finally, there will be a critical evaluation of one sociological aspect which impacts children’s life experiences and the interventions and services available to support this. 
Section 1
Robbins (no date) states that the term ‘leadership’ is often associated with the idea that an individual should be born with the correct qualities to be a leader. However, anyone is capable of developing the skills required to be a leader. Additionally, there is a viewpoint that a leader is a specific role that a person is appointed to. McDowall Clark (2012) supports that the idea of leadership is often attributed to being in an authoritative role. Robinson (2017) states that the idea of leadership being about “top down control” is significantly outdated. Moreover, leadership should be about enabling and facilitating change within settings and understanding that collaboration leads to an environment where children can thrive (Robinson, 2017). Nutbrown (2012) cited in Murray and McDowall Clark (2013) claims that all practitioners should aspire to be leaders and be able to demonstrate pedagogical leadership regardless of status or level of qualification.
In Early Years settings, practitioners lead practice daily but do not recognise that they are within a leadership role as they are not considered to be at management level. Therefore, the importance of promoting catalytic leadership as an opportunity to inspire change is paramount in providing practitioners with a positive mindset and the realisation that leadership is not dependent on position (McDowall Clark, 2012). This is supported by Reed and Canning (2012) cited in Siraj-Blatchford and Hallet (2014) who state that individuals who are catalytic leaders can create changes through continuing acts, where an individual in an authoritative role can impose change due to their status. McMahon and Dyer (2017) discusses research into the Effective Leadership in the Early Years Sector (ELEYS) which suggests that children’s outcomes are significantly improved when they are in a setting that promotes strong leadership. 
Toomer (2018) states that a catalytic leader is a person who is able to accelerate decisions and actions to reach the required goal. The term has been derived from the scientific term “catalyst” which causes chemical reactions to develop quicker. Catalytic leadership is described as a skill that allows practitioners to realise the importance of evolving and improving their practice rather than focusing on the end goal (McDowall Clark and Murray, 2012). Therefore, the paradigm that is leadership is no longer assumed to be about being in a dominant role, but about the progression of practitioners and the positive influences that they have on children. Adopting the role of a catalytic leader can lead to improvements in efficiency and can promote collaboration within a setting (Noramon, 2022). McMahon and Dyer (2017) supports this as they inform that a catalytic leader enables small incremental changes through a supportive and non-confrontational process.
Ankrum (2016) informs that teachers who are willing to go beyond the minimum expectations become catalysts for change and improvement in settings. Noramon (2022) states that to be a catalytic leader, the passion to make changes to improve a setting is significant. Reflecting on the aspects that need to change and why, while openly communicating with others is an attribute that many leaders possess. However, due to the idea of ‘imposter syndrome’, many practitioners who are not in a role of authority often feel unable to consider themselves a leader due to feelings of inadequacy (McDowall Clark, 2012; The Kings Fund, 2019). Moreover, Cooper (2014) states that due to the under-conceptualisation of leaders in Early Years, practitioners are hesitant in considering themselves to be leaders. 
Cooperrider (2022) states that anyone can be a catalytic leader, and that an individual does not need to be in an authoritative position to instigate improvements and changes. Additionally, the views of a catalytic leader are of a holistic nature as they recognise that each decision impacts everyone. Realising that change is positive and should be embraced is a common attribute of a catalytic leader (Cooperrider, 2022). Attaway (2021) insights that often leaders are expected to be busy at all times. However, this does not accurately depict the role of a leader as busyness often leads to ineffectiveness. Furthermore, when a leader takes on more work, they are at risk of overloading themselves and eventually reaching exhaustion (Attaway, 2021). Therefore, creating catalytic leaders in all staff in settings has a positive impact as the work-load is more equally shared and easier to manage. 
Toomer et al. (2018) describes catalytic leadership as the ability to unselfishly improve the ability of others within a team to achieve improved results. Additionally, a catalytic leader should be trustworthy and possess integrity as their role is integral to reaching the desired outcomes of the team. However, Heffernan (2015) states that there are challenges to this as individuals often try to outperform each other. Furthermore, by suppressing the productivity of others in order to better oneself, intended outcomes are rarely reached. 
Ang (2012) discusses research which shows that when an Early Years setting has good quality leadership and management, the overall quality of the setting is significantly improved. This is due to practitioners sharing the same vision for the setting and striving to consistently improve. Siraj-Blatchford and Manni (2008) cited in Ang (2012) inform that high-quality settings ensure the best outcomes for children. Therefore, promoting catalytic leadership within settings for all practitioners benefits both staff and children. 
Lawler (2020) discusses a report from the National Centre for Social Research (NaCen) which discovered that due to low pay, Early Years settings are struggling with retaining staff. This is due to the demanding role of an Early Years practitioner as staff feel they are not being paid adequately. This can present challenges when assuming the role of a catalytic leader as many practitioners do not feel encouraged to provide more effort in their role if they are not being rewarded for it. Additionally, Early Years Careers (2016) state that as the expectations and qualifications of Early Years practitioners are rising, the pay is not reflecting this. Therefore, there is a high level of staff turnover which can cause difficulties for settings and prevents consistency for the children who attend the setting. To ensure that all Early Years practitioners are being given the best opportunity to become catalytic leaders, they should be encouraged, supported and paid a fair wage. Nicholson et al. (2018) supports that Early Years practitioners often feel undervalued which can impede their motivation to progress within the Early Years sector. 
According to Rodd (2013) cited in Siraj-Blatchford and Hallet (2014) leadership in Early Years has been a concept of hierarchy where a single person of authority is expected to lead alone. This person would typically need to demonstrate extraordinary qualities and be charismatic to be considered a leader (Weber, 1968, cited in Siraj-Blatchford and Hallet, 2014). However, the idea of leadership in Early Years is becoming more focused upon collaboration and motivation (McDowall Clark and Murray, 2012; Rodd, 2013, cited in Siraj-Blatchford and Hallet, 2014). Hadfield, Jopling and Needham (2015) state that there is limited research on leadership in early education. Furthermore, the lack of research has prevented sufficient training and has led to minimal expectations of Early Years practitioners. The Effective Provision of Pre-School Education (EPPE) project found that practitioners qualifications and experience coincide with high quality settings. Therefore, providing training to practitioners to become catalytic leaders has a significant impact on settings and the experiences of the children (Hadfield, Jopling and Needham, 2015). Garvey (2017) supports that Early Years practitioners often feel unsupported as leaders. 
Practitioners are encouraged to undertake continued professional development (CPD) to improve their skills and raise the standards of Early Years settings (Care Council for Wales, 2016; Garvey, 2017). However, there are barriers that can prevent practitioners from fully benefitting from additional training and support. Department for Education (2018) state that settings are required to support practitioners to carry out training in specific areas such as paediatric first aid and health and safety. However, due to a lack of funding and time, the opportunities presented to practitioners to take part in non-essential training are lessening (Croner-i, 2020). Furthermore, Bush (2011) informs that providing opportunities for all practitioners to be included in the process of making decisions can be challenging due to a lack of time. 
Early Years Careers (2015) discuss supervisions and appraisals which give practitioners the opportunity to discuss how they feel about their performance and to identify and acknowledge both successes and challenges. Supervisions and appraisals are an ideal time to promote catalytic leadership, as practitioners are able to openly discuss their opinions and ideas and focus on CPD activities to add to their skill set (Early Years Careers, 2015). Additionally, it gives management a chance to check on the practitioners’ well-being, as catalytic leaders should support their team both professionally and personally (Bristol City Council, no date).
Toomer (2018) and Heffernan (2015) focus on the importance of relationships when creating catalytic leaders. By creating positive relationships and bonds between practitioners, social capital is achieved, and productivity is raised (Social Capital Research, 2022). Social capital is described as being multi-dimensional as it not only provides increased productivity, but it also encourages practitioners to feel valued and appreciated within the setting (Social Capital Research, 2022). Heffernan (2015) supports that catalytic leaders will ensure that every person feels equally valued, regardless of position. Therefore, practitioners will be empowered to identify what changes need to be made, implement those changes and sustain them (Siraj-Blatchford and Hallet, 2014).
Being a catalytic leader within an Early Years setting not only benefits practitioners and children, but also the families of those children. The Pen Green Centre for Children and their Families (2022) strive to support families with a multitude of options. They provide the Early Help Assessment tool which aids in identifying ways to support families that may be facing challenges. The catalytic leaders within the Pen Green Centre are equipped to intervene during the early stages whether families are facing financial issues, have a child with additional learning needs or are affected by domestic abuse. Additionally, practitioners who are catalytic leaders are within a position to signpost families to local support groups and charities that can provide additional support. Additionally, Anna Freud National Centre for Children and Families (2022) discuss the importance of practitioners being inclusive and diverse. This allows practitioners to support and understand children and families from different background and ensure that they feel equally valued. Ferdman (2017) supports this by stating that inclusive practice leads to the promotion of self-expression and identity, teaching boundaries and providing a safe learning environment. 
Being a catalytic leader would be beneficial for this as practitioners could work as a team to educate themselves and other children within the setting about different cultures, religions and backgrounds. Therefore, creating a nurturing environment for children and their families. Catalytic leaders must have an awareness of inequalities in the community and provide the opportunity to create a positive relationship with all children and their families in addition to their fellow practitioners (Mcdowall Clark, 2012; Anna Freud National Centre for Children and Families, 2022). This is supported by Nicholson et al. (2018) who states that practitioners should have an epistemological perspective to ensure that they understand the complexity of families’ backgrounds. This will enable them to provide the correct support and offer an inclusive and diverse provision.
To conclude, the importance of catalytic leadership in Early Years settings is growing as the evidence of the benefits are consistently developing. By creating catalytic leaders in all practitioners, they will be able to work together to share out the work-load and remove the challenges that are faced when there is only one leader. Due to the challenging nature of Early Years practice, practitioners are able to work together to ensure that they are offering a supportive and inclusive provision for both children and other practitioners. This enables practitioners to support children and their families regardless of their background. 
















Section 2
Presently, 196 countries have ratified the United Nations Convention on the Rights of the Child (UNCRC) (Save the Children, no date). However, there have been significant historical events that have led to the rights that children have today. NSPCC Learning (2021) inform that legislation to protect children has been in force since the 1880’s, but there are many contributing factors including some high profile child abuse deaths that have led to the current child protection system used today. UNICEF (no date) inform that in the early twentieth century, there was no protection of children’s rights. Children were often expected to work alongside adults in dangerous and unsanitary conditions, with no consideration for their well-being. Eglantyne Jebb founded Save the Children in 1919 as she believed that children’s rights were being violated and wanted to make a change (Save the Children, 2022). In 1924 during the League of Nations convention in Geneva, Eglantyne Jebb presented a Declaration of the Rights of the Child to world leaders. This led to the Declaration being implemented a year later, and it formed the basis of the UNCRC which was implemented in 1989.
The first Children’s Commissioner post was created following the Children’s Commissioner for Wales Act 2001 (NSPCC Learning, 2021). Wales was the first country in the United Kingdom (UK) to create the post, with Ireland following in 2003, Scotland in 2004 and England in 2005 (Children’s Commissioner for Wales, 2008). Additionally, Wales have also implemented the Rights of Children and Young Persons (Wales) Measure 2011 which has made the UNCRC law in Wales (Welsh Government, 2015). Wales is the only country in the UK to have implemented this law which implies that Scotland, England and Northern Ireland are delayed in reaching the same strategy. The Children’s Commissioner’s role is to promote children’s rights and welfare and to ensure that children are safeguarded (Children’s Commissioner for Wales Act 2001). 
Peter Clarke was appointed as the first Children’s Commissioner for Wales in 2001 following support from Sweden, as they had a Children’s Ombudsman appointed from 1981 (Children’s Commissioner for Wales, 2008). Visits were undertaken to the Ombudsmen’s offices in both Sweden and Norway while developing the offices in Wales (Children’s Commissioner for Wales, 2016). Due to the fact that there was no predecessor, Peter Clarke spent a year building the team around him. During this time, he involved children and young people when hiring staff members, as he felt their input was invaluable (Children’s Commissioner for Wales, 2008). As per the requirements of the role, Peter Clarke was implementing the UNCRC by considering article 12, which focuses on respecting the views and opinions of the child, by involving them in hiring staff for his team. Additionally, Peter Clarke had regular meetings with children in Wales to ask them what problems they would like him to work on (BBC News, 2007). The annual reports from the Children’s Commissioner for Wales elaborate on the importance of the child’s voice and how Peter Clarke valued this throughout his time as Children’s Commissioner (Children’s Commissioner for Wales, 2016). It is stated that the groups of children that were approached were of various ages and backgrounds and included groups that are often marginalised. This was to ensure that there was a diverse collection of views and concerns. UNICEF (no date a) inform of the Rights Respecting Schools Award which also supports the importance of the child’s voice and ensuring that schools are promoting children’s rights. 
Due to the diverse nature of Peter Clarke’s job history, he had many different focuses for what he wanted to achieve as Children’s Commissioner. Peter Clarke’s concerns consisted of children who are sexually exploited, child and adolescent mental health and school transport (Philpot, 2007). Additionally, Peter Clarke began what would be a long process to implement a ban on smacking children (BBC News, 2006). Sally Holland, the third Children’s Commissioner for Wales informed that all forms of physical punishment on children should not have a place within today’s society and the law was passed in January 2022 (BBC News, 2017; Morris, 2022). Scotland had previously passed the same law in November 2022, with Northern Ireland and England still allowing physical punishment of children. However, they have stated that banning physical punishment is something that they are considering. As Children’s Commissioners roles are to protect children’s rights, this should be of significant importance. Due to the fact that Peter Clarke began this campaign during his appointment as Children’s Commissioner, it has taken a significant amount of time to pass the law to protect children. This is something that needs to be addressed as many years have passed where children have not been protected from physical punishment, and parents and carers have been able to use this as a defence of justifiable assault when using punishment against their child (Morris, 2022). Additionally, Tam Baillie, the Children’s Commissioner for Scotland began to campaign against the physical punishment of children in 2017, with the law passing 3 years later (BBC News, 2017a; BBC News, 2020). In this instance, it could be argued that Scotland are further advanced when implementing policies and legislation to support children. 
Keith Towler took over the position of Children’s Commissioner for Wales following Peter Clarke’s death in 2007 (NHS Wales, 2007). Children and young people were on the panel for interviews as they were previously, ensuring that the voice of the child was still a significant factor when employing someone for the post (Taylor, 2008). Keith Towler was the chair for the UNCRC monitoring group for Wales, and programme director for Save the Children in Wales. This supported his application to the post as the Children’s Commissioner is based upon the rights of children as stated in the UNCRC. Keith Towler had a large focus on child poverty in Wales as he had worked on this issue during his time at Save the Children. He recognised that poverty was still significantly high in Wales and claimed that it was unacceptable that 1 in 4 children were living in poverty (Raise your game, 2014). Children’s Commissioners from England, Scotland and Northern Ireland also have had a continuous focus on child poverty. However, the rates are still high and falling slowly (Children in Scotland, 2019; FE News, 2021; NICCY, 2022). Peter Clarke had numerous issues that he wanted to focus on, where as Keith Towler had a more specific focus on child poverty and youth justice (Taylor, 2008). Additionally, Keith Towler wanted to ensure that children from deprived areas were being given opportunities to take part in sports, leisure and other activities that may not be easily accessed due to their socio-economic status (Raise your game, 2014). Keith Towler wanted to speak to children and young people to find out what issues mattered to them and to see if they felt that their rights were being met (Wallace, 2008).
Sally Holland, who is a registered social worker, became the third Children’s Commissioner for Wales. Her work focused upon children and young people’s mental health, strategies to prevent bullying, and support systems for children with additional learning needs (Children’s Commissioner for Wales, 2022). Additionally, Sally Holland began the campaign to ban physical punishment against children which as previously stated, has recently been passed. During the final year of Sally Holland’s appointment as Children’s Commissioner, at least 694 children were spoken to in person at events and meetings. Additionally, 44,000 children completed the ‘coronavirus and us’ survey which aimed to gather the views of children during the pandemic (Children’s Commissioner for Wales, 2021). The aim of this survey was to discover how children felt about the pandemic and to begin working with them to support their well-being (Welsh Government, 2020; Children’s Commissioner for Wales, 2021). However, there are approximately 600,000 children living in Wales so the numbers of children being reached by the Children’s Commissioner are significantly low (Save the Children, 2012). Minority groups are often disregarded as the demographic is predominantly white, British children. This could be argued that there is still room for improvement when listening to the child’s voice as they could be more inclusive of marginalised groups (Children’s Commissioner for Wales, 2021).
Sally Holland also wanted to continue on the work of her predecessor, Keith Towler, who had worked to try and reduce child poverty in Wales. However, the rate of poverty has barely fallen within the time that Children’s Commissioners have been appointed, suggesting that not enough is being done to prevent children from living in poverty (Welsh Government, 2013). Sally Holland recognised that support services for children’s mental health were lacking and campaigned to set up support hubs and resources for children who were on long waiting lists (Mental Health Wales, 2021). She wanted there to diversify the options available for children and make them more accessible based on their individual needs. The UK Children’s Commissioners UNCRC mid-term review shows that all 4 nations are aiming to reduce child poverty and improve mental health support for children and young people (Children’s Commissioner, 2019). However, Children’s Commissioners have been appointed for many years and there have been insignificant changes for those children. Changes in legislation and progression in research have been implemented to support children to receive the best outlook in life. It can be argued that more should be done to see a greater improvement for children living in challenging circumstances. 
In conclusion, the rights of children have become paramount in ensuring their well-being is looked after in all aspects of their life. There have been significant changes throughout the past century that have aided in protecting and safeguarding children such as changes to legislation and the curriculum. The appointment of Children’s Commissioner’s has aided in promoting children’s rights and ensuring that children are aware of them and that their thoughts and feelings are considered. However, there is still a significant amount of work to do to improve the lives of many children in Wales and across the UK. 























Section 3
There are many sociological factors that can present challenges to children and their life experiences. These range from environmental factors such as living in poverty or in an unsafe environment to health issues or additional learning needs (Centre for Early Childhood Mental Health Consultation, no date).  The aspect to be focused upon for this critical evaluation will be poverty. UNICEF (no date b) inform that there are approximately 1 billion children who are multidimensionally poor and an estimated 356 million children living in extreme poverty worldwide. Furthermore, due to the covid-19 pandemic, an additional 100 million children have fallen into poverty. Bevan Foundation (2022) inform that the percentage of children living in poverty in Wales is currently 28%. This is a small drop from previous years where the percentage was fixed at 29%. However, Joseph Rowntree Foundation (2020) inform that this rate is falling.
Wagmiller and Adelman (2009) cited in Maholmes (2014) state that children who experience poverty consistently are more likely to be faced with economic hardships later in life. These include low educational attainment, health issues, low income and a higher chance of engaging in anti-social behaviour (Redd et al. 2011; Conger, Conger and Matthews, 1999, cited in Maholmes, 2014). Additionally, Chaudry and Wimer (2016) discuss the implications that poverty has on a child’s well-being. As a result, poverty is not just an indicator as it presents long-term detrimental outcomes for children (Chaudry and Wimer, 2016). Articles 24 and 27 of the United Nations Convention on the Rights of the Child (UNICEF, no date c) state that all children have a right to nutritious food, clean water and a right to an adequate standard of living. However, a significant number of children are unable to have these needs met due to living in poverty. 
Hanson et al. (2013) discuss a study which found that children from low socio-economic backgrounds had a slower rate of brain growth than children from more affluent areas. This was directly linked to disruptive behavioural issues in infancy and early childhood. Three Rivers District Council (no date) state that poverty can led to Adverse Childhood Experiences (ACE’s) which can have a detrimental impact on children throughout their lives. Morris et al. (2018) discuss the link between poverty and child abuse and neglect. Following a study on child welfare inequalities, evidence found that often children who are living in deprived areas are also victims of abuse or neglect. This is supported by the National Society of the Prevention of Cruelty to Children (NSPCC) who advise that amongst the numerous negative outcomes that affect children, abuse and neglect is commonly associated with families living in poverty (NSPCC, 2015). However, it is stated that often parents are unable to provide healthy food, clean water or may be of low educational ability which could influence their parental abilities. As a result, the study found that poverty and poor physical health, mental health issues and low education are inter-connected, and children are directly affected by each factor. Morris et al. (2018) inform that there should be a more holistic approach to support for children and families in poverty as the detrimental affects it has on children are likely to affect them in adulthood.
Cronin, Argent and Collett (2017) state that there is a link between poverty and social inequalities. This is supported by Murali and Oyebode (2018) who inform that social inequality due to poverty can have both direct and indirect effects on a person’s well-being. Additionally, Wilkinson (1997, cited in Murali and Oyebode, 2018) states that there is a link between inequalities in income and mortality rate as the stress of living in poverty can lead to deteriorating health in childhood and adulthood. Therefore, children living in poverty are faced with numerous risks that can have a negative impact throughout their lives. 
Wales Centre for Public Policy (no date) state that Welsh Government has been committed to improving poverty in Wales by creating various schemes such as the Welsh Child Poverty Strategy. The 2010 Children and Families (Wales) Measure made it the duty of Welsh Ministers to develop this strategy with the intention of improving the lives of children living in low income households (Welsh Government, 2015a). The aim of the Welsh Child Poverty Strategy was to eradicate child poverty in Wales by 2020. However, as previously stated, there has been an insignificant drop in the percentage of children living in poverty which proves that the strategy is not effective. The NSPCC (2015) responded to the revised strategy and stated that the chances of significantly reducing child poverty in Wales was unrealistic as Wales has the highest levels of child poverty in the United Kingdom, and these levels would need to drop 4 times faster than in previous years. 
Parents and carers of children in Wales who are living in poverty are provided with the opportunity to claim free school meals and the pupil development grant which helps to pay for school uniform or technology (Welsh Government, no date; Bevan Foundation, 2018). Department for Education (2018) inform that families who are on Universal Credit or another income-based benefit are eligible for free school meals. However, The Children’s Society (no date) acknowledge the unfairness of this system as there are thousands of children living in poverty whose families are not eligible for these benefits. As a result, they do not receive free school meals and a survey discovered that as many as 44% of children are hungry during the school day as they arrive without lunch or any means of paying for lunch. Furthermore, the pupil development grant is also only available to families who receive one of the aforementioned benefits, meaning that thousands of children living in poverty are not benefiting from these additional schemes (Welsh Government, no date).
Welsh Government (2019) provide a free programme called Flying Start which is targeted at young children aged 2 to 3 years living in the most disadvantaged areas of Wales. Flying start works closely with health visitors to ensure that children and families are receiving support and providing interventions where needed. There is a focus on aiding in children’s social, emotional and cognitive development through play sessions both with and without their parents or carers. Additionally, Flying Start aim to support the child’s family as they recognise that looking after young children can be challenging (Neath Port Talbot Council, no date). They offer programmes to help support parents in various aspects such as toilet training and promoting positive parenting. 
However, it is arguable that while this programme is beneficial to families, it is only for a small age range. This could indicate that the lack of prolonged care and support will not have a sufficient impact on the child. Knibbs et al. (2013) carried out the National Evaluation of Flying Start which found that there was larger engagement with family support services due to the programme raising awareness of these. However, there was no significant difference in children’s social and emotional skills, or an improvement in speech and language compared to non-Flying Start areas. This supports the theory that while Flying Start is a valuable scheme, the short time frame that it is utilised does not present significant benefits for children. 
Furthermore, Flying Start is only available in specific areas which leads to many families living in poverty excluded from the support (BBC News, 2018). It was discovered that the outreach programmes aimed at families outside Flying Start areas were limited. A spokesperson for Welsh Government claimed that giving children the best start in life is their priority, however due to the limited geographical areas, many children and their families are missing out (BBC News, 2018).  
Featherstone, Morris and White (2014) explain that early intervention is paramount in ensuring that children living in poverty are supported and their needs are met. The vulnerability of children is amplified when living in poverty and there should be a hands-on approach in offering significant support to those children and their families. This would present children with the best outlook for their future as they face ongoing challenges throughout their lives. As stated by the article 3 of the UNCRC, the best interests of the child must be the main priority in all aspects of life (UNICEF, no date c). 
In conclusion, poverty in Wales is an ongoing issue that affects a large percentage of the population. However, there are interventions in place that aim to support children and their families living in poverty to ensure that they are not detrimentally affected later in life. The interventions offered can have a significant impact on the outcomes of children. Nevertheless, due to issues such as geographical position or benefits that families are receiving, many children are still being unincluded in these interventions and potentially being faced with ACE’s as a result. Although Welsh Government are aiming to eradicate poverty, the barriers are significant and present consistent challenges. 
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