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Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning.
Introduction
[bookmark: _GoBack]Through the use of the Mosaic Approach which was founded by Clark and Moss, 2011 and the ASK Model by Nottingham (2013) I will be analysing the holistic development of one focus pupil where I will be looking into the next steps for their learning.
The focus pupil is at a local primary school located within close outskirts of the city centre in Swansea. The school caters for around 240 pupils aged 3 to11. (My Local School, 2019) The school is a green support category school. 20% of the children attending the school have ALN, 41% of children have English as an additional language with this 47% of pupils within the school are from a minority ethnic background of which the majority of these children are from an Asian heritage. (My Local School, 2019; Estyn, 2014) The school is located in a deprived area of Swansea, this is further supported with an above average percentage 29% of Free School Meals. (My Local School, 2019; Estyn, 2014) FSM is a provision in which is used to measure poverty, which is aiming to close the attainment gap for families with low household income. The school will receive funding through the Pupil Deprivation Grant (Welsh Government, 2013) The PDG helps “Learners from disadvantaged backgrounds may have limited access to cultural experiences and arts activities… the grant can be used to improve access to arts and cultural activities and help raise the aspirations of deprived learners.” (Cadw, 2019) this is vital in ensuring children have a holistic approach to learning where they can achieve their full potential, and this is what the school aims to achieve. The schools vision is to provide a rich, varied, balanced and well-resourced curriculum which will help to stimulate natural curiosity and enquiring mind of every child, where they want each child to reach their full potential. (School Website, 2019) The school has been rated as Good, in its last Estyn report in September 2014. (Estyn, 2014)
The focus pupil in which I have carried out the progress analysis with is a year 2 child aged 7 years old, who is a male. The pupil will be anonymised throughout the whole of the assignment where they will be referred to as Child A. Child A is a child of an Ethnic Minority who also has an Additional Learning Need who is statemented with Autistic Spectrum Disorder. Child A is a middle ability child across the areas of learning. 
Data Collection
The data was collected through the Mosaic Approach which was founded by Moss and Clark. (2011) The Mosaic Approach is a research method which uses a variety of collection methods which is to help provide researchers with a greater understand of children’s perceptions. The approach was underpinned to “include the voice of the child” (Clark and Moss, 2011:11) The approach aims to bringing together of different pieces or perspectives which will then create an image of a child’s world. (Clark and Moss, 2011) The approach is underpinned by three key influences concept of competence, pupil voice and pedagogical approaches. 
Concept of competence is the viewing of a child as an active participant within the research process. Hartig et al (2008) suggests the child is the pinnacle of research this then allows the focus on the child’s interests and perceptions to their life and learning. Pupil Voice is essential to ensuring the child is a fully active participant within the research. It is essential to understand the thoughts and perceptions in which the child has to create a holistic picture of the childs life. Through giving the child a voice, it enables the child to have a sense of belonging. It is a right of the child through the UNCRC, which states in Article 12 “Every child has the right to express their views, feelings and wishes in all matters affecting them, and to have their views considered and taken seriously.” (Unicef, 2019) This is essential in ensuring the child can express their views and opinions openly within the research. The pedagogical approach which underpins the Mosaic approach is the Reggio Emilia Approach. It combines both the idea of a competent child and children as active participants within their own learning. This has enabled the development of the Mosaic Approach. (Clark and Moss, 2011; Hart et al. 2007) Clark and Moss (2011) also highlight it is important to observe the children within their natural environments which will allow researchers to gain the full picture of the child’s world. 
The Mosaic Approach combines multiple pieces of data which has been collected to enable the researcher to build a holistic picture of the child’s world, which enables the researcher to see the full purpose of the child’s life and their interests through observation, photography, samples of work, pupil feedback, RAG ratings and interviews. These methods have been used within this research to ensure there is a holistic view of Child A’s learning and experiences.
There key strengths and weaknesses within this method of data collection. Many strengths include of using pupil voice as a lead approach within this research method which enables the information for future planning and target setting to ensure the child is included within all aspects of their learning and development. (Clark and Moss, 2011) Another strength is that it is inclusive for all children which can be used throughout schooling which enables the process of learning being highly valued. (Taylor, 2007; Langston and Doherty, 2012) There are some limitations to this method of research which are suggested as resources, time limitations, and parental views of research. (Clark and Moss, 2011)
For the purpose of this research the Mosaic Approach has been carried out through the researchers Professional Teaching Experiences school whereas a student teacher the researcher can gather vital information and observation through being around the child every day and getting to know the child on a professional level. This is essential as the child will not feel like they are being watched by someone they do not know. It is someone who they have created a relationship with who is observing and partaking in everyday school activities with them. 
Prior to the research being undertaken ethical considerations have been made which is essential when carrying out any research but especially with children. Highlighted by BERA (2018) where researchers need to ensure Informed Consent, Anonymity and Confidentiality as well as Protection from Harm. These ethical considerations have underpinned throughout the research where informed consent has been given by child A (verbally), class teacher and the parent of child A which will ensure that they child//parent and class teacher are aware of what the research involves and their rights to withdraw at any time within the process and all information will be destroyed of appropriately. Anonymity and Confidentiality will be upheld through anonymised work and anonymised during the assignment where they will be referred to as child A as well as all information which is gathered is kept confidential unless there is a safeguarding concern in which this will be broken, and the appropriate adult will be informed. This includes information such as name, location, family circumstances and so on are kept confidential.  Child A will be protected from harm by ensuring that they only want to talk about what they feel comfortable with, as well as not answering questions if they do not feel like they want to or do not comfortable with as well as this they are able to take breaks whenever they want to and are not forced to do anything.
The data collected within the research has had a time limitation this is due to national testing time constraints where lessons have been moved around to fit in revision and testing. The data collected were from areas of learning: Literacy and Read, Write, Inc. Maths, Knowledge and understanding of the word (topic), and Wellbeing.  
Analysis of Learner
[image: Image result for the ask model]After the data was collected of Child A’s holistic development the analysis will use Nottingham’s (2013) ASK Model or Attitude, Skills and Knowledge Model. This model enables the observation of how these three attributes affect learning. 
Image from: https://www.slideshare.net/jabulani4/develop-ask





This model enables both teachers and pupil to recognise the attitudes, skills and knowledge which enable the learning process to ensure that pupils reach their full potential. (Nottingham, 2013) Within each aspect of the model highlights different elements in which can influence the pupils learning. For instance, the attitude aspect looks at the attitudes towards learning this is supported by Vygotsky’s theory of Cultural Learning in which is highlighted children learn from those around them by adopting physical and mental habits which have been modelled around them. (Vygotsky, 1978) The skills aspect looks at the skills they have and the skills they need for everyday life. The Knowledge aspect look at the information and practices associated with learning and development. (Candeias et al 2010)
Attitudes
Nottingham (2013) highlights the importance of how attitudes to learning and how it is important for children to learn from their mistakes and being persistent learners. 
Child A has a very positive attitude to learning. He is always willing to contribute to lessons, discussing with peers outside the classroom what they have been learning about, taking what he has learnt home and going the extra step to create or research at home to extend his learning. Child A also as part of his IEP has 1-2-1 support afterschool for an hour each day which he is entitled to have help with any work he is struggling with or to just support him in situations he struggles with or to help with his Personal and Social Development. 
Child A’s attitude towards Language and Read, Write, Inc is outstanding. Child A worked extremely hard to ensure he is trying his best with regards to learning and understanding. Child A has completed the Read, Write, Inc programme and is showing to be exceeding in this attitude to spelling/reading within school and at home. This is shown within his confidence and focus within learning. Child A recently scored 22/33 on the reading national paper which was above the average of his class. This is highlighted through the work collected within the appendix. 
Child A’s attitude to Maths is a little less forward, in which he is a little more subdued when it comes to maths. It is shown he does lack confidence in maths compared to other lessons however his attitude to learning is still very strong. I believe this is also a part of his ASD, as he finds it hard to understand the processing of aspects in maths. Math is seen to be one of the weaker subjects in Child A’s attainment. This is shown by only scoring 2/20 in the recent reasoning national test. 
Child A’s attitude to Knowledge and Understanding of the World area of learning is at its highest overall. Child A loves to engage with all aspects of this area of learning through ‘topic’ work, we have currently been studying the Romans which has been linked through a cross curricular approach. Child A has not only been giving his full and undivided attention to this area of learning within school, but he has gone home and produced work to do with this topic. This can be seen in the Appendix where he has demonstrated above expectations with his work. 
Child A’s attitude to wellbeing or Person and Social development area of learning is a crucial aspect of his whole entire learning process. Child A is very much aware of his feelings which has been proven through the check ins in the morning and after lunch where he places his lollipop stick in the emotion he is feeling. He is also caring towards his peers ensuring they are feeling ok. When child A is feeling a little low, he ensures he speaks to an adult to help with this, which shows he wants to be happy to help progress his learning and enjoyment in school. This strategy of showing their emotion enables adults to speak to children within the first instance and can try to deal with any issues quickly to ensure that their wellbeing is in a happier and comfortable place to enable effective learning. This is shown within the Appendix labelled Child A’s feelings. 
Organisation for Economic Cooperation and Development’s (OECD) found that students can only achieve at the highest levels when they believe that they are in control of their success.  (OECD, 2015) This I believe highlights how Child A feels about his education, he is constantly ensuring he is in control of his success. He is very much a high contributor in all lessons regardless of the subject. Child A is noticeably hard working.
Skills:
There is seen correlation between learning attitudes and skills in which pupils need for learning. (Nottingham, 2013) There are five types of skills within this element of the ASK Model: Intellectual, Social, Communication, Physical and Specialised Skills. 
During the research for every lesson I had taught I have RAG rated Child A on whether they have the skills to reach the learning intension. This can be seen in the Appendix for further details. Red means the skills required to meet the learning intension have not been seen. Amber is demonstrating some skills required to meeting the learning intension. Green all skills were shown to meet the learning intension. 
Child A shows Amber within the Extension of Read, Write, Inc (RWI) lesson where he obtained a rating of Amber. Child A struggled to identify some skills which were needed to write a diary entry within the RWI session. Child A struggled to understand the process of a diary entry where it needs to be written from a first-person perspective as if he was the character. However, this is hard for children with ASD to do as they find it hard to empathise with other people and to put themselves in other people shoes. (Paterson, 2014)
Child A has shown Green throughout all maths lessons taught; this is highlighted within the Appendix (last page) where he has achieved Green meaning, he has used all the skills needed to complete the learning intension. This suggests that although he struggles with his attitude to maths his skills are exceeding expectations.
Child A has achieved a majority of Greens within Knowledge and understanding of the world. His attitude to this area of learning suggests his skills are accelerated through his engagement and enjoyment within his work. He is going above and beyond to ensure his work is at a very high level. 
Child A’s wellbeing is a vital skill in which he needs to be able to control and develop further. Child A is able to use a variety of skill sets within his work. This is indicated through his emotions he is feeling, (which can be found within the appendix) he is a typical happy or content child in which is hugely benefitting his learning and development.
Knowledge
Nottingham (2013) highlights knowledge is influenced by facts, figures, concepts and ideas. These all have an impact on a child’s learning which these can be derived through the curriculum in which the child is learning. In wales, from the ages of 3-7 children learn through the Foundation Phase, which has areas of learning. These areas include: Personal and Social development, wellbeing and cultural diversity; Language, literacy and communication skills; Mathematical development; Welsh Language development; Knowledge and understanding of the world; Physical Development; and Creative development. (Welsh Government, 2015) Although the government has just brought in a new curriculum which is a continuation from the ages of 3-18 for the purpose of this research, I will be continuing to use the Foundation Phase Framework to review Child A’s Knowledge. 
Child A’s work in Language, Literacy and Communication is compatible with the outcome 5 descriptor. He is achieving the expected outcome for the end of year 2. This is seen throughout all of his work in which he has complete, showing he has the knowledge and understanding of a variety of concepts and ideas. 
In Mathematical development, Child A is consistent with outcome 5 descriptor. Which is above his expectations on only targeted a level 4. This shows he has developed his skills and attitudes which are highlight linked to enable him to understand the concepts and ideas which influence his knowledge and understanding within the learning process. 
Outcome 5 descriptor is where Child A is obtaining within knowledge and understanding of the world within the foundation phase. He is close to obtaining the level 6 descriptor depending on how he is achieving for the last term in year 2. He feels confident enough to extend his knowledge further through carrying out further research within this area at home outside of school. 
Child A’s wellbeing is meeting the outcome 5 descriptor in Personal and social development, wellbeing and cultural diversity area of learning. Child A shows he is very well linked to his own emotions as well as working along side peers with dialogue and interaction to help progress his skills within wellbeing and understanding others. (Gray and MacBlain, 2012)
Overall, Child A’s knowledge is at the expected outcome for end of year 2. This highlights he is moving in the right direction to ensure success within his learning. 
Next Steps for Learner
Attitude
Child A’s next steps for their attitude towards learning needs to ensure that he is fully engaged within all lesson which will enable the skill sets to understand the processes of concepts to ensure he is gaining and retaining essential knowledge throughout the learning within school. Child A is influenced by positive learning attitude which is modelled by the class teacher and support staff as well as his parent at home. Child A’s attitude towards maths can be developed further through the use of his extra support he received facilitated by his IEP. This will enable him to gain confidence within the subject, which will also influence the skills and knowledge within the subject. 
I feel child A would benefit from using Carol Dweck’s Growth Mindset. Growth mindset is having the mindset and belief that talents can be developed compared to a fixed mindset is believing that talent is fixed and cannot be changed. (Dweck, 2006) which will enable to benefits of an effective learning attitude within his learning ability. This will improve his wellbeing at the forefront of his holistic learning. This will also enable him to be resilient within his engagement and academic attainment. 
Skills
Child A would benefit from a cross curricular approach within lessons which will offer the breadth and depth of learning experiences. (Welsh Government, 2015; Dweck, 2006) This will allow child A to use skills already mastered to help support new skills which can be learnt within a cross curricular approach to learning. This will help enable him the confidence to preserve though any difficulties within skills to help him meet the learning intension which has been set to achieve within the lesson. Child A will also benefit from support from intervention sessions, to help support the skills of reasoning within maths. It was highlighted during the national testing he was unclear on the wording of the questions in which hindered him as he could not process the question subsequently creating the test inaccessible for him. 
I also feel Child A would benefit from verbal and visual feedback if he did not have all the skills to reach the learning intension within lessons highlighted by the RAG rating. This will allow Child A to see where he needs to improve on skills to help reach the learning intension, but this will also be beneficial as he will be able to see the success criteria needed for reaching the learning intensions.  This could then be improved further by creating individual success criteria which will enable Child A to be successful in all areas of learning this is supported by Hattie (2008) who supports the notion of visible learners which shows children where they are at in their learning and where they need to go next to benefit their learning. This would work well for Child A as he engages better with visual aspects of lessons rather than just orally. 
Knowledge
Child A would continue to benefit with Language, Literacy and Communication Development knowledge by having 1-2-1 support understanding how to interpret text types such as diaries where he needs to be able to write within a perspective of another person (or first person about himself) and how he can understand the concept of others emotions and how situations can make others feel. This will enable a lifelong skill to ensure he can be empathetic to how others are feeling as well as understanding his own emotions, something in which people with ASD struggle with throughout life. This will enable a lifelong skill. 
Knowledge can also be developed through extending Child A further within subjects, he very much enjoys learning new concepts through a variety of methods. I feel Child A will benefit from targeting his work to a level higher than he is working at right now. I feel he would benefit from being stretched as he has a very high skill set and a great attitude to learning which will help benefit him as a holistic learner. 
Child A would also benefit from learning experiences beyond the classroom, this will enable him to extend his knowledge further by being able to link to the real world in which he is living in. (Welsh Government, 2015; Knight, 2009; Jelmburg and Goodman, 2008; Sedgwick, 2012) This is underpinned by Piaget’s theory of children as active learners (Jarvis and Chandler, 2002)  Child A engages well within the classroom and outside playground however I feel he would benefit more from learning through a variety experiences beyond the school grounds, Knight (2009) highlights learning outside can enable cooperation, self-esteem and confidence, motivation and decision making as well as being accessible for all children at any level which is also supported by Edgington (2002) and Waite (2011).

Conclusion
Overall, Child A has a very high standard of work. His attitude to learning is outstanding, he is very eager to try new things. He tries his best with all subjects and has a strong work ethos. His attitude towards learning is fundamental to why he has attained outcome 5’s for all of his work so far. In which he could achieve outcome 6 if he is extended further within his learning. His skill set it vast and he is highly determined to obtain more skills to support his learning further. His knowledge is very much at a high standard in which is derived from his attitude to learning. Although Child A has ASD he is very much determined to overcome any barriers he faces within learning and life. His wellbeing is at the forefront of why he is so engaged with his learning. He can benefit from some 1-2-1 support to help him improve some skills in which include of confidence and empathy, but these will all be developed through his motivation for success. Child A would also benefit from experiencing learning within a different environment outside the school grounds, I feel this will enable him to see the link of the skills and knowledge he has developed to the real world. Child A will benefit from being challenged further through his work at a higher level this will help him progress to a higher outcome through the end of the last term of year 2. Child A will continue to progress within his learning with more feedback which will enable his confidence in adapting to meet success criteria and learning intensions. 
Overall, Child A has used his attitude to learn to influence his success which has enabled him to develop his skills and knowledge. He will go very far with his success within his learning if he gets the right support. He has shown in this placement so far that not barriers including having a ALN can stop him from achieving something if he puts his mind to it. 
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	Date
	Am
	Pm 

	29/4
	Happy
	Tired

	30/4
	content
	Content

	1/5
	Happy
	Happy

	2/5
	Happy
	Content

	7/5
	Happy
	Excited

	8/5
	Excited
	Happy

	9/5
	Happy
	Content

	13/5
	Excited
	Excited

	14/5
	Content
	Tired

	15/5
	Tired
	Happy

	16/5
	Content
	Tired

	17/5
	Happy
	Excited

	20/5
	Content
	Content

	21/5
	Happy
	Happy 


Child A’s Feelings. 

RAG Ratings.
	LO
	To be able to create a bar graph using data
	To be able to create a pictogram. 
	Turn a quarter turn/90 degree. Turn half turn.
	Turn a quarter turn/90 degree. Turn half turn.

	Name of Pupil
	Maths 1
	Maths 2
	Maths 4
	Maths 3

	
	G
	G
	G
	G

	LO
	To be able to discuss/recall facts about colosseums, to be able to write a sentence about the colosseum, to be able to link to present day.
	To be able to describe and dicuss the role of the Roman soldier and their chlothes.
	To be able to create Roman instructions
	To be able to build a catapult
	To be able to guess which object will go the furthest. 
To be able to use the catapult to try and hit the target.

	Name of Pupil
	Topic 1
	Topic 2 A
	Topic 2 B
	Topic 3a
	Topic 3b

	
	
	
	
	
	

	
	A
	G
	G
	G
	G

	LO
	Write a Diary Extract

	Name of Pupil
	RWI (Extension)

	
	A
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[image: ]Language, Literacy and communication outcomes
[image: ]Mathematical Development outcome

Knowledge and understanding the world outcomes
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" structure of the Colosseum

Where Did Everyone Sit?
Ancient Roman society was divided into rigid social classes. The Colosseum was designed so

that the different social classes could sit in different sectors. Do you remember where each class

sat?
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Repeating Patterns

Can you continue the patterns below?
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Learner Observation Form
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Yr Athrofa

Institute of Education
Addysg i Gymra./ Eduscation for Wales

Dear Parent/Guardian,

Your child’s school is a partner with Yr Athrofa at the University of Wales Trinity Saint David
in Carmarthen and Swansea. This school offers placements to students who are learning to
be teachers.

The student-teacher in your child’s class has been given the task of analysing children’s
learning so that he/she can consider how he/she would support pupils in making progress.
As part of this, student-teachers will be observing the children’s learning and asking about
what things and places in the school help children learn. This is designed to inform students’
own practice and support children’s learning.

Any information collected would remain confidential, and both the school and the children
would remain anonymous in work produced. The work undertaken would be in line with
the University’s ethical guidelines. If, at anytime, your child does not want to share ideas,
they would not be required to do so.

If you are happy for your child to contribute to the project, please complete the parental
consent form below and return directly to the school as soon as possible. If you are
interested in the outcome of this project or if you have any questions, please contact the
University Partnership Office - partnership@uwtsd.ac.uk.

Yours faithfully,

Mathew Jones

Module lead —School Development and Pupil Progress

AsParent/Guardiapef Sl - 0 oo T (pupil name),

I do / do not give consent (please delete) for my child to take part in this project.

Signed. - ‘@

(Parent/Guardian).

g VY
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RE: Primary PGCE student assignment: permission and confirmation that work has
been undertaken in school for assignment ‘School Development and Pupil Progress’,
Summer 2019

Dear class/senior mentor,

For the university module named above, trainees are required to identify one learner within the class
in which they are based and, over the course of the Professional Teaching Experience, explore their
learning in detail. The evidence that they need to gather could include:
e observation;
e asking the learner to identify places/things that help him/her learning;
e discussing what helps the pupil learn and how they feel about learning with the pupil and/or
teacher;
e collecting samples of work which might show something about the learner’s progress and
development.
They are asked to focus on knowledge, attitude and skills in language, mathematics, wellbeing and at
least two other areas of the curriculum to gain an holistic picture of the child. They then suggest the
next steps for the learner, and indicate how these will be achieved. Trainees are expected to undertake
this work independently whereever possible, and have been given ethical guidelines to follow
(although undertaking the work above would be in line with typical classroom practice). The trainees
have been asked not to reveal the identify of the learner or the school within their assignment.
Students have been asked to:
1. Seek permission for this work (by consulting with the class teacher and learner)

2. Provide verification that the work has taken place.

We would therefore be grateful if you could confirm that permission has been sought and that tasks
have been undertaken by signing below:

STUDENT NAME (PLEASE PRINT): Jess I‘QR Mclabe

SCHOOL NAME (PLEASE PRINT): H,C\,lcf‘)o{ onnong SC)/\OO\

SENIOR MENTOR/CLASS MENTOR NAME (PLEASE PRINT):

LiiadD res wdl

SENIOR MENTOR/CLASS MENTOR NAME (PLEASE SIGN):

If you have any queries regarding this, please contact the module lead, Mr Mathew Jones.
M.Jones@uwtsd.ac.uk

Many thanks in advance
SIGNED COPY TO BE INCLUDED IN APPENDIX OF ASSIGNMENT
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Children engage n socal games ntated by oder cildren andior adults.They respond to being
caled and show a range of basic emotions cearl. They explore the environment intentionally
‘and understand basc cause and effect. Thir atention moves between cbject and Caregiver
uring one-to-one play

Children engage with a range of one-to-one games itiated by older chidren andor aduts and
‘explore actvites for ashort time. They usually respond to regulation from a familar adult. They
oive different responses to caregivers and unfamilar adts and are beginning to xpress a range
of preferences. They show an understanding of objects used in care routins.

Children play near othr chidren or adults sometimes showing an nteret n what they are
oing. They respond appropriatey o consisent boundares. Ty are tarting o engage with a
ange of familar actiles, express  range of preferences simply and respond appropriately 1o
social geetings rom famiiar people. They are staring o help with familarcare outines

Children are dependent on famliar aduits emtonall. They have started to express in simple
terms how they fee and respond to social reetings. They may have 3 anirum when frustated
but areleaning that some behaviour is unacceptable. They have begun o re pay on their
‘own o in paraliel with other chidren, often near a famifar adul. They may need assstance with
‘everyday self-help (personal)skils bt are sually keen to help. They show knowledge o familar
care routines

Children e to help adults and peers but not when it conflcs with the inerests.
‘They demonstate afection for other chkdren and may pay with ther. When supported by an
adul, they are willng 10 share toys and materals and wil take tums. They have become aware
of thér own feeings and emotions and are beginning 1o identy with those of cthers. They
are trying 1o be independent but sometimes need assstance. They are beginning to develop an
Swarenessof personal safey in particuar dangerous hazards

Chidren have become more independent nthei earning and are abe to cope with change.
10 outines. They recogise and ae increasingy sensitive (0 the neads of others. They are
beginning torecognise appropriae behaviour for Giferent Stuations and respond 1o reason.
They are beginning to understand that all Iving things shouid be treated wih care, respect and
concern. They demanstate some contzol ove their emotions and wil often adopt the standards
of behaviour of adults that ae dose to them. They are able to cater for most personal needs
independently

Chidren wil take part n cooperatve play independentl They increasingy show sef-control
and are able 10 wat or theirneeds 0 be met. They are able o concentate on a task and
ave definite likes and cisikes. They support, comfort and help ther chldren when they are
sad or upset. They are becorning inceasingly aware of the similarities and differences between
themselves and their peers, and recognise cultra diffeences and diversity. They enjoy carng
forthe environment such as plants an pets. They are aware of heaithy eating habits and can
distinguish between foods that are healhy and those that are not

Chidren associate, cooperate and communicate appropriately with peers and familar aduls
and seek help when necessary They recogrise and can express the feeings appropriately.
Ty espect others and value their achievements.They have a ear understanding of right and
wrong and are more aware of other people’s feaings, iews and beliefs. They have grasped
the concept o fai play and have an understanding of ules and why they are there. They have
a greater understanding of the cansequences of theiractons and take responsibilty for
eciions that they make. I the man, they e able o control their emotions and cope with
disappointment. They understand that o keep theirbodies heathy they wil need to eat and
drink appropriately.
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BB Learing Wales

‘Oracy — Childrenjin n,repeat or memorise rhymes, songs and poers, use aiteraton and
hyme o ceate their own. They blend and segment sounds n words. They isten o other
speakers or stmuli with growing attenton, usual responding appropriately to complex
information and instructions and ask detaied questions o dlarify understanding. They speak
cloary and audibly, conveying meaning 1o range ofIteners. They use an increasing range
of appropriate vocabulary in play orstuctured activies, making themseves clear by choosing
‘words delberately and orgarising what they say.They talk 1 and respond to others during
Shared activits and extend ideas or accounts on famila topics by incuding some detail. They
‘expres opinions and explain processes, showing awareness o the needs of iseners. They act
ot realor make belive foles using appropriate anguage

Reading - Chicren talk about simple text feaures and use them 1o dentiy content and link
visual features o writen tex. They retll vents from narratives in the rght order. Thy recal
information in tets, using personal experences to support ther understanding. They fecognise
familar words and s stategies 0 decode others,racking print wit thei eyes and read
punctuation expressvey

‘Writing — Chilren form upper- and ower-cas ltters which are usually learl shaped and
cortectly orientated. They use speling srategis to spell longer consonant-vowel-consonant
and high-frequency words conventionally and are develoing the phonemic awareness. They
begin 10 use connectives and some ordering words when wiiting and use captal letters and ful
stops with some degree of consistency. They independently use wittn language for diferent
purposes,folowing a form modelld by an adull, and can sequence content corecty. They
talkabout what they ae gaing to wite and use 3 Simple plan to supgort and organise writing,

s
T
9
3
o
B
5|
=
14

Oracy - Chidren recalan expanding repertofe o thymes, songs, poers and nonsense verse
and they use hythim and thyme o create their own. They blend and segment polysylabic
words.They isten o ather speakers orstmui with concentiation, ask more detald questons
0 larify their understanding,respond to key poins and relate their understanding 10 their
‘own experence. They use a growing range of appropriate vocabulary organise wha they say,
use more complex sentences and nclude reevant detais to make themsehes clea, n pay,
Stuctured acthities and formal itations and to a wider range of audiences, with increasing
confidence and fluency chocsing words delberatey using variety 1o add nterest. They
contribute to discussions and share actviies and informatin to complete a task. They show an
‘awareness of the needs of isteners, express opinions and talk in detal about a wide range of
Subjects. They act out specicreal orimaginatveroles, using appropriate anguage.

Reading - Chilren choose reading materialsindependently iving reasons fo ther chaice and
use texts as  source of nformation by using text features. They explain elevant detas from
texts and, recall and retell narratves and information drawing upon personal experiences, prior
Knowledge and new information 0 support understanding. They use a range of strategies
when reading suitabl unfamilar texts 1o establish meaning, tracking print more quickly with
‘growing accuracy luency and emphasis

Writing - Chidren form upper- and lower-case etters accuratly, with consistent size and
orienttion. They use their knowiedge f syllabls 10 spell high-frequency and polsyllabic words
incucing some simple suffaes. They se connectives, ordering words, expressive punctuation
and simple grammar accurately when wiitng. They use wrtten language for different
audiences, buikling on a form modelld by an adut, and can sequence and structure content
cortectly and extend thei wriing, They use tak o pan and e-read and improve their writng to
ensure it makes sense.
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Children rcite up to 10 forwards and backwards using songs and thymes and they recognise,
‘compare and order numbers up o 5. They use one-10-0ne corespondence 1o count up 1o e
objects and make marks 1o represent numbers i ther play and 1 record colections. They can
understand and use the concept of ‘one more’ and ‘one les' i thei play and are beginning

o make a sensible esimates of up o five objects. They compare, sort and order two objects

by direct obsenvation and use words that describe temperature during everyday acties. They
anticpate events related to elements of the day and begin {0 use smple ime-related words.
They recogrise and name simple 2D shapes, and use 2D and 3D shapes and show an awareness
of money in their play. They copy a range of smple paterns visually and aurally and sort and
match object and pictures b recognising similarites. They follow two:step instructions for
‘simple moverents.

Chilren rcite up to 20 an in simple sequences and count up 10 10 abjects elably.They

ead, write and compare and order numbers to 10 and understand that zero means none. They
undérstand very simple addition and sublraction and mental recall ‘one more” and ‘one less”
within 10. They use 1p, 2p, 5p and 10p coins o pay fo tems. They make a sensible esimate
10 10 and understand tha this can be checked by counting. They use direct comparisons and
‘smpleterminology in temns of measure and temperature and understand that measurements
must sart at the same point. They use the concept of time in terms of daly events and
demonstrate a sense of how long thingstake. They recognise smple 20 and 30 shapes, descrbe
them in simple language and use ther in thei play. They recognise and fepeat patterns of up 1o
thiee visually and aural. Theysort and classiy objects sing one crteron and record collectons
using marks, numbers o pictures. They move in gien dections.

O Type here to search g

Chidren recite numbers n smple sequences 1 100, ndluding different starting points and
compare and order numbers to 20. They count up to 20 object, sometimes using smallgroups.
They read and write numbers 10 20. They understand and describe how to partiton nurmbers
below 20 nto tens and units. They recal halves and doubles up 10 10 and recognise and
understand odd and even numbers up to 20. They can perform simple aditon and subtraction
using ther prefered stategy and mentally recal ‘onie more’ and ‘one ess of a number within
20, They make sensible estmates of arger groups of objects, and use estmation and checking
with calcuations and measrements. They ‘pay for tems up 10 20p and find totas and give
change fom 10p. They use non-standard unts when measuring and use descriptive Worcs.
hen descrbing temperature. They use the concept of time i dally and weekly activites and
use standard untsof time to read hours on a clock. They find haves in practical situations and
recognise and name common requiar 2D and 3D shapes and descrive and experiment with
how they it togethe i their play. They copy,describe and extend patterns including shape and
number. They can sortor match more than one criteron. They coliect nformation by voting or
Sortng and represent the total n picture, objects o lss and tables. Ty make whole and half
turns

Chidren recite in simple sequeces beyond 100, including diffeent staring points and compare
and order twosdigit numbers. They count larger et of objectsrelably using grouping. They
read and wite numbers o 100 and understand and expiain the positon o the digit determines
the value up to 100. They partton twoigit numbers and know th value of each digt. They
recal doubles up 10 20 and recogrise and understand 0dd and even numbers up 1o 100. They
can perform more dficultadditons and sublractions using ther prelered strategy and mentally
recall ‘10 more’or 20 more” within 100. They ‘pay’ for tems up to €1 and find totas and

give change from mutiles of 10p. They begin t understand the ink between mulplcation
and division, and use 2,5 and 10 multlication tabis 1o solve problems. They use a ariety

of estimation and checking stategiesthat are appropriate o caculations and measurernents.
They use standard units to measure and show an awareness of different scales of uits and
compare dail temperatures using a thermometer. They use standard unts of ime to ead hours
‘and minutes on a cock. They find halves and quarters in practical sitations. Thy recognise
‘name and describe the properie ofregular and regular 2D and 3D shapes, and use them in
incrasingly more complex or accurate ways n the play. They oder and identiy patterns n
mathematical bjects and discuss them. They sort and classiy using more than two crteia and
gather and record data rom a range of sources, and fecogrise hall and quarter turns and that a
quarter m i  ight angl.
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Chilren communicate their knowledge and understanding of basic featuresof theirimmediate
localty, objects, material, Iving things and events present and past through a varety of media.
They make obsenations, ask and respond to questions and ind answers using learning materials
and sources. They begin 1o ideiify what did and did not work. They recognise and group

items ofinformation. They describe where they are using everyday terms, draw a simple map
and folow directons. They recognise and expres their views about features of specific places
‘and how some change. They express their views on features of places. They show awareness

of the distnction between present and past n thir own and other peoplesives. They show
their emerging sense of chronology by tsing everyday terms about the passing of tme and by
sequercing a few events and objects. They know and recourt episodes from stores about the
past.They are beginning to recognise representations of the pas. Thy lsten and respond to
scintiic deas and react appropriaely. Thy recognise and narme a range of comimon animas,
‘objects, materas,ight sources and sound sources.

Chidren communicae the dbservations and knowedge and understanding of iferet locaites
hough describing natural and human features, recognising how sorme change and that peoghe’s
actions afect the environment. They find information from a map, draw smple maps with symbols
‘and are aware of compass directions. They communicae the developing sense of chionology by
Lsing terms concernec with the passing of time, by crdering events and objects and by making
distinctions between aspectsof their own e and past imes. They demonstzate knowedge

of aspects ofthe pastand of some of the main events and peopl they have studied. They are
beginning o ecognis tha there are reasons why people n the past acted asthey did and that
thereare different ways of representingthe past They are beginning 10 select, organise and
‘communiate tems of information about the past. They us simple equipment to make enough
obsenations 1 be able tosort, roup and compare dbjecs, materials, ving things, and events
ey describe the basi for their roupings using simple diference bétueen Iing things, obect,
materials and physical phenomena. They ask and answer questions, make obsenatons, collect
information and find answers using earning maeialsources provided. They communicate the
steps needed 1o cary out the investigations. They us the experiences 0 develop thir own
ideas. Theyrefiect and evaluate by descrbing their work in detal using an increasigly appropriate
vocabular. They offer explanations why something worke orcid not work.
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Chidren communicate thirobsenations and knowledge and understanding of diferent
ocaities through making comparisons and offering some explanations for the natural and
human features of ifferent localies. They recognse tha people have posiie and negative
impacts on their enironment. They use globes and maps 1o find out information about place.
They craw maps using  key, éymbols and understand direcions. They show their understanding
of chronology by their ncreasing awareness tha the past can be dided into iferent pericds
of time and thef recogntion of some of the smilrtes and dferences between these.

periods. They demonsirate knowledge of some of the man events, people and changes studied.
They are beginning 10 suggest a fow reasons for, and results f, the main events and changes.
They identiy some of the different ways in which the past i represented. They use their
everyday oxperiences o explin differences between, and changes 1, ing things, materials
‘and physical pheniomena. They link the learning, with support, o faar stuatios They tak
bout ther ideas and using their everyday experence they make smple predictions. They plan,
with support the approach 1o be use for their endies. When appropriate, they agree on
Some smple successcritra. They ask and answer a ange of questions, observe, collectand
record information i a variety of ways and find answers to their investgations. They express
their views supported withreasons and recognise that people have diffeent views. They gie

a simple explanation, based upon ther everyday experences, for thei indings and suggest
what they could have done differentl o improve ther findings. They dentity what worked,
‘made sense, what did not work, did not make sense and why.
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des, Skills & Knowledge

S Skills
Qintellectual

Q Social
0 Communicative
O Physical

Attitudes

Q Curiosity

0 Desire 1o succeed
0 Open-mindedness
0 Resillence

0 Sel-Regulation
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0 Facts

O Figures,
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