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This assignment will focus on leadership and management for systems of quality. It will also identify two assurance methods which include, sustained shared thinking and emotional wellbeing scale and Quality First (NDNA) in order to compare and contrast each method to determine why they are beneficial to Early Years and any negatives that surround them. 
Quality begins with the observation of the age of quality that we live in. Dahlberg et al., (2013 5-6) found that quality is something that people want to have and that everyone can offer. However, ‘quality’ itself can be taken for granted as something that is waiting to be measured and discovered by experts (Moss. P, 2016). Quality is a high-class product that has been produced. When defining quality in early years it can be challenging as quality can look different for everyone based on their training, personal viewpoints, and experience. As being part of a team, you are able to develop your own vision of what quality should look. (Bland, F, 2023). 
As stated by Deming, E (no date)  ‘quality is a predictable degree of uniformity and dependability, at low cost and suited to the market’. Quality is important in Early Years as having a high-quality setting with the knowledgeable staff with the understanding of child development who are able to listen to children’s needs and ensuring that positive attachments are formed and there are open-ended play resources to provide all opportunities for children (Bland, F, 2023). 

As found by Hoare, P (no date), sustained shared thinking and emotional well-being scales, also known as SSTEW, have been known to focus on the pedagogy within the setting as well as the importance of adult’s roles in the development and support of learning within early years. Sustained shared thinking is something that happens when more than two people work together to problem solve, evaluate an activity, extend a narrative and clarify a concept in an intellectual way (The Effective Provision of Pre-School Education Project, 2004). Another way to describe sustained shared thinking is when you are totally absorbed with a child in either an activity or conversation. The theories about sustained shared thinking contributed to the original EYFS which explicitly stated that sustained shared thinking should be a part of a child’s creativity and critical thinking (EYFS 4.3). 
Sustained shared thinking and emotional well-being takes into consideration of the high-quality interactions between and with young children in early years. Many staff settings have been found to not be ready for the subscales. Particularly if they have been related to extending language and communication, critical thinking and assessment for supporting and learning (Hoare, P, no date). 
In order to support sustained shared thinking, it is important that staff are aware a child’s understanding and interests and also that both the child and adult are developing skills or ideas. However, it does need to be practiced by someone who has knowledge of the appropriate practice and child development. When measuring quality using the SSTEW for 2-5 year old provision there are 5 subscales and 14 items. The first is ensuring that professionals are building trust, confidence and independence this is to build self-regulation and social development as well as encouraging independent play and choices. The second is social and emotional well-being and how it can be supported. Following that the third is supporting and extending language and communication ensuring that staff are actively listening to children and encourage children to listen. It is important that staff support children’s language use and have a sensitive response. The fourth is promoting and supporting critical thinking and learning. This is to ensure that children are given the opportunity to problem solve and to encourage sustained shared thinking during story time and in investigation and exploration. And the final is assessing learning and language which is using assessments to extend and support learning and critical thinking (Siraj, Kingston, and Melhuish, 2015). 

Bland, F (2023). Stated it is important that quality is measured within Early Years as it monitors the outcomes for children to make sure that each child is progressing in their development and if there are any gaps they can be identified early and support plans can be put into place to help with their development. This provides children with opportunities to thrive in their early childhood development. 
There are many benefits of sustained shared thinking and well-being scales as it brings together an important message that children’s early learning is developed through their, social, emotional and personal development (Watch me grow, no date). When introducing a self-evaluation scale it helps with the development of confidence and independence, building trustful relationships and emotional and social well-being. When implementing sustained shared thinking it allows staff to enhance the co-construction of their social interactions and emotional language. Another benefit is that the EPPE study has found the number of opportunities that sustained shared thinking and emotional well-being has provided by creating a deeper understanding of the learning that occurs and their skills and knowledge around them (Siraj-Blatchord, 2009). However, it does come with some disadvantages as it may not allow the children to have time to reflect and think but instead are influencing the answers the children respond with. This can have a negative effect on children are they may feel uncomfortable if they do not get an answer correct as it is testing their ability to recall information (Kats and Chard, 2000). 

Quality First Teaching NDNA, also known as QFT or wave 1, is known as a style of teaching that uses inclusive teaching to provide a high quality of education for all pupils within the early years setting (Almond, 2022). It was introduced in 2010 and has adapted different strategies to support SEN learning within classrooms, a differentiated learning and an on-going formative assessment. It was found that one of the biggest changes in education over the last 15 years has prioritised evidence-informed practice and research. Allowing staff to understand what has proven to have a difference to children’s learning. As stated by the Children’s Act (1989) it is important that all schools have policies in place to allow standards to be raised and the values to be communicated clearly. This will provide children with a well-rounded education and understand the best way for children to learn and develop. The policies within schools cover pupil welfare and safeguarding, teaching and learning practices and staff members. It is important that schools are implementing policies to ensure that values are applied consistently in order to define clear expectations and help provide a framework for staff and children. 
Quality First is divided into three waves. Wave 1 is the universal, which is inclusive, quality first teaching for all. This is simply Quality First Teaching as it encourages teachers to carefully plan each lesson to set learning objectives along with exercises, worksheets and pedagogical choices to help them reach their learning outcomes. 
Wave two is targeted at additional interventions which can be used alongside Wave one in providing extra support to children who may not be meeting the expectations for their age. It involves identifying these children and taking the necessary steps to set specific personalised actions plans to help with their learning journey in order for them to get back on track. Finally wave three is specialist to additional and highly personalised interventions. This encourages teachers to begin creating personalised action plans for children that are struggling to meet the expectations for their age. Wave 3 may require SEND-specialists of teaching assistants to help the young children progress to reach their full potential (Twinkl, no date). 
 Wave one is the main focus as the way it planned provides children to participate and access their own learning at their own pace.  To summarise teachers, need to ensure that they are as effective as possible using their initial teaching (Gadsby, 2022). There are many benefits to quality first teaching as the quality of teaching is crucial to help children’s develop, learning and knowledge to provide them with a well-rounded education to be successful in later development. As stated by HaileyBury (2022) positive teachers must start with skills to engage with children and their learning, have knowledge and understanding of the chid and a disposition in order to succeed. Nutbrown (2012) found that learning begins from birth and having a high quality early education has the opportunity to make a positive and important impact on development, learning and well-being of young children. 
Quality first has been designed with a high focused lesson planning with sharp learning objectives. This demands a high level of pupil involvement and engagement with their learning with an overall high level of interaction from pupils as stated by Jussim & Harber (2005). This was supported by Hanushek (1992) as he identifies Quality First as a learning through dialogue, with regular opportunities for pupils to talk togother individually and as a group. There is also a high expectation that pupils will be responsible for their own learning and work independently to achieve. Achieving consistently means eliminating variation that identifies the aspects of teaching and learning that have been identified as essential to raising performance and achievement Evertson & Weinstein (no date). Finally, Quality First has been mentioned in the 2015 Government document, Special Educational Needs and Disability code of practice: 0 to 25 years of age. The paper focuses on what schools can do in order to support learning with additional needs particularly cognition and learning difficulties. On page 99, it states ‘High quality teaching is a starting point in responding to pupils who have or may have SEN. Additional intervention and SEN support cannot compensate for a lack of good quality teaching (Welsh Government, 2015). Schools should carefully and regularly review the quality of teaching that is being provided by teachers and include those at a risk of underachievement. When looking at Quality First it is about ensuring all teaching is inclusive so all learners can receive the best possible education. One of the main negatives of Quality first (NDNA) is to book onto childcare courses can be expensive as a non NDNA member would pay £932 for a weekday course or £1020 for a weekend course. This can cause problems for both the staff and setting as to whether it not it is affordable. 

It is important that schools centre their focus on the quality of teaching as compared to sustained shared thinking and emotional well-being it focuses on how children learn, develop knowledge and skills and how it can be supported for later learning. 
When comparing both assurance methods it is clear that sustained shared thinking can happen anywhere, anytime and mainly requires interest and time on the child, whether this is within a small group or one-to-one. Whereas quality first occurs when teachers have specifically planned the lesson thoroughly and provided the necessary resources for the children to develop their learning by themselves. Quality first is a way of teaching that emphasises high quality and inclusive teaching for everyone including staff and children. However, sustained shared thinking as stated EYFS is when a child and adult work together to solve a problem and find out more about the activity. When comparing each method, they are both as important as each other to use within early years settings as they provide opportunities for children to develop their confidence, knowledge, skills and understanding. This positively impacts their overall leaning and development as children engage in a deeper thinking in all areas of learning. When looking at both methods it is also noticeable that Quality first is aimed for children to work independently to develop their problem-solving skills to enhance their own learning whereas sustained shared thinking focuses more on group work and how working together to problem solve creates positive and trustful relationships with children and staff. 

To conclude, both assurance methods are important to all children within Early Years education as it is providing them with opportunities and resources to reach their full potential. It is also clear that providing high quality care within Ealy Years is circuital for young people’s and children’s development as by ensuring a high quality care is used within all early years settings has shown to have an important impact on the further of the children and their education. It has also demonstrated effective and positive relationships between children and staff which results in effective quality care of the early years settings. 


 



