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Central Question   
[bookmark: _GoBack]Exploring parental reasoning for choice of educational setting in relation to a bilingual setting, specifically when the mother speaks welsh and the father does not or vis versa. 

The study plans to take a critical look into parents reasoning for educational choices in terms of the language of the setting, specifically a bilingual setting. This study intends to look into why these choices are made and whether or not this choice is influenced by the languages spoken by each of the parents. This could be looking at whether the fact that only one parent speaks welsh, two or neither has an impact upon the decision of where to send their child. From there the study intends to look into the reasons for why parents make the decisions they do when choosing what setting to send their child to and examine these reasons. From there more qualitative date will be gained in order to gain a deeper understanding through small focus groups. 

The study plans to carry out one or two focus group depending upon how many parents are willing to take part where these key issues can be further discussed and analysed by the researcher. 
The study aims to find out what are the languages spoken by the parents of the children at the setting, particularly the language of the primary care giver, whoever that may be. The study also intends to examine and analyse parental reasoning for the decisions they made in relation to the choice of a bilingual setting for their children, and to further find out if the parents spoken language had any real impact upon that decision. Furthermore, if the parents speak two different languages, did this have an impact upon the decision made. 

Literature 
Bilingualism is now a more ever-growing aspect to the world in which children are growing up in, giving children the ability to communicate in more than one language, both spoken and written is now seen as a positive skill for children to have. There are studies to show that for those who are bilingual it becomes easier for them to learn other languages as well as developing many other academic advances. 
It is identified by the Global Education Monitoring Report (2018) that choices in relation to the language in which children receive their education can be seen to have a big impact upon learning outcomes of children. They also highlight the fact that it can be seen to make a big difference to children’s ability to learn if they are taught in their mother tongue (Tamis-LeMonda and Roderiguez, 2009). 
Many studies have highlighted evidence for it being beneficial to children’s educational performance if they are educated in their mother tongue, furthermore educational specialists back these beliefs and add that the use of the mother tongue in early years education is specifically beneficial in promoting better educational performance in children (Burger, 2014 and Antoninis, 2014). 
Marnewick (2015) states that Thabo Ditsele identified if children are taught in a language other than their mother tongue then there is the possibility of disruption to children’s cognitive ability as well as their learning process, which can be seen a benefit to sending to children to an English medium school. However, this is not always the case, children who attend a bilingual school and are learning two language simultaneously are often seen to have better cognitive abilities as well as improved all round abilities (Magnuson, Sexton, Davis – Kean and Huston, 2009). Another point made by Grootes (2013) against bilingual education is that idea that the English language is identified as the global language to which all children should be especially skilled in, fluent and fully competent in order to succeed in the future.  
Each of these discussed points can give positive and negative reasons towards educational setting choice and could be some of the possible reasons for why parents chose the educational setting then did. 

The chosen methodology is what structures research and the way in which you perceive and understand your choice of research topic, it will also affect how you understand and interpret the information and data you collect. Researcher’s will all have different values and principles towards different aspects of our research, these will inevitably impact upon the way in which we carry out research and the ways in which we go on to interpret and analyse the data collected (Denscombe, 2014).
Therefor having a clear idea in relation to our methodology is important for helping researchers to stay on track and keep things easy to understand and undertake, although we can make amendments along the way (Guy Roberts- Holmes, 2011 and Clough and Nutbrown, 2007). 
The values and principles you hold are what will not only drive your desire to undertake the research in the first place, but impact upon your methodology and will be there to help inform the type of question you ask, the methods you use to collect data, what literature you read and how you go about analysing the data you collect (Denscombe, 2010).  

This research takes an interpretivist and qualitative approach as the aim of the research is to discover an underlying meaning of choice. To be more specific the approach is one that takes a phenomenological stance.  The qualitative approach to research takes the view that the world around us is constructed by shared cultural understanding, and that we continually create and construct the world around us by discussing and negotiating with others the meanings and reasoning for the actions we take (Denscombe, 2014 and Kumar, 2014). This can be seen to fit well to this research as the aim is to find meaning and reasoning amongst people in terms of their decisions in regards to the language of their child or children’s education setting, and how coming to this decision could have come from discussing and negotiating based on the views of individuals and their views on the world around them, for example the society in which they live in or the languages spoken by each parent (Macdonald, 2012 and Denscombe, 2010). 
Another reason for this choice of method was that when dealing with people in social research, a researcher tends to come across people being contradictory and at times irrational, which is just human nature. Denscombe (2010) agrees by stating that the use of the phenomenological approach requires the researcher to be prepared to recognize all aspects of participants experiences however bizarre and irrational they may be. This can be seen as both a positive and negative as it can be difficult for some researchers to deal with. However, when it comes to qualitative research, these human traits can be seen as beneficial as they help to foster more validity in the studies data through there being multiple understandings and interpretations of the subject matter, which further allows for discussion and revilement of more in depth discussion of reasoning and meaning in the data collection (Farnsworth and Boon, 2010 and Matthew and Ross, 2010).  This overall increases the validity of the data as it not only more in depth, but it is as truthful as possible as it comes directly from the participants an in a great depth. This is good for this particular study as the aim is to foster a more in depth understanding that is truthful and discussed in detail (Macdonald, 2012).  Further to this, there is the need for researchers to accurately represent the experiences of participants to ensure validity of the data. 
The phenomenological approach is therefore an appropriate method to use when conducting this study as it promotes the researcher not interpreting the experiences of those they are studying and not analysing and re interpreting the date collected but presenting the data in an authentic way that focuses on explanations and attention to detail in a way that is as close to how the participant sees it, this requires the researcher to be able to look at the date through the eyes of those who give the data. This way of analysing and presenting the data allows for the research to become more respected and gain credibility as well as validity (Denscombe, 2010 and Creswell, 2013). 
Furthermore, the phenomenological approach concentrates on how participants experiences are constructed, meaning not just presenting a description of what happens. This way of looking at things allows researchers to be able to look at and try to understand why people have come to see things in the way they have (Barbour, 2014 and Somekh and Lewin, 2011).  This also allows for researchers to see how these experiences have impacted people’s decisions and actions. This can be seen as particularly helpful in relation to this study as it intends to find out why as well as how people came to see things in the way they do as well as what impact this has had on their views, decisions and actions (Hennick, Bailey and Hunter, 2011 and Punch and Oancea, 2014). 

Focus groups are small groups of people that have been brought together by the researcher in order to look at and explore a specific pre-set topic, the exploration of this topic can mean looking at people within the group’s ideas, attitudes, perceptions and experiences in regard to the chosen topic (Crossman, 2019, Denscombe, 2014 and Stewart and Shamdasani, 2015).  These people will have been chosen based on them each having a shared experience, belief or view or knowledge in relation to the session’s topic. This shared understanding of the session’s’ topic is seen to trigger discussion amongst the group, where individuals can each draw on their personal experiences (Dawson, 2009). This discussion and interaction amongst the group members can help to bring out information which the researcher can then collect as data (Denscombe, 2014 and Stalmeijer, Mcnaughton and Van Mook, 2014). 
Furthermore, to the group interaction the ways in which the participants are seen to interact with each other is seen to help the researcher to gain a better understanding of reasons for the individuals’ opinions and views and help to explain to explain why people feel the way they do about the subject area (Punch and Oancea, 2014 and Punch, 2006). This can then be reinforced by what they say specifically as well as the way in which they say it and how the participant acts when giving their answers and hearing others’ answers (Barbour, 2014). 
This can often foster more of a discussion and allows for the sharing and comparing of views, this can be seen as especially useful for the researcher as they hear and begin to understand a range of views and reasons for these views in relation to the topic (McNiff and Chapman, 2014 and Barbour, 2014). 
This sharing and comparing of information can provide the researcher with two useful points of view. The first one being able to find that through discussion the group comes to a consensus, where the majority of the group mostly agrees and has a similar shared view about the topic. This can be beneficial in providing the researcher with a data that provides a collective opinion on the topic (Dawson, 2013 and McNiff, 2014).
However, the groups discussion could lead to significant differences in opinions and views being identified, this can be seen to benefit the researchers’ data collection as they can gather some data that shows a range of opinions, ideas and feelings in reaction to the topic with plenty to discuss (Somekh and Lewin, 20111, Denscombe, 2014 and Stewart and Shamdasani, 2015). 
Within focus groups there will need to be a moderator or facilitator, their responsibility is to organise the session. This includes finding a venue and arranging a time that suits all selected participants to take part in the session as many other responsibilities (Interaction Design Foundation, 2017). For this study the session will take place at the setting in a free room that allows for the meeting place to be somewhere that is accessible to all and at a time convenient to all. In order to do this there can be more than one session (Crossman, 2019, Denscombe, 2014 and Dawson, 2009). 
It is also the researcher or moderator’s role to ensure that there is a comfortable environment for all during the discussion and that the discussion is kept on track  (Crossman, 2019 and Hennink, Bailey and Hutter, 2011 and Ryan et al, 2013).  
The researcher should also take charge of recording notes from the focus group discussion in order to aid the data collection as well as the write up and analysis of the data. This can either be done through hand written notes, audio recordings or video recordings. Ethical considerations will need to be considered here, for example have all participants given their consent to be either video or audio recorded (Kruger and Casey, 2009 and Monique, Hennink, 2007 and Creswell, 2013). 
When conducting focus groups, it is important for the researcher to consider elements such as the size of the group, member selection and duration of the session. Denscombe (2010) identifies that when a researcher is deciding upon the size of the focus group they intend to carry out the initial thought is bigger the better in order to gain more data, which yes is true there would be more data to collect, however this is seen to have many disadvantages that could out way the bigger data collection. 
Firstly, the larger the group the harder it becomes to record, interpret and analyse the data from participants, this is because there would be too many people contributing to that it could become hard to identify who contributed what exactly. However, this could be overcome by using a visual or audio recording during the session (Monique and Hennink, 2007 and Cresswell, 2013). 
Secondly, when a group is large, there is the chance that people who are less confident will be overpowered by those who like to talk, meaning some will not get the chance to be heard. On the other hand, this would be where it would become the researcher or moderator’s role to manage the group and ensure that everyone gets an equal chance to contribute and express their views and opinions (Kruger and Casey, 2009 and Interaction Design Foundation, 2017).  However, this is not always easily achieved which brings about point three that larger groups can often become hard to manage and control. This is due to the likeliness that the more participants within a group, the more likely it is that people will start to disagree and cause tensions (Williman, 2011 and Evidence Base, 2006).  Furthermore, there can sometimes become conflict from groups forming within the focus group that agree and disagree, these can often start to form their own conversations and then possibly be seen to turn against those who do not agree with their point of view and opinion (Barbour, 2014 and Elliot and Associates, 2005).  This is again where the researcher will need to take control of and manage the situation, but as discussed this often becomes more difficult as the group gets larger. In cases where it becomes hard to manage the group it would be seen as beneficial to have a second person observing, who could step in to help the researcher manage the group or help them to draw the session to a close (Crossman, 2019 and Denscombe, 2014). 
These discussed points therefor can be seen to help reinforce the reasoning behind why it is identified that a focus group should, on average consist of between six and nine people as these are seen as numbers that will allow for the researcher to have better control of the group (Williman, 2011 and Denscombe, 2014).  The smaller group size will also allow for a better chance of people being able to have equal opportunity to contribute to the session without someone trying to overpower another group member, however this cannot always be avoided, it can only be managed. Finally, the smaller group size can be seen to allow for enough of a range of opinions, views and experiences without it becoming too much to record, the smaller amount of data is also easier for the researcher to identify exactly who said what (Nyumba et al, 2018 and Dawson, 2009). 

This study plans to record the data collected from the focus group sessions in two ways, firstly taking hand written notes as the sessions go on and secondly having an audio recording to refer back to. The back-up recording is there to fall back on as elements can be easily missed. This can be seen to lead to gaps in the data collection, decreasing the quality and impacting upon the validity. (Crossman, 2019). Therefore, the use of an audio recording is seen to improve the data collection quality as there are less likely to be gaps (Monique and Hennink, 2007 and Williman, 2011). However, although audio recordings are seen a helpful tool in data collection there is still ethical considerations to be made. For example, gaining consent from participants to be recorded and the possible ethical dilemma that not everyone will give their consent to being recorded (Creswell, 2014). In this case note taking would become an important part of recording the data, therefor any notes that are taken will need to be taken in detail. Another way of achieving further detail is to have not just the one researcher taking notes, but to have a second designated note taker present who can help to keep note of the main areas discussed and key information (Crossman, 2019 and Interaction Design Foundation, 2017).  This will allow for two data collections that are detailed, which usually leads to there being less gaps in the data collection. The increased detail of the data collection for example, the second note taker picking up on something that the researcher missed adds an extra layer to the data collection and in turn increases the quality and validity (Interaction Design Foundation, 2017). 

The analysis of the data collected with be analysed systematically, meaning that the analysis will follow a sequential process to help ensure that the written-up findings of the study reflect truly what was discussed within the focus group sessions. This way of analysing the data collected can be seen to be beneficial in helping the researcher to ensure that they do not make the mistake of overlooking or missing something in the data that could be seen as crucial to the research (Sage Publications, 2015). 
This method was chosen in order to help to ensure that the researcher knows exactly what do to next at all times, this is also seen to help make communication and understanding between the researcher and any other team members that may be assisting to become easier and clearer due to the steps being set out clearly to follow (Sage Publications, 2018). In this specific study there will be an additional team member to assist in recording data during the focus group, so this way of data analysis will be beneficial for both team members knowing what they are doing. 
The sequential process this study will follow the following steps, firstly, good planning of how the researcher will recruit members, the questions that will be asked and how the researcher plans to assess the data. Secondly, the researcher will analyse the questions that were purposely written to encourage in depth answers that give plenty of depth and added detail to the data. When the researcher analyses the data they have collected, the recording and notes made by the researcher will become important for the next stage of the research (Huebner, Werner and Cessie, 2016). The researcher will need to pay close attention to the words that are said, how they are said and what that could mean. The researcher could also pay attention to aspects such as how often does a participant contribute, how specific was the comment, was anything said to trigger responses in participants and where feelings expressed in the answers given. Analysing each of these elements can be seen to help add more detail, credibility and validity to the research (Interaction Design Foundation, 2017). 
The next stage of the sequence is what is important to fully understanding the data collected, this step links back to the paradigm of the study. The step is to look at the data collected through the eyes of the participants, this means that the researcher will need to get to know their participants, their stories and their experiences, this is both beneficial and time consuming. Looking at the research this way will enable the researcher to really gain a deeper understanding of what the participants see, feel and experience (Dawson, 2009 and Somekh and Lewin, 2011). In turn this helps them to be able to have the data to become more respected and gain more credibility, this is due to the researcher not analysing and re-interpreting the data collected. Instead they get a more true and accurate understanding of participants views, opinions and experiences and this then allows for more credible data (Denscombe, 2014 and Stewart, 2006). The researcher analysing and interpreting the data without looking at it through the participants eyes often leads to the researcher placing their own personal beliefs into the analysis process, this is often when the data analysis ends up being re-interpreted by the researcher seeing it through their own eyes, with their opinions and views impacting upon the way they see that data and in turn how it is written up. This can be seen to impact upon the validity and credibility of the data and the final work as it can be said that the data does not present a true and accurate picture of what is said by the participants (Denscombe, 2014, Punch, 2012 and Creswell, 2013). 
This way of analysing the data can be seen to have several drawbacks for the researcher and research process including being very time consuming to get to know the participants and their views and experiences. Other drawbacks to this way of analysing include participants not being completely honest and the difficulty of the researcher putting their own views aside and being able to see things how the participants see things (Interaction Design Foundation, 2017 and Sage publications, 2015). 
When it comes to social research, a lot of information that is regarded as personal will be disclosed to the researcher. Therefore, it is necessary for the researcher to ensure that both the information a participant disclosure as well as the participant themselves are treated with respect and honesty, this is formally defined as research ethics and there are many elements to this in which researchers need to consider when undertaking any social research (Dawson, 2013 and Oliver, 2010). 
In order to undertake this study, there are several ethical considerations to be made, some which most research studies would need to take into consideration such as consent, and some considerations that are more specific to this particular study such as a confidentiality agreement amongst participants in the focus group in order to help ensure confidentiality of participants contributions (McNiff, 2014 and George, 2016). 
The researcher should be making several ethical considerations before even starting to collect the data some of which should also be continued during the research, this includes gaining consent from participants, treating participants and the information they give you will respect, minimising disruption to participants and their lives, not giving false hope of promises and not causing any harm or unnecessary anxiety or stress to participants (Barbour, 2014 and Punch, 2012).  Individuals also have the right to refuse to continue with the research at any point, this is the right to withdraw, participants should be made aware of this right and not forced or coerced to continue if they make the decision to withdraw (Creswell, 2014, Dawson, 2013 and Kumar, 2014). 
All that take part in the research would give their consent to take part, this should be both spoken and written consent gained by the researcher through some form of written document that is signed before the research begins. The consent that participants give should be based upon them being fully informed about all aspects of the study, this is known as informed consent (Denscombe, 2014 and Dawson, 2013). This should be obtained by the researcher providing to all those who participate in the research an explanatory leaflet or letter before they consent to taking part. This should include who the researcher is, their intentions and information about information storage and consent (Dawson, 2013, Carol, 2016 and Sterling and Gass, 2017).
In regard to confidentiality and anonymity, this study intends to try and ensure these by the researcher doing the best they can to ensure that they personally do not share any personal information or data that is collected during the focus group sessions. Although the researcher will have to inform the participants that this cannot always be completely guaranteed, this would only be in circumstances where the researcher has the legal obligation to inform the necessary people if something illegal is disclosed or if someone is identified to be at risk of harm (Doyle, 2011, George, 2016 and Lynne, 2014). 
More specifically in relation to this study individual participants would have anonymity and confidentiality kept by the researcher as no names would be used or any other elements that could make a participant identifiable. This links in with laws in relation to the Data Protection Act 2018 where it is stated that any person who holds personal data about people should take the necessary steps to ensure that information given by a participant as well as the participant themselves not being able to be traced or identified, this means not using real names and storing information correctly (National Archives, 2018).
Going back to anonymity and confidentiality in the study, information disclosed by participants cannot be completely guaranteed within the research due to the specific nature of how the data is collected in this study. The researcher cannot guarantee that any information disclosed will be kept completely confidential as they cannot ensure that all members of the focus group will keep what is said during the session within the session only (Palaiologou, 2012, Cryer, 2006 and Doyle, 2011). This is where the researcher would need to inform the participants beforehand that they will not be disclosing anything that is disclosed to them, but there is the chance that other participants may not keep confidentiality (Doyle, 2011 and Denscombe, 2014). The only step the researcher can take in order to reduce the chance of this is to ask all participants to sign a confidentiality agreement that states that all information shared during the focus group sessions is to remain confidential and is not to be shared outside of the session. However, again the researcher cannot completely guarantee that all participants will follow through with this (Denscombe, 2014 and Dawson, 2013).  
There are many other ethical issues that the study may face including issues surrounding the setting being familiar to the researcher and the participant being familiar with the researcher. This raises several questions in relation to validity and how willing people are to take part in the research, meaning will the participants feel more or less at ease if they know the researcher (Cohen and Manion, 2011 and Creswell ,2014). From this the researcher would need to consider how this could affect the data collection. The researcher would need to consider if people would feel they had to participate just because they know the researcher and whether this is ethically really consent (Somekh and Lewin, 2016 and Barbour, 2014). Another possible ethical dilemma that could arise during this study is the possibility that the discussion could raise problems and tensions amongst members of the group, particularly between parents of the same child (Denscombe, 2014 and Barbour, 2014).  Tensions could be caused due to individuals bringing opposing viewpoints that could get heated if strong views are held. Here the researcher will need to take the necessary steps in order to prevent this to the best of their ability and in turn, taking necessary steps to deal with the situation if it was to arise (Creswell, 2013, Williman, 2011 and Cryer, 2006). 

Conclusion 
To conclude this research will be useful in aiding other researchers and practitioners to gain an insight into whether or not the language spoken by parents is seen to have an impact upon the decisions parents make in regards to the choice of educational setting they send their children to, will the choice further depend upon the language spoken at the setting and finally will the language spoken by the primary care giver, whomever that may be, have an influence upon the final decision of the parents, particularly if the parents have looked into the research surrounding the benefits of sending children to a setting where the children are taught through their mother tongue. 
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