ECAD7004/C


How can we improve involvement through the use of positive points on Class Charts in secondary school?


	
	Targed/Target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn.

What I have done in this assignment.

	[bookmark: cysill]Targed/Target 1
	Try to engage more critically with the literature and theory underpinning the pedagogical principles.
	· Positives and negatives of non-participant observation discussed.
· I mentioned Donaldson.
· Positives and negatives of positive praise and the impact discussed.
· Spoke about pedagogical principles.

	Targed/Target 2
	Consider alternative perspectives that may challenge these principles.
	· I spoke about other theorists that challenge the theories relating to the project.
· I discussed other factors that may influence more or less involvement.

	Targed/Target 3
	N/A
	N/A
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ECAD7004 - How can we improve involvement through the use of positive points on Class Charts in secondary school?
[bookmark: _GoBack]The aim of this research project was to see how a system such as Class Charts can influence involvement in the classroom. Class Charts is a system that gives pupils positive and negative points for their behaviour, and it involves their parents as they will have a notification on their phone each time for child receives a point. The issue that interested me was how effective this new system could be to pupils’ everyday lives. Through this system, pupils’ parents and form teachers will instantly be notified on positive and negative behaviour, what exactly they had points for and in what lesson, and when they are given homework and detention. As well as parents and form teachers being made aware of behaviour, pupils can receive prizes such as sweets and lunch time cue passes if they achieved the most positive points in that week, which can also motivate pupils to achieve positive points. This research project allowed me to see how aware they were of different points. These factors helped my research partner and I decide on the research question, “How can we improve involvement through the use of positive points on Class Charts in secondary school?” We were both interested to find out just how much pupils knew about Class Charts, as well as how motivated they truly are with achieving positive points. We were also intrigued as to how much of an impact negative points and detentions can have on behaviour. 
I looked further into this by reading books, journal articles, government documents and other on-line material. What this showed me was that positive praise helps reinforce motivation which therefore makes the pupils want to work more. While researching Pavlov’s conditioning theory, I found a source that discussed E. L. Thorndike’s ‘Law of Effect’ (1911) theory. It said, 
A ‘satisfier’ is a reinforcer, its opposite is a punisher, and collectively both classes may be termed hedonic (the opposite of neutral) stimuli. The presentation of such stimuli constitutes the operation of reinforcement (or punishment) (Estes, 1975; p.39).
	This explains that with conditioning behaviour, like Class Charts does as it praises good behaviour and punishes bad behaviour, there must be something to reinforce this, otherwise it will not work. This relates to Class Charts, as this system has something tangible that will reward them positively or ‘punish’ them. 
	I also researched Carol Dweck’s Growth Mindset theory, as this points system can relate to each individuals’ mindset; they may be more likely to participate more, in general, if they have a growth mindset. Thus, on the other hand, it could mean that the pupils with a fixed mindset may be reluctant to give answers, even though they may be right and they would earn positive points, because of the fear of being wrong. Whilst researching Dweck’s theory, I discovered what Dweck wrote about praising effort,
Praising for effort – by contrast, commending students for the processes they use – engagement; perseverance, strategies, improvement – fosters motivation, increased effort, willingness to take on new challenges, a greater self-confidence, and a higher level of success (Dweck, 2007). 
	This shows that subconsciously, Dweck’s Mindset theory supports the Conditioning Theory, as they both claim that positive praise can help pupils’ confidence and effort with involvement, and, in turn, it can also help them learn more. However, Dweck explains, “we should keep away from a certain kind of praise – praise that judges their intelligence or talent” (Dweck, 2006; p.177). This shows that we should be careful with our language choice when praising pupils. These theories also support mine and my research partner’s research question that positive praise will help in the classroom more. Dweck also stated that,
Process praise keeps students focused, not on something called ability that they may or may not have and that magically creates success or failure, but on processes they can all engage in to learn (Dweck, 2007).
	Process praise, in particular, relates to the research lesson study, as my research partner and I will be using positive (and negative) points, and putting them on the system, and will also be making them more aware of the chance of receiving these points. It is a goal of the investigation to see how true these theories are, of how much, of an effect reinforcement and positive and negative points will have on the class in the lesson. A teaching website, TeachingToolkit.com, also recommends using Class Charts as a way of recording positive behaviour and any sanctions, which also suggests how useful it is (Gardner, 2017). Through observing different lessons and using Class Charts myself, I have seen first-hand how effective this system is. This relates to the reflective pedagogical principle, as it allows pupils to reflect on their behaviour.
	However, Mather and Goldstein have slightly opposing views to these theories. Whilst they agree that positive reinforcements and praise are very good and effective, they considered the wider picture and came to the realization that it is not particularly fair on those pupils who have Additional Learning Needs (ALN). They claim that children with ADHD, for example, may be more interested in “tasks other than those on which the teacher is focusing” (Mather and Goldstein, 2001), and that they may be less likely to earn positive points which could have an effect on their confidence, engagement and motivation (Mather and Goldstein, 2001). This relates to the QTS standard of considering the needs of all learners; all pupils should be treated and thought of equally. Mather and Goldstein also state that “the overall rates of negative teacher-child interactions involving typical students are also higher in classrooms containing children with ADHD” and that “all too often, teachers set up wonderful behavioural programmes but set initial criteria for success too high” (Mather and Goldstein, 2001). My research partner and I did not initially consider this while doing our research project, but we did consider the different levels of ability in our classes to make our research unbiased. Both of our classes were mixed ability, so this made it easier for us to interview and focus on a variety of abilities and levels of confidence in our class. 
	In relation to Dweck’s Mindset Theory, Abigail Beall states on her blog that psychologist Brooke Macnamara, who co-authored the study, says that they “found a significant but weak relationship between growth mindsets and academic achievement” (Beall 2018). This shows that while Dweck’s Mindset theory is praised a lot, there still needs to have more research on it to assist its effectiveness.
	This reading supported our research question, as it made us focus on factors that we did not initially consider or realise. It also helped us as we were able to adjust our question to make it more accessible and allow ourselves to consider different theories, such as the Operant Conditioning Theory, positive reinforcements and the Growth Mindset Theory, as well as all different inconsistencies that they may have. Because of this research, my research partner and I felt more confident in what we were doing, how we were doing it and what things we should consider about the theories relating to it. 
	The methodology used is lesson study research, which is a form of action based research that allows teachers to work together to use their classrooms and lessons for their research. Lesson study research methodology is teacher-led, which uses “existing evidence, participants collaboratively research, plan, teach and observe a series of lessons, using ongoing discussion, reflection and expert input to track and refine their interventions” (Teacher Development Trust). This was very effective as my research partner and I were continuously able to exchange thoughts, opinions and any evidence and research literature found, relating to our project. Many people agree with how effective it is, as it has “been advocated in the UK for some time” (Teacher Development Trust). The methods of data collection used are reflection, non-participant observation and focus groups. The observational notes were used, using the Level of Involvement Scale (Appendices 3-8) that my research partner and I altered to fit our lesson study. This allowed us to see how well they involved themselves in the lessons by looking at their concentration, energy and their satisfaction levels through their physical actions, body language and facial expressions. This can also be seen through the depths of their answers. We also used this to make note of their reactions to Class Charts; whether they answered more questions after being informed about Class Charts, whether their behaviour changed or stayed the same, and whether their body language possibly indicated more of an involvement more of an involvement level as well. It was very useful, especially as it was visually easy to understand and quickly make notes on. The reflections were captured using this scale of involvement and were also discussed after the lesson study. My research partner and I discussed how much of an impact we thought that Class Charts had on the pupils we focused on, and took their ability level and history of involvement into consideration. We also reflected on the section of the lesson where Class Charts was not mentioned, and discussed how this differed to the behaviour after it was made aware to them. Sharing our thoughts and what we observed made this lesson study more beneficial and effective, as we would have noticed different positions (being the non-participant observer versus being the teacher). Similarly, the non-participant observations were used through the Involvement Scale and additional notes. While observing, we also managed to speak to some pupils about their work to check for understanding as that can also be a factor of how much they participate in class. During my lesson, my research partner managed to walk around the room as the pupils completed their work. However, I did not have the opportunity to walk around the room during the main task during my research partner’s lesson as the pupils were performing their routines, so to not interrupt them, I stayed at the back of the room, checking for involvement level. The focus groups were chosen as a sample because, from knowing them for a while, I knew that these pupils in particular would feel confident about expressing their opinions and would give detailed responses. The pupils that my research partner and I chose from our classes also provided a small variety of ability levels which helped make it unbiased. Three pupils from both classes were asked about Class Charts: their opinions, the reasons that they earned positive and negative points, how they felt when earning the points, and whether they earned any rewards for them earning the most points in their form class, etc. This allowed us to see how pupils truly feel about the points system, thus allowing us to see how effective it is. This data was qualitative as we gained our evidence through observations, interviews and recordings of data, in a natural setting (McLeod, 2019). The advantages of doing this through qualitative data is that it helps us understand in-depth analysis (Surendran) and it can help you understand the answers more. However, it can be time-consuming, easy to disorganise and it is not easy to generalize (Surendran). It also “relies on the observer’s skills and experience” (Surendran) a lot. Therefore, because my research partner and I are not experienced in lesson study research, we also may find it hard to observe, write and organise things at the same time. However, we overcame this obstacle by pre-organising everything well and by making sure we both understand everything by not overcomplicating things. 
	There are ethical considerations with doing research in a classroom which are the emotional, mental and physical well-being of the children. This includes the significance of not creating disturbance or emotionally disturbing the children; treating them fairly and not making anything intimidating for them with the non-participant observations and interviews. It is also significant for the children to know what, in particular, will be observed in the classroom and why; therefore, this information should be communicated to them, so that they have the opportunity to ask any questions, and it should also be available on the consent forms, in order for the parents and children to read through it again. Consent forms are one of the most important aspects of the ethical considerations due to them, and their parents, having the option of taking part in the research project and having access to information about the research project. This leads on to making the pupils aware, and reminding them in the interviews that they can opt out at any time they want, without consequences. It is crucial for the children to feel safe, comfortable and confident at all times. During this research assignment, loco-parentis must also be taken into consideration. This refers to the duty of care and the teachers’ responsibilities (Elliott, 2019), which emphasises the safeguarding of the child. This also relates to the confidentiality and anonymity of the privacy data; all data should be stored in a safe, secure place. The Education Workforce Council and the British Education Research Association (BERA) also states that the teacher has many responsibilities when undergoing lesson study research, such as following the Equality Act (2010), by treating all of the pupils fairly, regardless of age, race, gender and sexual orientation, etc. As BERA states, “researchers should operate with an ethic of respect for any persons” (BERA, 2018). Overall, the researchers should consider the trust, respect, safety and well-being of the participants, and should work in a collaborative manner. 
	The first lesson study was an English lesson on heroes and villains. The pupils completed a booklet about what they have learnt so far; characteristics of hero and villain, the meaning of ‘convention’, and language tasks where they were given quotes and passages from different texts and they were required to answer questions on it. The lesson goal was ‘to recap and build on prior knowledge of heroes, villains and comic book conventions’. The children achieved this goal as they were able to discuss their answers from the booklet, which allowed them to check their understanding and they were able to recap and build on this knowledge through the answers and team work. As I taught this lesson, I was also able to walk around the classroom to check that pupils were on task and understood what they were doing. It was easy to check involvement (as part of the research study) and engagement during this lesson. For the starter task, the pupils were given three language questions: 1. Write down an example of an adjective; 2. What rhymes with ‘easy’? and 3. Complete the simile sentence: the dog as dark as ___ barked as loud as ___ . The pupils were given five minutes to complete these questions. When asking for feedback, the pupils were all excited to say their answers. They were then told that they were going to receive positive points for each answer given in class, whilst giving feedback for their responses in the booklet. The use of positive points for feedback seemed to have worked as more pupils were raising their hand to give an answer. However, this did not seem to have the same effect as the second part of the booklet, as the amount of pupils who wanted to give feedback was not as high. The pupils that we focused on answered a lot of questions for both parts of the booklet, however, one of the three pupils did not raise her hand during the second part of the feedback. Only one of the three pupils that we focused on answered the plenary questions, which suggests that there may have been a lack of engagement with the plenary questions. This could be due to a number of things. Not many pupils, including the ones that we focused on, may not have answered many questions in the second part of the booklet because it could have been confusing or difficult, they may have needed more time to complete the questions and read the extracts and there could have been too much noise with the level of difficulty and amount of questions. Therefore, to improve on this lesson for next time, there could be less questions in the booklet to ensure there is enough time for reading through the extracts. This could help the pupils become more engaged as it may not seem overwhelming for them. The questions could have been expressed in a difficult way for some of them to understand as well, so next time we should ensure that they are expressed in an easier way, and verbally explained more. Lastly, there could have been a limit on the noise level and a warning of negative points if they spoke too loudly. This would help their concentration and engagement on the task. When conducting the interviews, we asked them whether they want to earn Class Charts points, and Pupil A said, “Yes. If I am not earning them then my Mother asks “Why not?” and she knows when I am earning them again I am back to my normal self. I also want to earn them so I can put them on my college application”; Pupil B said, “Yes, so it checks if you have been well behaved. It helps create a good relationship between home and school” and Pupil C agreed (Appendices 2). This shows us that the pupils are motivated to earn these points and their parents are also engaged in how well they are doing in school, showing the importance of the parental relationship within the schooling environment. We also asked them where they would place themselves on the Involvement Scale, relating to Class Charts on a scale of 1-5, and Pupil A and B said “5” whereas Pupil C said, “4, I don’t usually get them” (Appendices 2). This shows that they are aware of how hard they work in lessons, and that the positive points reflect their effort and involvement level. However, this also shows that it would be very effective to give points for involvement, as they would then be more encouraged to participate more. When asked for their opinion on systems like Class Charts, Pupil A stated, “It’s good because instead of waiting for your report or Parent’s evening, your Parent’s can check and update it constantly”; Pupil B said, “It creates a good relationship with home and school. It’s a good use of advance technology. It’s also good as you can check your homework” and Pupil C said, “same” (Appendices 2). Thus showing that Class Charts is effective; the pupils are fully aware of how the system works, the benefits of it, and they seem very engaged with it. From this experience, we have learnt that the use of positive and negative points has an effect on behaviour. We have also learnt that the use of positive points for giving answers to the class does have a slight effect on encouraging involvement; however, we have learnt that other factors can effect this. 
	The second, and last, lesson study was in a Drama lesson. This lesson goal required the pupils to complete their performance assessment of a one minute fable dance in a group of three of four pupils. Each group went on stage accordingly, in a positive, respectful manner. The teacher, my research partner, asked them what song they chose, as they had a choice of three to choose from. When the pupils said their song option, they began their dance. The level of engagement was visible as the pupils applauded each performance at the end, and the pupils fulfilled the requirements of the dance; to tell the story of a fable through dance in one minute. All of the pupils also put a lot of effort into their costumes as well. As part of the assessment, the pupils were required to make masks in order for the audience to see what each pupils’ character is. However, some pupils went above and beyond and brought extra parts of their costume; such as, a change of clothes, capes and headpieces, etc. The difference between this lesson study and the first lesson study is the subject and the lesson goal; however, we also monitored the level of involvement in the start task of this lesson, instead of the main task. This allowed us to see if there would be any differences in the time that the positive points were mentioned. However, the results were similar as pupils wanted to answer slightly more questions when they were aware that they would gain positive points. The starter task required the pupils to answer questions about what they had learnt so far; what fables had been discussed, what they should include in the performance, what examples they had discussed and what they should remember (e.g. safety). All of the pupils were engaged with this and were evidently knowledgeable about the subject. This lesson could be improved by having more pupil involvement as they could then show more involvement and engagement after they have performed. However, because they were being assessed, I think that it was fair to have them all watch each other; it will help build their confidence. The plenary could have also been improved as there was not a lot of time for it, therefore it was hard to check for involvement. During the interview, we also asked them where they would place themselves on the involvement scale, and Pupil D said, “4.5. I do care and feel proud but some people say that it doesn’t matter”; Pupil E said, “5 because I like getting rewards”; and Pupil C said, “I’d love to get them but negative points can ruin your day” (Appendices 2). This shows that while they do care and participate a lot in class, sometimes people’s opinions can influence how they feel. However, they seem to still maintain a high standard of behaviour as they care about achieving positive points. 
From this experience, I have learnt that English and Drama are very different when checking for levels of involvement and engagement, especially when doing an assessment. If I were to change anything from these lesson studies, it would be to make them more similar so that it would be slightly easier to compare. However, it is also very good that they are not similar due to there being different factors to consider when assessing involvement; timing, the time of day, the type of lesson, the subject and the structure of the classroom. 
	This lesson study research project has proven to be extremely useful, informative and interesting. During this, my research partner and I found out that the involvement does slightly increase when positive points are introduced in the lesson and made aware to the pupils. Within the first lesson study, I wrote down names and the amount of positive (or negative) points on a post-it note to put on after the lesson, for those who earned them, whereas my research partner put the points on the Class Charts system straight away. This did not seem to make much of a difference as the pupils were still excited by the thought of earning positive points for involvement, as well as good behaviour and being on task. This rewards system seem to be a good, effective form of operant conditioning. As Stephen Walker says, “operant conditioning has to do with reward and punishment with achieving goals and avoiding disasters. In Skinner’s terminology, goals, rewards and incentives may be referred to as positive reinforcers” (Walker, 1975; p.46). In the placement school, Class Charts is usually used for behaviour and effort. Evidently, this would be a good way to also encourage involvement; with these positive reinforcers. As Walker said, “achieving the goal or reward is the positive reinforcement” (Walker, 1975; p.46). In his book, Learning and Reinforcement, Walker goes on to talk about the benefits of this. The first benefit is that it is “one of the most powerful techniques (…) for directing or motivating the actions of other people” (Walker, 1975; p.46-47). Therefore, the more praise and positive reinforcers there are, the more pupils’ confidence and motivation will grow and expand. This was observed through a non-participant observer, which has its strengths and weaknesses. Mary Simpson and Jennifer Tuson discuss this and stated that, “observations can direct access to social interaction. It gives you the events or interactions which are the focus of your research” (Simpson and Tuson, 1995; p.16). They also state that it “can give permanent and systematic records of social interactions” (Simpson and Tuson, 1995; p.16) and they are “extremely varied and flexible” (Simpson and Tuson, 1995; p.17). These strengths are crucial when finding the qualitative data, as it allowed us to also gain the research in a natural school environment, where the pupils felt comfortable and safe. These benefits also mean that the results are natural, truthful and fair. However, a weakness of this form of observations is that it could become biased through favouring certain pupils. To avoid this, my research partner and I ensured that we would remain neutral and fair in order to avoid such favouritism and to make sure that the results of our research project are fair, reliable and valid. Because of this, we found out that using Class Charts to help involvement in classes has a slight effect on the encouragement and motivation needed to help encourage pupils to become more confident in participating in class. This, in turn, gives them the best opportunity for learning, and ensures that the teacher is the best that they can be; by encouraging learners to take responsibility for their own learning, as Donaldson says (Dauncey, 2015). Learners will benefit more if the use of positive point’s reinforcers for involvement is used more throughout schools. 
In conclusion, the method used for the research lessons were very reliable. It allowed us to evaluate how effective Class Charts is in a natural schooling environment, where it was safe and comfortable for the pupils; it is a very familiar place to them. This meant that our research was reliable and valuable, as the pupils were in their usual classroom, where they would feel comfortable enough to act like themselves. Our method used was also valid, as there is a lot of evidence and research to support how effective non-participant observation is. All of these sources, as mentioned, state similar things that are in praise for non-participant observation lesson study. The resources that my research partner and I used for the lesson study for note making were also efficient as it was visually easy and displayed neatly to make it easier to organise notes. This helped us make our reflections and observations easier as it would be able to see what our work means in an easy, sensible manner. The findings of the research can be generalised as the results from both classes were quite similar. Both classes, of a mixed ability, had pupils who wanted to answer more questions and seemed to become more engaged when they were made aware about the chance to receive more positive points. As Walker and Pavlov theorise, in the conditioning theory: the use of positive reinforcers are a very effective way to motivate pupils. In this case, the pupils are aware that the more positive points they receive, the more likely they are to achieve the highest amount in their registration class and thus earn a reward (Appendices 2). This awards good behaviour and motivates and encourages pupils to maintain the high standard of behaviour, effort, and, in regards to the lesson study, involvement and participation. Unfortunately, I did not pilot this method before the lesson study. However, in previous lessons, I did use positive and negative reinforcers for behaviour and effort. When I did this, I did notice a change in behaviour as most pupils are reluctant and not happy about receiving negative sanctuaries. As their parents are notified of what they receive points for on a daily basis, this makes it even more effective (Class Charts, 2017). As Walker states, negative reinforcers is also a technique in motivation in its own right (Walker, 1975; p.63). Therefore, negative reinforcers can be just as effective as positive reinforcers. I found this quite interesting. This research lesson study project has made me feel more confident about my knowledge of motivation, techniques on encouraging engagement and involvement and techniques in making pupils aware of whether their behaviour is good or bad. This has also shown me how important parents are in their child’s school life, and their relationship with the school, as they would be able to help the school motivate their child in their confidence and learning. Therefore, in my next placement school, I will ensure that I am made aware of their system, such as if they use Class Charts or a similar system. I will also ensure that I will keep this knowledge of how much of an effect the positive and negative reinforcers have on pupils. As stated, it encourages motivation, confidence and participation, and is therefore giving the pupils the best opportunity for their learning and will make me the best teacher that I can be. If I did this again, I would put less questions in the booklet so that there will be more time to complete them, to go through the answers and to give me more time to explain the questions and tasks. This will also allow me to possibly have more time working one-to-one with pupils who are struggling. I also think that there should be more silence in the class, as they would then find it easier to concentrate on their work. However, I feel that the lesson study research went extremely well; my research partner and I were able to work successfully as a team, our lessons went well, and we discovered that the Class Charts system does effectively in classes to improve involvement. 
	In light of my research, there are a few recommendations to improve this research for further research in future. One of these recommendations, to gain a more reliable outcome, is to try this lesson study with more classes, some of which from different year groups. This will allow us to evaluate whether it works better with certain year groups and ages more than others; which will also allow us to evaluate other factors that may influence their involvement, as well as the Class Charts system. Another recommendation is to use the same technique with putting the points on the system. For example, in our lesson study, I wrote the pupils’ names and amount of points earned on a post-it note, whereas my research partner put the points on straight away. While this is useful, it could be even more useful next time to do it the same way, so that we can compare the results from the lessons more. By doing this research lesson study with more classes and using the same format and techniques, it will be easier and more beneficial to analyse just how much of an influence a system such as Class Charts has on improving involvement, and other aspects such as behaviour. If I did this lesson study again, I would have different tasks with the class so that they have more opportunities to answer questions and participate, and I would also have the class working quieter so that they can concentrate more on their task, giving them the best opportunity for learning. Sharing the good practice, my research partner and I have been made more aware of how much of an impact that positive and negative reinforcers have on the classroom. I will be taking this improved knowledge away with me to help make me a better teacher.  

































Appendices 1: Interview Questions

1.	How do you earn positive Class Charts points?
2.	How do you earn negative Class Charts points?
3.	If you have earned positive Class Charts points, how did that make you feel?
4.	If you have earned negative Class Charts points, how did that make you feel?
5.	Do you want to earn positive Class Charts points? If so, why?
6.	If you teacher was using Class Charts, using the ‘Involvement scale’ where would you place yourself?
7.	Have you earned any rewards for Class Charts points?
“Yes”
-What was it? 
-How did you earn that reward?
-Does this make you want to continue earning positive Class Charts points?

“No”
-What rewards are there for earning positive Class Charts points?
-Even though you have not earned a reward yet, do you still want to?

8.	What is your opinion on Class Charts?











Appendices 2: Interview Responses
Interview Response
1.	How do you earn positive Class Charts points?
A-	I just do whatever I normally do. I do it for the sake of helping, not really to get positive points
B-	If you are helpful
C-	I agree with those two
D-	Through good effort, and when you pay attention, have good behaviour and you’re on task.
E-	When you bring your homework in and you’re not naughty. Also, when you take responsibility of bringing equipment, do your work and have good effort.
F-	When you behave.
2.	How do you earn negative Class Charts points?
A-	If you haven’t done your homework
B-	I’ve never had one
C-	If you talk back to the teacher
D-	Disrespect and not taking responsibility for your actions.
E-	If you’re silly, don’t hand your homework in and have bad behaviour.
F-	If you talk over others and you’re disrespectful.
3.	If you have earned positive Class Charts points, how did that make you feel?
A-	Not bothered but I was intrigued as to how I earned them
B-	It made me motivated, I love earning them
C-	I don’t notice if I get them
D-	Proud.
E-	Excited.
F-	Happy.
4.	If you have earned negative Class Charts points, how did that make you feel?
(None of the participants had earned them)
D- (no answer).
E- I lost one. I felt like my brother because he gets in trouble.
F – I had one because I forgot my drama book. I felt disappointed.
5.	Do you want to earn positive Class Charts points? Why?
A-	Yeah. If I am not earning them then my Mother asks “Why not?” and she knows when I am earning them again I am back to my normal self. I also want to earn them so I can put them on my college application
B-	Yeah so it checks if you have been well behaved. It helps create a good relationship between home and school
C-	Yeah, same
D-	Yeah because you can get rewards from school and parents.
E-	Yeah because I can tell my mam that I have been good.
F-	(no answer).
6.	If your teacher was using Class Charts, using the involvement scare where would you place yourself?
A-	5
B-	5
C-	4, I don’t usually get them
D-	4.5. I do care and feel proud but some people say that it doesn’t matter. 
E-	5 because I like getting rewards.
F-	I’d love to get them but negative points can ruin your day.
7.	Have you earned any rewards for Class Charts points?
A-	I haven’t as I am always 3rd on the list but I know you can earn a queue jump pass
B-	No but they do offer it. I am never anywhere near the top
C-	Same as Pupil B
D-	I got star student and had sweets for it.
E-	Not sure but I did have a cue jump pass for having points. I want to continue getting them.
F-	I had a postcard.
8.	What is your opinion on Class Charts?
A-	It’s good because instead of waiting for your report or Parent’s evening, your Parent’s can check and update it constantly
B-	It creates a good relationship with home and school. It’s a good use of advance technology. It’s also good as you can check your homework.
C-	Same.
Appendices 3: Pupil A Scale of Involvement

			Pupil A
Level of Involvement Scale
1 – Extremely Low
The child hardly shows any activity:
· No concentration: staring, daydreaming;
· An absent, passive attitude;
· No goal-oriented activity, aimless actions, not producing anything;
· No signs of exploration and interest;
· Not taking anything in, no mental activity.
2 – Low
The child shows some degree of activity but which is often interrupted:
· Limited concentration: looks away during the activity, fiddles, dreams;
· Is easily distracted;
· Action only leads to limited results.
3 – Moderate
The child is busy the whole time, but without real concentration: 
· Routine actions, attention is superficial;
· Is not absorbed in the activity, activities are short lived;
· Limited motivation, no real dedication, does not feel challenged;
· The child does not gain deep-level experiences;
· Does not use his/her capabilities to full extent;
· The activity does not address the child’s imagination.
4 – High
There are clear signs of involvement, but these are not always present to their full extent:
· The child is engaged in the activity without interruption;
· Most of the time there is real concentration, but during some brief moments the attention is more superficial;
· The child feels challenged, there is a certain degree of motivation;
· The child’s capabilities and its imagination to a certain extent are addressed in their activity.
5 – Extremely High
During the episode of observation the child is continuously engaged in the activity and completely absorbed in it:
· The child is absolutely focused, concentrated without interruption;
· The child is highly motivated, feels strongly appealed by the activity, perseveres;
· Even strong stimuli cannot distract him/her;
· The child is alert, has attention for details, shows precision;
· The child’s mental activity and experience are intense;
· The child constantly addresses all of their capabilities: imagination and mental capacity are in top gear;
· Obviously enjoys being engrossed in the activity.

Reactions to receiving Class Charts points:

Concentration: 1

5
4
3
2


Lack of focus, easily distracted, talking off topic to their friends.

Focused on task, talking on topic, engaged.





Energy: 1

5
4
3
2

Lack of effort, minimal or no participation, lack of enthusiasm, physically and mentally.

High level of participation, physically and mentally enthusiastic, high level of effort.






Satisfaction: 1

5
4
3
2

Lack of concern to positive and negative Class Charts points.

They gain pleasure from their activity and show it in their body language and behaviour.





Appendices 4: Pupil B Scale of Involvement
			Pupil B
Level of Involvement Scale
1 – Extremely Low
The child hardly shows any activity:
· No concentration: staring, daydreaming;
· An absent, passive attitude;
· No goal-oriented activity, aimless actions, not producing anything;
· No signs of exploration and interest;
· Not taking anything in, no mental activity.
2 – Low
The child shows some degree of activity but which is often interrupted:
· Limited concentration: looks away during the activity, fiddles, dreams;
· Is easily distracted;
· Action only leads to limited results.
3 – Moderate
The child is busy the whole time, but without real concentration: 
· Routine actions, attention is superficial;
· Is not absorbed in the activity, activities are short lived;
· Limited motivation, no real dedication, does not feel challenged;
· The child does not gain deep-level experiences;
· Does not use his/her capabilities to full extent;
· The activity does not address the child’s imagination.
4 – High
There are clear signs of involvement, but these are not always present to their full extent:
· The child is engaged in the activity without interruption;
· Most of the time there is real concentration, but during some brief moments the attention is more superficial;
· The child feels challenged, there is a certain degree of motivation;
· The child’s capabilities and its imagination to a certain extent are addressed in their activity.
5 – Extremely High
During the episode of observation the child is continuously engaged in the activity and completely absorbed in it:
· The child is absolutely focused, concentrated without interruption;
· The child is highly motivated, feels strongly appealed by the activity, perseveres;
· Even strong stimuli cannot distract him/her;
· The child is alert, has attention for details, shows precision;
· The child’s mental activity and experience are intense;
· The child constantly addresses all of their capabilities: imagination and mental capacity are in top gear;
· Obviously enjoys being engrossed in the activity.

Reactions to receiving Class Charts points:



Concentration: 1

5
4
3
2


Lack of focus, easily distracted, talking off topic to their friends.

Focused on task, talking on topic, engaged.





Energy: 1

5
4
3
2

Lack of effort, minimal or no participation, lack of enthusiasm, physically and mentally.

High level of participation, physically and mentally enthusiastic, high level of effort.




Satisfaction: 1

5
4
3
2

Lack of concern to positive and negative Class Charts points.

They gain pleasure from their activity and show it in their body language and behaviour.







Appendices 5: Pupil C Scale of Involvement

			Pupil C
Level of Involvement Scale
1 – Extremely Low
The child hardly shows any activity:
· No concentration: staring, daydreaming;
· An absent, passive attitude;
· No goal-oriented activity, aimless actions, not producing anything;
· No signs of exploration and interest;
· Not taking anything in, no mental activity.
2 – Low
The child shows some degree of activity but which is often interrupted:
· Limited concentration: looks away during the activity, fiddles, dreams;
· Is easily distracted;
· Action only leads to limited results.
3 – Moderate
The child is busy the whole time, but without real concentration: 
· Routine actions, attention is superficial;
· Is not absorbed in the activity, activities are short lived;
· Limited motivation, no real dedication, does not feel challenged;
· The child does not gain deep-level experiences;
· Does not use his/her capabilities to full extent;
· The activity does not address the child’s imagination.
4 – High
There are clear signs of involvement, but these are not always present to their full extent:
· The child is engaged in the activity without interruption;
· Most of the time there is real concentration, but during some brief moments the attention is more superficial;
· The child feels challenged, there is a certain degree of motivation;
· The child’s capabilities and its imagination to a certain extent are addressed in their activity.
5 – Extremely High
During the episode of observation the child is continuously engaged in the activity and completely absorbed in it:
· The child is absolutely focused, concentrated without interruption;
· The child is highly motivated, feels strongly appealed by the activity, perseveres;
· Even strong stimuli cannot distract him/her;
· The child is alert, has attention for details, shows precision;
· The child’s mental activity and experience are intense;
· The child constantly addresses all of their capabilities: imagination and mental capacity are in top gear;
· Obviously enjoys being engrossed in the activity.

Reactions to receiving Class Charts points:

Concentration: 1

5
4
3
2


Lack of focus, easily distracted, talking off topic to their friends.

Focused on task, talking on topic, engaged.





Energy: 1

5
4
3
2

Lack of effort, minimal or no participation, lack of enthusiasm, physically and mentally.

High level of participation, physically and mentally enthusiastic, high level of effort.





Satisfaction: 1

5
4
3
2

Lack of concern to positive and negative Class Charts points.

They gain pleasure from their activity and show it in their body language and behaviour.






Appendices 6: Pupil D Scale of Involvement
			Pupil D
Level of Involvement Scale
1 – Extremely Low
The child hardly shows any activity:
· No concentration: staring, daydreaming;
· An absent, passive attitude;
· No goal-oriented activity, aimless actions, not producing anything;
· No signs of exploration and interest;
· Not taking anything in, no mental activity.
2 – Low
The child shows some degree of activity but which is often interrupted:
· Limited concentration: looks away during the activity, fiddles, dreams;
· Is easily distracted;
· Action only leads to limited results.
3 – Moderate
The child is busy the whole time, but without real concentration: 
· Routine actions, attention is superficial;
· Is not absorbed in the activity, activities are short lived;
· Limited motivation, no real dedication, does not feel challenged;
· The child does not gain deep-level experiences;
· Does not use his/her capabilities to full extent;
· The activity does not address the child’s imagination.
4 – High
There are clear signs of involvement, but these are not always present to their full extent:
· The child is engaged in the activity without interruption;
· Most of the time there is real concentration, but during some brief moments the attention is more superficial;
· The child feels challenged, there is a certain degree of motivation;
· The child’s capabilities and its imagination to a certain extent are addressed in their activity.
5 – Extremely High
During the episode of observation the child is continuously engaged in the activity and completely absorbed in it:
· The child is absolutely focused, concentrated without interruption;
· The child is highly motivated, feels strongly appealed by the activity, perseveres;
· Even strong stimuli cannot distract him/her;
· The child is alert, has attention for details, shows precision;
· The child’s mental activity and experience are intense;
· The child constantly addresses all of their capabilities: imagination and mental capacity are in top gear;
· Obviously enjoys being engrossed in the activity.

Reactions to receiving Class Charts points:


Concentration: 1

5
4
3
2


Lack of focus, easily distracted, talking off topic to their friends.

Focused on task, talking on topic, engaged.





Energy: 1

5
4
3
2

Lack of effort, minimal or no participation, lack of enthusiasm, physically and mentally.

High level of participation, physically and mentally enthusiastic, high level of effort.





Satisfaction: 1

5
4
3
2

Lack of concern to positive and negative Class Charts points.

They gain pleasure from their activity and show it in their body language and behaviour.







Appendices 7: Pupil E Scale of Involvement
			Pupil E
Level of Involvement Scale
1 – Extremely Low
The child hardly shows any activity:
· No concentration: staring, daydreaming;
· An absent, passive attitude;
· No goal-oriented activity, aimless actions, not producing anything;
· No signs of exploration and interest;
· Not taking anything in, no mental activity.
2 – Low
The child shows some degree of activity but which is often interrupted:
· Limited concentration: looks away during the activity, fiddles, dreams;
· Is easily distracted;
· Action only leads to limited results.
3 – Moderate
The child is busy the whole time, but without real concentration: 
· Routine actions, attention is superficial;
· Is not absorbed in the activity, activities are short lived;
· Limited motivation, no real dedication, does not feel challenged;
· The child does not gain deep-level experiences;
· Does not use his/her capabilities to full extent;
· The activity does not address the child’s imagination.
4 – High
There are clear signs of involvement, but these are not always present to their full extent:
· The child is engaged in the activity without interruption;
· Most of the time there is real concentration, but during some brief moments the attention is more superficial;
· The child feels challenged, there is a certain degree of motivation;
· The child’s capabilities and its imagination to a certain extent are addressed in their activity.
5 – Extremely High
During the episode of observation the child is continuously engaged in the activity and completely absorbed in it:
· The child is absolutely focused, concentrated without interruption;
· The child is highly motivated, feels strongly appealed by the activity, perseveres;
· Even strong stimuli cannot distract him/her;
· The child is alert, has attention for details, shows precision;
· The child’s mental activity and experience are intense;
· The child constantly addresses all of their capabilities: imagination and mental capacity are in top gear;
· Obviously enjoys being engrossed in the activity.

Reactions to receiving Class Charts points:

Concentration: 1

5
4
3
2


Lack of focus, easily distracted, talking off topic to their friends.

Focused on task, talking on topic, engaged.





Energy: 1

5
4
3
2

Lack of effort, minimal or no participation, lack of enthusiasm, physically and mentally.

High level of participation, physically and mentally enthusiastic, high level of effort.





Satisfaction: 1

5
4
3
2

Lack of concern to positive and negative Class Charts points.

They gain pleasure from their activity and show it in their body language and behaviour.








Appendices 8: Pupil F Scale of Involvement
			Pupil F
Level of Involvement Scale
1 – Extremely Low
The child hardly shows any activity:
· No concentration: staring, daydreaming;
· An absent, passive attitude;
· No goal-oriented activity, aimless actions, not producing anything;
· No signs of exploration and interest;
· Not taking anything in, no mental activity.
2 – Low
The child shows some degree of activity but which is often interrupted:
· Limited concentration: looks away during the activity, fiddles, dreams;
· Is easily distracted;
· Action only leads to limited results.
3 – Moderate
The child is busy the whole time, but without real concentration: 
· Routine actions, attention is superficial;
· Is not absorbed in the activity, activities are short lived;
· Limited motivation, no real dedication, does not feel challenged;
· The child does not gain deep-level experiences;
· Does not use his/her capabilities to full extent;
· The activity does not address the child’s imagination.
4 – High
There are clear signs of involvement, but these are not always present to their full extent:
· The child is engaged in the activity without interruption;
· Most of the time there is real concentration, but during some brief moments the attention is more superficial;
· The child feels challenged, there is a certain degree of motivation;
· The child’s capabilities and its imagination to a certain extent are addressed in their activity.
5 – Extremely High
During the episode of observation the child is continuously engaged in the activity and completely absorbed in it:
· The child is absolutely focused, concentrated without interruption;
· The child is highly motivated, feels strongly appealed by the activity, perseveres;
· Even strong stimuli cannot distract him/her;
· The child is alert, has attention for details, shows precision;
· The child’s mental activity and experience are intense;
· The child constantly addresses all of their capabilities: imagination and mental capacity are in top gear;
· Obviously enjoys being engrossed in the activity.

Reactions to receiving Class Charts points:


Concentration: 1

5
4
3
2


Lack of focus, easily distracted, talking off topic to their friends.

Focused on task, talking on topic, engaged.





Energy: 1

5
4
3
2

Lack of effort, minimal or no participation, lack of enthusiasm, physically and mentally.

High level of participation, physically and mentally enthusiastic, high level of effort.






Satisfaction: 1

5
4
3
2

Lack of concern to positive and negative Class Charts points.

They gain pleasure from their activity and show it in their body language and behaviour.






Appendices 9: ARC Model
ARC Question Structures 

The question starters listed below have been created as examples. The list is not intended to be exhaustive, only initial prompts for the user to gain the vocabulary required for effective reflection. 

Remember + Understand
Feelings
Evaluate + Analyse
Conclusions
Actions
Connect to theory
Identify causes
Contextualise


Feelings

What are your feelings (initial/reflective) regarding the experience?

Remembering 

Can you list…
…the aspects of the lesson that went well?
…the elements of the learning experience that were disappointing? 
…any factors that influenced the learning/ experience?
…benefits of the plenary/ main teach out/ introduction? 

What happened…
…during the main body of the lesson?
…when learners encountered difficulties?
…during times of transition?

How did…
…the use of resources impact the learning? 
…the learners respond to the different phases of the lesson?
…the planned differentiation meet the individual needs of the learners?

Why did…
…learners engage the way they did?
…time become an issue?

Where were…
…the main areas for development in today’s session?

Who was it that…
…drove the learning overall?
…that monitored the learning environment?
…took responsibility for Assessment for Learning?


Understanding 

What would be an example of…
…effective teaching and learning during the session?
…high/low motivation during the session?
…excellent pedagogy during the session?

Please explain why…
…the learning could have been more effective?
…you graded the lesson as you did?

Applying for Understanding

Where else would you see…
…specific pedagogy implemented today?
…the class management techniques utilised today?
…the spelling strategies used today?

What questions will you ask…
…senior management within the school?
…your class teacher?
…your university tutor?
…your learners?



Analysing

Why would someone else think that…
…this was an effective/ ineffective session?
…you have developed in your teaching skills?

What would you say to a person who said…
…the learners didn’t move forward in their learning today?
…the learners didn’t meet the learning objectives?
…the use of success criteria was effective?
…the level of work wasn’t appropriate for the learners?
…the learners had clear guidance and instructions?
…the learners had no idea how to be successful?

What are some of the problems…
…learners encountered?
…you encountered?
…support staff encountered?

What was the relationship between...
…your planning and the effectiveness of the lesson?
…the behaviour of the class and their learning?
…the resources prepared and the effectiveness of the learning?
…the grouping of the pupils and their success?

How does…compare with…
…this session…the last session taught?
…the preparation for this session…previous planning?
…pupil achievement today…previous achievement?
…your teaching during this session…previous teaching?

What caused…
…the learning to be effective today?
…disruptions and the children being off task?
…the overall success of today’s session?

Applying for Conclusions and Actions

Can you think of a solution for…
…the main issue with today’s session?
…the behavioural / engagement issues?
…the problems relating to differentiation?
…the transition issues?

Can you outline…
…how you could move the lower/ mid/ high ability forward?
…the next step for the whole class?
…the next steps for specific individuals?

What would you do if…
…this lesson had to be taught again? 
…the ICT resources were not available?

How will you use…
…your reflection today to move forward?
…your personal research to improve teaching and learning?
…the feedback from weekly evaluation meetings to improve your pedagogy?

Evaluating for Conclusions and Actions

What is the most important…
…aspect of today’s session to address?
…piece of feedback gained?
…issue to address with regards to children’s learning?

What are the strengths/ weaknesses of…
… the planning and preparation of today’s session? 
…your teaching today?
…the learning environment created today?
…your class management today?
…the AfL strategies utilised today?

Do you agree/ disagree with…
…the theory underpinning specific pedagogy you implemented today?
…the feedback given from mentors?


If you could change one thing about…what would it be?
…the activities undertaken today…
…the organisation of the learning environment… 
…your teaching today…

Creating for Action

How many ways can you…
…address an issue identified above?
…meet the identified needs of the learners?
…model how to be successful for the learners?
…reward the pupils engaging?

How would you adapt…to create a more effective learning experience?
…planning…
… resources…
… interaction with learners…
…AfL strategies…
… differentiation…

Can you propose and alternative…
…strategy to meet the session’s learning objectives?
…method of AfL to aid learning further?
…Strategy to aid class management?
…system to reward/ support learners?
…strategy to further engage learners?

How would you improve…
…the marking?
…the modeling?
…the differentiation?
…Children’s motivation and engagement?
…pupil love of learning?
…the assessment procedures?

Can you see a possible solution to…
…the timing issue?
…the main issue identified in today’s session?
…the staff management issue?

How will you find out…
…the information needed to move forward?
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