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Introduction:
In this essay I will be discussing a critical incident from my recent bridging experience and will explain what happened, what methodology was observed and how the critical incident from the observation links to Donaldson’s Four Purposes. I will also discuss the different types of research methods which arise from my observations and evaluate how I can develop any learning experiences from the observation in my own teaching practice. 
Critical incidents occur when something has happened behind the learner’s experience.  According to David Tripp (2011) a critical incident itself can be trivial and it is the observation and reflection following the incident that can become critical. Most incidents are straightforward, non-dramatic and occur in routine professional teaching practice.  Harry Fletcher-Wood explains that ‘’observations are troublesome beasts’’ (Fletcher-Wood, H, 2016, p.126) - and suggests they can be an excellent source for improving a teacher’s learning experience. He points out that there is a danger that such observations could possibly hinder an observer’s experience depending on the way they interpret the specific incident. Both Tripp and Fletcher-Wood agree however that critical incidents are an excellent way to help improve teaching practice from observations. 
Observation:
The observation took place in a class which was a year eight mixed ability lesson within an English literacy session. The lesson took place in the morning in the school’s library.  The whole class was split into three groups and the researcher observed a group of ten pupils (one female and nine males) who participated in a lesson learning about prefixes. There was one teacher and one Teaching Assistant (TA) present at this session. The observation took place during the Covid 19 pandemic.
The bridging experience took place in a secondary English-medium school for pupils 1—16 years old situated in the east side of Swansea. The school has approximately 1000 pupils registered and according to a recent Estyn report 29% of pupils are eligible for free school meals and this is higher than the national average of 16.4% for secondary schools in Wales. (Estyn Report, December 2019). The report also states that approximately 84% of pupils come from a White British ethnic background and approximately 15% of pupils speak English as an additional language at the school. The school has a special educational needs register with approximately 34% of pupils on the register; 5% of whom have statements of special educational needs.  The school also caters for pupils with speech, language and communication needs and it has a teaching facility to accommodate such needs. The Estyn report conveyed good – excellent scoring for its overall standards including good wellbeing and attitudes, teacher and learning experiences and leadership and management. 
Methodology:
The bridging experience involved observing a group of pupils. The key word here is observation because as a trainee teacher it is important to deduce what may be happening in a particular situation; without being bias, judgmental and acknowledging that one may not be seeing the bigger picture of the particular observation. According to Cohen, Manion & Morrison (2012), observations can be useful tools for looking at live situations in a classroom to enable the researcher to see first-hand observational experience which they may not fully appreciate if they had been watching a recording of a particular observation.  However, observing a critical incident at face value may not always be reliable to the researcher for example where a pupil may behave in an out-of-character way for the first time and never display that characteristic again. In this type of situation the incident is still critical because the insight into the incident may reveal something which is very important. (Cohen et al. (2012) Research Methods in Education, British Journal of Educational Studies). 
Tripp, D (2011), p25 suggests that critical incidents which occur in a classroom are an excellent source for a professional/ trainee to observe and develop a deeper understanding of professional opinion in a non-judgemental way. Tripp also conveys that the interpretation and diagnose of a critical incident can be a vital tool for teachers to question the way they deal with situations in routine practice and subsequently learn from a specific observation. (Tripp, D, 2011, p29). Observations can be participant and non-participant observations according to Kumah, participant observations are where the researcher takes part in the activities of the group being observed in the same manner as its members, with or without the knowledge they are being observed. (Kumah, R, 2014, p 174). 
For this bridging experience non-participant observation was used which is where the researcher does not get involved in the group’s activity but remains a passive observer. Whilst Tripp suggests that non-participant observations can be an excellent tool for observing a situation in a live setting, it must be noted that such observations can have disadvantages as well. For example the observer may have  possible bias towards the group or could miss something vital from the observation even though detailed notes were taken. Another disadvantage is where the group become aware of the observer presence and change their behaviour in either a positive or negative way. This is commonly known as the ‘Hawthorne Effect’ where such observation may cause some sort of distortion or there may be a change in behaviour to the group. The researcher in this bridging experience has taken these disadvantages into consideration. 
Critical Incident linked to Donaldson’s Four Purposes:
I observed pupil Y who was sat at the back of the class who seemed very non-engaged and was rather distracted by constantly looking in his bag and leaning on his desk throughout the lesson. (Observation sheet No 4 and Critical Incident No 4 below). The class group were noisy at the the beginning of the lesson but then became engaged once the objectives of the session had been set by the teacher. Some of the pupils were engaged in the lesson and were asking questions. The TA got involved with the more engaged pupils and the teacher asked the students who were talking to put their hands-up first if they wanted to ask a question in relation to the prefixes rather than shout out.  Crossword cards and pens were given out to the group and the teacher asked pupils to fill in the prefixes on the crossword. Towards the end of the lesson the teacher gave the answers to the cross word questions so pupils could fill in the crossword fully. The TA asked pupil Y towards the end of the session if he knew what he was doing because he had been silent throughout and was still leaning on the desk. Student Y replied by saying ‘’I don’t know what I’m doing.’’
One of Donaldson’s Four Purposes states that children should be ‘’Ambitious Capable Learners’’ whom he says will be developing various skills and knowledge to be able to apply them in different situations and perspectives in life. (Donaldson, G, 2015, p29).  In this lesson observation both the teacher and the TA were teaching the pupils about pre-fixes; what their purposes were and why it was important to use them in literacy. Some of the pupils gave good examples of prefixes and both the teacher and TA praised them for their knowledge and understanding. This is a good example of learners being ‘’ambitious capable learners’’ where the students were engaged in the lesson and understanding of the topic. However, pupil Y did not engage in the questioning and answering of examples of prefixes and he was not encouraged to do so. However, there may be various other reasons why pupil Y did/ did not wish to participate. (The latter point will be discussed below). 
Literature Review: 
During the observation the researcher observed pupil Y who sat at the back of the class in an English literacy lesson. Pupil Y was non-engaged and was rather distracted by constantly looking in his bag and leaning on his desk throughout the lesson. Pupil Y was not disruptive in any way throughout the class but when asked by the TA towards the very near end of the lesson he replied ‘’I don’t know what I am doing’’.  From observing that Pupil Y was not engaged in the lesson there could be a number of reasons for this explanation. The researcher will therefore examine whether assessment for learning (AFL) could help alleviate situations like this in future and also approaches to health and wellbeing and literacy. 
AFL is an approach which is integrated into teaching and learning, which creates feedback for pupils and teachers in order to improve learning and influence their next steps. It is founded on a constructivist view of learning which strongly suggests that learning is something that happens inside the mind of the learner and AFL focusses on learning as a process; something that they do themselves, giving pupils the opportunity to reflect and make sense pf their recent learning experience. (Vygotsky, 1978). AFL focuses on helping children to accomplish success by their own efforts and being wrong or not understanding something in a classroom is an essential and formative part of learning. However, in her research over the last twenty years on primary and secondary students in the USA, Carol Dweck has a different viewpoint and suggests that teachers should create tasks that are challenging for pupils of all abilities and to ensure success criterial – good questioning and feedback should be used to advance and support learning. (Dweck, C, 2000). It may have been the case in this scenario that pupil Y did not have a great understanding of the topic or simply chose not to get involved in the session. It is not for the researcher however to be bias in the reasoning of why pupil Y chose not to participate.
The Welsh Assembly Government, 2010, (How to develop thinking and assessment for learning in the classroom) report suggests that good questioning is important in the development of learning. It advocates that it is important that teachers ask questions with a clear purpose in mind and to ensure pupils understand and fully engage in the lesson. In their research Black and William state: ‘What is essential is that any dialogue should evoke thoughtful reflection in which all pupils can be encouraged to take part’, (Black and Wiliam, 1998). They argue that if teachers want pupils in class to think about a question they must provide at least a three second wait time rather than the average 0.9 seconds in order to give learners more time to think, encourage more learners to take part in the lesson and hopefully then develop a culture in the classroom where all pupils are encouraged to think. By doing this they argued that there is a large increase in the numbers of pupils responding to questions and getting involved in the classroom. In this scenario however pupil Y was not fully engaged in the lesson and did not join his fellow classmates by engaging in questioning about prefixes. Again, there could be a number of reasons why child Y chose not to participate in the questioning.
One of Donaldson’s Four Purposes is where he says that children should be ‘’Healthy, confident individuals’’ who have the confidence to participate in class and in doing so are helping to naturally enhance their resilience, empathy and mental well-being. (Donaldson, G, 2015, p30). There are many different factors that may affect a pupil’s learning experience – for example lifestyle, issues at home, friends or no friends in class or even a teacher’s teaching style.  According to Bronfenbrenner’s Ecological Model/ Theory (Bron, 1979) he suggests that social environment and family life has a huge impact on an individual’s learning and development. He states there are four types of environmental systems which will have influence on a child’s learning namely micro, meso, exo and macrosystems. The microsystem focuses on a child’s home environment which will include any close relationships they have with parents, carers or other peers. He portrays that the way these groups interact with a child will have an effect on a child’s learning and development. If for example a child comes from a strong stable nurturing background it is more likely that a child will grow in confidence and succeed better in their learning. However, a child from a lower socio-economic background is more likely to have more challenges because of issues at home linked to unemployment and poverty. The researcher in this scenario however is unaware of pupil Y’s home life and family support network.
Carol Dweck conversely relates learning ability to different mindsets. (Derler, A, 2019, p12). She suggests that some pupils thought that individuals were born with a certain amount of intellect that couldn’t be fixed (fixed minset); whilst other pupils believed that becoming clever could be developed over time (growth mindset). She proposes that this would have an impact on why some children get anxious rather than excited about solving problems and learning – relating it to a child’s self-belief. She also went on to suggest that having a growth mindset would have an impact on future success in life including jobs, relationships and personal wellbeing. In this scenario it would be important for the teacher to keep an eye on pupil Y in future sessions to check to see that he is getting involved in lessons and understanding what is being taught. 
The health and wellbeing of a pupils in school as well as their cultural background is sometimes referred to as ‘’the hidden curriculum’’ where teachers and indeed TA’s may seek to consider children’s knowledge of understanding, cultural awareness and their wellbeing at home. In his research Bordieu talks about ‘’Cultural Capital’’ and how knowledge can be unconsciously influenced by a child’s surroundings and influences both at home and in school. (Xiaowei Huang, 2019, p1). He suggests that how a pupil views and sees the world may be very different from the way his peers and teachers see it but he may be heavily influenced by those around him including his peers and teachers. This will have an impact on a child’s learning because as Bordieu also suggests, families are often seen as educators themselves to children and they play an important role for a pupil acquiring cultural capital and social skills.  He argued that middle class pupils were more likely to be more confident than working class pupils because they had acquired specific skills in social confidence which they had adopted from their families.  
It may be the case that pupil Y did not have a full understanding of the prefix lesson and may have found some of the words confusing. The new Curriculum for Wales Review recommends that ‘literacy, numeracy and digital competence should be a cross curriculum responsibility for all teachers and people who work with young children and young people’, (Donaldson, G, 2015, p40). Donaldson’s reasoning for this recommendation is so that both teachers and learners are able to develop essential competency skills in these three areas across all subjects in the new curriculum. It is the teacher’s role to check pupil’s understanding of words and phrases in order for them to develop further in literacy.
Continuous literacy development is vital for all teachers and learners in all subjects. This is exemplified by the work undertaken by Alex Quigly in his video on the concepts of literacy being used and developed in all subjects, (Research ED conference, 2017). Quigly discusses the concept of teachers being more ‘’word conscious’’ – I,e in the sense that certain words may have different meanings in different subjects and may/ may not be difficult for a pupil to understand.’’ It is important therefore that the teacher has a good understanding of the words they are teaching and to bear in mind the level of understanding pupils have of particular words. Alex Quigly also suggests that teachers need to be mindful of vocabulary and any communication gaps pupils may have. He gives the viewpoint that not all children will have privileged backgrounds or as he describes being ‘’reading rich’’ where pupils may come from more fortunate backgrounds where access to reading materials and good vocabulary is easily accessible. It is not to suggest in this scenario that pupil Y may have literacy issues or indeed not have support at home from peers with reading and writing – but it is important for the teacher to be aware of any literacy issues a child may have and not assume that they don’t have any. 
Reflection & Evaluation: 
Despite considerations above relating to wellbeing, literacy and AFL methodologies – one could argue there are many reasons as to why pupil Y did not engage well in the literacy task: These reasons may include tiredness, sickness, boredom or lack of concentration on the particular day of observation. Pupil Y could for example suffer from anxiety or have issues that both the teacher and TA in the observation were fully aware of. It is important for the observer not to assume what the reasons may be or have a bias opinion of pupil Y’s situation. 
As a trainee teacher, it is important for me to acknowledge that reflection practice is crucial in relation to help develop the understanding of how pupils learn - and by reflecting in my teaching I can then create lessons having identified any barriers I may have observed in a given scenario. Being reflective will also challenge me to use different methods in the classroom and also understand the different ways in which pupils learn. 
Brookfield suggests there are four theoretical foundations of reflective practice: Firstly - Critically Reflective Lens 1: Our Autobiography as a Learner of Practice (Brookfield, S, 1998, p198) where he suggests that our life experiences as learners will have a profound effect on how we teach from the way we naturally like doing things. Secondly, Brookfield refers to having a Critically Reflective Lens 2: seeing ourselves though the Learners’ Eyes (Brookfield, S, 1998, p199). Here he describes the importance of teachers seeing themselves from a learner’s point of view to be able to see what they can see in order to help them develop. Thirdly, Critically Reflective Lens 3: Our Colleagues Experiences (Brookfield, S, 1998, p200) where he expresses the importance of discussing our work and teaching so that we can learn from our co-workers – especially from other teaching experiences and for us to be able to see different perspectives. Finally the last reflective theory – Critically Reflective Lens 4: Theoretical literature (Brookfield, S, 1998, p201) which he suggests that studying theory and literature can help us see  diverse perspectives on different teaching methods to ensure we grow as we teach and learn.
Upon reflection - pupil Y saying that he ‘’didn’t know what he was doing’’ during the observation – this may be not be true and he could have filled in the crossword in the activity accurately but chose not to take part in  the questioning of prefixes for reasons discussed above. According to Doug Lemov, (2015) pupils use the words ‘’I don’t know’’ frequently when asked a question simply as a technique to avoid doing any work or to show the teacher a total unwillingness to even try. They see these words as their ‘’opt out’’ to getting involved in a classroom activity or questioning.  Unfortunately according to Lemov this is quite common in teaching practice as reluctant teachers don’t know how to respond. One way to intervene suggests Lemov is to use the ‘’no opt out’’ method where the teacher then asks another child the same question so that pupil Y hears the answer and the teacher is then able to clarify with pupil Y his understanding of the task in question.  (Lemov, 2015, p29).
Taking everything above into consideration - we as teachers should never assume. For my personal development it is important that I get to know the pupils I am teaching in a given lesson and make sure that I am aware of any issues a child may have in advance. If faced with a similar situation with a child not being engaged throughout the lesson I would speak to the pupil at the beginning of the lesson, ascertain whether there were any issues and try to get the child engaged in the activity by putting the students into pairs to work together on the task in hand. This scaffolding would hopefully encourage a non-engaged pupil to participate more effectively in a lesson. I would also check with the student for understanding of the nature of the activity throughout the lesson.
Conclusion:
In conclusion it would appear there are many aspects to consider in relation to effective teaching and learning, particularly in terms of trainee teachers studying the important aspects of effective observations and how critical incidents can be used as noble tools in developing good teaching methods. It is important they have a good understanding and insight into a child’s lifestyle in order to ascertain and try to understand a pupil’s non engagement in a lesson for example. Trainee teachers should prosper to be aware of any health and wellbeing or literacy issues a child may have and work with children in their class to try to overcome any barriers. They should also thrive to be good role models for pupils and use good reflective practices to understand their students more effectively and also learn to develop themselves in their teaching and learning.   
It is also crucial that new teachers become embedded in supporting the new Curriculum for Wales by focusing on the four purposes, linking these to good pedagogical principles and by improving their literacy, numeracy and digital competency skills as they teach and learn. Finally, trainee teachers should immerse themselves to working towards the new Professional Standards for Teaching and Leadership in Wales. There are five professional standards which focus on the five essential elements of every teacher’s work; effective pedagogy, collaboration, leadership, innovation and professional learning. (Welsh Government, 2017). These professional standards will help trainee teachers shape the way they teach as they themselves embark on their professional learning journey.















Appendices: Critical Incidents and Observation sheets:
CRITICAL INCIDENT No 1 

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	3oth September 2020.
Year 8 secondary school.
PE indoor lesson – 9.am start.
16 female pupils in attendance.

· Two teachers and one Teaching Assistant attended the lesson.
· Two teachers work closely with the pupils throughout the lesson to ensure students understand what they are doing/ why they are doing it and what they need to achieve by the end of the sesson.
· Pupils were put into pairs and encouraged to work togetgher and share their knowledge of dribbling and keeping posession of a football.
· Teacher 1 asked students lots of questions in relation to key dribbling skills/ posession of a ball and also the benefits of doing PE and keeping fit and healthy.




	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	I observed Teacher 1 asking all pupils to sit in a semi-circle at the end of the lesson and she conducted a plenary with them. In the plenary the teacher asked students what they had learned from the session and also asked questions about fitness. Teacher 1 used mostly open questions and it became evident that the same students were answering all the questions and were the same pupils who had answered mostly throughout the PE lesson. Teacher 1 was certainly aware of this and started asking all pupils a question each and explained to the students that once they had answered a question (specifically related to the session) they could then leave. More students then became engaged and Teacher 1 got an explanation from all students before they left the gym. Teacher 1 also praised the pupils once they had given her an explanation and thanked them for their participation.














Observation No 1: 
Classroom culture:
· All pupils turned up on time.
· All pupils were wearing suitable ‘’gym type’’ attire. 
· A nice relaxed atmosphere in the gym – students became engaged as soon as Teacher 1 joined the class.

Objectives:
· All pupils  must arrive on time wearing suitable gym gear ready to start the lesson.
· All pupils should engage in a warm up excercise in readiness for further activity.
· All pupils will engage in the sesson and learn how to impove their football ‘’dribbling’’ skills.
· All pupils will engage in the session and learn how to improve their football skills including how to take effective posession of a football.
· To promote the importance of health and well being of students – demonstrating through the values of doing PE and utilising the necessary risk asessments involved.

Direction:
· Two teachers worked closely with the pupils throughout the lesson to ensure students understood what they were doing and what they need to achieve by the end of the sesson.
· Pupils were put into pairs and encouraged to work togetgher and share their knowledge of dribbling and keeping posession of a football.
· Teacher 1 asked students lots of questions in relation to key dribbling skills/ posession of a ball and also the benefits of doing PE and keeping fit and healthy.

Access and challenge:
· Football lessons are usually conducted outdoors and there was a lack of space for all 16 pupils to fully develop their dribbling and ball control skills.
· Pupils PE ability – some students were clearly more skilled in relation to football activity than others.
· Engagement – some students were more engaged and willing to do the session than others.

Assessment:
· Both teachers attend to the pairs of students and give feedback in relation to their skills.
· Teacher 1 asks two of the more skillful students to demonstrate to the group effective dribbling and keeping posession of the football.
· Teacher 1 asks open questions to the other students in relation to the two skillful students throughout the session and praises/ constructively corrects answers.
· Teacher 2 explains to the students that practicing football indoors rather than outdoors is challenging because of lack of space – safety was closely monitored by him.
· Some pupils were more engaged than others so after observing this Teacher 1 mixed up the pairs in relation to ability half way through the session.

Pedagogical principles for good learning and teaching:
· Teacher 1 challenged the learners by asking them all an open question rather than accepting answers from a few of the pupils were were speaking/ answering questions throughout the session.
· By doing this Teacher 1 was able to demonstrate collaboration of learning between a pupil and the learner and indeed peer support between pupils.
· This also encouraged pupils to think about what they learnt from the lesson; taking responsibility for their own learning – rather than the teacher explaining to them what they had learned that morning.

Four purposes – curriculum:
· Ambitious and capable learners – pupils were engaged throughout the lesson by working in groups and learning to support each other. Students were encouraged to explain to the rest of the group what they had learned. 
· Enterprising and creative contibutors – pupils thought creatively throuhout the lesson by demonstrating their football skills to each other and the teachers. 

Future teaching:
· An idea could be to ask all pupils a question each whilst they remained in the lesson (rather than were able to leave once they had made a comment). This way other students would be able to learn from eacher more.

CRITICAL INCIDENT No 2:

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	3oth September 2020.
Year 8 secondary school.
RE lesson – morning session.
Approximately 28 pupils in attendance (boys and girl students).
Mixed ability class.
Indoor class large group with approximately 28 pupils.


· Class was quite cold due to windows being open due to Covid restrictions.
· One teacher attended the history lesson.
· All pupils turned up on time apart from two students. 
· A busy and quite a noisy group but the teacher got them settled very quickly after asking them several times to be quiet.
· The teacher was very familiar with the pupils and knew everyone by name.
· The teacher asked the two students who were late to hand out the workbooks for the class and they did this immediately. 



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	While the pupils were working through the history questions one of the pupils (student X) asked the teacher if she could read out her answer to the first question so she could see if she had the right answer. The teacher agreed and student X read out loud to the class her answer in relation to the first Victorian punishment question. The teacher said that the answer was an excellent answer and praised child X. Child X then carried on with the rest of the questions and seemed very happy that she had written such a good answer. Towards the end of the class the teacher told the pupils they only had ten minutes left to finish the questions and several students informed the teacher that they thought they wouldn’t have enough time to finish all the questions. The teacher then told the class that as long as they had completed at least four out of the six questions that she would be happy with this and not mark any students down.

I heard child X saying out loud that she didn’t think this was fair as she had completed all the questions and ‘’had she wasted her time then?’’ I am uncertain if the teacher heard child X saying this but she did not reply to child X.




Observation No2:
Classroom culture:
· All pupils turned up on time apart from two students. 
· A busy and quite a noisy group but the teacher got them settled very quickly after asking them several times to be quiet.
· The teacher was very familiar with the pupils and knew everyone by name.
· The teacher asked the two students who were late to hand out the workbooks for the class and they did this immediately. 

Objectives:
· All pupils to arrive on time for future RE lessons.
· All pupils to read through the information given out in a previous session in order to fully complete the lesson task.
· All pupils to complete the six questions given in relation to Victorian punishments by the end of the lesson.

Direction:
· The teacher explained and summarised various punishments in Victorian history.
· The teacher also asked open questions to the class and some children put their hands up to answer the questions. The teacher engaged fully with some of the students and asked them to give explanations for their answers.
· The teacher put a presentation up on board in relation to Victorian punishments and explained the marking system.
· The teacher gave an example answer for the first question and wrote this on the white board.

Access and challenge:
· The two students that were late where talking a lot and the teacher had to separate them.
· One pupil was banging his pen loudly whilst the work books were being given out and the teacher told him to stop which he did.
· The teacher was actively engaged with the pupils – asking them lots of questions and praising them for their answers.
· Once the workbooks were given out the students all settled down and some students engaged with each other in relation to specific questions about the given task.
· The teacher identified several students that had missed out on the last history lesson due to Covid and she highlighted this. 

Assessment:
· Handouts were given to the pupils who had missed the last history session. These students were told by the teacher to read through the history notes instead of completing the task so they could catch up.
· The majority of the students were engaged in the lesson and many asked lots of questions thughout the lesson. The teacher engaged well with the pupils and kept stating for the students to put their hands up and not shout out a question.
· Students who attended the last lesson were encouraged to explain to the group different types of Victorian punishments. 
· The teacher explained that she wanted the pupils to complete the history questions by the end of the lesson and then she would mark them in time for the next lesson.
· The teacher praised the whole class at the end of their lesson for their hard work and concentration in completing the given task and told the students that she would be emailing their form teachers to let them all know how well they had been engaged in this session. The pupils seemed very happy with this.

Pedagogical principles for good learning and teaching:
Pedagogy:
· The teacher challenged the learners by asking them open questions throughout the lesson. Students were encouraged to explain their answers fully and the teacher repeated the answers back to the students for the benefit of the whole class. 

Leadership:
· The teacher demonstrated excellent leadership by engaging with the whole class – speaking to all students by their first names and challenging any behavioural issues (i.e pupils speaking over each other and shouting out questions rathe than putting their hands up).

Innovation:
· The teacher encouraged pupils to use their initiative to calculate the answers by looking back and thinking about what they had learnt in their previous lesson. The techer praised students that were ansewering well and praised creative thoughts.

Four purposes – curriculum:
· Ambitious and capable learners – pupils were engaged throughout the lesson by being encouraged to ask questions and the teacher gave excellent explanations for the questions.
  
· Enterprising and creative contibutors – pupils thought creatively throuhout the lessom by engaging with their fellow pupils by discussing the various Victorian punishments.

Future teaching:
· As pupil X had compled her task before many of the students – the teacher could have asked pupil X to work with any students that may have been struggling or had not yet finished all the questions. Pupil X also could have worked with the two students who had missed the previous lessions and explained to them what she had learnt.

CRITICAL INCIDENT No 3
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	3oth September 2020.
Year 8 secondary school.
Maths lesson indoors – am.
Approximately 25 pupils in attendance (boys and girl students).
Top ability class.

· Class was quite cold due to windows being open due to Covid restrictions.
· One teacher attended the maths lesson.
· A handful of pupils were late and the teacher stood at the door waiting for them.
· Once all pupils had arrived the teacher told off the students that were late and informed them that there would be repercussions if it happened again. 
· A very busy and noisy group – several students were misbehaving throughout the lesson.
· The teacher was very familiar with the pupils and knew everyone by name.



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
	

Students X and Y were very disruptive throughout the lesson. Their misbehaviour included shouting out, making unnecessary comments and student X being distracted by his mobile phone. The teacher acknowledged each incident and asked both pupils to leave the class and stand outside for a few minutes on two separate occasions. The teacher went out of the class to speak to students X and Y independently.

When both pupils were back in the class both students became more involved in the maths lesson and completed the tasks with the other children but were still misbehaving; along with several other children. At the end of the lesson the teacher asked all pupils to stand behind their desks and told the class how disappointed she was with the children that had been very disruptive. She explained that it wasn’t the majority of the class that had shown bad behaviour- but the students that had been misbehaving had spoilt the lesson for those who wanted to learn maths without interruptions.

The teacher then named the students who were allowed to leave one-by-one – leaving the pupils who had been disruptive standing behind their desks. She then told these pupils how very disappointed she was with them and explained that as a result of their bad behaviour- they were now going to be late for their lunch break. Student Y tried to leave the class at this point but the teacher stopped him and asked him to stand back behind his desk which he did. The teacher told the students that misbehaviour would not be tolerated in her class at any time. The pupils were silent when the teacher explained this to them. The teacher then asked the pupils to leave in a one-to-one fashion with student X and Y leaving last.
 

	








Observation No 3:
Classroom culture:
· A handful of pupils were late and the teacher stood at the door waiting for them.
· Once all pupils had arrived the teacher told off the students that were late and informed them that there would be repercussions if it happened again. 
· A very busy and noisy group.
· The teacher was very familiar with the pupils and knew everyone by name.

Objectives:
· All pupils to arrive on time for future maths lessons.
· All pupils to fully engage with the two APK maths quesions which the teacher had put up on a powerpoint presentation.
· All pupils to complete a maths quiz type question which the teacher had set for the lesson.  

Direction:
· The teacher explained that the lesson would relate do decimal maths questions and in particular using the bus stop method.
· The teacher encouraged the pupils to ask questions by putting their hands up rather than shouting out any questions and answers.
· The teacher explained that after they had completed the two set decimal questions they would be then working together on a maths quiz type question together.
· The teacher explained the answers to the decimal questions throughout the lesson by showing her workings out on the white board whilst engageing wih the students who were participating.

Access and challenge:
· Student X and Y were misbehaving throughout the lesson and being very disruptive. The teacher had to send them out of the class on two separate occassions.
· Other pupils (approximately six others) were also misbehaving throughout the lesson by talking and laughing out loudly -  they were told off serveral times by the teacher.
· The distractions and bad behaviour seemed unfair on the pupils that wanted to fully engage in the lesson and the teacher highlighted this several times.

Assessment:
· Many students were engaged in the lesson and asked lots of questions thughout the session. 
· The teacher engaged well with these pupils and kept stating for all students to put their hands up and not shout out a question.
· The treacher praised pupils for giving correct answers and encouraged them to exolain their answers fully.

Pedagogical principles for good learning and teaching:
Pedagogy:
· The teacher demonstrated excellent patience and professionalism for non misbehaving pupils in the class by supporting them with the maths questions and quizz throuhout the lessons. The teacher also challenged the learners by asking them open questions throughout the lesson. 

Leadership:
· The teacher demonstrated excellent leadership skills by addressing the misbehavioual issues whilslt still engaging with the whole class.
· The teacher addressed the misbehaving students in a professional and fair manner; fully explaining any consequences of future bad behaviour is further demonstrated in her class.

Four purposes – curriculum:
· Ambitious and capable learners – the majority of the class were fully engaged throughout the lesson by being encouraged to ask questions and the teacher gave excellent explanations/ supported the pupils fully. 
  
Future teaching:
Despite the bad behaviour of pupils X and Y and some other students – all students completed the tasks that were given and had a good subject knowledge. The disruption time spoilt it for the majority of the class however and many students seemed unhappy about the bad behaviour that was going on throughout the lesson. For future lessons – the teacher could ask all students to put together ‘’classroom culture rules’’ which they would then have to ensure that they adhere to all rules during each lesson. By asking the whole class to come up with a suitable list; it would then be helpful for the teacher when pointing out any misbehaviour in future lessons.


CRITICAL INCIDENT No 4 (linked to main essay).

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	30th September 2020.
Year 8 secondary school.
· English lesson – both boy and girl pupils.
· Mixed ability.
· Indoor class with approximately 30 pupils.
· The lesson was conducted in a school  library. Pupils were split into three groups (english literacy/ teacher reading/ choosing a new library book). I observed only the english literacy groups with approx ten students in each session.
· Two teachers and a Teaching Assistant (TA) were in attendance at the library.
· One teacher and a TA were present for the english literacy groups. 




	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	I observed pupil Y who was sat at the back of the class who seemed very non-engaged and was rather distracted by constantly looking in his bag and leaning on his desk throughout the lesson. The class group were noisy at the beginning of the lesson but then became engaged once the objectives of the session had been set by the teacher. Some of the pupils were engaged in the lesson and were asking questions. The TA got involved with the more engaged pupils and the teacher asked the students who were talking to put their hands-up first if they wanted to ask a question in relation to the prefixes rather than shout out.  Crossword cards and pens were given out to the group and the teacher asked pupils to fill in the prefixes on the crossword. Towards the end of the lesson the teacher gave the answers to the cross word questions so pupils could fill in the crossword fully. The TA asked pupil Y towards the end of the session if he knew what he was doing because he had been silent throughout and was still leaning on the desk. Student Y replied by saying ‘’I don’t know what I’m doing.’’
















Observation No 4 (linked to main essay):
Classroom culture:
· At the library - a busy and quite a noisy group initially but Teacher 1 was joined by Teacher 2 and a Teaching Assistant (TA) - and pupils were swiftly split into the three teaching groups by the 1/2/3 choosing method.

English Literacy Group 3:
· Group 3 were rather distant/ non-engaged and distracted at the beginning of the lesson.
· Teacher 2 explained the aims of the lesson and the children became engaged in the activities. 
· The group responded well to the literacy tasks.

Objectives:
· All pupils to attend all three english sessions within the english lession including english literacy/ teacher reading group and choosing a new library book.
· All pupils to move swiftly from group 1 to 3 in an orderly manner.

English Literacy Groups:
· All pupils to gain an understanding of what prefixes are/ why they are used in what context.

Direction:
· Teacher 2 explained to Group 3 the purpose of the session (to learn about prefixes  - their meanings/ why they are used and in which different contexts).
· Teacher 2 had several prefixes written on small cards which she held up to the group.
· The TA assisted Teacher 2 by handing out short crosswords (containing words with prefixes on) to the pupils.

Access and challenge:
· Group 3 consisted of nine boys and one girl. Many of the boys in the group were talkative and noisy at the beginning of the lesson.
· Pupil Y (male) who was sat at the back of the session was leaning forward on his desk and looked non-engaged.

Assessment:
· Teacher 2 showed the prefix cards to the group with examples of prefixes on them and asked the pupils which words they could be associated with.
· Some of the children engaged with Teacher 2 and gave some good examples/ answers. 
· Teacher 2 and the TA praised the students for their answers.

Pedagogical principles for good learning and teaching:
Pedagogy:
· The teacher explained the obectives of the lesson to the class and gave good examples and meanings of prefixes.
· The TA supported the teacher by helping the pupils with the crossword.
· The teacher and TA engaged well in relation to questioning and answering.
 
Four purposes – curriculum:
· Ambitious and capable learners – pupils were encouraged by the teacher and TA to get involved in the understanding of prefixes and their meanings.
  
Future teaching:
· Group 3 were quite noisy at the beginning of the session. It may have been a good idea to split the group into pairs and encourage all students to work together and feedbck their answers. This then could have enabled pupil  Y to be more engaged and involved possibly. 
· It may also bea good idea to speak to student Y at the beginning of the session rather than towards the end so that he could get more involved in the lesson if there were no known issues assocoated with pupil Y.
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