Rhian Williams		Student Number: 1801978
An individual reflective response to the Professional Teach Experience

During the first week of my first placement in a Year 6 class, the class teacher and I agreed to concentrate on the first section of the QTS standards: S1. This section where professional values and practices are examined. The standards that we chose included:
· S1.2 – ‘relationships with learners are built on mutual trust and respect and to recognise that this will help maximise their learning potential’ (Welsh Government, 2009, p. 5).
· S.1.3 – ‘demonstrate combinations of professional characteristics which aim to motivate and inspire learners and secure their intellectual and personal development’ (Welsh Government, 2009, p. 5).
Children react to the way teachers speak to them, teach them, and interact with them in general. Children often ‘rate’ teachers who are ‘friendly’, talk to the children ‘normally’ and ‘offer praise’ as teachers who are likely to ‘inspire’ them and their learning (Adams, 2009, p. 88). From my research, I have identified that inspirational characteristics and professional characteristics include: teachers being ‘imaginative’ and inspiring the children to be imaginative too; teachers having ‘high expectations’; teachers and children having ‘mutual trust’; teachers having a ‘wide range of teaching strategies’; and teachers being ;’learning goal-focused’ (Blaylock, et al., 2016, p. 42). Adams (2009) expresses that trainees’ ‘presence’ and their ‘interactions’ with the children in their classes will be greatly ‘influential’. Children will immediately make assumptions of teachers and trainee teachers likewise with teachers to children. They make a guess of whether teachers and trainee teachers are ‘strict’, ‘teach interesting lessons’, ‘take a personal interest in them’ and ‘explain things clearly’ (Adams, 2009). I have experienced this myself, where after only spending 3 weeks in Year 6, the children were quite disappointed when they found out that it was my last day with them the next day. A number of the children made me cards as well as a whole class card (see appendix F). This shows how much the children can be influenced by you.

During the second week in Year 6, it was agreed with the class teacher that I would focus on was the section S.3: Teaching. Not only was it agreed that I would work on the third section of the QTS standards but one section within this: S3.1 – planning, expectations and targets. The standards we chose included:
· S3.1.1 – ‘set challenging teaching and learning objectives which are relevant to all learners in their classes. They base these on their knowledge of:
(a) the learners;
(b) evidence of their past and current achievement;
(c) the expected standards for leaners of the relevant age range; and
(d) the range and content of work relevant to learners in that age range (Welsh Government, 2009, p. 8).
· S3.1.2 – ‘use these teaching and learning objectives to plan lessons, and sequences of lessons, showing how they will assess learners’ knowledge, skills and understanding. They take into account of and support learners’ varying needs so that all those they teach can make good progress’  (Welsh Government, 2009, p. 8).
Planning, especially objectives, was chosen because without correctly planning for ‘age and ability ranges’, skills development, ‘ranges of strategies and learning’ and building on previous knowledge children would not effectively learn (Kyriacou, 2014, p. 20). Objectives is essential to ensure effective learning is taking place. It is ideal to be able to have a balance of ‘educational objectives’ which leads to ‘intellectual development’ and ‘social development’ (Kyriacou, 2014, p. 25). Objectives is a great way to assess children against their work. I find it easier to RAG rate the children if they have clear objectives where the children and myself know what is expected of them and their ability. It is clear that effective learning and teaching is mostly ‘based on sound planning’ (Welsh Assembly Government, 2009, p. 54).

The QTS standards that were the focal point for week 3 in Year 6 were still within the last strand of the standards with more of a target on S3.3. This is where teaching and class management is looked at. The standards chosen were:
· S3.3.7 – ‘organise and manage teaching and learning time effectively’ (Welsh Government, 2009, p. 11).
· S3.3.9 – ‘set high expectations for learners’ behaviour and establish a clear framework for classroom discipline to anticipate and manage learners’ behaviour constructively and promote self-control and independence’ (Welsh Government, 2009, p. 11).
As stated in my ARC (see appendix A), I knew that the link between behaviour and learning is ‘inextricably linked’ from previous lessons, which is why it was decided that this was an area to develop. I researched class management strategies online to work towards these targets (Adams, 2009, p. 3). I used strategies such as avoiding ‘punishing the class’ and asking in a ‘friendly manner’ instead of calling-out individual children (Marcus, 2018). Other examples can be viewed in my lesson plan (see appendix B). The action plan for this week shows how I planned on working towards the QTS standards (see appendix C). My personal experience with my research behind me showed that strategies like these can work well which meant that the children were able to complete all the tasks set because of less distractions. I decided on these strategies after reading that ‘direct questions’ and ‘stating the consequences of continued disruptive behaviour’ were a good start to strategies for class management (Adams, 2009, pp. 18-19). Children are taught through different behaviour theories. One being ‘behavioural’ (Grigg, 2015, p. 378). I have used this theory in my placement both in Key Stage 2 (KS2) where I was for three weeks and Foundation Phase (FP) where I currently am on placement. During PE, child A was not being truthful during the game therefore I decided to ‘sanction’ the child with missing out on the next game. All the children knew that there was a rule about being truthful within this game and that there would be consequences if they were caught being untruthful. This rule is imposed ‘consistently’ every time the game is played (Grigg, 2015, pp. 377-378). Skinner and Pavlov are the main theorists that are linked to behaviourism. Skinner believed that ‘reinforcement’ of good behaviour is when ‘rewards’ are consistently used (Pound, 2014, pp. 55-58). Pavlov was ‘greatly admired’ by Skinner and was ‘highly influential’ to Skinner (Pound, 2014, p. 57). Pavlov’s discovery was that when dogs were rewarded with food when a bell was ringing, they would do it all the more. It was discovered that when an ‘artificial response’ such as the feeling of the ‘reflex action’ at the ‘sight’ of food, was mixed with a ‘natural response’ being ‘hungry’ (Pound, 2014, p. 57). Putting Skinner’s and Pavlov’s theories together, it creates the theories for behaviourism. Behaviourism is mostly used when ‘teaching children with special educational needs’ and within ‘behaviour management’ which comes under classroom management (Pound, 2014, p. 57). There are other theories that I have yet had the chance to trial. These include ‘social learning’ where modelling behaviour is used and ‘humanistic’ where behaviour is ‘established through relationships’ and ‘responding to emotional needs’ of every individual (Grigg, 2015, p. 378). Other theorists that I have not been able to use their theories include Jean Piaget, Jerome Bruner, and Lev Vygotsky. 

The class teacher, from Year 6, and I chose to set targets for when I move to my second part of my first placement in Year 1. We chose to concentrate on the same area as the week before (S3.3) with two new standards to work towards along with continually working towards the two previous targets in this area. The two new targets include:
· S3.3.8 – ‘organise and manage the physical teaching space, tools, materials, texts and other resources safely and effectively with the help of support staff where appropriate’ (Welsh Government, 2009).
· S3.3.4 – ‘differentiate their teaching to meet the needs of learners, including the more able and talented, and those with special education needs’ (Welsh Government, 2009).
I felt that I needed to work on differentiation as I read that to use different ‘teaching approaches that engage learners’ interest’ is a very important (Donaldson, 2015, p. 64). Meeting the children’s needs through differentiation means taking into account the ‘range and type’ of children’s abilities, ‘previous learning’ and their ‘progress towards future educational attainment’ which is crucial for children’s learning to accel (Kyriacou, 2014, p. 19). I discovered that timing issues for trainee teachers was one of the most common issues. Kyriacou (2014) stated that ‘one of the most important skills in teaching is that of judging how much time’ is spent on tasks. I picked up in my ARC’s (see appendix D and E) that I also had a problem with timing and was trying my hardest to improve this. Although I believe that this skill will take time to improve.

In conclusion, I believe that without having help from experienced teachers, experienced university tutors and extensive research of theorists and their theories; and teaching and learning strategies, QTS standards would not be achieved. Therefore, without QTS standards being achieved effective teaching and learning would not take place. From my personal experience, I feel that children’s behaviour and class management is becoming increasingly challenging and is where most trainee teachers, NQT’s and experienced teachers struggle with. On placement I found behaviour and classroom management was the hardest QTS standard and skills to improve. When researching class management techniques, I read that ‘one of the most challenging skills to master is classroom management’ (Chilelli, 2018).
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Appendix
Appendix A
Model Beirniadau Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 20/02/19
Digwyddiad critigol (Ffocws)/Critical incident (focus): Day of the Dead masks

	Profiad/ Experience


	Teimladau/
Feelings

Beth yw eich teimladau ynghylch y profiad?
What are your feelings regarding the experience?
	I feel that this activity went well, as I was able to work with small groups of children at a time where I was able to be confident that I could take control of the activity.

	Cofio a Deall/
Remember and Understand

Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
Can you list the aspects of the learning experience that went well?

Pa elfennau o'r profiad dysgu oedd yn siomedig?
What were the elements of the
learning experience that were disappointing?


	The aspects of the lesson that went well were that all the children were able to participate in the activity and that all the children enjoyed doing this activity with me. The children were very happy doing this task and thoroughly enjoyed that I was completing the task with them. An aspect of the task that I found disappointing was that when the groups started to get bigger and eventually when I had two groups at the same time, the children became less easier to manage. I found it hard to keep some of the children on task if I wasn’t with one individual group. The task was sometimes disrupted as children were called to either participate in the cycling proficiency task outside or participate in the green screening activity. The children encountered difficulties when they came to Papier-Mache around the eyes, nose, mouth and the edge of the whole mask, but I was able to help the children with this by showing them how to do these parts of the mask. The children were supposed to bring in newspapers to use for the Papier-Mache but as not enough was brought in, we improvised and used kitchen roll as the top layer so it would make it easier for the children to paint at a later date. Time became an issue with the groups especially when the groups of children got bigger and the main cause for the time issue was that the children were distracted easily and not concentrated throughout the session, so it took them longer to complete the tasks. This would be the main area of development. I would develop my strategies for keeping the children on task.
An example of effective teaching and learning during this session was when the children go from not being able to Papier-Mache certain parts of the masks to being able to do these parts by themselves after I modelled it with them. The children’s motivation was very high at the beginning of the session as it was an activity the children do not participate in often but towards the end of the session, motivation began to decrease as they got less interested in the activity. The learning would have been more effective if the children had more concentration on the task rather than the conversations and things happening around them. 
The class management techniques that were used was that the children were split into groups to complete the task rather than the whole class doing it at once so that the children could be more concentrated on the task with more adult supervision and support. The questions that I asked the children included if they enjoyed the session with me because it was my first session with any of the children and I wanted to make sure that they enjoy me teaching them and supporting them. 

	Gwerthuso a dadansoddi/
Evaluate and analyse

Beth fyddwch chi'n cadw'r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
What will you keep the same to ensure effective teaching and learning in the future?

Beth oedd achos yr elfen siomedig bwysicaf?
What was the cause of the most important disappointing element?

	I think that this activity was successful as the children had learnt how to Papier-Mache edges and small openings on the mask. I developed my teaching skills as I learnt more about the children and how they learn best for future reference when I teach them as a whole class and more academic subjects. I believe that the children moved forward in their learning in art in this lesson as they had clear guidance and instructions so they new how to successfully complete the task. As mentioned above, the children encountered difficulties with the smaller parts and edges of the masks. The difficulty that I encountered with the children included trying to keep them on task so for future reference, this would be where I would develop my skills. The link between the behavior of the children and their learning was how their level of learning depended on the concentration levels of the children. The more distracted the children were, the lesson learning happened. The groupings of the pupils were the reasons why the children were getting more distracted. They were grouped in their friendship groups so often got distracted by talking. However, they did complete the work, it just took some longer than others to complete. The learning was effective in this session due to the children being in small groups and not the whole class as they had more support from me, the teacher.

	Casgliadau a chamau gweithredu/
Conclusions and actions

Beth yw eich atebion posibl i'r materion siomedig a nodwyd?
What are your possible solutions to the disappointing issues identified?

Beth ydych yn mynd i’w wneud nesaf?
What will you do next?

	I would solve the problem of the children being less concentrated by grouping the children in different ways, possibly by ability. This would then hopefully solve the behavioral and engagement issue of the children being easily distracted. This task didn’t need any differentiation apart from the expected outcome of the final piece. The expectations of the current lower abilities compared to the expectations of the currently higher working abilities will be different after the children have completed the final stage of painting their designs on the masks. To move the children forward would be to do more activities like this so they are able to use the skills they have learnt on this one on the next one and making them of higher quality so that the currently lower abilities are more on the level of the current middle abilities and the currently lower abilities are more on the level of the higher working abilities. The currently higher abilities need to be pushed with more difficult tasks or designs. If the session was to be undertaken again, then I would group the children differently and get the children to be more concentrated. I will use this reflection when I plan my own tasks in the future (as this was planned by the class teacher). To develop this type of session I would research more techniques on keeping the children focused which will improve my teaching and the learning of the children. 
The most important aspect of this session was that the children had learnt new art skills that can be transferred to other types of art tasks. The strengths of my teaching in this lesson that the children learnt how to Papier-Mache small tricky parts of the mask. The weakness of my teaching on this session was that I wasn’t clear on how to get the children back on task after they started to lose concentration.
I would address the issues identified above with the solutions I have offered to meet the needs of the learners. I could reward the children in the future that engage with the activities in the session by giving them more choice over the sorts of activities we do in groups in the future or by giving praise which would hopefully start to show the rest of the children in the class how to behave and engage in the activities given to them. I would adapt my interaction with the children in the future to create a more effective learning experience by giving one-to-one support at some point within the session to every child in the class. The timing issue would hopefully be solved by addressing the children’s behavioral issues. I will ask for help by my class tutor for help when planning an activity similar in the future.

	Y profiad newydd / Transformed experience
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	Session Plan – Key Stage 2

	Name of trainee:
	    Rhian Williams
	Session ref:
	140319/2
Geography – Pinpointing the Pits

	Personal target(s) in relation to QTS: 
	S3.3.7 - They organise and manage teaching and learning time effectively.
S3.3.9 – They set high expectations for learners’ behaviour and establish a clear framework for classroom discipline to anticipate and manage learners’ behaviour constructively and promote self-control and independence.

	Year group:
	Year 6
	No. of learners:
	30
	ALN: 
	Ethan, Nicole, Jack P – teaching assistant to help these children along with the lower ability group with the same activities the rest of the class are completing.

	Additional Adults: 
	Teaching Assistant NL working with lower ability groups. Class teacher RW working with all abilities and observing teaching by myself.

	Learning objective(s):
· WALT: identify and locate places and environments using globes, atlases and maps.
	Success criteria:
· Locating places, environments and patterns - Identify and locate places and environments using globes, atlases, and maps, e.g. use co-ordinates and four-figure references.
· Locating places, environments and patterns - Use maps, imagery and ICT to find and present locational information. 

	Links to previous learning: 
· Previous learning has included the previous lessons of chronological ordering. 
· Previous Learning from another lesson was the Tonypandy Riots lesson plan.

	Curriculum coverage (range, skills)
Geography
Skills:
· Locating places, environments and patterns - Identify and locate places and environments using globes, atlases, and maps, e.g. use co-ordinates and four-figure references.
· Locating places, environments and patterns - Use maps, imagery and ICT to find and present locational information.
Range:
· Study – living in Wales: their local area and an investigation of at least one aspect of the geography of the whole of Wales.

	Literacy(LNF)
· Responding to what has been read – collate and make connections, e.g. prioritising, categorising between information and ideas from different sources.
	Numeracy (LNF)
· Represent and communicate - select and construct appropriate charts, diagrams and graphs with suitable scales.
· Area and volume, angle and position – use grid references to specify location.

	DCF
· The children will be using Chromebooks to research.
· The Chromebooks will be used by the children to use the interactive map that they will be directed to.
	Thinking
· All children will have to use informed thinking to be able to find information in the text and online and then have a discussion about the information they have found out.
	ESDGC
· Identity and culture:
The children are studying mines in Wales, which was a big part of South Wales’ identity and culture.
Skills:
· Considering evidence, information and ideas.
Range:
· Wealth and Poverty:
To recognise that people should be entitled to have their basic needs met.
To understand the effects of inequality on the quality of people’s lives.
· Identity and culture:
To recognise they are global citizens of an interconnected world.
	YCC
· Linguistic:
Welsh commands and instructions will be given throughout the lesson. Incidental Welsh will be used also.
· Environmental:
The task is based on mines in our local area.

	Key vocabulary (English/Welsh):

English: Coal, mining, Wales, passage of time, dates, maps, Swansea, South Wales, Morlais Colliery, Bryn-Lliw Colliery, Abergelli Colliery, Mountain Colliery, Broad Oak Colliery, Gangorch No.1 Colliery, Gangorch No.2 Colliery, Mynydd Newyedd Colliery, Wernfawr Colliery.

Welsh: Da iawn, Bore da, Gwrandewch, Arrddechog, Dim siarad.




	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	5 minutes
	Introduction
	· ‘What did we learn in our previous lessons?’

	
	· Remind the children about the previous lesson and what we did and what information we found out.
	

	70
minutes
	Main activities
	· ‘Is there any evidence of mines in our local area?’
· ‘how have the mines shaped the landscape?’
· ‘Are there any mines in our area now?’
· ‘What search terms will you use to find this information?’
· Throughout the lesson, observe the class to identify who needs additional help and who needs another challenge to find more information.

Class management strategies:
· When children are being disruptive and talking over myself or another pupil, call them out in a friendly manner e.g. ‘Do you have a question?’ instead of ‘Stop talking and disrupting other students’.
· If children continuously disrupt the class and are not completing the work, then move them to work in the ‘middle room’ where they are away from other children and distractions.
· Clap hands – children copy the pattern that is clapped by me to grab the full class’ attention.


	
	· Ask the children to use online maps to locate local coal mines and mines across Wales. 
· Ask the children to go to ‘Northern Mine Research Society’ website, then to the ‘Information’ heading, then ‘Mines’, then ‘Coal’ and finally on the interactive map visit the different mines on the map especially the ‘South Wales Coalfield’ and then the ‘Gorseinon’ area.
· After finding the information, challenge the children to write all of the mines in Wales and the dates they closed if that information is available to them on the map they are provided with which has a grid reference.
· Then using the map of the Swansea area plot the local mines.
· Explain to the children that there is a scale in the black box on the bottom of the map. The top is the metric measure and that the bottom is the imperial measure. Explain that the imperial measure is the measure that was used before the metric measures were introduced. Give the example of road speed limits – ask the children if they have ever looked at the speedometer on a car showing the speed that the car is traveling. Explain the measurements on the car is mph and km - mph being the imperial measure and km is the metric measure. 

Differentiation:
· All children will be completing the same tasks but those who are in the lower ability group will just have more assistance than the rest of the class.
	

	10 minutes
	Plenary
	·  ‘Quiz-Quiz-Trade’ task – students quiz a partner, get quizzed by a partner, and then trade cards to repeat the process with a new partner.
· After the lesson, mark the books to be able to see who needs tasks that are similar to this task in the future to develop the areas they are unfamiliar with.

	
	· Give the children a ‘Quiz-Quiz-Trade’ task to end.
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Appendix D
Model Beirniadau Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 04/03/19
Digwyddiad critigol (Ffocws)/Critical incident (focus): Ratio Lesson 1 

	Profiad/ Experience


	Teimladau/
Feelings

Beth yw eich teimladau ynghylch y profiad?
What are your feelings regarding the experience?
	I feel that this activity went well, as I was able to work with group of 10 children and when the lesson finished the children asked if I was teaching them the next day and when I said I was the children’s reaction was that they were glad, even with a few ‘yays!’. 

	Cofio a Deall/
Remember and Understand

Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
Can you list the aspects of the learning experience that went well?

Pa elfennau o'r profiad dysgu oedd yn siomedig?
What were the elements of the
learning experience that were disappointing?


	The aspects of the lesson that went well were that all the children were able to participate in the activity and that all the children enjoyed doing this activity with me. The children were happy doing this task and thoroughly enjoyed that I was completing the task with them. The children were able to complete the task set without too much help. I found it pleasing that one child even moved onto t5he extension questions. An aspect of the task that I found disappointing was that not all the children finished the entire question sheet in the time given and had to be given 20 minutes at the end of the day to finish the questions. The children encountered difficulties when they came to the more difficult questions which meant it took them longer to complete the entire question sheet. Time became an issue with the group due to some of the children not concentrating for the entire lesson. This would be the main area of development. I would develop my strategies for keeping the children on task and change my expectations of the timing of tasks and what is expected of the children during the time set.
An example of effective teaching and learning during this session was when the children had difficult questions. I would stop the group and make the entire group turn their attention to the board and I would explain the question to the whole group so that I didn’t have to explain the question more than a couple of times. However, if one or two children still needed further guidance, I would let the whole group turn their attention back to the independent work and just focus on this one question with the children who needed further guidance. I would either try explaining the question in a different way or do the question with the children so that they were able to use the method and understand the next questions which were similar. The children’s motivation was very high throughout session. I believe this was because this was the first time that I was teaching them a lesson I had planned, and they wanted to impress me with their knowledge as the class teacher said that they should impress me with it. The learning would have been more effective if the children had more concentration on the task rather than the conversations and things happening around them. 
The class management techniques that were used was that the children’s attention was grabbed by me clapping a pattern and the children copying it back. I felt that class management was easy with this group as there were only 10 of them and was the higher ability group for mathematics so there weren’t any children that had additional needs. The children in this group are good at working independently and good at getting work done on time as a whole. The questions that I asked the children included if they enjoyed the session with me because it was my first lesson that I had planned myself and taught and I wanted to make sure that they enjoy me teaching them and supporting them. 

	Gwerthuso a dadansoddi/
Evaluate and analyse

Beth fyddwch chi'n cadw'r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
What will you keep the same to ensure effective teaching and learning in the future?

Beth oedd achos yr elfen siomedig bwysicaf?
What was the cause of the most important disappointing element?

	I think that this activity was successful as the children had learnt to understand what ratios look like and what they represent, be able to find ratios and be able to simplify ratios. I developed my teaching skills as I learnt more about the children and how they learn best for future reference when I teach them as a whole class. I believe that the children moved forward in their learning in mathematics in this lesson as they had clear guidance and instructions, so they knew how to successfully complete the task and also learnt new information about a mathematical topic that they have never learnt about before. The difficulty that I encountered with the children included trying to keep them on task and timing issues so for future reference, this would be where I would develop my skills. The link between the behavior of the children and their learning was how their level of learning depended on the concentration levels of the children. The more distracted the children were, the lesson learning happened. The learning was effective in this session due to the children being in a small group and not the whole class as they had more support from me, the teacher.

	Casgliadau a chamau gweithredu/
Conclusions and actions

Beth yw eich atebion posibl i'r materion siomedig a nodwyd?
What are your possible solutions to the disappointing issues identified?

Beth ydych yn mynd i’w wneud nesaf?
What will you do next?

	I would solve the time issue by setting less questions and less task for the same amount of time or set more time for the amount of activities I have previously set. This would then hopefully solve the engagement issue of the children not finishing the amount of questions set. This task didn’t need any differentiation because I was working with the higher ability group only. To move the children forward, I would plan a session on problem solving with ratios to develop their use of their knowledge. The currently higher abilities need to be pushed with more difficult tasks. If the session was to be undertaken again, then I would make sure the children have enough time to finish the amount of questions that I had set them. I will use this reflection when I plan my next task. To develop this type of session I would use more examples with the group before setting them off to do the independent task so that the children do not have to ask as many questions each as they did in this lesson.
The most important aspect of this session was that the children had learnt new mathematical skills that can be transferred to problem solving task. The strengths of my teaching in this lesson that the children learnt how to use ratios and find them in questions. The weakness of my teaching on this session was that I didn’t set enough time for the children to complete their tasks so therefore the children didn’t learn all the types of ratio questions.
I would address the issues identified above with the solutions I have offered to meet the needs of the learners. I could reward the children in the future that engage with the activities in the session by giving them more choice over the sorts of activities we do in groups in the future. I would adapt my interaction with the children in the future to create a more effective learning experience by giving one-to-one support at some points within the session to every child in the class. The timing issue would hopefully be solved by addressing the amount of task given in a certain time. I will ask for help by my class tutor for help when planning an activity similar in the future.

	Y profiad newydd / Transformed experience





Appendix E
Model Beirniadau Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 05/03/19
Digwyddiad critigol (Ffocws)/Critical incident (focus): Ratio Lesson 2 

	Profiad/ Experience


	Teimladau/
Feelings

Beth yw eich teimladau ynghylch y profiad?
What are your feelings regarding the experience?
	I feel that this activity went well, as I was able to work with the whole class for the first time. The children who I had taught the previous day in the small group of 10 (higher ability group for mathematics) continually asked me throughout the morning as to when I would be teaching them again and when it came time that I was to teach them, they were very excited. When the lesson finished, many of the children thanked me for teaching their mathematics lesson that day and many comments saying how I was able to make their mathematics lesson fun for them.

	Cofio a Deall/
Remember and Understand

Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
Can you list the aspects of the learning experience that went well?

Pa elfennau o'r profiad dysgu oedd yn siomedig?
What were the elements of the
learning experience that were disappointing?


	The aspects of the lesson that went well were that all the children were able to participate in the activity and that all the children enjoyed doing this activity with me. The children were extremely happy doing this ratio lesson and thoroughly enjoyed that I was teaching the lesson. The higher ability children were able to complete the task set with very little help, the middle ability group was able to complete the task with help from me and the class teacher and the lower ability group was able to most the questions with support from the TA and myself and the class teacher. An aspect of the task that I found disappointing was that not all the children finished the entire question sheet in the time given. I found it hard to keep some of the children on task if I wasn’t with one individual group. The children encountered difficulties when they came to the more difficult questions which meant it took them longer to complete the entire question sheet and I didn’t anticipate how difficult the lower abilities would find the questions. Time became an issue with the lesson due to some of the children not concentrating for the entire lesson and the ability ranges of the class. This would be the main area of development. I would develop my strategies for keeping the children on task and change my expectations of the timing of tasks and what is expected of the children during the time set. I would also develop the timing issue by giving a slightly easier questions so that they would at least be able to complete the whole list of questions.
An example of effective teaching and learning during this session was when the children had difficult questions. I would stop the ability group that they were in and make the entire group turn their attention to the board and I would explain the question to the whole group so that I didn’t have to explain the question more than a couple of times. This was because I felt that the children in the same ability groups would be having difficulty with the same types of questions. However, if one or two children still needed further guidance, I would let the whole group turn their attention back to the independent work and just focus on this one question with the children who needed further guidance. I would either try explaining the question in a different way or do the question with the children so that they were able to use the method and understand the next questions which were similar. The children in the higher and middle ability groups’ motivation was very high throughout session. However, the children in the lower ability group lost their motivation very quickly with the questions if they weren’t directly linked to the making of the pancakes. I believe this was because the children found the work more challenging than I had anticipated they would have. The learning would have been more effective if the children had more concentration on the task rather than the conversations and things happening around them. The learning would have been more effective for the lower ability group children if I had set them slightly easier questions to work with.
The class management techniques that were used to grab the children’s attention was if I clapped a pattern and the children copied it back. I felt that class management wasn’t too challenging with this class as the children in the higher ability group didn’t need much help from me with the questions due to them having a different lesson the day before with me, also the children in the middle ability group were very good at trying to complete the questions themselves without too much help from me. Both of these groups worked well independently. The only children that needed quite a lot of attention and help from me was the lower ability children. This made it easier to manage the class and the tasks as the two groups needed very little help from myself. The questions that I asked the children included if they enjoyed the session with me because it was my first lesson that I had planned myself and taught and I wanted to make sure that they enjoy me teaching them and supporting them. 

	Gwerthuso a dadansoddi/
Evaluate and analyse

Beth fyddwch chi'n cadw'r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
What will you keep the same to ensure effective teaching and learning in the future?

Beth oedd achos yr elfen siomedig bwysicaf?
What was the cause of the most important disappointing element?

	I think that this activity was successful as the children had learnt to understand what ratio look like and what they represent, to be able to find ratios, to be able to simplify ratios, to be able to be practical with ratios, and to be able to understand how ratios relate to everyday activities e.g. cooking and to be able to convert between imperial measurements and metric measurements (higher abilities only). I developed my teaching skills as I learnt more about the children as a class and how they learn best for future reference when I teach them again. Within this lesson, I learnt the varying ranges of abilities, which I will take into consideration in the future with my lessons that I plan. I believe that the children moved forward in their learning in mathematics in this lesson as they had clear guidance and instructions, so they knew how to successfully complete the task and also learnt new information about a mathematical topic that they have only had one previous lesson on before. The difficulty that I encountered with the children included trying to keep the lower abilities on task due to it being too much of a higher level than they are capable of and timing issues so for future reference, this would be where I would develop my skills. The learning was effective for most the children in this session due to the children being very good at conducting independent work. 

	Casgliadau a chamau gweithredu/
Conclusions and actions

Beth yw eich atebion posibl i'r materion siomedig a nodwyd?
What are your possible solutions to the disappointing issues identified?

Beth ydych yn mynd i’w wneud nesaf?
What will you do next?

	I would solve the time issue by setting less questions and less task for the same amount of time or set more time for the amount of activities I have previously set. This would then hopefully solve the engagement issue of the children not finishing the amount of questions set for the middle and higher ability groups. This task needed slightly more differentiation for the lower abilities. After conducting the lesson, I feel that the children in the lower ability group would have benefited more from having slightly easier questions. To move the children forward, I would plan another session on problem solving with ratios to develop their use of their knowledge with easier questions for the lower ability. The currently higher abilities need to be pushed with more difficult tasks. If the session was to be undertaken again, then I would make sure the children have enough time to finish the amount of questions that I had set them. I will use this reflection when I plan my next task. To develop this type of session I would use more examples with the group before setting them off to do the independent task so that the children do not have to ask as many questions each as they did in this lesson.
The most important aspect of this session was that the children had been able to use their knowledge and understanding from the previous lesson on ratios to work out this problem-solving task with pancakes. The strengths of my teaching in this lesson that the children learnt how to use ratios and find them in questions. The weakness of my teaching on this session was that I wasn’t clear on how to get the lower ability children back on task after they started to lose concentration.
I would address the issues identified above with the solutions I have offered to meet the needs of the learners. I could reward the children in the future that engage with the activities in the session by giving them more choice over the sorts of activities we do in groups in the future. I would adapt my interaction with the children in the future to create a more effective learning experience by giving one-to-one support at some points within the session to every child in the class. The timing issue would hopefully be solved by addressing the amount of task given in a certain time. I will ask for help by my class tutor for help when planning an activity similar in the future.

	Y profiad newydd / Transformed experience
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