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	Target 1
	I will examine social-emotional development and the impact of how interventions may impact these learning journeys by making stronger links between the texts in my literature review and look at a wider range of texts with conflicting viewpoints. 

	Target 2
	I will discuss and explore ideas further and be aware of not accepting ideas a little too readily by thinking about how ideas would be applied in the classroom context and carefully analysing the pros and cons of ideas. 

	Target 3
	I will keep an eye on the style of my writing making sure it fits within the context of the assignment while keeping an eye on my punctuation by looking at other academic texts and checking my assignment repeatedly. 



Choose an intervention that supports the learning and development of a pupil/group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.
For this assignment, I will be focusing on social-emotional development and critically evaluate how an intervention may impact the student involved. The focus for this intervention lies on a hypothetical female Year 4 student aged 8 named Daniella who has been experiencing frequent instances of frustration and alienation when attempting to interact and contribute to different social situations with peers. If not addressed, concerns are that these instances may start to distract and restrain the student from fully enjoying and developing during school time. Although concerns mainly lie with one student, the intervention will include peer involvement especially as social-emotional learning greatly involves building and maintaining relationships. 

The intervention I have chosen to focus on is called ‘The Knowing Others Intervention’. Although the intervention itself is not known to be used within schools currently, it is made up of 2 main strategies that have previously been used and observed. With its focus on relationship skills and social awareness, it should provide classroom-based and community-based opportunities for Daniella to get the social-emotional support and experiences she needs. However, before organising or implementing any intervention, staff must make themselves aware of how the focus child develops these skills and the potential learning journey they may experience. 

In general, social-emotional learning refers to how students learn to understand and manage emotions, feel and show empathy towards others, and establish and maintain positive relationships (Education Endowment Foundation, 2019, p. 4). This is often referred to as SEL. Navigating different social tasks generally indicates good social-emotional skills including approaching and joining in with a peer group, starting and maintaining conversation, making friends, or successfully playing games with peers (Gresham, 2017, p. 6). More teacher-preferred demonstrations of social-emotional skills may focus on students following class rules, working independently, and listening carefully (Gresham, 2017, p. 7).

How social-emotional development takes place can be difficult to pinpoint from an outsider’s point of view as children seemingly develop using observation alongside trial and error. Emotional development, however, is built into the brain of a child the day they are born connecting to many regions of the central nervous system. “These growing interconnections among brain circuits support the emergence of increasingly mature emotional behaviour” (NSCDC, 2011, p. 1). To build these interconnections children observe, mirror, and respond to the actions of their caregivers, and later in life, from their general peers. “As babies experience responses from their caregivers, their brains start to form expectations for how they will be treated and how they should respond” (Lally & Mangione, 2017). Therefore, promoting the development of social skills. 

As social-emotional development relies on observing and imitating examples of good emotional regulation and relationships, adverse childhood experiences can have a great impact on how children react to social and stressful situations later in life. From divorce to emotional abuse, children may experience a variety of traumatic events that other adults may or may not be aware of. About 50% of Welsh adults have supposedly experienced at least one adverse childhood experience compared to around 47% in England (UK Parliament, 2018). However, this does not mean children are destined to have these experiences or cannot overcome them. That is why social-emotional learning is crucial to nurture within any classroom context. 

Despite these unfortunate variables’ educators can still consult child development theorists for the learning journeys students may experience through childhood. In terms of Daniella our hypothetical focus child, according to Erik Erikson, she should be at the ‘Industry vs Inferiority’ stage of her life. The amount of respect and approval her peers might have towards her is a major source of self-esteem and prompts the need to demonstrate specific competencies that are valued by them (McLoed, 2018). This social initiative, if not encouraged or restricted, may lead her to doubt her abilities and make her feel inferior (McLoed, 2018). When confident, students may demonstrate ‘cooperative play’, as identified by Mildred Parten, which involves students sharing, taking turns, and obeying rules. 

Cognitive development plays a large part in developing social-emotional skills. According to Piaget, Daniella would currently be experiencing the concrete operational stage of cognitive development. She would presumably be quite concrete, logical, and sophisticated in her thinking while still developing her understanding of abstract ideas (Cherry, 2019). In terms of social-emotional development, children are known to become a lot less egocentric. “While children in the preceding stage of development (the preoperational stage) struggle to take the perspective of others, kids in the concrete stage are able to think about things the way that others see them” (Cherry, 2019). 

Being aware of how students may progress in any skill is important when planning an intervention. There are many ways educators can envision this progression, but it generally refers to a ‘road map’ which supports instructional planning (Care & Kim, 2018). Although it can refer to specific stages, ages, and grades, it is generally preferred that these ‘road maps’ retain some form of flexibility. As admitted by the Welsh Government as part of the 2022 curriculum: “physical, emotional, psychological and social skills within and across the domains are to an extent reliant on but not constrained by developmental milestones” (Welsh Government, 2020). Ideally, developmental milestones would be part of a learning journey rather than a series of expectations to fulfil categories. 

According to Donaldson (2015), social-emotional learning falls under the Health and well-being Area of Learning as by addressing social-emotional well-being educators can help children gain the knowledge, understanding and skills to develop positive and appropriate relationships, and learn to live independently (Donaldson, 2015, p. 45).  Within this part of the curriculum, progression is demonstrated as developing confidence, motivation, and competence as well as a wider range of skills with increasing proficiency (Welsh Government, 2020). 

Hopefully, as Daniella progresses and becomes more socially responsible, she should start considering the impact of her actions and feelings not just on a personal level, but at a local, national, and global level. “Learners will progress from feelings of caring and respecting others to the capacity of advocacy on behalf of others” (Welsh Government, 2020). This may lead her to more effectively learning and understanding the dangers of global warming, poverty, littering, and bullying later in life. Being aware of this potential social-emotional development should allow staff to adjust ongoing teaching and learning to allow students to improve their skills and knowledge. 

When considering how Daniella could be supported to develop further, staff would have to concentrate not just on where she is at with her social-emotional development, but also physical, cognitive and language development. 

In terms of physical development, Daniella has demonstrated the ability to dress herself after swimming and sports lessons and seems to enjoy activities involving throwing and running. However, Daniella seems to currently struggle with performance tasks that involve balance such as dance and gymnastics. At this time in her development, Daniella would usually be refining skills such as coordination and muscle control rather than huge changes (Morin, 2019), so with continued support during PE lessons, Daniella should continue to develop these skills. Daniella prefers to use printed writing at the moment and does struggle with keeping her joined writing clear but is continuing to practice in her handwriting booklet. 

In terms of cognitive development, Daniella has demonstrated the ability to recognise time on the hour, quarter past and half past on an analogue clock. When working with topics that interest her or that she feels confident in she works very well. She does not seem to struggle with concentration but does tend to forfeit work or walk away when she becomes frustrated. Daniella has started to express curiosity and interest in money and how it can be used to buy items. 

In terms of language development, Daniella has demonstrated the ability to concentrate when reading and writing. With teachers, teaching assistants and close friends, Daniella does not seem to have any issues with expressing opinions on likes and dislikes and has demonstrated the ability to understand and use humour orally. She very much enjoys reading rhymes and singing songs. Choir is one of her favourite clubs as she feels confident in her abilities alongside her peers. 

In terms of social-emotional development, Daniella has shown to understand other people’s emotions and facial expressions while also showing affection to close friends, teachers, and teaching assistants. However, she seems unsure of her self-image and extremely aware of the supposed downfalls in her abilities compared to the positive demonstration of skills. When struggling with work, instead of asking for assistance she often uses her body language or avoids work. When attempting to work or play with classmates that she is not necessarily close to, she is often quiet and seems afraid to express herself. This can sometimes lead her to walk away from social situations even during lesson time.

Daniella needs an intervention which addresses this lack of confidence especially as it would likely be battling with her natural social initiative which comes with being in the stage of ‘Industry vs Inferiority’. Her demonstration of a mix of close observation, jumping in and out of activities and remaining quiet when playing with a more unfamiliar group of pupils seems to suggest that Daniella is attempting to join in with ‘cooperative play’ but struggles to engage with either the play itself or the peers participating. The ‘Knowing Others Intervention’, therefore, intends to focus on her relationship skills and social awareness skills using two main strategies: ‘Circle Time’ and ‘Community Time’. 

Relationship skills can be defined as the ability to work with other people whether that is through group work and cooperation or being able to handle and resolve conflict with peers. Social Awareness skills can be defined as the ability to see through the perspective of others and emphasise with them while also using that knowledge to effectively communicate and work together. 

[bookmark: _Hlk38140634]‘Community Time’ would involve staff taking a small group of students to visit a nearby residential care home to socialise with its residents. For students, the hope is that they gain valuable insight from their elders and develop their relationship and communication skills by respectfully interacting with the elderly. Organised activities would include music, reading, playing catch, and generally conversing with residents. The strategy would be targeted to children who demonstrate the need for social-emotional input including our focus student Daniella. The intention is for students to visit once a week or at least once a fortnight depending on how well initial visits go. This strategy would be cost-free presuming the residential care home is in walking distance of the school. Resources would be shared between residential staff and school staff. 

‘Circle Time’ would involve the whole class, along with the main teacher and teaching assistants sitting together on a Monday morning and Friday afternoon. This could take place in the classroom, outside, or the hall, and participants would not necessarily have to sit in a circle. The main focus is for students to be allowed an opportunity to discuss their worries and struggles with the class in a calm and accepting setting. This would be an ideal opportunity to discuss previous events such as disagreements and allow for students to role-play situations and discuss better solutions to solve or reduce disagreements. They can discuss events about to take place as well as their thoughts on lessons and activities i.e. if they enjoyed or struggled with the topic. The hope is for students to observe and understand how their peers also struggle when progressing with some skills but also for Daniella to realise not only the connections between her and her peers but that they can be a great source of assistance, inspiration or general emotional support. This strategy would not have to include any financial input unless needed to make visual resources i.e. the students are discussing a trip they went on the previous week and the teacher has printed out some pictures to discuss. 

There are many strengths to ‘The Knowing Others Intervention’. The most obvious of which is that this intervention is easy and cost-free to organise and implement. The debate between buying a structured SEL programme or developing a unique approach can be difficult. Although a bought programme may come with a ready-made curriculum, theory and evidence, these programmes can often be prescriptive and difficult to fit into the school context (Education Endowment Foundation, 2019, p. 23). However, a tailored social-emotional intervention allows for increased room for adjustment and flexibility. The ‘Knowing Others Intervention’ is a tailored option and allows the focus to be on relationship skills and social awareness skills that are at the heart of SEL. 

Rather than isolating Daniella and making her participate in focus sessions the intervention allows her to use and develop her social-emotional skills. ‘Community connections’ uses incidental teaching meaning rather than directly analysing and introducing social interactions the intervention is instead using the natural interactions between students and adults to practise relationship skills and social awareness. 

‘Circle Time’ and ‘Community Time’ have already been tested in schools successfully. According to Estyn, implementing ‘Circle Time’ within the school week can allow students to identify differences, difficulties and ways to help all pupils feel that they belong and are valued by the group while also allowing staff to create a closer network of support that nurtures positive working relationships (Estyn 2018). According to staff, “they are more open and honest and their needs more transparent, which enables them to get the support they need more readily” (Estyn 2018). Although residential care home visits are more traditionally used for younger children, these visits can result in increased social confidence thanks to residents who enjoy conversation and telling stories to participating children (Estyn A, 2018).

The strategies included allow room for staff to implement specific resources and assistance. For example, during ‘Circle Time’, staff are given a much better opportunity to support free discussion by establishing ground rules for talk and supporting children to build on one another’s contributions (Education Endowment Foundation, 2019, p. 20). ‘Community Time’ on the other hand allows opportunities for staff to introduce activities and resources that interest both residents and students. For Daniella, this can include singing, reading colouring and maybe board games. This kind of adult facilitation can also include “arranging the play environment and materials, choosing appropriate toys like social toys or toys that encourage shared and cooperative play so that all children’s participation is essential” (Movahedazarhouligh, 2018, p. 590). 

Unfortunately, the ‘Knowing Others Intervention’ has its limitations. Firstly, it could be suggested that the intervention does not cover the possibility of more serious underlying issues. Looking at the developmental considerations mentioned earlier, Daniella demonstrated that she struggled to perform some sporting and performance activities and join her writing. These are some of the characteristics of DCD otherwise known as Dyspraxia. This is a common, lifelong condition that affects about 6% of the population that varies in degrees of severity and how it affects each individual (Pearson, 2016). Symptoms can often seem minor at first or can exist alongside other conditions and difficulties such as dyslexia or ADHD and be overlooked if not the predominant diagnosis (Pearson, 2016). 

DCD can come with confidence and social difficulties as students are denied sympathetic handling because they are not visibly different. Children with Dyspraxia can demonstrate difficulties when engaging in conversation with peers. The connections that others see as a conversation builds are not recognized by children with DCD so they can seem out of sync, immature or even rude (Brookes, 2007, p. 30). So instead of providing general opportunities for Daniella to build her relationship skills and social awareness skills and instead implement interventions that promote physical development and conversational techniques. However, it is important to remember that it is not the job of the teacher to diagnose conditions in students. Instead, their job is to support students in their development including their suspected symptoms. Additionally, stalls in development do not mean that students automatically have an issue. Teachers need to keep in mind that each student naturally progresses in their way. The same could be said for the ‘Knowing Others’ intervention itself. All schools should have a SEL system in place within their school curriculum. Students should already be benefiting from experiences like visiting residential care homes. 

Perhaps the focus school should instead concentrate on creating a better social-emotional philosophy and strategies across the school context. Unfortunately, social-emotional learning is an area of development that educators often do not think explicitly about until issues arise. 
“While such problems can provide important contexts for teaching and reinforcing skills, if they are the only time that skills are discussed, children may perceive skills to be solely about avoiding poor behaviour“ (Education Endowment Foundation, 2019, p. 19). 

An issue that may arise when attempting to implement any social-emotional intervention is that parents and guardians may be sensitive to the fact that their child may lack social-emotional skills. Especially when asking questions about their behaviour and experiences at home parents and guardians could take it in offence. To create an effective intervention “incorporating family preferences when determining the goals to be taught and the instructional delivery method” (Luiselli et al, 2008, p. 118) is crucial. However, if parents and guardians feel interrogated when asked about the demonstration of social-emotional skills there is the risk of them feeling accused of not allowing their child to have these developmental opportunities i.e. playing with peers or demonstrations of good emotional regulation and relationships. This should not be the case with many parents and guardians, but staff should still tread carefully and emphasise the importance of concentrating on what benefits the focus child. 

Another possible limitation to this intervention may be that by pushing Daniella into these social situations she would be put under unnecessary pressure and stress. Daniella, when demonstrating a lack of confidence with expressing her opinions, ideas, and feelings to her peers, could be demonstrating social anxiety. “The essential feature of social anxiety is an intense fear of social situations or performance situations where embarrassment may occur” (Bellini, 2006, pp. 138-139). By pushing Daniella into unfamiliar social situations such as a residential care home or putting pressure on her to share her thoughts and feelings with the class, it may hinder her from developing her social confidence and caused increased social stress. 

Social stress refers to stress that stems from relationships or the social environment in general. Ideally, educators would only expose students to positive stress which is essential for healthy development. Just like emotional development the brain is born with the ability to build neuronal networks to develop ways to deal with stress. “Experiences or short-lived stress which is made manageable through the consistent and empathetic care of adults helps to develop their vagal tone” (Rose, Gilbert, Richards, 2015, p. 43). Although the hope is for Daniella to learn to self-regulate social stress, at this point in her development, there is still a risk of exposing her to unnecessary but tolerable stress. 

Taking these strengths and limitations into consideration, I still think that, based on what we know about Daniella’s development, the ‘Knowing Others’ intervention is the best option. It balances the concentration of creating learning environments to aid social-emotional development while making sure that no additional pressure is put on Daniella. Although staff may suspect additional SEL needs, there is potential for this tailored, flexible intervention to be extended and adjusted. The most beneficial thing for Daniella at this point in her development would be to concentrate on her social confidence. Of which this intervention would do well. 

The concern over Daniella being put under too much social stress is valid but forgets to consider the support systems and structured social encounters that the intervention includes. As mentioned previously, staff monitor and support social interactions and communication while facilitating natural interactions through a variety of ways. This includes establishing ground rules for talk, using well-designed questions, and providing appropriate toys that either interest participants or encourage collaboration. If Daniella became too overwhelmed at the care home or in class, staff would be well prepared to emotionally support and guide Daniella as they would in an everyday class. 

In conclusion, to help Daniella develop her social-emotional skills while experiencing the industry vs inferiority stage of her life, the ‘Knowing Others Intervention’ aims to use two main strategies. Circle Time, which focuses on social awareness, would allow students to discuss their worries and struggles with the class in a calm and accepting setting, allowing her to observe and understand the struggles and emotions of peers and how they relate to her own.  Community Time, which focuses on relationship skills, would allow Daniella alongside a small group of students to socialise with residents of a nearby residential care home allowing her to practice communication skills and social skills with a different age group. 

Like many interventions, the ‘Knowing Others Intervention’ presents different strengths and limitations to consider. This includes enabling teaching staff to the ability to provide the right support within both strategies such as promoting rules for talk and listening along with the ability to provide resources that appeal to participants. However, staff must keep in mind the risk of detrimental social stress due to unfamiliar settings along with unintended social pressure. These limitations can be managed thanks to careful observation and control by the class teacher. Overall, the intervention seems well suited to the needs that Daniella has demonstrated thus far. 

Moving forward, depending on the results of the intervention, I would implement ‘Circle Time’ across the school at least once a week. ‘Community Time’ however, would depend on the needs of children and the willingness of residential care home staff in terms of numbers. If the school were to decide that they want to implement it across the school they would have to organise a rota and target it at students who demonstrate social-emotional needs and would benefit from talking to the elderly. However, there is nothing wrong with strengthening connections with residents and staff by inviting them to school events such as concerts and school fairs. Not only would it be beneficial for students to become more familiar with communicating and interacting with that generation, but also allow residents to interact with a community they may sometimes feel isolated from.

If Daniella were to demonstrate the increased need for support in terms of physical education or relating to DCD, I would advise continuing the ‘Knowing Others Intervention’ while implementing a separate intervention. The main reason for this comes from an earlier discussion about how students with dyspraxia can face social frustrations due to students not being aware of or understanding of communication characteristics i.e. mentioning something off-topic during a conversation. By continuing this social-emotional support, it should allow opportunities to get students to understand how Daniella processes conversations differently without any intention of being mean or frustrating. This emotional understanding alongside the additional support should continue to build Daniella’s confidence and build her image of self-worth among her peers. 
(3822 words)
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