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Task 2

Observation of Practice
Guidance: 

[bookmark: _Hlk222048395]A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  Wednesday 4th February 2026. 

To be completed by learner. 









	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).


[bookmark: _Hlk222048447]In order to ensure confidentiality, I will refer to the child mentioned within this as “1” and the parent as “2”.

The purpose of my visit was to carry out some direct work with 1 following an incident in school involving another pupil. My intention for the visit was to have some age-appropriate conversations with 1 around privacy and consent; and to support 1 to identify adults 1 feels safe and comfortable to speak to whilst encouraging 1 to seek trusted adults if feeling worried or uncomfortable. I was carrying out this assessment and direct work as part of my duties according to the Social Service and Wellbeing (Wales) Act (2014), seeking to support 2, as the parent of 1 and promote the wellbeing and safety of 1.  Following conversations with 2 we decided it would be beneficial for my visit to take place within school in order to emphasise the relevance of the information to the school setting, as well as reinforcing the conversations 2 was having with 1 at home. It was important for me to ensure the conversations and worksheets I used within this visit were tailored to the age and understanding of 1. I was able to do this by having conversations with 2 in order to anticipate 1’s level of understanding, and by utilising resources tailored to the age of the child and therefore adhering to the Social Care Wales Cope of Professional Conduct to ensure a person-centred way of working (Social Care Wales, 2017). I sought authorisation from 2 for this visit to be observed by my mentor and considered the possible impact on 1; as school is a familiar setting and one that 1 is used to interacting with multiple adults in, we did not anticipate a negative impact of this visit being observed. 2 gave authorisation ahead of time for the visit to be observed and I made sure to clarify that there was no obligation for 2 to agree for the visit to be observed.

(Word Count: 313)











	Question: 

[bookmark: _Hlk222048469]Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 


In this section I will critically reflect on my communication methods and skills throughout my visit with 1. I will aim to demonstrate an understanding of the importance of person-centred practice, linking this to the Active Offer of the Welsh Language (Welsh Government, 2022). I will explore how I ensured to promote person-centred practice and the well-being of 1 during this observation, adhering to the Codes of Professional Practice (CoPP) throughout (Social Care Wales (SCW), 2017).

Effective communication is a fundamental requirement for successfully supporting and safeguarding children (Friel, Symonds, J. and Cartwright, 2025). As a social worker I have a responsibility to seek to explore and understand the child’s wishes and feelings in relation to their life and experiences (NSPCC, 2024; SCW, 2017). During the observed visit I was mindful that 1 had recently experienced an incident in school that had caused confusion and upset. Therefore, I was particularly mindful to focus first on establishing a rapport quickly in order to create a calm and comfortable environment in which 1 could feel confident to engage with me. I began with informal conversation about school before explaining the purpose of my visit; as planned, 2 had spoken to 1 about me attending school and the reasons for this prior to my visit in order to prepare 1.

In order to prepare for the visit, I considered the resources I would use; I looked for worksheets that would allow for open ended questions and conversation as well as some creative element such as drawing and colouring. Research suggests that introducing a “Common Third”, such as a shared creative project, helps to shift focus, creating a less pressured environment which supports and encourages more meaningful conversation (Stevens, 2010). I selected some age-appropriate worksheets incorporating safe touch, an NSPCC Pants resource and identifying trusted adults. It is important for me to be person-centred and child-led in my approach to promote an environment and interaction compatible with meaningful engagement, leading to better outcomes for the child (Gray and Woods, 2022). Adopting this approach is not just a preference, but a statutory requirement; Article 3 of the United Nations Convention on Rights of a Child (UNCRC) states that actions undertaken by social workers must be in the best interests of the child, and that determining “best interests” is impossible without first listening to the child’s perspective (UNCRC, 1989). The Social Services and Wellbeing (Wales) Act (2014) (SSWB(W)A) also highlights the important of person-centred practice, creating a legal obligation for professionals to promote “voice and control” of the individuals we are working with (SSWB(W)A, 2014).

[bookmark: _Hlk222074962]I also gave consideration to 1’s preferred language of communication, confirming with 2 whether 1 had a preferred language of communication and ensuring that they were both aware that the support could be offered in Welsh if preferred. Culturally competent practice requires consideration of language and identity. One piece of legislation to consider in respect of this is The Welsh Language (Wales) Measure (2011) which gives the Welsh language official status in Wales, and the right for people to choose to conduct their lives through the medium of Welsh (The Welsh Language (Wales) Measure, 2011). Another relevant piece of legislation is the Social Service and Wellbeing (Wales) Act (2014) which embeds the Active Offer specifically into social care practice. Section 6 duty requires social workers to take into account an individual’s characteristics, culture and beliefs, which explicitly includes their language (SSWB(W)A, 2014). Part 4 of the Code of Professional Practice states that practitioners should be proactive in ascertaining the language of preference of the individuals they work with (Social Care Wales, 2017). ‘More than just words’ is a strategic framework developed by the Welsh Government in order to promote the Welsh language within health and social care in Wales (Care Inspectorate Wales, 2023). The key principles include “no requirement to ask”, the service provider has a responsibility to offer and provide services in Welsh without the individual having to request it; this should be done from the first contact (Welsh Government, 2022). Professionals should recognise that receipt of services in the individual’s preferred language is a basic requirement when accessing and engaging with services. Adhering to the principles of ‘more than words’ means the medium of Welsh should be equitable with the English language; and it should not be assumed the individual would not prefer a service in Welsh just because they speak English (Welsh Government, 2022). Language is an important part of people’s culture and identity and therefore should be regarded as an integral component to assessment and intervention; this is paramount to ensuring professional, sensitive and person-centred practice.

Throughout the session I opted to prioritise the use of open-ended questions in order to encourage 1 to articulate their own feelings and perspective and to allow the conversation to flow more freely. This allowed me to gain a deeper understanding of 1’s thoughts about the incident and to assess 1’s understanding of the content of the work we were completing around privacy and feeling safe. It was important for 1 to lead the conversation around identifying trusted adults, as this allows 1 to explore their own associations and the adults they would be able to seek help and support from when needed. It also provided an insight into 1s relationships with their teachers in school and with their immediate and wider family, and an opportunity for us to explore this further within our conversation as I was able to ask follow up questions. I used active listening skills in order to demonstrate that I value 1s contribution and I ensured to use reflective responses, summarising my understanding of what 1 was saying in order to confirm that I was interpreting it correctly (Ortego, 2023).

Due to the sensitive nature of the discussions we were having I ensured to observe 1s non-verbal communication to assess if they were feeling uncomfortable, so I could adapt the work to 1s needs. 1 presented with open body language and happily engaged with the creative element. I observed that 1 was able to talk freely, not just answering specific questions, but elaborating and continuing with the conversation. 1 was also able to confidently express how they were feeling, and articulate the impact this had had on them, for example, explaining that they has been feeling upset at bed time. This brought real value to the interaction as we were able to explore how 1 was feeling, as well as idea for what they could do when they were feeling this way, for example, speaking to their parents, which reinforced the “identifying safe adults” work we had discussed. When we had finished the main focus of the session, I allowed some time for questions and to gauge 1s understanding, I feel the worksheets were a good resource and I would use them again in similar circumstances.

Overall, I feel the visit went well and was able to highlight my abilities in rapport building and person-centred practice. However, during my reflection of this I feel I have identified some learning needs around developing my understanding of approach when carrying out work related to this particular area of work. I feel it will be beneficial for me to undertake some specific training in this area in order to develop the effectiveness of my practice and strengthen my understanding and confidence in my approach and ensure I am creating a safe, comfortable environment for the individuals I am working with. This observation of practice, alongside reflective supervision and feedback allows me to build my confidence as well as develop areas for continued development, this aligns with my duties on continual professional development within the Code of Professional Practice (SCW, 2017).


(Word count: 1281)


1300 (+/- 10%: include your actual word count at the end of each section).









Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

[bookmark: _Hlk222166154]No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.



[bookmark: _Hlk222166202]Due to the age of the child, I thought it would be more person-centred to produce a simpler feedback sheet. Before the visit took place, I created a short, visual feedback sheet to be used alongside verbal feedback through age-appropriate discussion between the child and my mentor. The sheet included faces with varying expressions from sad/confused to happy. My mentor was able to use this to explore 1’s feelings about how the visit went, the questions were based on:

· If 1 felt comfortable during the visit
· What impression 1 had of me
· If 1 felt they understood the contents of the direct work


Taking into account the child’s age, stage of development, and individual vulnerabilities, Vanessa created a child-friendly feedback sheet that was specifically tailored to meet his communication and emotional needs. This approach demonstrated a clear commitment to ensuring the child’s voice was heard in a way that was accessible, meaningful, and appropriate for him as an individual.
⁠
The feedback tool incorporated visual prompts, including smiley face symbols, to support the child in expressing his feelings in a way that he could understand and engage with comfortably. When asked questions about his experience and how he was feeling, the child consistently indicated the happy face symbol. This suggests that he felt safe, comfortable, and positive during the session.
⁠
It was my professional observation that the child appeared relaxed, content, and at ease in Vanessa's presence. Vanessa demonstrated a sensitive and responsive approach, adapting her communication style and interaction to meet the child’s individual needs and level of understanding. Her person-centred approach enabled the child to engage fully and confidently in the session.
⁠
Overall, it is evident that Vanessa prioritised the child’s emotional wellbeing and participation. She created a supportive and nurturing environment which enabled the child to express himself and ensured that his experience was positive and empowering.

The child pointed at the happy face on the sheet for each area of feedback.
⁠
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