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Written response - A proposal for a school community project (4000 words).

To begin, the following proposal will be based on a school from a Personal Teaching Experience (PTE) in Swansea in Wales. For ethical reasons, the school will remain completely anonymous so, for the purposes of this proposal, the school will be referred to as ‘School X’. School X’s (2019b) Improvement Plan suggests that the development of oracy skills, family engagement and independent skills are aspects of the school that need to be improved. This proposal aims to improve these skills as well as many others from the curriculum and encourage the community to help the environment. Moreover, the outcome of this project hopes to improve family engagement within the pupils’ learning and other activities and improved oracy and literacy skills of the pupils within the classroom setting with more people becoming more environmentally friendly with unwanted items.

Prior research of the school context has been undertaken to understand how the proposal can provide the best solutions for this specific school. ESTYN (2013) suggest School X is based in a Community First Area within Swansea. This could be supported using personal experiences as it was witnessed that the reception class would visit the local care home weekly and various members of the local community would give speeches in assemblies to the pupils and staff. Regarding the proposal, this could suggest there is not a need for community links to be developed. However, School X (no date) state, “we seek to contribute to, and enhance the life of, the wider community” showing the importance of the relationship between the school and community. Furthermore, School X is a very diverse school containing 18 different languages spoken fluently by different pupils, although none of the pupils speak fluent Welsh (ESTYN, 2013). This could be due to 31% of the pupils having English as an Additional Language (EAL) (ESTYN, 2013) which could cause a language barrier when selling to the community. However, this could show a strength of the proposal by encouraging EAL pupils to contribute and help to translate and involve the EAL parents and community who may feel excluded due to the language barrier (Henshaw, 2018). This proposal can also help improve oracy skills of those involved, including pupils and parents, which can also improve the parental engagement with the pupils’ learning. Both aspects, oracy and parental engagement, are suggested as priorities the school should improve (School X, 2019b).

As mentioned previously, School X is a very diverse school with 31% of pupils having EAL (ESTYN, 2013). Therefore, oracy development and parental engagement have been chosen as key focuses for this proposal. The Bell Foundation (2019) suggests schools should see EAL as an opportunity as opposed to a barrier. This proposal supports this through encouraging EAL parents to help run the pop-up shop. The proposal has also been influenced by Arshad, Wrigley and Pratt (2012) who suggest there is an increase in EAL pupils. This is supported by the Department for Education (2019, p. 9) who state, “the proportion of pupils with English as an additional language has increased steadily over recent years”. This suggests an increased need for inclusion and social justice for the parents of these pupils. Adamson et al. describe many reasons for inclusivity within education such as:

Educators need to recognise that if the cultural knowledge and practices of the community are brought into school/college life, they can become an asset which enhances the delivery of the curriculum, engages learners, and empowers those who may be experiencing exclusion. (Adamson et al., 2010, p. 2)

Furthermore, Walker (1994, cited in Thompson, 2011) shows that when a social group is taken into consideration, they will feel more valued. Therefore, suggesting a strength of this proposal as EAL parents will be encouraged to volunteer and give support using their home language, a strategy suggested by the Bell Foundation (2019). Parental involvement in schools is vital to help pupils progress their learning (ESTYN, 2018). Whalley (2007) suggests parents can be vocal and hostile, suggesting it could be difficult to include parents in this project. Alternatively, Hoover-Dempsey and Sandler (1997) portray a range of sources that suggest parental involvement in education has a positive impact on their child’s learning and development. It is suggested that parental involvement in their children’s learning can help the pupils’ development as well as strengthen links within the community (ESTYN, 2019b). Alternatively, Drury (2007, cited in Walker, 2014) shows EAL parents may feel anxiety when involving themselves in their child’s learning as they feel they are unable to help due to the language barrier. Subsequently, this suggests why parental involvement is a key aspect to focus on and attempt to improve through this community project. Swansea Council (2019) suggests parents should be aware of a similar project to this proposal called GROW who sell second-hand uniform in the town centre. There is also a grant offered to parents in Swansea whose children have free school meals at four key times within their child’s education (Swansea Council, 2019). The need for this grant shows the need for this proposal. It could be argued that the GROW project is a competitor for this project. However, from experience, this project is not well-known in the area and the project suggested will allow parents, who may not be able to travel into the town centre, to buy affordable uniforms at any time throughout the school year. The Welsh Government (2013) convey the urgency of needing to reuse items to help the environment. This is also recognised by ESTYN (no date(b)) who set targets to help minimise the impact on the environment. These sources, paired with the Welsh Government (2020a) who state pupils should develop to become “ethical, informed citizens” and “enterprising, creative contributors”, have influenced this project. Additionally, ESTYN (2017) show examples of good teaching where pupils could take more responsibility in their learning, developing pupil voice within the school whilst giving the pupils more independence for their learning. ESTYN (2016) suggest, “encouraging pupils to see learning as hard work, with a growth mind-set and a desire to succeed” as a good example of how to encourage pupils to develop their independence skills. This influenced the project as the pupils will understand how they must work hard for the pop-up shop to become a success.

Therefore, to combat these issues, the proposal that is being put forward is a second-hand pop-up shop. All items would be donated by the members of the community which would result in this project not needing a budget as the pop-up shop will only be open on lunchtimes and would not take any staff members out of class. The stock that has been donated will be kept underneath the school stage as this is an easily accessible area which is not currently being used. The shop will sell second-hand items such as School X’s uniform, books, textbooks, toys and games. National Literacy Trust et al. (no date) suggest the importance of home learning and the impact it can have on a child’s development. Therefore, all items, excluding school uniform, will support learning at home as the stall will only sell educational items donated by the public. The project would be small to begin with, selling during one lunchtime every fortnight. Once the shop begins to make an income, the shop can become a bigger project and will hope to get more parents involved and develop more of the pupils’ skills. The income that would be made would be put towards improving the shop and paying for more staff that can translate for the EAL parents who struggle to speak to the teachers, giving them more opportunities to get involved within their child’s learning and further increasing family engagement within the school. This project has been chosen and adapted from School X (2019b, p. 23) which suggests “pupils to run 2nd hand uniform shop business” will be an effective way to develop pupils’ decision making and independence skills as well as to increase pupil voice within the school. Lareau and Horvat (1999) suggest some ethnic minority groups can feel excluded within the school environment. The proposed project will encourage parents of all ethnicities and languages to help run a second-hand pop-up shop with the pupils of School X. The second-hand pop-up shop will enhance the strong connections that School X has with the community and create further links with groups of parents that may feel excluded due to the language barrier, suggested by Arnot et al. (2014) who state parents have actively refused to interact in school projects due to the language barriers they face. Subsequently, the pupils and teachers will encourage the EAL parents in the school community to involve themselves and show that their language skills are not a barrier and are a skill that can be utilised in this project as suggested by the Welsh Government (2019a, p. 13) who state, “speaking more than one language is a skill which will increase learners’ marketability”, suggesting a skill for the pupils to develop that can also apply to parents. The School Parent Association (SPA) are highly involved in the school environment through hosting various events and helping raise money for the school (School X, 2019a). However, School X (2019b) suggests family engagement in pupils’ learning needs improving so parents outside of the SPA will also be encouraged to get involved in running the pop-up shop. The Welsh Government (2019c, p. 14) states, “incorporating careers and work-related experiences into mathematics can help contextualise learning and increase engagement” and suggest in each progression step that real-life monetary skills should be developed which will be shown through the pupils transferring the monetary skills they have learnt in class into a real-life scenario where they will be adding and subtracting money to give change when selling items. The Welsh Government (2019b, p. 45) also suggests learners, “will be enabled to develop an awareness of how they use language(s) as they experience opportunities to express themselves for different purposes”. This will be developed as the children will be using their persuasive language skills to encourage members of the community to donate and buy items. School X (2019b) suggests that the pupils’ oracy skills need improving in School X. This project aims to improve these skills through allowing the children to communicate with the customers. The pupils will also be encouraged to create persuasive posters and advertise their pop-up shop in assemblies which aims to improve various skills from the new Draft Curriculum for Wales such as experimenting with different materials and tools creatively (Welsh Government, 2019a) and changing their language appropriately depending on the audience (Welsh Government, 2019b), creating a holistic learning experience (Donaldson, 2015). An eco-committee exists at School X and hold meetings every week to discuss new ways to make the school more environmentally friendly. Therefore, these pupils will be given the opportunity to understand how reusing items can help the environment (Welsh Assembly Government, 2008). Furthermore, all pupils will be allowed the opportunity to participate to ensure this project is inclusive for all pupils as ESTYN (2014a) and School X (no date) suggest that every individual should be respected and valued. The project will require lunchtime meetings with the pupils, parents and teachers that wish to get involved. The meetings will allow the pupils to talk openly with the adults about their ideas for the project, such as putting up posters and posting on the school Twitter page to advertise their new business. Giving the pupils a voice by allowing them to make decisions and put their ideas forward for this project will encourage their independence skills and may result in more engagement (ESTYN, no date(a)).

As shown in Appendix 1, a SWOT analysis has been completed for this project to evaluate the potential effectiveness that this project has to offer in terms of achieving the aims that are set for this proposal. As stated in the SWOT analysis, one strength of this project is that pupils are already interested and involved in activities that help the environment. Some pupils have been taking part in climate change conferences (School X, 2019c) and from experience at School X, I am aware there is an eco-committee who actively work towards helping the environment by ensuring all classes have recycling bins and by turning off lights when there is no one in the classroom. This can suggest that there are pupils who are likely to volunteer to be part of this project as they have an interest in looking after the environment, which is one of the main aims and strengths of this project. These pupils are a strength of this project as they have previous knowledge of why the environment needs their help and how this project will help the environment through reusing products. This theory has been suggested by the Welsh Government (2013) who suggest reusing as a prominent way to help reduce the amount of waste and protect the environment. Another strength of this project is that from working at the school, it was observed that the pupils enjoy getting involved in school projects. Therefore, it is likely pupils will be highly engaged and there will be many volunteers of various ethnicities that will help with this project. Pupil engagement could also be shown as a weakness as this project will take place during lunch times. Arora, Sharp and Thompson (2005) suggest pupils can find working through their lunchtime tiring. However, to ensure this weakness is eliminated, the adult volunteers would ensure the club meetings are fun and creative to ensure the children do not see this project as a lot of work. Another weakness shown in Appendix 1 is how pupils may feel disheartened if the shop does not have a high interest to begin with. To argue this, Public Health England (2014) suggest building pupils’ resilience is vital to having a good mental wellbeing. Furthermore, from experience at the school, it was observed in a year 2 class that pupils were taught lessons of resilience through giving them puzzles to solve which they found difficult but when a pupil felt like giving up, the other pupils around them would give positive reinforcement, encouraging the pupil to be resilient and keep trying. This could show good practice as when running a business, there are likely to be times where there is a lack of motivation for the pupils as it cannot always be expected to have customers the whole time (Dolphin, 2017). In addition to this, mental health and well-being is being highly promoted in the new Curriculum for Wales (Donaldson, 2015) suggesting a strength of this project as it will help pupils gain resilience and confidence. If people do not buy items, this could affect the pupils’ well-being and confidence of their project. This shows a threat of the proposal because people may not wish to buy or donate items. As stated above, this could affect the pupils’ confidence with the project but could also prevent the project from working if there are no items to sell. Legislation states that some people may not want to buy second-hand items if they are not of a satisfactory quality (Consumer Rights Act 2015). Therefore, the pop-up shop would need to ensure the items sold are checked beforehand to ensure that all items are of a good quality.  (WWF, no date) suggests various ways people can help lower the impact they have on the environment such as using their voices. Through creating this pop-up shop, the pupils, parents and teachers involved will be using their voices to encourage other members for the community to buy the second-hand products instead of buying new with the incentive to save the environment. This suggests an opportunity of the project shown in Appendix 1. One of the project’s main aims is to encourage the community to help the environment through reusing items that they may not need anymore. The Welsh Assembly Government (2008) encourages pupils to become more aware of how their actions can impact the environment. A study, considered reliable due to the vast amount of detail shown within the report, suggests there is a, “high number of girls and boys who showed a positive attitude towards conserving the environment” (Maharaj-Sharma ,2010, p. 11). This supports the idea that there will be a high rate of pupil engagement within this project. The project also gives the pupils the opportunity to become ethically, informed citizens and enterprising, contributors of the world (Welsh Government, 2020a). As shown previously, this project will also give the pupils the opportunity to develop many of their skills in a holistic way, which is suggested by Donaldson (2015) as an effective way of teaching that is highly recommended for the new Curriculum for Wales. This shows another strength of this project as ESTYN (2017) suggest the expressive arts should be at the core of the curriculum to engage the pupils and give them more independence. 

From gaining this understanding of the community project, it is now vital to assess how the impact of the project will be measured. OECD (2018) suggest the importance of assessment of learning and how it can help improve projects. This can be supported by Black and William (2009) who state, “feedback is a critical feature in determining the quality of learning activity”. This refers to formative assessment within education which will apply in this instance as formative assessment will be used to measure the impact of this whole project. Assessment should support individuals on a daily basis to present the progress of pupils’ learning over time (Welsh Government, 2020b). Therefore, this project will be assessed regularly focussing on the impact on oracy skills and pupils’ independence, the increase of environmental awareness and family engagement. 

Firstly, the impact in which this project has on independence and oracy skills can be measured through formative assessment of the pupils’ communication in everyday situations. OECD (2008) states that formative assessment is an on-going assessment process that can help teachers know how well pupils are progressing on a daily basis. Therefore, from this project, an aim is to improve the oracy skills of the pupils which can then be assessed by the teachers in their classroom learning. ESTYN (2014b) present many case studies suggesting observation in everyday teaching is vital as it allows the teacher to plan based on the pupils’ progress.  Although, Sheffield Hallam University (2016) state observation can encounter various ethical issues, BERA (2018) suggest that observations can be of ethical practice provided that certain guidelines are followed such as ensuring consent and assent. It can be argued that observations can be done in both formal and informal ways, suggesting constant informal observations are necessary to focus the learning on the pupils’ needs (West Sussex County Council, 2019). The Hawthorne Effect is suggested as a limitation to observations in which the pupil may change if they know someone new is observing them (Sheffield Hallam University, 2016). Therefore, for the purposes of this project, the teachers would observe the pupils who are involved in the project in their class in the way they would with the other pupils. Through observation after the project has started and if the project has made an impact, the teachers should start to see improvements with the pupils’ communication skills. The development of oracy skills can lead to enhancing various other skills such as self-confidence and independence (Millard, 2018). ESTYN (2016) presents a case study suggesting how projects that encourage learners’ independence have shown, through informal observation, a positive impact on the pupils’ development. Therefore, to measure the impact of this project on oracy and independence skills, the teachers of the pupils involved in this project will assess the children in an informal and formative way to evaluate if their communication skills have increased since completing the project.  

The second aim that would need to be measured is the impact the project has on the environment. As stated previously, one of the aims of this project would be to raise awareness and engage more people of the community into becoming more environmentally aware through reusing their unwanted items. It is suggested that simply through selling second-hand uniforms, the shop is helping to reduce the environmental footprint of the United Kingdom (Textile waste and consumption, 2019). This suggests that the more second-hand products that are sold, the higher the impact the project has on the environment. Therefore, to measure the impact the shop has on the environment, the people involved in this project will keep track of the items that have been donated and sold. Sabure (2020) presents various reasons why keeping an inventory is vital for a business. Therefore, when someone donates an item, this would be written down to create an inventory. Once the item gets sold, it would be marked as sold with the date it was sold to enable the volunteers to measure how many products have been sold within a time frame of a week. This would allow the volunteers to measure the impact that the project is having on the environmental waste as it would be visible how many products have been reused instead of wasted.

Lastly, one of the main aims of this project is to increase family engagement in pupils’ learning. The positive impact of family engagement on a child’s learning and development can be suggested by Hoover-Dempsey and Sandler (1997) and ESTYN (2018). Therefore, this aim could be measured through assessment of the pupils’ work and if they are making more progress than before they started the project. The Welsh Government (2020b) suggests assessment is a core aspect of the Curriculum for Wales, therefore suggesting this will be a method of measuring impact that can be easily completed within the classroom by the teacher. Another way to measure this aim is through interviewing pupils’ family members. Goodall and Vorhaus (2011) suggests good practice could be to listen to parents of the pupils which can be completed through interviews. Therefore, these informal interviews would allow the school to talk openly with various parents, including EAL parents, and would give parents the opportunity to express if they feel more engaged within the school community and if they feel more involved in their child’s learning. This could also be measured using data and observation of how many parents attend school activities than before the project started through using the fire register that School X use to see who has entered the school. 

To conclude, ESTYN (2019a) shows a case study suggesting how important having links between the school and its community can be in helping pupils’ development. It is shown throughout this proposal that various schools engage with their communities in different ways. This proposal, influenced by the good practices of other schools, could be considered as an effective way to engage with the community whilst considering the diverse society through encouraging members of all ethnicities and languages to volunteer and use their skills to help the project instead of feeling excluded. This could achieve a higher amount of EAL parents to engage in their pupils’ learning in other aspects of school and feel more included. The project also aims to improve pupils oracy skills through communicating with customers and creating persuasive advertisement for the pop-up shop. This advertisement will also encourage pupils and members of the community to be more aware of helping the environment and creating less waste as this is another aim of this project. Overall, the proposal encourages involvement from all members of society to use their skills to help create a small business that is run by the pupils, parents and teachers of School X which will help save the environment and improve oracy skills. Although the project is at its first steps, it could be suggested that if this project succeeds, the shop could become a more regular project where the school could set up a stall near one of the local shops to increase their marketing. 
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Appendix 1
	
	HELPFUL
	HARMFUL

	INTERNAL
(within the school)
	Strengths
· School X already have many school-community links
 
· Staff are keen to join clubs within school
 
· Pupils engage in many clubs throughout the school year and show high commitment to these clubs
 
· A lot of pupils are interested in making the school environmentally friendly 
 
· The school already shows interest in helping the environment
 
· Some pupils have attended a climate change conference to put forward their ideas for how they can help stop climate change
 
	Weaknesses
· The staff are highly involved in other clubs so may not have any spare time for this project
 
· Pupils may feel disheartened if the shop does not have high interest
 
· Pupils may not want to use their lunchtimes

	EXTERNAL 
(outside the school)
	Opportunities
· Develops pupils’ mathematical skills
 
· Develops pupils’ literacy skills
 
· Develops pupils’ oracy skills and improve confidence
 
· Engages parents in the pupils’ learning
 
· Encourages real-life learning
 
· Encourages the pupils to look after their environment 
	Threats
· The pop-up shop relies on people donating their second-hand products
 
· People may not want second-hand products
 
· Parents may not engage with helping to run the shop
 
· Possibility of other second-hand shops being competitors






Page 1

