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Research Design Proposal: 
Community-Focused Schooling: Enhancing Academic Outcomes and Parent-School Relationships in Disadvantaged Contexts.
How much can community-focused school models and practices help children's academic performance and how much can they strengthen and improve the relationships between parents and school staff in socioeconomically disadvantaged backgrounds?
Introduction.
I was tasked with improving school-parent interactions in the nursery setting as part of my personal development, with the goal of educating parents about the New Curriculum for Wales. To address how poverty affects young people's academic performance, the Welsh Government stated in 2022 that it would invest £25 million in Community Focused Schools. More schools would be able to function and grow as Community Focused Schools, which involved families and collaboration with the larger community to support all children, including those who are less fortunate due to poverty (Chwarae Cymru, 2022). Even though there has long been a relationship between communities and schools in Wales, the increased commitment to growing community-focused schools in the country suggests that there is a greater focus on the relationships that exist between schools, families, agencies, organisations, and the larger community. Sharing school facilities to encourage family and community participation in events and services is an example of this (Welsh Government, 2022b). Welsh Government is investing in the learning environments of Community Focused Schools, including the creation of community spaces within schools, to enhance communication with parents and carers. Caerphilly County Borough Council is committed to building community-focused schools with facilities that are open to the public utilising funding from grants (Caerphilly Council, no date). As part of this project, schools' physical spaces will be improved, by designating rooms or areas for community engagement and interaction. 
However, very little focus has been placed on the specifics of the relationships that educational professionals build with parents and children in Wales' mainstream schools, and much less on how they go about doing so on a daily basis (Holt et al., 2023; Wyness and Lang, 2016). It's critical to pay attention to the characteristics of parent-school interactions since they can be an essential factor in parental school involvement and engagement with children's learning, which in turn has a good impact on children's academic success (Goodall, 2018). Our understanding of how schools may support children's learning and educational engagement depends heavily on how they cultivate relationships with parents, families, and children (Evans et al., 2024).


Aims and Objectives. 
Using the principles of community-focused schools, the research aims to enhance parental involvement and foster stronger ties between the community and the school. One of the three components of the Community Focused School standards, which serve as the foundation for creating a Community Focused Schools plan, is family engagement. (Welsh Government, 2023).
The purpose of this study is to investigate how community-focused approaches might foster relationships among primary school employees, parents, and the broader community in areas of socioeconomic depravity. Welsh Government (2023) believes that families are given the opportunity to feel heard, valued and embraced in a Community Focused School setting then their abilities, capabilities, and contribution to their child's education and growth are recognised and appreciated.  Particular attention will be paid to the best ways to increase parental involvement in four Caerphilly Borough primary schools, which have high percentages of parent unemployment and an above average percentage of free school meals. To determine the obstacles to cooperation between schools and the wider community.
During this study, the following questions will be posed:
· What are practitioners’ perspectives on parental engagement and current level of parental involvement? Research on the effectiveness of engagement techniques and the factors influencing parental participation requires an understanding of practitioners' opinions on parental engagement and the existing level of involvement. By improving communication between schools and families, customising support, and refining interventions, this knowledge eventually improves student outcomes (Education Endowment Foundation, no date).
· Which approaches work best for boosting parental involvement in schools, and what obstacles exist? Given the strong link between parental involvement and students' academic achievement and overall well-being, researchers must understand the barriers to and effective tactics for raising parental involvement. This can minimise obstacles for all parties involved and assist to define strategies (Đurišić and Bunijevac, 2017).
· How do parents feel about the connections made at the school and the community at large? What distinctions exist between families from various socioeconomic backgrounds? It is crucial to do research on how parents view school and community ties because it provides insight into how these interactions impact student outcomes and overall community involvement. Assessing parents' sense of belonging, support, and active involvement can aid in the development of strategies to improve family involvement and create a more supportive and beneficial learning environment (Bond, Moore and Hawkins, 2024)

For students to succeed, it is essential to comprehend the limitations that exist in parent-teacher relationships. Better learning outcomes, a more satisfying school experience, and improved behaviour and attendance are all correlated with strong connections and effective communication. Finding and removing these obstacles contributes to a strong network of support for students, which eventually helps everyone (Estyn, 2020b).

Literature Review. 
One of the most important methods for generating new knowledge and deepening our comprehension of the world is research. According to Denscombe (2010) research is essential for making well-informed decisions and enhancing procedures, particularly in educational contexts. He highlights that research aids in the critical analysis of current knowledge, the identification of knowledge gaps, and the development of ideas supported by real-life data. Denscombe (2010) acknowledges the potential advantages for the researcher in terms of learning and skill development, while simultaneously highlighting the significance of research in advancing knowledge and understanding. This research demonstrates this, as part of my personnel development review, I aim to improve parental involvement in their children's education by introducing them to the new Welsh curriculum. Consequently, it is advantageous to myself as well as others.
It has been extensively studied that a child's education is greatly impacted by both parental participation and poverty. A child's academic performance and general well-being can be positively impacted by parental participation, whereas poverty can erect obstacles to learning and success.  
Parental participation is a significant element in children's and adolescents' education, learning, and achievement in school. Research and policy have shown for decades that the best ways to improve children's educational outcomes are through parental engagement with learning, parental involvement with schools, and strong parent-school interactions (Ishimaru et al., 2016). Parental involvement in education, whether at home or at school, has been associated with increased academic achievement, decreased school dropout rates, increased rates of participation and social advancement (Jeynes, 2018). Increased school attendance (McConnell and Kubina 2014), a decrease in the achievement gap (Goodall, 2017), and improved literacy and math abilities (Van Voorhis et al., 2013) are just a few of the advantages of parental involvement in children's education. The significance of parent involvement in children's education is widely recognised. When other attainment-influencing factors were considered, a review that was published more than 15 years ago (Desforges and Abouchaar 2003), parental participation at home significantly improved children's achievement. The authors concluded that parental participation had a greater effect on the academic achievement of primary school students than did changes in school standards.
The enormous advantages that positive parent-child interactions may offer must also be understood by practitioners. Professionalism and flexibility training for school employees and the families they serve is essential (Kelty and Wakabayashi, 2020). Teachers must invest time in learning about the unique requirements and family situations of the students they teach. By taking these things into account, educators will be able to better understand the child and collaborate with the family to support learning in a holistic manner must take steps to guarantee that their employees are aware of the advantages of forming solid alliances with the families they serve. There is more to the good effects on the students they teach than just the academic ones.
Due to its harmful impacts on children's happiness and wellbeing, both now and in the future, as well as the surprisingly high number of affected children, child poverty is a global issue. (World Bank, 2020). Childhood poverty has detrimental effects on the well-being of society, even while it may result in worse outcomes for individuals in terms of physical health, cognitive function, and educational attainment (Evans, 2016). Poverty continues to have a significant impact on Wales. In rough estimation, one-fifth of our population is impoverished and unable to leave their situation. In Wales, education policy has placed a greater emphasis on addressing how poverty affects academic performance since devolution. Today, it is among the Welsh Government's national priority for education (Egan, 2016). Research was conducted to determine how children's socioeconomic position influences their academic achievement and how a lack of education affects their mental health. Children's socioeconomic background is estimated using information on the parents' work, family income, parental education, or a combination of these factors (Harju‑Luukkainen et al., 2020). This study indicated that children's educational success is significantly influenced by family wealth. Children from disadvantaged socioeconomic backgrounds typically do poorly academically. This study shown that a child's educational success might be significantly impacted by growing up in a low socioeconomic setting (Broer, Bai, and Fonseca, 2019). Comparing themselves to their peers at the beginning of their education puts them at a disadvantage. This disparity keeps growing over time. To close this gap, legislators, educators, families, and other relevant authorities must pay attention (Education Policy Institute, 2024).
The Children and Families (Wales) Measure (National Assembly for Wales, 2010) set three strategic goals to combat child poverty as part of the Welsh Government's Child Poverty Strategy. These included reducing the number of families with no wage earners, raising the skill levels of parents and youth in low-income homes so they may obtain well-paying employment, and improving the economic, educational, and health outcomes for children in poverty (Gruffudd et al., 2017). Still, there is a significant difference between poverty and accomplishment in Wales, according to writers like Grigg (2014), despite efforts to close the poverty gap between children from high-income families and children from low-income families at all important educational levels, children from underprivileged homes lag behind. The Children's Commissioner for Wales stated that before children enter school, those from wealthier families perform better in terms of language, social, and emotional development than those from more underprivileged backgrounds.
To enhance the results for children from low-income families, the Welsh government had to adjust. An attempt to create community-focused schools had been underway since 2005 (Senedd Cymru, no date), but since 2021, it has gained new impetus. For their future, each child and young person should be adequately equipped. The Curriculum for Wales aims to help students become ambitious, enterprising, moral, and healthy, which will assist their relationships, careers, health, and general well-being. Every child and young person should have equal access to education and be given the tools they need to overcome obstacles and reach their full potential (Welsh Government, 2022a). For children and young people to flourish, it is necessary to help them acquire a variety of abilities, experiences, and attitudes. While the school has a major part in this, the household and the larger community also have a big impact. Collaboration between the community, the family, and the school can help to better serve our children. Every community, family, and child have strengths on which to grow. Schools are better equipped to identify solutions that satisfy the needs of each student and their family when there is collaboration (Welsh Government, 2022b). 
A school that is community-focused centres its approach around the pupil. According to ESTYN (2020a) it provides a holistic and unified approach to learning and development by bringing the family, school, and community together. This is in accordance with Bronfenbrenner's theoretical recommendations. According to his hypothesis, the relationships between the child's immediate environments, such as those between the household and the early care and education program, make up the mesosystem. In other words, interactions in the home and at the school have an impact on children's development, but so do the connections between these two environments. "The developmental potential of a mesosystem is enhanced to the extent that there exist indirect linkages between settings that encourage the growth of mutual trust, positive orientation, goal consensus, and a balance of power responsive to action on behalf of the developing person," according to Bronfenbrenner (1979). According to Bronfenbrenner's idea, if parents and early care and education programs collaborate and support one another in both contexts, children's development will be improved (Kim and Riley, 2014).  Like Bronfenbrenner's mesosystem concept, Vygotsky's sociocultural theory place emphasis on how social interactions and the environment influence development. Vygotsky's sociocultural theory holds that children's cognitive development is influenced by their social interactions. Learning is therefore inherently collaborative. Social negotiations, in his opinion, is crucial to information acquisition and conceptual understanding (Gowrie, no date). Vygotsky's Sociocultural Theory and Bronfenbrenner's Ecological Systems Theory are essential for comprehending and fostering the development interactions between parents and schools.
However, there has always been a difficulty engaging parents.  Parents participating in school activities is ideal, but there are several obstacles that make it harder to achieve. Parents were interviewed by Baker et al. (2016) to comprehend the obstacles that keep parents from being involved at school. Parents pointed to communication and language hurdles, such as inadequate announcement of school activities. Additionally, rather than sharing good news, they stated that they were contacted by teachers more frequently when their child displayed behaviours (Baker et al., 2016). Due of their work times, parents also mentioned that it was challenging to participate. Less time is usually available for school-related activities if both parents work, and occasionally the job itself does not permit much time off.  Kang, Horn, and Palmer (2017) say non-working parents can be attempting to manage their financial burdens and lack the funds to get transport to the school or have the necessary resources needed for activities. According to Baker et al. (2016), parents additionally addressed timetable issues with elder siblings, a lack of resources, time conflicts, and anxiety about attending school because of their own experiences.
Based on their observations and experiences, educators determined what they consider to be obstacles to parent participation. Their answers sometimes matched what the parents had noted, but they also came to their own conclusions. Communication was one area where everyone agreed. Since they frequently find it difficult to contact some families, teachers see it as a barrier. Consequently, there is a lack of general communication (Berry, 2019). According to teachers, a parent's own bad school experiences may act as a barrier. According to Baker et al. (2016), parents who had difficulties in school as children may feel uneasy or threatened simply by their presence at school. A difference in the degree of involvement between parents who attended college and those who did not finish high school can be observed. According to Hornby and Lafaele (2011), parents who did not complete college can also feel less equipped to help their child now that they know the teacher has a degree. Parents may experience personal conflicts like divorce or social anxiety that lead to a decrease in their involvement, in addition to their personal sentiments about school (Hornby and Blackwell, 2018). Lack of time was discovered to be another barrier. Teachers feel they are pressed for time to engage with parents in-depth and offer them support. According to them, greater education on how to offer more thorough family assistance was required (Hornby and Blackwell, 2018).
Presenting methods to encourage parental participation in school-related activities is the aim of this research. Regretfully, parents' participation is known to be hindered by some barriers. One objective of this study is to start considering strategies for removing obstacles and helping families. We can obtain more precise information by speaking with families directly about the obstacles they may encounter.

Methodology and Methods 
This research would take on the social constructivist viewpoint. Social constructivism is a theory that holds that interactions, cultural settings, and collective meaning-making impact knowledge and reality. It highlights that rather than passively absorbing objective reality, people actively create their conception of the world through social processes and experiences. This method works especially well in qualitative research, where it's critical to comprehend participants' lived experiences and viewpoints (Phillips, 2023). Although the process of generating meaning may be impacted by the experiences and perspectives of the researchers, the aim of qualitative research is to understand how individuals see their social reality (Grossoehme, 2014). Given that it is grounded in people's lived experiences, qualitative research ought to use an interpretive approach (Grossoehme 2014). In contrast to quantitative data and measurement, qualitative research produces knowledge through personal reflection (Lune and Berg, 2017). Insights that quantitative methods could miss are provided by its emphasis on capturing the complexity and diversity of human experiences and viewpoints. 
To incorporate these concepts into the study, semi-structured interviews with teachers as well as a focus group for parents will be employed as qualitative approaches.



Sample.
Four schools from the Caerphilly borough in South Wales were chosen for this study. With the assistance of the head teachers, informational letters and forms will be sent out prior to the start of the study in order to stimulate participant interest. Eight to ten parents and four teachers would be selected to participate in two focus groups and semi-structured interviews at each school. Representatives from every group within the school should participate in focus groups to get the best outcomes. No school staff would be included in the sample. Participants are more likely to express their opinions when school staff are not present (University of California, no date). Purposive samples are those whose characteristics are defined for a goal relevant to the research (Andrade, 2020). Purposeful sampling, often known as judgemental or selective sampling, is a popular non-probabilistic sampling technique in qualitative research. Volunteers are carefully selected using this method based on the population's demographics and the objectives of the study. Purposeful sampling may be used to select participants who are most relevant to the study topic. This focused approach ensures that the data collected is thorough and directly relevant to the study's objectives, yielding more perceptive and focused findings (Stewart, no date). This is a purposive sampling strategy since participants were selected based on certain characteristics and criteria to ensure rich, relevant, and varied data. The four schools were carefully chosen from a specific geographic area (Caerphilly, South Wales) rather than being chosen at random. Based on their importance to the study, four teachers were selected from each school. The two focus groups conducted in each school show a deliberate effort to select a diverse, information-rich sample, with an emphasis on representing and reflecting all distinct groups within the school.

Semi Structured Interviews.
To get comprehensive, qualitative data, investigate complicated topics pertaining to teaching, learning, and the school environment, and examine nuanced viewpoints, in this research I will employ semi-structured interviews with teachers. The ability to concentrate while letting the researcher freely explore pertinent ideas that may come up during the interview is one of the primary benefits of semi-structured interviews, which can further enhance understanding of the subject (Adeoye-Olatunde and Olenik, 2021). The questions used in semi-structured interviews are intended to guarantee that the subject is covered. By following a pre-planned interview protocol, the researcher can keep an eye on the interview's progress and use divertive techniques to bring the conversation back on track if the participants' answers stray from the subject. If the interview reveals new and intriguing aspects, the researcher may also ask questions on spontaneously that may not be part of the interview protocol. Open-ended questions are the mainstay of semi-structured interviews, encouraging participants to elaborate on their ideas and thoughts while discussing their experiences and views on the topic in their own words (Kircher and Zip, 2022). 
Interviews that are semi-structured have limitations. The open-ended queries may result in additional advancements, it is first labour-intensive and time-consuming. Additionally, the possibility of researcher bias is significant. The researcher may be tempted to offer leading questions due to the open-ended nature of this research approach, which could provide prejudicial results. Additionally, the validity of this study approach may be diminished by its flexibility. Comparing responses from participants becomes more challenging the further you deviate from the primary issue (Ho and Limpaecher, 2022).

Focussed Group.
The qualitative research strategy for parents was decided to be focus groups. in contrast to a one-on-one interview, it was believed that parents would feel more at ease and less pressured among a group of people they knew. Group dynamics can encourage dialogue, idea exchange, and debate since they offer a variety of common experiences from individuals with comparable traits, such as the parents in the communities we are looking at (GOV.UK, 2020). A focus group usually consists of a number of participants plus a researcher who facilitates the group's conversations. The typical question-and-answer session between the researcher and the group that one may typically imagine in an interview context does not necessarily occur in focus groups. Instead, to elicit information and self-disclosure that could otherwise be withheld in the conventional researcher-interviewee setting, the researcher frequently makes sure that particular subjects of research interest are addressed by the entire group (Salmon, 2023). The use of focus groups in research is growing, particularly in studies involving parents and children. During focus group interviews, participants are not required to follow a predetermined format of questions and are free to share their own stories and thoughts (Adler, Salanterä and Zumstein-Shaha, 2019).
Although useful, focus groups in research have a number of disadvantages. These include the possibility of bias, the difficulty of interpreting results, their lengthy nature, and the difficulties in handling group dynamics (Lawless, 2023). If there are disagreements among the selected parents or if one parent is outspoken, this approach could be challenging.

Ethical Considerations.
The protection and dignity of each study participant will be guaranteed by this research project's adherence to accepted ethical standards. The British Educational Study Association (BERA) (2024) states that educational researchers should practise an ethic of respect for themselves as well as for all others who are affected by or participating in the research they are doing.
Informed consent would be sought. One of the fundamental tenets of research ethics is informed consent. Its goal is for research participants to freely and voluntarily participate after being fully informed of the risks and given the opportunity to provide their consent before the study begins (University of Oxford, 2021; BERA, 2024).
Informational documents will outline the study's objectives, participation requirements, and the fact that participation is completely voluntary, including the ability to discontinue participation at any point. Researchers should respect each participant's right to withdraw from the study for any reason and provide instructions on how to do so. When a participant decides to withdraw, the researchers should typically just accept that decision (BERA, 2024). Without providing the researchers with an explanation, participants can decline participation or to withdraw from the study at any point (Thorpe, 2014).
Confidentiality and anonymity will be maintained during the project; all data will be securely stored, and any publications or reports will either remove or anonymise any personally identifiable information. Institutions and individual participants have a right to privacy, which researchers should respect. This could mean using pseudonyms, anonymisation, or "fictionalising" approaches in reporting; in these situations, researchers should give a detailed explanation for their choices (BERA, 2024). The Data Protection Act of 2018 in the UK specifies the legal standards for the use and storage of personal data, which this study will adhere to.
Focus groups and interviews are being employed, thus the researcher will continue to be mindful of any possible power imbalances within the groups. Every attempt will be made to provide a respectful and secure environment, and participants won't feel pressured to participate or volunteer more information than they feel comfortable doing. Before fieldwork begins, ethical permission will be obtained from the university review board.





Timelines and Budget Considerations

Table 1: Timeline for research proposal for ‘How much can community-focused school models and practices help children's academic performance and how much can they strengthen and improve the relationships between parents and school staff in socioeconomically disadvantaged backgrounds?

Research to start July 2025.
	
	July 2025
	Aug 2025
	Sep 2025
	Oct 2025
	Nov 2025
	Dec 2025
	Jan 2026
	Feb 2026
	Mar 2026

	Write proposal and ethics approval 
	20 hours
	
	
	
	
	
	
	
	

	Literature review
	40 hours
	
	
	
	
	
	
	
	

	Methodology. Preparing interview questions
	
	25 hours
	
	
	
	
	
	
	

	Data collection. Interviews and Focus groups
	
	
	
	50 hours
	
	
	
	
	

	Data Analysis
	
	
	
	
	
	30 hours
	
	
	

	Report writing
	
	
	
	
	
	
	60 hours
	
	







Table 2: Budget for research proposal for ‘How much can community-focused school models and practices help children's academic performance and how much can they strengthen and improve the relationships between parents and school staff in socioeconomically disadvantaged backgrounds?


	Research Phase
	Main Researcher:
Hours @ £
	Total cost for each phase of your research

	Write proposal and ethics approval 
	£0
	 £0

	Literature review
	£50 articles not free via institution
	£50

	Methodology. Preparing interview questions
	£40 printing of information sheets and consent forms.
	£40

	Data collection. Interviews and Focus Groups.
	£300 travel, venue hire, audio equipment.
	£300

	Data analysis
	£0
	£0

	Write report
	£50 printing and binding final draft.
	£50

	£440
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Appendix 1: Information Sheet for Parents,

Information for Parents.

Title of the Study: 
How much can community-focused school models and practices help children's academic performance and how much can they strengthen and improve the relationships between parents and school staff in socioeconomically disadvantaged backgrounds?

What the Research is About?
As part of my work at your child's school and professional development, I'm working on a research study that looks at how better school-family relationships can benefit children's academic achievement, particularly in communities where families may be more disadvantaged. Community-Focused Schools: This initiative examines how schools that actively engage families and the larger community might impact children's learning and the collaboration between parents and school authorities. To help these schools lessen the impact of poverty on education, the Welsh Government has allocated $25 million. We'd like to know how these strategies function in practice.
Why are we doing this research?
Children frequently do better academically and feel more secure when their parents are actively involved in their education, according to research. This study focusses on Caerphilly Borough schools, where a large number of families face socioeconomic challenges, such as increased unemployment and a greater number of children getting free school meals. 
· Finding out more about how schools and parents can collaborate more effectively is the goal.
· Recognise the factors that encourage or discourage parental involvement.
· Find the best strategies for promoting your child's education and general wellbeing.




What will parents need to do?
Every parent and carer, in our opinion, has important perspectives that can contribute to creating a better learning environment at school. By talking about your experiences, you are fostering closer ties between the community at large, families, and the school, which will benefit each child.
If you decide to participate, you could be asked to join a casual group discussion, where you can express your opinions about the school's interactions with the community and parents.
This is completely voluntary. The experience your child has at school won't be impacted in any way if you decide not to participate or withdraw at any point without providing a reason.

How will the information be used?
We will be better able to understand how to increase family involvement in schools thanks to your input. The data you provide will be: 
· Kept confidential and anonymous.
· Safely stored.
· Only research-related uses, such as presentations or reports that don't name specific people, are permitted.

Yours Sincerely
Jess Beynon.










Appendix 2: School Staff Interview Questions.
Interview Questions for Staff.
General understanding and perceptions
1. How would you describe your current relationship with the parents of the children in your class?
2. What does 'parental engagement' mean to you in the context of your role?
Community Focussed Schools.
3. Do you understand what a "Community Focused School" is? If so, how does the practice at your school reflect it?
4. Could you explain any programs or events your school has started to engage parents or the community more?
Academic Performance.
5. Do you think that children' academic achievement is impacted by family and community involvement? If so, how?
6. Have you noticed any variations in the behaviour or learning outcomes of children whose parents are more involved?
Barriers and Challenges.
7. Have parents discussed with you any issues that hinder their ability to interact with the school?
8. What difficulties do you encounter while attempting to involve parents in their children's education?
Strategies.
9. How effective have some strategies been, and which have not? Why, in your opinion, is that?
10. What would facilitate better interaction and communication with parents? Training, resources, and time, for example.
Reflections.
11. What one change would you make, if you could, to better engage the community and parents?
12. In your opinion, how does the new Curriculum for Wales influence ties with families and the community?
Appendix 3: Parent Focus Group Questions.
Parent Focus Group Questions.
Feelings about School.
1. What is your overall opinion of your child's school experience?
2. When you arrive at the school, do you feel accepted? What's the reason?
Communication.
3. How do you typically get updates on your child's academic progress or school activities from the school?
4. If you have a question or concern, is it straightforward for you to talk to your child's teacher?
Involvement and Engagement.
5. What kinds of school-related events or activities have you participated in, or would you like to participate in?
6. Do you believe that your involvement in school improves you child’s performance? Why not?
Barriers to Involvement.
7. Have you ever wished to assist or participate yet been unable to? What stood in the way?
8. Do you believe that the school is aware of the difficulties or strains that families may be going through?
Community.
9. Is the school, in your opinion, a part of the community? Why not?
10. As a parent, what kind of assistance, from other families or the school, would be beneficial to you?
Looking to the future.
11. What aspect of the school's relationship with families would you change, if you could?
12. What are your expectations for your child's education, and how can the school help to fulfil them?

Appendix 4: School Staff Consent Form.

Teacher Interview Consent Form.

Please initial:
	I confirm that the research has been thoroughly described, and I'm open to participating in the interview.
	

	If I had any queries concerning the research, I was able to ask them and received satisfactory answers.
	

	I am aware that the interview will be recorded on audio.
	

	I am aware that only the researcher and their supervisors will have access to the recording.
	

	I am aware that participation in the interview is entirely voluntary, and I may opt out at any moment without providing an explanation.
	

	This consent document will be safely kept. I am aware that no personal information will be included in the study report or other publications, and that any information that could be used to identify me, another person, or a school will be kept completely confidential.
	




Your name ............................................................ 
Name of School ........................................................................ 
Signature .................................... 
Date……………………





Appendix 5: Parent Consent Form.

Parent Focus Group Consent Form.

Please initial:
	I confirm that the research has been thoroughly described, and I'm open to participating in the interview.
	

	If I had any queries concerning the research, I was able to ask them and received satisfactory answers.
	

	I am aware that the focus group interview will be recorded on audio.
	

	I am aware that only the researcher and their supervisors will have access to the recording.
	

	I am aware that participation in the focus group interview is entirely voluntary, and I may opt out at any moment without providing an explanation.
	

	This consent document will be safely kept. I am aware that no personal information will be included in the study report or other publications, and that any information that could be used to identify me, another person, or a school will be kept completely confidential.
	




Your name ............................................................ 
Name of School ........................................................................ 
Signature .................................... 
Date……………………
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