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 “A consideration of the opportunities and challenges for the development of a pedagogy to deliver the Curriculum for Wales.”
Introduction
The Successful Futures report published in 2015, indicated a new direction for education in Wales.  As a result of Donaldson’s independent review, the draft Curriculum for Wales (CfW) was developed by teachers, policy makers and other stakeholders in education.  A network of Pioneer Schools was chosen across the primary and secondary sector to represent the wider national picture of schools in Wales.  Other professional organisations and advisory services such as regional consortia, local authorities, Estyn and higher education establishments have also been involved throughout the process to offer expertise and to help shape the curriculum.
In line with the National Mission, the aim of the CfW is “to raise standards, reduce the attainment gap and deliver an education system that is a source of national pride and confidence” (Welsh Government, 2017, p. 3).  Although substantial time has been given to the design of the new curriculum, Donaldson (2015) recognised that achieving the proposals within Successful Futures would depend on what happens in the classroom, and ultimately on teaching and learning. Therefore, considering the opportunities and challenges for the development of a pedagogy to deliver the CfW is essential.  
To support schools and practitioners with developing their pedagogical vision, the Welsh Government (2017) published a new set of Professional Standards for Teaching and Leadership underpinned by five essential elements: Pedagogy, Collaboration, Leadership, Innovation and Professional Learning.  The standards have been developed in partnership with practitioners across Wales to support professional development and gain a wider picture of the knowledge, skills and behaviours that reflect effective practice.  The new standards place a great emphasis on reflective practice and teachers taking ownership of their continuing development by engaging with Professional Learning opportunities.
The CfW is driven by the Four Core Purposes which will shape all teaching and learning experiences in schools. The purposes aim for all young people from three to sixteen to be:
· Ambitious, Capable Learners, ready to learn throughout their lives.
· Enterprising, Creative Contributors, ready to play a full part in life and work.
· Ethical, Informed Citizens of Wales and the world.
· Healthy, Confident Individuals, ready to lead fulfilling lives as valued members of society.
Donaldson (2015) identified that there needs to be a fundamental interdependency between the curriculum and pedagogy, if the purposes are to be achieved.  A purpose driven curriculum places greater emphasis on equipping young people for life in the 21st Century.  Strategies for teaching and learning may also need to be refined to reflect this.  Understanding the purposes will be essential for schools in order to develop a consistent pedagogical approach to realise a CfW. Within Successful Futures, Donaldson (2015) puts forward 12 Pedagogical Principles that relate directly to the Four Purposes and the resultant curriculum and assessment arrangements.  The principles do not have to be rigidly followed by schools, but could be used as an effective starting point when considering how to develop their pedagogical vision.  
Literature Review
	In the Successful Futures report, pedagogy is defined as a combination of the theoretical and practical knowledge and skills required to promote effective learning in particular contexts and lies at the heart of what it is to be an excellent teacher (Donaldson, 2015, p. 63).  His view infers that whilst pedagogy is multi-faceted, teachers need to have a deep and secure understanding of it in order to facilitate high quality learning.  Livingston et al. (2017) also identified that there is a clear relationship between teaching and learning but offers the further viewpoint that teachers actions are influenced by their own experiences of education.  Practitioners having their own preconceived values about education contrasts with the idea of a purpose driven pedagogical approach. 
However schools choose to engage with the curriculum reform process, there are going to be clear implications for pedagogy.  When thinking about pedagogy, Donaldson (2015, p. 63) wanted to avoid limiting it to a narrow sense of teaching that just involves methods used in the classroom.  Although methodology is important, teachers need to be adaptable and have the ability to reflect on their teaching methods and refine their approaches to effectively meet the needs of pupils.  The Welsh Government (2017) confirmed this, outlining that reflection and openness to support should inform professional learning to progressively develop pedagogy.  Prior to the publication of the new Professional Standards for teachers, schools and practitioners may have had less autonomy to experiment with different pedagogies. An empowered teaching workforce, with ownership of their practice and professional development now have this opportunity.  
Two key principles of curriculum design that shaped a CfW are the need to be authentic and responsive to the societal and cultural needs of Wales today (Donaldson, 2015, p. 14). These principles provide schools with the opportunity to engage with the wider communities and tailor a curriculum that meets local and national needs for their pupils.  Dewey (1902) recognised this, believing that the teacher was a primary force in preparing students for the responsibility of democratic citizenship.  His view indicates the need for pedagogy as well as curriculum to respond to a changing society.  However, Porter (2008, p. 9) would criticize this approach, arguing that teachers should focus on teaching and not be expected to meet the needs of society, as this is the role of families and outside services.  If the approach to pedagogy with a CfW is to be purpose driven, the time that is dedicated to developing ethically informed citizens will be a key consideration for schools.  Unless this is a specific focus for planning and teaching, it may not be fully realised. 
Schools now have the opportunity to consider what is important for their pupils when thinking about pedagogy and curriculum, and personalize their approach accordingly.  When reviewing the pedagogical arrangements in Wales, Donaldson (2015 p. 63) believed that a greater emphasis was needed on providing exciting learning opportunities that inspire pupils with the desire to learn. Many schools have started to develop this idea further, with Topic Launch Days and holistic learning projects being just some of the approaches that have been implemented to engage the interests of pupils.  As Kinney and Wharton (2015) put forward, shaping learning experiences around pupil interests is an effective way of ensuring engagement and achieving a depth of learning. In contrast, Willis (2006) is of the opinion that understanding brain development is more important for educators when structuring lessons, than the need to make learning fun.  Whether a greater emphasis is placed on pupil engagement or understanding cognitive science, schools need to be clear on their pedagogical vision in line with a CfW.  Strong Senior Leadership in schools is fundamental to developing a pedagogical approach that effectively meets the needs of all pupils.  If staff engage with Professional Learning opportunities centered around shared school priorities, different pedagogies can be explored and evaluated in an effort to raise standards and outcomes.
Donaldson (2015, p. 10) was concerned that the high degree of prescription in the national curriculum, has created a culture within which the creative role of the school has become diminished and the professional contribution of the workforce underdeveloped.  Schemes of work, and the resultant implications for pedagogy and teacher autonomy create an interesting divide in education and schools in Wales will need to consider this when developing their vision for a CfW. Simmons (2014, p. 60) believes that rigidly following schemes of learning can have a damaging impact on teacher’s pedagogical knowledge, particularly in Mathematics, because creative approaches are limited.  This could be taken further and applied to all Areas of Learning within a CfW.  If teachers are following specific methods for instruction set out in a scheme, pedagogy will not be responsive to the needs of pupils or purpose driven. Fletcher-Wood (2018) further emphasises this point, criticising unresponsive approaches to teaching and stating that teachers should have the ability to adapt their teaching to meet students’ needs.  
If an autonomous and highly effective teaching workforce is to be achieved, the wider reform for teaching training and development in Wales will be crucial. Pushkin (2001, p. 74) argued that teacher training is becoming more prescriptive and mechanical.  This trend would need to be explored, and reversed, if the recommendations of Successful Futures are going to be fully realised at a national level. It is essential that newly qualified teachers enter the workforce with the skills and knowledge needed to deliver a CfW.  Newton (2018) is also concerned that the radical nature of the new curriculum does not rest solely in the freedom it provides schools to trial new initiatives, and that a lot more training is needed in order to deliver a high-quality curriculum in Wales.  The Welsh Government (2019) have recognised this, and in partnership with regional teams, have developed the National Approach to Professional Learning. The programme will be accessible for all practitioners in Wales, regardless of the stage they are at in their career.  The aims of the programme concur with Stenhouse’s philosophy that one of the most significant outcomes of curriculum research should be teacher development, because they are responsible for experiences in the classroom (Elliot and Norris, 2012, p. 2).  If the programme is successful in developing an effective relationship between schools and Higher Education Institutions in terms of teacher training and development, it will help to provide the pedagogical support needed to deliver a CfW.
Whilst it is clear that pedagogy will need to evolve alongside a CfW, Donaldson (2015, p. 63) was clear that it would be inappropriate to rigidly prescribe specific pedagogical approaches, as it is very context and purpose specific.   Tabulawa (2013) also appreciated the contextual nature of pedagogy and noted caution when trying to transfer pedagogical approaches to different socio-cultural contexts within a country or region.  A challenge for schools, presented by a CfW is to develop an effective pedagogy for their pupils whilst maintaining subsidiarity in line with the national priorities for teaching and learning.  A contrasting view put forward by Stigler and Herbert (2009) is that most effective teachers use the same methods and teaching should not be affected by context or location.  Schools and leaders need to evaluate which pedagogies are effective in their setting, whilst ensuring a parity of teaching and learning experiences with other schools. School to school collaboration could have a vital role to play in providing opportunities for innovation to explore new approaches and facilitating the sharing of effective practice at a regional or national level.
Fullan and Hargreaves (2016, p. 15) presented their thinking focused on new and old pedagogies and how effective they were in promoting learning.  Their theories create an interesting comparison with the 12 Pedagogical Principles put forward by Donaldson (2015) in Successful Futures.  Fullan and Hargreaves (2016) criticise standardised whole class teaching as a bad, old pedagogy that limits opportunities for collaboration.  Whilst Donaldson (2015) recognises there needs to be a place for direct teaching, he encourages teachers to employ a blend of approaches rather than rely on didactic, whole class instruction methods.  However, Hattie (2012, p. 84) is critical of educators that spend too much time discussing particular methods of teaching, stating that teachers shouldn’t rush to implement a range of teaching strategies and should instead, evaluate which approaches have the greatest impact on student learning.  His view infers that a few, effective teaching strategies may have a greater impact on standards and pupil outcomes than employing a blend of varied approaches.  If schools are experimenting with different approaches, these views highlight the need for practitioners and leaders to measure the impact of their teaching approaches as part of a robust monitoring and review cycle. This will ensure consistency and provide the opportunity to share what has worked well, whilst evaluating any approaches that may not be effective. 
Donaldson (2015, p. 64) believes that good teaching and learning challenges all learners by encouraging them to recognise the importance of sustained effort.  The theory of Growth Mindset put forward by Dweck (2006) supports this principle, stating that teachers should have a focus on effort rather than intelligence with their pupils, to develop high achievers in school and later life.  Robson (2010) adds further weight to this argument, observing that children as young as three display characteristics of metacognition and self-regulatory play. Embedding opportunities to develop metacognition and effort will be important for schools when enacting the CfW, resulting in high aspirations for all.  The Education Endowment Fund (2018) promotes a whole school approach to metacognition noting that teaching pupils specific strategies for planning, monitoring and evaluating their learning can have an impact of up to seven months progress on outcomes for a low cost to schools.  However, Coe (2002) warns that schools must take care when interpreting effect size such as this for educational programs and should not use effect sizes alone when considering the arrangements and interventions that will be put in place.  If schools are looking to implement this pedagogical principle, the challenge will be to develop a whole school approach to metacognition and evaluate the impact using measurable data. A criticism of this approach offered by The Huntington Research School (2018) is that whilst school leaders and teachers are interested in metacognition, their understanding of the science behind it is often flawed and misunderstood, therefore, it has a limited impact in the classroom.  This view underlines the importance of schools investing in the right Professional Learning opportunities for their staff to ensure that misconceptions are addressed and a high impact on learning is achieved.
	Donaldson (2015, p.61) felt that teaching and learning methods should offer opportunities for children and young people to choose particular activities and experiences in line with the school’s overall approach.  Giving pupils more choice about what they learn is a key aspect of how schools can improve levels of engagement and involvement with a CfW.  This view is based on the Reggio Emilia philosophy, where both the child and the teacher are understood as co-constructors of knowledge and culture (Rinaldi, 2006, p. 5).  However, Doyle (2008, p. 6) believes that students need help to learn in this way as many are not comfortable with taking charge of their own learning.    The purpose driven nature of the curriculum means that pupils can learn through a range of different themes that engage their interests, however, the challenge presented to schools will be to ensure that pupils are challenged at an appropriate level for their age and stage.  Estyn (2016, p. 29) observed that effective pedagogy is that which takes account of pupil experiences. This reinforces the view that pupils can co-construct their learning experiences, but teachers must ensure that learning is progressive.  A further point for schools to consider is whether staff have the appropriate training or pedagogical understanding to plan and teach in this way.  Elmore (2004) remarked that even the most dedicated teachers can teach too hard, stopping them from stepping back and following the learning.  This may be a particular challenge for practitioners who are used to teaching in the secondary setting, where there can be less emphasis placed on pupils directing their own learning.  However, Foundation Phase practitioners will be more familiar with the pedagogy of using children’s development and curiosity as a starting point to explore and learn through first-hand experiences (Welsh Government, 2015, p. 3).  Schools now have the opportunity to build on this approach to teaching further with a CfW, and reflect on the Foundation Phase to inform future pedagogical and curriculum developments. Waters (2011, p. 204) however, is critical of schools that place enjoyment above everything else, and whilst he recognises the importance of engaging learning experiences, warns that teachers still need to make the learning explicit for pupils to make progress.
Donaldson (2015, p. 63) proposed that digital competence should be embedded in the teaching and learning process, to allow natural and authentic application across all areas of the curriculum.  Kellsey and Taylor (2017, p. 2) reinforce this point and believe that all educators must embrace technological advancements if we want pupils to be equipped to function in a digital society.  Since 2016, Digital Competence and the underpinning pedagogies have been a high priority on the Welsh curriculum, with schools being required to teach the skills, knowledge and attitudes to enable the confident, creative and critical use of technologies and systems in an increasingly digital world (Welsh Government, 2018, p. 5).  The core principles of digital competence haven’t changed with a CfW, so schools now have the opportunity to build upon existing practice and refine their approaches further when it comes to digital pedagogy.  The Welsh Government (2019) have also invested heavily in this to support schools in ensuring that their technology and understanding of the digital infrastructure in Wales is in line with the national standard.  
Cho (2016) recognises the dynamic relationship between pedagogy and technology for twenty first century learning, suggesting that strategies such as live online polling of student responses, gamification, simulations, real-time feedback, and continuous online interaction with parents can have a positive impact on pupil outcomes. Whilst many of these strategies can be implemented effectively, schools need to engage with staff to create a shared agreement for digital learning, in line with their wider vision for the curriculum and pedagogy.  Michaelsen (2017) views that pedagogy needs to remain as the driver for learning, rather than technology. However, where it is appropriate, if technology can enhance or support learning, pedagogy should reflect this. 
	Fullan and Hargreaves (2016, p. 15) recognise that teaching strategies that promote co-operative learning are highly effective and are still relevant today.  Donaldson (2015, p. 70) agrees with this view, and adds that teaching pupils how to function effectively as a member of a team is an essential skill needed for the modern workplace.  Effective planning and teaching are needed to create the structure in which co-operative learning can take place. Hattie (2012) believes that developing approaches for peer tutoring and co-operative learning are two of the most effective pedagogies teachers can use.  However, Brody (2004) has concerns over the effectiveness of co-operative learning, and believes that managing the complexities of co-operative learning within the larger complexities of teaching is only possible for those with substantial teaching experience. Schools could overcome this challenge by ensuring there are Professional Learning opportunities in place to facilitate the sharing of expertise to build professional capital across the school. Teachers engaging in action research, reflecting on the impact and sharing their findings with colleagues is an effective way of developing pedagogy.  
	Schools cannot develop a pedagogy to deliver a CfW without considering the resultant implications for assessment.  Ausubel (1968, p. vi) identified the fundamental link between assessment and pedagogy, stating that the most important single factor influencing learning is ascertaining what the learner already knows in order to teach them accordingly. When conducting a review, The Wales Institute of Social and Economic Research, Data and Methods (2015) concluded that this coherence was missing in Wales and a consistent approach to assessment was needed.  Donaldson (2015, p. 73) recognised this and affirmed that assessment arrangements needed to be aligned with the purposes of learning and a greater emphasis placed on high quality formative assessment to support learning and identify progress.  Involving pupils in their learning journey is an important aspect of the assessment process for schools to consider when preparing for the implementation of a CfW.  William (2018, p.166) states that assessment is the bridge between teaching and learning and it is only by assessing our students that we can find out whether the instruction they have received has been effective. His view emphasises the need for schools to assess pupils regularly in order to inform future teaching and learning.  Whilst the assessment proposals are still being refined, Donaldson (2015, p. 80) recommended that assessment arrangements should be light touch and relevant.  This will ensure that teachers can dedicate quality time to informal assessment opportunities such as observation and questioning whilst agreeing with leaders which aspects of the curriculum need to be assessed more formally.

Conclusion
It is clear that implementing a CfW will bring significant change for education in Wales. Aligning pedagogy with the new curriculum will present many opportunities, but also challenges for schools.  Whilst Donaldson’s (2015) Pedagogical Principles and the Welsh Government’s (2017) new Professional Standards for Teaching and Leadership provide detailed guidance and support, schools have the autonomy to create their own pedagogical vision in line with the purposes of the curriculum.
Professional Learning will be the vehicle that drives pedagogy forwards; empowering teachers to research, innovate and collaborate to develop their practice. Having the time to dedicate to professional reading and reflection will allow practitioners to refine their understanding of pedagogy and assessment and how they align with the curriculum purposes. Combining this with the ongoing work of the Pioneer and Innovation schools will be fundamental to enacting the curriculum at a local and national scale.  Strong leadership will be needed at all levels to support this process as curriculum and pedagogical reform continues.
Engaging with the refined CfW documentation will be the next step for schools in Wales as they continue to shape their pedagogical vision. Collaboration between teachers, schools and local authorities will be important to discuss the developments, offer further feedback and share best practice.  Delivering a curriculum that is purpose driven, authentic and engaging for pupils is an exciting opportunities for the education workforce in Wales, and it rests on getting the teaching and learning right (Donaldson, 2015).  





SWOT Analysis 
7th January 2020: Implementing a Curriculum for Wales at School A.
Where are we now?
Developing a CfW and the underpinning pedagogies is an ongoing priority at School A as we continue to respond to the needs of our pupils and wider community. During the Autumn Term, all staff contributed to a SWOT analysis focused on the pedagogical aspect of our curriculum journey so far. Whilst we look to build upon the areas of strength as we move forwards, an action plan has been developed to address some of the areas of weakness that were identified. Different staff members have varying levels of understanding when it comes to curriculum reform, and this is reflected in the comments on the SWOT analysis. However, it is important that we move forwards as a whole school, with everybody contributing to the shared vision. Therefore, if further time is needed to pause and reflect on our journey so far, this will be planned in for the near future.
The role of the Professional Learning Lead (PLL) is working effectively to ensure that key messages and information about the new curriculum is disseminated to all staff and stakeholders within school. The PLL has worked alongside our Area of Learning and Experience (AoLE) Teams to begin to explore the What Matters statements and staff have engaged well with the Draft Curriculum documentation. Further engagement with the Revised Curriculum documentation has been planned for the Spring Term. By the Summer Term, the aim is for all year groups to be planning from the What Matters statements and beginning to assess progress for individual pupils against the Progression Steps and Achievement Outcomes.
Our Next Steps
Data shows most pupils are achieving very well and making high levels of progress but there are a significant number of pupils achieving below expected levels for their age.  With attainment levels of pupils at expected outcomes significantly lower than the local authority and Wales. A sustained focus on effective Assessment for Learning strategies has been planned to boost achievement and provide equity and high levels of engagement for all.   
Work in Year Five and Year Six in 2018/19 demonstrated the positive impact that Pupil Voice has in shaping an engaging and exciting curriculum for all.  This had a positive impact on wellbeing (including attendance) and individual pupil progress.  We have planned to develop this further by implementing a consistent approach to Pupil Voice across the whole school.  Removing ability setting in these year groups also had a positive impact on pupil relationships, behaviour and standards. Further discussion to develop effective assessment practices can strengthen this initial work.
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SWOT Analysis: 496 words

Strategic Action Plan
	Key Priority: To implement a pedagogical approach to deliver a Curriculum for Wales at School A.

	Action


What?
	Success Criteria


How?
	Professional Learning & Development Opportunities

When?
	Monitoring Arrangements

Who?
	Impact


Why?

	
To align pedagogical approach to Curriculum Purposes.


	
- Four Core Purposes to be used as a starting point for co-constructing Pedagogical Vision.

- All staff part of Professional Learning Triads to explore one Pedagogical Principle.

- All teachers confident to discuss Pedagogical Principles.

- Pupil Voice used as a starting point for all teacher planning (captured in Hear Our Voices Books).

- Leaders engaging with educational research and sharing the relevant Professional Learning with all staff.






	
Curriculum Development Meetings - 6 sessions on Pedagogy in Autumn Term:

Session 1: Aligning pedagogical approach to purposes of curriculum.

Session 2: Professional Learning Lead to share latest research. Reflect, discuss and feedback.

Session 3: First Triad session. Set up triads and begin to explore 12 Pedagogical Principles.

Session 4: No meeting – Professional Reading and Research time in PL Triads.

Session 5: HT/PL to share key messages from Singapore Conference: ‘Teach Less, Learn More’.

Session 6: PL Triads to feedback on Pedagogical Principles – how have they put them into practice?

- 1 day per term for PLL and Phase Leaders to meet.

- IRIS personal reflections and Learning Conversations for teachers with Phase Leaders to discuss pedagogical approaches.


	
- Professional Learning Lead to disseminate research.

- HT/DHT to drop in during PL Triad sessions for quality assurance.

- Phase Leader Planning Scrutiny – feedback to SLT.

- IRIS reflections with Phase Leaders – feedback to SLT.


	
- Shared Pedagogical Vision to be developed based on Four Purposes.

- All staff to engage with action research focused on pedagogy and evaluate the impact.

- Nearly all staff are confident to discuss the Pedagogical Principles.

- All classes using Pupil Voice to drive planning from Nursery – Year Six.



	
To become familiar with the Progression Steps and discuss how these can fit within the Curriculum at School A.

	
- AoLE Teams to explore relevant Progression Steps.

- Leaders familiar with Progression Steps and engaging in dialogue about how to use them.

- Use Progression Steps to assess progress in Health and Wellbeing AoLE across the school.

- Progression Steps to be discussed in monthly Phase Meetings. 

	
- Curriculum Development Meetings – 3 sessions on Assessment in Spring Terms.

Session 1: Meet in AoLE Teams to read and discuss refined Progress Step documentation.

Session 2: In AoLE Teams compare Progression Steps to existing assessment arrangements in each area.

Session 3: AoLE Teams to feedback to whole staff on Progression within their AoLE.

Phase Leaders familiar with Progression Steps across Health and Wellbeing, Humanities, Expressive Arts and STEM AoLE – to lead discussions in Monthly Phase Meetings.   

	
- Professional Learning Lead to disseminate research.

- HT/DHT to drop in during AoLE Team sessions for quality assurance.

- Phase Leaders to feedback to SLT about Phase Meetings exploring Progression Steps for specific age and stage. 

	
- All staff to know the language of the Progression Steps for their designated AoLE.

- Online portfolio of Health and Wellbeing Progression Steps in Action – to include evidence from Nursery to Year 6.

	
To explore a range of Assessment for Learning strategies to establish a whole school approach.



	
- All teaching staff involved in Professional Reading and Action Research linked to Assessment for Learning.

- Pupils to be involved in the Assessment process through termly Learning Conversations.

- Examples of best practice to be shared via IRIS Connect.

- Planned opportunities to develop problem solving, creativity and critical thinking.
	
Curriculum Development Meetings – 3 sessions each term dedicated to Professional Reading linked to Assessment for Learning.

Curriculum Development Meetings – 3 sessions throughout the year dedicated to Assessment for Learning.

Session 1 – reflecting on School A Learning Habits, linked to metacognition.

Session 2 – Focus on questioning and high-quality verbal feedback.

Session 3 – Focus on Cognitive Load Theory and the implications for Assessment.  

- IRIS personal reflections and Learning Conversations for teachers with Phase Leaders to discuss a specific Assessment for Learning strategy.
	
- Assessment Lead to share documentation for Professional Reading sessions.

- IRIS reflections with Phase Leaders – feedback to SLT.

- Assessment Lead – Listening to Learners – Progress and Standards.

- HT/DHT to drop in during pupil Learning Conversations for quality assurance.



	
- Nearly all pupils can explain where they are in their learning, and the next steps for progression.

- Nearly all pupils to give examples of strategies they have used to assess their own learning.

- Phases to develop a shared bank of Assessment for Learning strategies to be used consistently.





	
To develop a whole school approach to
Co-operative Learning. 

	
- Explore the Four Purposes and the many links to 
Co-operative Learning and Collaboration.

- All support staff involved in Professional Reading and Action Research linked to 
Co-operative Learning.

- Explore International models of learning that focus on 
Co-operation and Collaboration e.g. Spain, Tennessee.

- Pupils to be involved in planning a whole school approach. 

- Learning Environments are organised to encourage collaboration and co-operation.


	
CDM Session: JR to share experiences of International Linking - looking at collaborative learning approaches in Spain. 

3 meetings per term between Curriculum Lead and Pupil Leadership Team with a focus on:

- Creating engaging learning experiences.
- Peer Modelling and Co-operation
- Evaluating levels of Learner Involvement.

CDM Session: Professional Reading, Discussion and Reflection based on the 
Co-operative Learning approach.

 
	
- Pupil Leadership Team - lesson drop ins to evaluate 
co-operative learning at School A.

- IRIS reflections (for support staff) with Phase Leaders – feedback to SLT.

- Listening to Learners with Phase Leaders - Behaviour for Learning.

- HT/DHT Learning Walk with a focus on Learner Involvement and Collaboration.

	
- All Learning Environments provide pupils with the opportunities to collaborate.

- Co-operative learning strategies are included in all planning.

- Most pupils talk positively about their co-operative learning experiences.

- All support staff have evidence of effectively using a co-operative learning strategy.









Academic Poster and Rationale
	The focus for the poster is co-operative learning to drive pedagogy for A Curriculum for Wales at School A.  When reflecting on the recommendations within Successful Futures, and the needs of our school community, it was decided that    co-operation and collaboration need to be a central component of our pedagogical approach.  The work of Vygotsky (1978, p. 131) into the zone of proximal development shows us that problem solving in collaboration with peers helps pupils to realise their potential.  Our data shows that More Able pupils achieve very well and make high levels of progress but there are a significant number of pupils achieving below expected levels for their age.  Developing co-operative learning strategies will be important to provide challenging and engaging learning experiences for all.  
School A has a highly diverse pupil demographic with a high number of pupils with English as an Additional Language (EAL) or those who are New to English (NTE).  Co-operative learning approaches have been found to have a positive impact on language acquisition and achievement for these pupils. Jolliffe (2007) explains that focusing on orally rehearsing, and the process of explaining and elaborating ideas, are just some examples of how co-operative learning encourages participation and ensures inclusion for all.  As these language-based strategies are already core aspects of our pedagogical approach in Literacy at School A, there is scope to strengthen this further when thinking about providing opportunities for co-operative learning in all areas of the Curriculum for Wales.
Co-operative learning is also proven to have a positive impact on pupil wellbeing. Johnson and Johnson (2010) promote teaching approaches that provide interaction among students, stating that it teaches students democratic values, positive interdependence and the value of promoting each other’s success and achievement whilst enhancing students’ wellbeing and psychological health.  Developing this approach will work towards Target 3 on our School Development Plan which is to continue to promote high levels of wellbeing for all pupils, particularly focusing on pupils from vulnerable groups. Donaldson (2015, p. 69) also recognised the importance of developing positive relationships to support social and emotional development. By building a pedagogy around co-operative learning, we will teach and encourage our pupils to understand that they can have a positive impact on their own learning, and the learning of others.
Building co-operative learning into our Action Research cycle will ensure that practitioners have the necessary time and resources to implement the approach effectively. By engaging with research, putting it into practice, reflecting on their findings and sharing the impact, we will co-construct a consistent whole school approach that supports the pedagogy for co-operative learning.  This will also promote collaboration between staff and provide opportunities for guidance and support with the aim of enabling whole school improvement. The Welsh Government (2017) define a key aspect of Professional Learning as that which embodies support for emerging skills and qualities in others and benefits learners through active, purposeful and structured contributions to the development of teachers and other staff.  By creating a shared dialogue centred around co-operative learning, we aim to build staff expertise resulting in improved outcomes and experiences for our pupils.
Developing approaches to co-operative learning will further strengthen our research priority from last year: to raise engagement by improving levels of wellbeing and involvement.  When thinking about assessment, Laevers and Heylen (2003, p. 173) write that co-assessment, peer-assessment and self-assessment need to have structured initiatives if they are going to be effective.  Reflecting on how involved our pupils are with the assessment process, particularly when taking part in peer assessment will be a key aspect of developing a co-operative learning pedagogy at School A.
The poster provides a background into co-operative learning and aligns the approach with the priorities and recommendations set out in Successful Futures.  It aims to create a professional dialogue around any barriers we may encounter when implementing the approach, and how these can be overcome through robust action research and reflection.  It provides teachers and support staff with the practical elements of how to implement a co-operative learning pedagogy whilst signposting further reading and professional learning resources to engage with.  Throughout the process, there will be opportunities for staff to collaborate with one another and share findings in order to develop a shared vision for co-operative learning to drive pedagogy for A Curriculum for Wales at School A.
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Poster: 483 words
Critical Evaluation
Purpose
Is the objective of the poster clearly stated?
 	The poster above was created with the purpose of developing co-operative learning to drive pedagogy for A Curriculum for Wales at School A.  The University of Manchester (2018) state that producing an Academic Poster can be a great way of presenting research in a concise and powerful manner.  However, if the information is not concise or presented in a purposeful way, the objectives could be unclear. The title allows staff to clearly understand the purpose straight away and makes a connection between the priorities within A Curriculum for Wales and the co-operative learning approach that we want to adopt at School A.  The purpose of the poster is not to be a Professional Learning resource in isolation, but to be a starting point for professional discussion and a signpost for further research into co-operative learning and the underpinning pedagogies.
	The central image on the poster was chosen to specifically show the purpose of co-operative learning at School A.  A simple image was chosen, with the view that it could convey a more complex idea.  It displays a small group working in collaboration to create a bigger picture. This is representative of pupils working co-operatively to direct their own learning.  The image shows that it cannot be done individually, inferring that pupils need to make connections with each other to construct meaning from the curriculum.  This links to Donaldson’s (2015) key messages about collaboration in Successful Futures.
	The schools Action Research cycle has been signposted on the poster, denoting to staff that Professional Learning will be a fundamental part of the process to ensure the aims of the poster are delivered. The Monash University (2018) highlight the importance of signposting the reader when presenting research.  As staff are familiar with the Action Research diagram and have engaged with the process, the finer details did not need to be included.  This cycle was an important inclusion on the poster, as Action Research has a large role to play in raising the standards of teaching and learning at School A. 
	Ekanem (2015) believes that using a video stimulus is a better way to capture the audience’s mind rather than using simple text.  Therefore, a QR Code has been included, to engage the reader and give staff the opportunity to see the co-operative learning approach in action whilst they are viewing the poster.  This is clearly positioned at the top of the poster, reinforcing the overall purpose to staff.
Audience
Who is the target demographic for the poster?
	The staff and wider stakeholders at School A are the target demographic for the academic poster.  Whilst the language used on the poster will be understandable for those working within education, other stakeholders may have difficulty accessing the key messages.  Olender, Elias and Mastroleo (2010) emphasised the importance of schools communicating with families in a simple and uncomplicated manner to ensure understanding. Therefore, if the poster was to be shared with parents and pupils, it would need to be edited into an appropriate format.
Appearance 
Is the information well-presented and easy to read?
	Becker (2014, p. 136) noted that academic posters should have a methodical and logical order and that dividing the poster into separate sections was an effective way of moving the reader through the content and helping them to understand the information.  The poster above has been organised into four quadrants, each with a subheading to direct staff to the specific topic. However, using arrows to guide staff could have been beneficial so that they can digest the information in a systematic order. A range of images, diagrams and text has been used to split the information into manageable chunks and provide key discussion points for staff.
Content 
Is the information interesting and useful for practitioners?
	The content is centred around Kagan’s (1994) approach to co-operative learning and the pedagogical principles put forward by Donaldson (2015) in Successful Futures.  Practical examples are signposted for staff, in addition to relevant research links, potential barriers and the benefits of the approach.  As a basis for professional discussion around the co-operative learning approach, the poster will be a useful starting point for practitioners.  As specified by the Welsh Government (2017), teachers will then be responsible for driving the continuation of their own professional learning within the context of the shared school vision and development priorities.
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Cooperative Learning is a teaching arrangement that refers to small groups of students 

working together to achieve a common goal (Kagan, 1994).  There are four basic elements 

that should be at the forefront of teacher thinking when considering pedagogical 

approaches:


Within the Successful Futures report, Donaldson (2015) identiﬁes that pupils 

need the opportunities to ‘collaborate actively with their peers and make 

dynamic connections with a clear sense of purpose to construct meaning’. 

Co-operative learning can provide these opportunities to pupils in Wales.

See Co-operative Learning 

 in action in the classroom.

As well as reﬂecting many of 

the Pedagogical Principles, co-

operative learning recognises 

the underpinning principles of 

the Four Core Purposes. 


Maintains a consistent focus on the 

overall purposes of the curriculum.

Encourages children and young 

people to take increasing 

responsibility for their own 

learning.

Good teaching and learning: 

Supports social and emotional 

development and positive relationships.

Encourages Collaboration.

Donaldson (2015) 

suggests that the 

proposals and 

purposes will only be 

achieved if the 

implications for 

Pedagogy are 

considered.  

Co-operative 

learning provides 

teachers with a 

framework to

develop the identiﬁed 

Pedagogical Principles 

outlined in Successful 

Futures (Donaldson, 2015).

“Direct 

instruction 

methods work better 

for my pupils than 

collaborative 

approaches.” 

“Will this 

approach work for all 

pupils, including those 

with additional 

needs?

“Pupil with 

behavioural needs 

don’t respond well to the 

ﬂexibility of co-

operative learning.”

“The case for change is fundamental.” 


(Donaldson, 2015). This change applies to 

both the curriculum and pedagogy needed to 

deliver it.

Developing co-operative 

learning is something we aim 

to do as staff, as well 

as with our 

pupils.


The following cycle will enable 

us to develop co-operative 

learning as part of a whole 

school Professional Learning 

focus:


1) Research 

- Engage with reading & 

action research into co-

operative learning strategies & 

approaches.
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2) Act 

-

Implement strategies 

into classroom practice.


3) Reﬂect 

-

Reﬂect on the impact of 

implemented strategies.


4) Share 

- Share ﬁndings with 

colleagues and discuss 

strengths & ways forward.
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Strengths

Metacognition — embedded approach with the Learning Habits,
pupils know that sustained effort is important for learning.
Wellbeing / Nurture — Achieved National Nurture and Peace
Awards. Continue to develop whole school approach to
Wellbeing.

Authenticity — pedagogical approach already focuses on
authentic, real life learning experiences. Continue to develop.
Experiential Learning — first-hand learning experiences at the
start of the learning journey.

Excellence and Equity — continue to ensure that values are
reflected in offering high levels of support and challenge for all.
Assessment to be streamlined and aligned with curriculum

Weaknesses

Different methods of teaching — extra workload for teachers.
Assessment — trying to cram too much in. Less of a focus on
summative assessment and more opportunities for formative
assessment needed.

Moderation - End of Phase moderation process is still statutory;
it is difficult to align assessment arrangements to the new
curriculum when this is still in place.

Time / Resources - Curriculum Development Meetings are so
busy, there is limited time for Professional Learning.

Sharing Practice - there is lots of excellent practice within school
but limited time to share strategies internally.

e Action Research - support staff need guidance on

purposes. Develop approaches to Assessment for
Learning that meet the needs of pupils at School A.
Continue to use Pupil Voice and Hear Our Voices
Books as a starting point for planning and teaching.

Opportunities

Progression Steps — assessment continuum will be
more fit for purpose for our pupils with English as

School A:

A SWOT analysis
focused on the
development of a
pedagogy to deliver
Successful Futures.

how to effectively engage with this.
e Confidence - lack of confidence to develop holistic
pedagogical approach in specific AoLE.

Threats

e Financial - increased training requirement could
have implications for budget.

an Additional Language (EAL) or New to English.

Progress over Attainment — our pupils make excellent progress,
but due to high levels of mobility, attainment is not always
evident.

Internal Support - have the capacity within staff to develop
pedagogical approach and Assessment for Learning strategies.
Professional Learning Lead - sharing lots of key information
regarding pedagogy and Curriculum for Wales. Staff need time
to digest this information and reflect on the changes.
International School Links - staff that have accessed
International linking partnerships have information to share
regarding curriculum/pedagogical models in other countries.

Reliance on Schemes of Learning - pedagogical approaches to
be developed in line with an exciting and inspiring curriculum.
Monitoring - if practitioners have the autonomy to be innovative,
this should be reflected in the Monitoring, Evaluation and Review
cycle with less of a focus on planning scrutiny / book looks.
Standards - standards might drop temporarily as assessment
arrangements are reformed. Is this to be expected?

Staff Wellbeing - increased workload/research required from
staff as the revised Curriculum for Wales is published.

Online Assessments - summative tests for KS2 don’t seem to be
effective in tailoring questions to meet the needs of pupils. These
need further development if they are to be fit for purpose.





