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Utilising the Entrecomp Framework, critically evaluate your own creativity and enterprise skills and consider how you might be able to develop the creative and enterprising skills of primary learners through your own pedagogy.
[bookmark: _GoBack]It is common among many authors that creativity is difficult to define (Desailly, 2012 and Jones and Wyse, 2005), however, many of the current definitions have multiple similarities (Education Scotland, 2013)  Ken Robinson defines creativity as “the process of having original ideas that have value” (Robinson, 2015) whereas Cropley conduces that creativity is made up of three elements: novelty, effectiveness, ethicality (Cropley, 2001, p.6) and finally, Education Scotland defines creativity as “Creativity is a process which generates ideas that have value to the individual.  It involves looking at familiar things with a fresh eye, examining problems with an open mind, making connections, learning from mistakes and using imagination to explore new possibilities” (Education Scotland, 2013, p.3).  Moreover, from examining the findings, it could be argued that the Education Scotland definition of creativity best applies it to the Successful Futures document (Donaldson, 2015) and proposed curriculum in Wales. The writer concludes that creativity requires independent thought that seeks to solve a problem in an innovative way. These definitions of creativity lend themselves to enterprise education as this type of teaching and learning strategy helps learners to apply their creativity skills to generate ideas to create “practical solutions” (QAA, 2012, p.7), QAA’s most recent guidance on enterprise education adds that it prepares students for “changing environments” (QAA, 2018, p.2) and encourages the use of problem-solving tasks throughout all areas of the curriculum. It is also commonly debated among educational theorists as to where creativity is best placed within the curriculum; prior to the implementation of the National Curriculum (DfEE/QCA, 1999) the use and development of ‘creativity’ was positioned within the creative arts (art, design technology, drama, music) (Burns, 2017 and Wilson, 2009) and such skills were placed at the bottom of the list of priorities for schools (Robinson, 2017); however, with the proposed curriculum demanding “enterprising, creative contributors” (Donaldson, 2015, p.29) it is evident that both these attributes require further development and application throughout the curriculum as Robinson states “creativity is possible in every disciple” (Robinson, 2017, p.219). The World Economic Forum produced a set of skills needed for the 21st century and outlines that ‘creativity’ was a competency required in order for children to “thrive” within the working world (Soffel, 2016), the author also notes the similarity between these sets of skills and competencies and the four purposes from Donaldson's ‘Successful Futures’ (2015); this implies that the successful implementation of the new curriculum in Wales will produce learners to will succeed in the 21st world. Despite the necessity of creativity and enterprise within the current curriculum it is vital that the learning environment supports such growth, Caro (2012) and Clapper (2010) both outline that it is of the main role of the teacher to ensure that the learning environment is safe and puts learners at ease in order to ensure they are reaching their full potential; Mcrone (2019) supports this but adds that learners need to feel comfortable mentally and with the use of space and seating and encourages movement. This action of movement is connected to the research conducted by Stanford University who found correlation between walking and its benefits on stimulating creativity (Wong, 2014). There is also debates among educators as to the relevance of teaching creatively and teaching to develop creativity, NACCCE (1999) note that if teachers teach creatively that it also develops the creativity of the children, nonetheless, both need to go hand in hand in order to expose learners to various delivery methods of creativity. Craft et al (2001) argue that teachers should focus on effective teaching, regardless of the inclusion of creativity. It has also been questioned as to how or why people are creative; creativity is something that everyone can develop and improve on but is not explicitly linked to the creative arts (Costa and Kallick, 2008 and Robinson and Aronica, 2016). Opposed to this view George Land argues that creativity is something that you are born with and there are many factors that will impact the growth or stunting of this (Vint, 2005); Cox further supports this referring to the research from Cornell University who discovered that creativity is linked to an individual's DNA and how various areas within the brain communicate and in turn impact the characteristics a creative person possesses (Cox, 2013). Robinson (2007) and Meng (2016) both agree that schools ‘unteach’ creativity and do not allow creativity to flourish within a standardised school environment; while George Land’s conclusion is consistant with Robinson and Meng as he determines that age also has an impact on creativity and maintains that as children get older their level of creativity decreases (Vint, 2005), while schools aids to this decrease. Contrastingly, Gardener’s Multiple Intelligence theory (2006) focuses on individualised learning through separate disciplines and  suggests that creativity can be developed within that individual area. 
There are various benefits to incorporating creativity and enterprise within primary education, the first being that it has such strong links with the Draft Curriculum for Wales 2022 (Welsh Government, 2019), as to be creative and enterprising is not only one of the four purposes but finds itself as part of the ‘wider skills’ which is a requirement through the curriculum as a whole. Therefore, the development of these skills is a government requirement which must be adhered to and as many of the skills within the curriculum also support competencies required for any child to flourish within the 21st century according to the World Economic Forum (Soffell, 2016).  With such focus on health and well-being both mentally and physically in schools in current Western culture (Miller, Gilman and Martens, 2007) as well and the inclusion of ‘health and well-being' as an Area of Learning and Experience (AOLE) to the draft Welsh curriculum (Welsh Government, 2019) many things are changing within education in order to address this AOLE, the incorporation of creatively not only helps learners academically but also in relation to their mental health. Creativity in any educational discipline can help reduce stress, release endorphins, express emotions and boost self esteem (Barrell et al., 2017 and Lucas, 2015), these positive repercussions will in turn positively effect academic performance (Miller, Gilman and Martens, 2007). This improved academic performance is linked to the way in which learners are taught in a manner that allows them to respond creatively, through problem solving tasks or by asking pupils open ended questions that could be answered in various different ways (Sungar, Tekkaya and Geban, 2010). It is also noted that the exertion of creativity in any form expands the neural pathways in a person's brain (Khalil, Godde and Karim, 2019) allowing for the easier connection between old and new information along with keeping the mind sharp. Incorporating tasks into the curriculum which allow for freedom to present findings associates itself with child lead learning techniques, another requirement of the new curriculum (Welsh Government, 2019); child lead learning requires listening to pupil voice and responding accordingly however in doing so ensures that the leaners are engaged and self-motivated by leaning about the things they enjoy and have a natural interest in but also because they are the ones solely responsible for where they learning is headed (Estyn, 2019, Woods and Jeffery, 1996). 
As it is evident that the use of creativity within primary school is both beneficial and essential however there are limitations and challenges to its implementation; many authors believe that current methods of teaching and learning in education is unteaching creativity as there still remains such focus on standardized testing in order to record data (Longo, 2010, Nicholson, 2016 and Robinson, 2007). It is clear that if teachers are teaching for the sole purpose to pass standardized testing that learners are simply remembering and regurgitating information, they would lack the skills needed to apply any knowledge to real life contexts, which defeats the purpose of education (Chris Boone Cleveland, 2004).  This data will not immediately impact the learners and therefore appears to only serve the purpose collective data that is to be assessed by school stakeholders (Greene, 2019).  It is of the writers understanding that using assessment for learning techniques (AFL) is much more effective for learners as it will directly impact their learning at the time (Claxton, 2005). It is evident that current standardized testing does not test for creativity skills therefore educators have to use a range of other techniques in order for learners to display their creativity skills throughout the rest of the curriculum, requiring further time and planning to do so. Teachers must also be prepared for a range of possible outcomes when teaching for creativity, as these activities may be solved in various different ways and take different paths to completion, this would require extra planning by teachers in order to support learners in their journey as well as having resources readily available for leaners to access; this requires extra preparation time for teachers who are already stretched (Kominiak, 2016 and Ratcliffe, 2013). There is also the question as to when is there too much creativity? In many areas of the curriculum many tasks are based upon the application of skills to produce a piece of work, however in mathematics for example, when questions are set there is often a definitive correct answer; there could be elements of creativity used when finding the correct solution however the final answer is either correct or incorrect (Haylock, 2006). It is of the writer’s opinion that if creativity is used in excess and without explanation to leaners that the difference between divergent to convergent thinking may become confusing and may possibly discourage creativity throughout the curriculum. This use of divergent thinking encourages the use of creativity in order to create a range of multiple ideas to solve a problem whereas convergent thinking requires logic to find one solution (Nielsen, 2016); the writer concludes that both types of thinking are required in primary education therefore there must be even use of both types within a functioning classroom (Pathan et al., 2016). Another barrier to the successful application of creativity within a classroom is the creative skills that the teacher possesses (Cremin, n.d); in order to develop a teachers creativity Cremin states that a teachers must first establish their creative qualities in order to develop them. Joubert (2001) states that you cannot teach someone to be ‘creative’ however a range of strategies can be implemented to develop various elements of creativity. Ken Robinson also notes the risk taking associated with creativity can worry many creative teachers which may lead them to conform to the standardized methods of teaching as they would be concerned that their peers may not understand their creative process (Robinson, 2017). The writer believes that it is vital to take calculated risks within teaching in order to make personal progress within pedagogy styles, in order to do so personal strengths and weaknesses must be assessed and the benefits of the possible success against the aim must outweigh the limitations of the risk. 
As previously noted by the author creativity is difficult to define and therefore difficult to assess, however the Entrecomp framework provides a set of competencies to help users identify and expand their own entrepreneurship and provides enhancement steps in order demonstrate how each skill can be developed further (Bacigalupo,M. et al, 2016). The framework is aimed at those within the entrepreneurial feild in order to help European “citizens to develop their ability to actively participate in society” (Bacigalupo,M. et al, 2016, p.12); therefore the main purpose is not to solely improve creativity however the framework does foucs on this element. The intended audience is not schools or educators therefore if the framework were to be used in a school setting it would need to be simplified in order to help support children to develop their creativity, as Budden notes the importance of ability specific resources for best practice within schools (Budden, 2019). What makes the framework accessible is that is provides hints, descriptors and levels which gives explicit instruction to users; nonetheless as the levels are progression based it implies that you must achieve the first to proceed toward the second. However, in practice, while assessing my own abilities it was noted that it was possible to achieve level one and six of one competence yet missing out the ones in between. This type of issue is to be expected as the framework notes it “has not yet been adapted to, or tested in real settings” (Bacigalupo,M. et al, 2016, p.19); this method of leveling achievement appears problematic to the author when used within an entrepreneurial framework as the use of these competences encourages divergent thought and development of skills through vast range of approaches which completely opposes this type of levelling. The framework is made up of three areas: into action, recourses, ideas and opportunities. Creativity falls into the latter area and is inclusive of five threads: Be open and curious, develop ideas, define problems, design value and be initiative (Bacigalupo,M. et al, 2016). Using Cremin’s recommendation I will level myself in relation to each thread in order to suggest ways to develop my own creativity (Cremin, n,d). 
Addressing the first thread within creativity ‘be open and curious’, I would level myself at level five. The evidence to support this is from my professional teaching experience in which my mentor outlined that I was keen to ask questions about learners, approaches and resources in order to impact my lesson planning and teaching (Appendix 1). This skill of curiosity is vital for any teacher as teachers themselves need to have a passion to constantly learn (Wilson, 2009); while on teaching practice as Vozza (2015) notes that curious people often ask open ended questions that require explanation staying away from things that could be answered as ‘yes’ or ‘no’. To achieve the next level as part of my teaching practice appears to be a natural progression step and would be achievable with growth of confidence over an extended length of time within a class; this level requires skills to be transferred across “different areas” (Bacigalupo,M. et al, 2016, p.24) which could be achieved by teaching a range of different area of learning and experience (AOLE) connecting information gained from each area for both myself and pupils. 
The next thread is ‘to develop ideas’, I currently level myself at level three which demonstrates growing independence; to achieve this users must be able to “experiment with different techniques to generate alternative solutions to problems, using available resources in an effective way” (Bacigalupo,M. et al, 2016, p.24), to support this Appendix 2 is an image of a tower created as part of the ‘marshmallow challenge’. This challenge required collaboration, which Pritchard notes is valuable when thinking creatively as it encourages dialogue which provides “alternative perspectives” (Pritchard, 2005, p.41) in order to build the highest tower to support the weight of a marshmallow; the resources provided were spaghetti, tape and scissors. Therefore, in order to successfully complete this task and build the highest tower it was crucial that I used resources in a way other than their original purpose; it is noted that this skill is vital to creative minded people and is adaptable to all elements of one's life (Sonenshein, 2017). To develop this thread further, value needs to be assessed along with discussing these ideas with other people, this could be applied while on my next teaching practice or during my newly qualified teaching (NQT) year by implementing new teaching strategies or methods to my class, measuring the value by observing its impacts on learners and sharing the findings, positive or negative, with other teachers. This development of ideas also applies to the Profession Teaching Standards as they work in conjunction with collaboration and innovation standards (Welsh Government, 2019). 
Assessing myself against the ‘define problems’ thread I would level my current abilities at level five at an advanced level as well as elements of level seven, to achieve this thread I would need to display that I am able to “describe and explain different approaches to shaping openended problems and different problem-solving strategies”  (Bacigalupo,M. et al, 2016, p.24); Appendix 3 displays feedback from a university mentor from an observation within a foundation phase class. I had initially planned for one of the activities to be held outside however due to bad weather this was not possible, as I was aware that the weather may not have remained fine for the activity I had planned alterative solutions but that would impact other teachers as the alternative space was shared; I ensured that both possible outcomes were discussed with other teachers and they were clear on the spaces they may be using. Grigg outlines the importance of adapting to changing circumstances as many things within daily school life do not go to plan (Desailly, 2015 and Grigg, 2009).I have also lead creative projects within my current workplace, with the implementation of a new multi-targeted competition our store needed to create methods to be able to best achieve these targets. To achieve this, I broke down the requirements of each target and created supporting work sheets with possible ways to achieve each target independently which would in turn ensure the store would achieve. I created a leaderboard referencing each member of the teams individual target as well as our position as a store; this method of giving multiple possible solutions worked well for a range of adults however is also valuable for students as it allows them to think independently and find a best fit solution from the range available (Evans and Swan, 2014). In order to achieve the remaining levels of this thread I would need to ensure that I support others in generating ideas to solve problems for themselves this level could be achieved both in my current work place as well as on professional teaching practice; using spider diagrams could be used in both in situations by asking learners/colleagues to outline as many possible solutions to one problem using divergent thinking strategies, once success has been achieved the learner/colleague would gain confidence and be more likely to use this strategy in other situations. 
I would position myself at level three for the ‘design value’ competence which is one of the intermediate levels, this level requires identifying the basic elements of a prototype; although I do not currently possess any experience of this within a school or work environment I did engage in a Rube Goldberg machine activity within university; the purpose of a Rube Goldberg machine is to accomplish a task “by complex means what seemingly could be done simply” (Goldberg, 2018). The purpose of our task was to pop a balloon in the style of Goldberg, during the process we attempted many things, changed them, adapted them to produce the final product. Of all the competencies I have found this one most difficult to attempt to apply an experience too. This has led me to understand the importance of incorporating this process within my own teaching; to further reach the following levels within an education context it would be vital to share this process as part of a success criteria when building prototypes in any area of the curriculum. On a personal level this could be applied to my own planning for PTE with regards to resources and lesson plans; drafting is vital to the production process (Beetlestone, 1998 and Gassman and Hoppe, n.d.). 
The final thread is to ‘be innovative’ and I would currently level myself at level five with elements of level six; it is commonly thought that to be innovative you would need to work in the business sector however innovation can evolve in any discipline (Cropley, 2001). Prior to leveling myself against this framework I would not have considered myself innovative however as I feel that I am in the advanced levels this is clearly not the case. The thread demands that  “I can describe how innovations diffuse in society, culture and the market” (Bacigalupo,M. et al, 2016, p.25) during my last PTE in a year 5 class the phase topic was the 60’s which was a big time for innovation among scientists and political leaders, during this topic I devised a lesson on Martin Luther King and how his ‘I have a dream’ speech impacted society (Appendix 4); we also looked at the first moon landing and how that also impacted scientific research forever. During the process of researching this decade for the purpose of the topic it was evident that I was naturally leveling these types of innovation; the moon landing was breakthrough innovation within its field across the world and Martin Luther Kings’ ‘I have a dream speech’ was transformational for the African American community in America. However, without specific research I would find it difficult to evaluate different types of innovation. 
While focusing on creativity it is evident that under the area of ‘Resources’ the competence of ‘motivation and perseverance’ (Bacigalupo,M. et al, 2016, p.28) is vital to the development of creativity as these two personal characteristics are the difference between those to see failure as the end of the process opposed to those who see failure as part of the process (Desailly, 2012). I personally feel that my best fit level for this competence overall is level four, with elements of level five; I feel in all aspects of my life I am driven to achieve goals and in order to do so I make lists to manage the tasks I have. I gain great satisfaction when I am able to tick an item off a list which allows me to celebrate a small achievement I then feed motivated to complete the next one. This is continued within my professional career both in my current work place and while on teaching practice, using a list making strategy ensures I don't forget about any tasks I must complete as well as ensuring the targets I am setting are manageable. Appendix 5 provides evidence that I am self-motivated to achieve targets set by myself and others, the process of setting targets to support professional development is vital to achieving the ‘Professional Teaching Standards’ (Welsh Government, 2019). It could be beneficial to use Desailly’s checklist to assess my motivation, although this checklist is aimed at developing leaners motivation it could be beneficial to use it against my own to ensure continued motivation professionally. 
[image: ]
Fig, 1. Desailly’s checklist of ‘Personal thought and progression’ in relation to motivation and perseverance. (Desailly, 2016, p.104).
Wilson (2009) and Grigg (2009) note that in order to motivate learners I must display a motivational attitude towards my own learning and tasks, this provides a positive role model to the children which they will inadvertently develop within themselves. To be the best you can be is at the peak of Maslow's ‘Hierarchy of needs’ (Maslow, 2013) and therefore this need is intrinsic (Grigg, 2009 and Wyse and Jones, 2005); if a task appeals to the intrinsic motivation of a child they are more likely to complete the task to the best of their abilities, however to appeal to this need the needs prior to this need to be met. Therefore, my role as a teacher requires that the children feel safe in their environment as well as respected in their own right in order to explore and create, this will meet their need of safety and esteem and allow the children to strive further to meet their more complex needs (Bentley, 2012 and Grigg, 2009). It is also vital that I understand my learners and understand when perseverance is needed with the learners who may be shy or take longer to take risks (Beetlestone, 1998). 
[image: ]After assessing my personal skills against the Entrecomp framework the progression would be to define strategies I could incorporate as part of my teaching to best develop children's creativity. The first element to concentrate on would be ensuring the environment supports learning and puts the safety and comfort of learners at the forefront of all activities (Barnes, 2005, Caro, 2012 and Ming-Tak and Wai-Shing, 2008) to achieve this would require knowing learners’ abilities in order to best support them in a way that stretches their ability but doesn't dishearten them during the process. Conversing with learners about the process of succeeding requires learners to fully understand that failing is simply part of this process (Lenz, 2015) and introduce the strategy of  ‘flearning’ which means that in order to learn we must fail (Matthews, 2016) this will require a ‘growth mindset’, the fundamental concept of a growth mindset focuses on hard work and dedication of basic skills in order to achieve targets and goals (Dweck, 2012). This would help eliminate the comments of ‘he is cleverer than I am’ and introduce the importance of motivation and perseverance, which could be supported and developed using the Entrecomp framework as it would give progression steps. It would also be beneficial to begin with pedagogy approaches with the aim to move towards the use of more of the traits of an andragogy approach using the techniques in the table below. 

Fig, 2. The progression from pedagogy to andragogy (Educatorstechnology, 2013). 
Although andragogy is typically used with adults in higher education environments the strategy of andragogy is applicable to children from Key Stage 2 (KS2) upwards; pupil voice is vital to the implementation of the new curriculum and Estyn underline that the use of child lead learning is of best practice (Estyn, 2018) this transformation could be supported by using Fisher and Frey’s ‘Gradual Release of Responsibility’ method (2014) which incorporates Vygotsky’s ‘Zone of proximal development’ theory (Miller, 2011)  as well as Piaget’s constructivist ‘lone scientist’ theory (Sigel and Hooper, 1969). As mentioned previously, divergent thinking is a vital tool to the development of creativity, the use of this in the classroom would be straightforward to introduce and could immediately encourage creative thought (Nielsen, 2016), asking learners ‘list as many things that could come in a box’ is broad and will allow for complete creative freedom however Spencer (2019) outlines possible ways to develop this further such as placing ‘creative constraint’ on what is being asked, for example the first question could be developed further by asking ‘list as many things that could come in a box, but the box is 90cm high and 90 cm wide’ this still allows for creative thought but logic and convergent thinking is also required. The even use of divergent and convergent thinking is also essential when attempting problem solving tasks (MindTools, 2009), the use of problem-based learning also requires a blend of both types of thinking and has become a popular within primary education as Estyn has noted that it is good practice (Estyn, 2017). While using divergent thinking strategies it would be vital to celebrate originality of thought and encourage learners to think differently from one another (Beetlestone, 1998 and Wilson, 2009) as originality is an integral part of creativity. Promoting originality in this way will also impact children’s self esteem and further inform children of the benefits of expressing themselves. The use of ‘Habits of mind’ (Costa and Kallick, 2008) within the primary classroom could also be introduced to develop creativity; the 16 habits of mind are a set of problem-solving skills which if used would positively impact learning and real-life problems (Costa and Kallick, 2008). These habits appear to directly relate to the four purposes of the new curriculum, foster creativity and develop positive characteristics; as these habits each have an image related to them they would immediately accessible within a school setting. Each habit would need to be introduced to pupils gradually over time as to not overwhelm leaners, total physical response could be used to introduce each as it would support the memorizing and understanding of each habit (theteachertoolkit, n.d). The reasoning behind the use of each habit would then need to be discussed with learners in order to fully understand when to use each. These habits are applicable across the curriculum and many of the terms within the habits of mind also find themselves within the Entrecomp framework, therefore as children get older the threads within the Entrecomp that relate to the habits could be provide extensions to the original habits to gain further understanding. 
To conclude, prior to the exploration of this module the writer was under the impression that she was not a ‘creative’ person, however through the understanding of what it really means to be creative and how creativity can apply itself to many different disciplines it is evident that creativity can take many different forms. This deeper understanding of creativity is something that needs to be addressed with children from very early on as to not stereotype creativity as ‘good at art’. The use of the Entrecomp framework (Bacigalupo,M. et al, 2016) has revealed that creativity is not always ‘doing’ but requires thought and explanation also. With the various different definitions that creativity possesses, it is clear among many authors that the common notion is that to be creative is to look at something with a fresh eye and enterprise is to do so in real-life contexts. It is evident that the world and workplace is evolving and schools need to follow suit in order to prepare learners for the 21st century world; Donaldson’s ‘Successful Futures’ (2015) incorporates many of the ideas presented by the World Economic Form (Soffel, 2016) and it is clear that Wales requires this educational reform in order to best prepare pupils for the Wales of the future. From evaluating the benefits discussed within this paper regarding creativity and enterprise it is unmistakeable that these skills are vital to ensuring that children in Wales have the skills they need in order to thrive beyond education. 




















[image: ]Appendix 1 
Evidence for “I can actively search for new solutions that improve the value-creating process” within the “I can be curious and open” thread. Obtained from Swwcte website as part of mentor observation within PTE in year 2 in a foundation phase class. 











[image: ]Appendix 2 
Evidence for “I can experiment with different techniques to generate alternative solutions to problems, using available resources in an effective way” within the “develop ideas” thread. Image from university lecture while taking part in marshmallow challenge. 









[image: ]Appendix 3 
Evidence for “I can describe and explain different approaches to shaping open-ended problems and different problem-solving strategies” within the ‘define problems’ thread. Obtained from Swwcte website as part of mentor observation within PTE in year 2 in a foundation phase class. 













Appendix 4 
An ARC from my last PTE regarding my experience teaching a lesson about Martin Luther King.
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Appendix 5
Evidence for “Resilience and motivation” thread. Obtained from Swwcte website as part of mentor observation within PTE in year 2 in a foundation phase class.
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engage the children. You are very much
aware of the different needs within the
class and this was evident when you
delivered your story. You could have
thought more carefully about your Welsh
questioning though eg beth ydy Iliw cot
Tedi? / what's the colour of Tedi's coat /
beth ydy lliw cot Tedi? You had planned
three different activities for the session -
supported by yourself and two other
adults. The additional adults understood
their roles and resources were ready at
the start of the session. You brought a
group of ten pupils into the school hall
Vhe activity was planned for the outdoors
‘ut it was too me)to do parachute
games and bean bag games to promote
pupils' knowledge of Welsh colour words.
You praised the pupils in Welsh. This was
a fussy class but you used effective class
management and positive behaviour
strategies to engage the pupils in the task.
You demonstrate appropriate
organisation and management skills
within a range of physical teaching

spaces, effectively using tools, materials,
. ey oy
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Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Digwyddiad critigol (Ffocws)/Critical incident (focus):

‘Teaching Martin Luther King history lesson (end of day session)

Profiad/ Experience

Teimladay/ Twas happy with how the lesson went, pupils all engaged with the different tasks
Feelings and differentiation worked well with all four groups. Melyn and porffor needed
ety g enoaRuANKSLY | more support than usual as this was a completely new topic but after re-

B oo feeings regerding | €XPlaining the task they were able to work as a group well. Mrs Gibbs supported
e experience?” coch really well and was able to answer other groups questions well due to the
worksheet I had given her for the lesson.

Cofia Deall/ Ifelt | managed the class really well and all leaners really engaged and enjoyed
Remember and the tasks. It was difficult to smoothly gain entry to the topic as the children have
Understand no links to the 60°s however as this lesson came after the art lesson where |

élushhicesicaauesdeuscy | played music by artists that Andy Warhol painted 1 felt this introduction went
el sugunsat %G| better. I feel that it was really beneficial to have researched the era more
learing experirce worwent | extensively than what the lesson required as | then had knowledge that went

el beyond what the children needed however they did ask some questions which |
oty et afadaciossi | WS then prepared for.

waenste i is
“What were the elements of the , one of the girls got emotional with the empathy task due to the content

leomig petonee ot re
dnappoining® of the speech and felt very deeply about what his speech said.
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Leadership

e Comments and Evidence
e Targets for improvement and

suggested ways forward

‘ou have begun to plan,
organise and manage activities within a
range of teaching spaces; making use of
the outdoors and the hall. You have also

began to plan for ICT in your lessons.
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® Comments and Evidence
e Targets for improvement and
suggested ways forward

a good level of
independence. You have shown good
communication with the teaching
assistants and you have explained the
activities you have planned well. You are
keen to ask for advice and you have a
willingness to accept feedback
constructively. You have a professional
attitude and you are always willing to help
with any task in the class! You have a
caring attitude towards the pupils and
you demonstrate this appropriately for
the children's age. You have attended
ADDS after school and you are joining me
on the yard for playground duty. Maybe
next week you can join me at lunchtime in

lego club!
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Y~ Personal thought and reflection

The following activity comes from the SEAL staff materials (DfES, 2005).'

There are some teaching strategies that are thouglht to encourage internal
motivation in learners. Some of these are included in the ‘table below. Rate
yourself according to how frequently you use the strategies in the table.

Table 6.2

Strategy Seldom Often

o Show a personal enjoyment, interest and 24 5.6 .7 8 9 10
enjoyment in the content of the lesson

o Place an emphasis on how children learn R ed 5 6 7.8 9 10
rather than their performance

o Encourage autonomy in children a5 6.7 .8 9 10

e Focus on individual improvement and e 456 7 8 9 10

what has been learned rather than
making judgements or comparisons

o Emphasise progress over time rather than 28456 7.8 9 10
grades or marks

e Provide informative feedback that helps 4 5 6 7 8 9 10
the child feel responsible for their success
and helps them improve

. Attriputefailuretothenatureofthetask, R s 6 7 8 9 10
quality of teaching or some changeable
aspect of the child

* Make it clear that mistakes are a valuable s ¢ 7 5 9 10
part of learning

Think of examples in your own or other teachers' practice that demonstrate thesé
attributes. Which do you think are the most difficult to achieve?
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Pedagogy vs. Andragogy

Pedagogical Andragogical
The Leamer The leamer is dependent Upon |+ The leamer is self-directed
the instructor for all learning |« The leamer is responsible for
The teacher/instructor his/her own learning
assumes full responsibilty for |« Self-evaluation is
what is taught and how it is characteristic of this
learned approach
The teacher/instructor
evaluates learning
Role of the “The learner comes o the The learner brings a greater.
Learner's activity with lttle experience | volume and quality of
Experience that could be tapped as a experience
resource for learning Adults are a rich resource for
‘The experience of the one another
instructor is most influential Different experiences assure
diversity in groups of adults
Experience becomes the
Source of self-identify
Readiness 6 Students are told what they. ‘Any change is likely to
Leam have to leam in order to trigger a readiness to learn
advance to the next level of The need to know in order to
mastery perform more effectively in
Some aspect of one’s life is
important
Ability to assess gaps.
between where one s now
and where one wants and
needs to be
Orientafion to Teaming is a process of Learners want to perform 3
Leaming acquiring prescribed subject task, solve a problem, live in
matter 2 more satisfying way
Content units are sequenced |+ Learning must have
according to the logic of the relevance to real-ife tasks
Subject matter Learning is organized around
life/work situations rather
than subject matter units
‘Motivation for Primarily motivated by Internal motivators: self-
Leaming external pressures, esteem, recognition, better

‘competition for grades, and
the consequences of ailure

quality of Ife, self-
confidence, self-actualization
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e Comments and Evidence
® Targets for improvement and

suggested ways forward

Katy, you have been very keen from the
outset to take responsibility for the class
and you show a good level of
independence. You have shown good
communication with the teaching
assistants and you have explained the
activities you have planned well. Y‘u are
l&en to ask for advice and you have a

w! ngness to accept feedback
@nstructively. You have a professional
attitude and you are always willing to help
with any task in the class! You have a
caring attitude towards the pupils and
you demonstrate this appropriately for
the children's age. You have attended
ADDS after school and you are joining me
on the yard for playground duty. Maybe
next week you can join me at lunchtime in

lego club!
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