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Creativity is such a broad area, and is something that has been debated and spoken about for many years, and as a result it can be difficult to define. The National Advisory Committee on Creative and Cultural Education (1999) describe creativity as being an ‘imaginative activity fashioned so as to produce outcomes that are both original and of value’ (1999:30). Therefore, in relation to education, creativity can be relevant across all aspects of learning (Hodder Education, 2014). This view is further supported by Robinson who states that ‘creativity is possible in all areas of human activity and it draws from all areas of human intelligence’ (Robinson, 2001 cited in Wilson, 2009). It can be a challenge to be creative and innovative within education as there are many pressures externally that can limit the opportunity to be creative and innovative, such as national testing, and the expectations of getting children to reach target levels and other expectations (Thorne, 2007). This can really limit the potential children have to be creative and develop creative skills. Many people such as Desailly (2012) and Duffy (2006) are of the view that creativity does not just happen, but that it needs to be encouraged and developed within education. 

A large contributing factor to allowing children to develop their creativity is the environment that they are in. From research into the best conditions for developing creativity, Harrington (1990) suggests that the environment in which pupils learn is crucial and teachers have an important role to play in being able to maintain and structure it. Bharti states that creativity needs to be cultivated and this starts in ‘every child from the classroom’ (Bharti, 2014) reinforcing the crucial role the environment has to play within creativity. Therefore, we need to ensure that children have the right environment in which to maximise and stimulate their creative potential. When talking about the environment, it is not just the physical environment but also the psychological environment that needs to be taken into account. Hodder education states that ‘in order to be creative, children need to feel emotionally safe enough to make new connections, new directions and new insights’ (2014:2). Therefore, linking with the environment for creativity and its importance, the role of the teacher also has a large part to play in helping children to develop their creativity and allow their psychological needs to be met. Teachers can take on the role of facilitator of children’s creativity, ensuring that they feel safe and free to be creative within their environment, whilst also directing them to possible creative methods. Teachers can also have the important role of modelling creative skills to the children as this can be a positive influence for them and help them in the creative process. 

The strategy spoken about in the video is based upon children developing their creativity through problem solving. This type of creative strategy is supported by Elliot who claims that the processes involved in creativity are ‘problem-solving and making something of an idea’ (cited in Craft, 2000:149) and to proceed in this way is to be creative, which underpins the reasoning behind the strategy. 

The challenges will be completed by the children in small groups. This should help to enhance the children’s creativity in finding creative answers to the problems, as Desailly states creativity ‘is often most effective when working with others’ (2012:4/5). This is further supported by Malaguzzi who would also agree with this, calling ‘interpersonal exchange’ being the ‘most favourable situation for creativity’ (1993:76 cited in Edwards et al., 1998). The environment will be a large factor of the experience, and therefore by creating a new and different environment, it can expose the children to the richness of the activity and therefore helping to stimulate creativity (Thorne, 2007).  Within this experience, the teacher will not have the role of a typical teacher, instead they will be a facilitator, as it has been found that teachers have the potential to ‘stifle opportunities for creativity by being overly didactic or prescriptive’ (NFER, 2004:8). Therefore, by the teacher having a different role and not being didactic, they can help to overcome potential barriers to children’s creativity.

Through Donaldson’s report, there is a new emphasis upon allowing our children to become enterprising, creative contributors who are ready to play a full part in life and work. (Donaldson, 2015). This reinforces the importance to practitioners like ourselves, of allowing children to have the opportunities to develop their own creativity within education and for their futures. 
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