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Section 1

The Foundation Phase is a developmental curriculum for children aged three to seven. The framework is statutory education guidance that was introduced by the Welsh Government in 2010. The Foundation Phase framework is inclusive off all which allows children of all abilities to follow, including those with additional needs or children who have no prior  knowledge of the Welsh language. (Welsh Government, 2015).

The Framework outlines seven key areas of learning which educators must follow. These are: Personal and social development; wellbeing and cultural diversity; Language, literacy and communication skills; Mathematical development; Welsh language development; knowledge and understanding of the world; Physical development & creative development. The curriculum allows activities to be carefully planned in order to provide learning opportunities that meet each child’s developmental goals. (Welsh Government, 2015). 

The Foundation Phase is a play-based curriculum which encourages children to be creative, imaginative and to have fun, thus making learning more effective. The framework encourages children to learn through play. This allows them to investigate and explore concepts, share ideas for solving problems, and to explore different materials, giving children opportunities to experiment and predict outcomes. Play is one of the main ways in which children learn, as recognised by Wales - A Play Friendly Country (2014). (Welsh Government, 2014). 

Howard et al (2012) supports this as he believes that when young children are involved in play they show increased signs of emotional well-being than when a child participates in an activity they do not perceive as play. Research has shown that children need to identify play for themselves and it has been demonstrated that the child considers the location of the activity, adult presence and choice available to determine whether or not they perceive an activity as play. When children recognise an activity as play, they engage more which steers children to greater developmental abilities.
This demonstrates the importance of how the Foundation Phase should be implemented and delivered in schools and funded non-maintained nurseries. The Foundation Phase action plan was set out by the Welsh Government to continuously improve the way in which the framework was delivered with the aim of it being delivered with high quality provision and consistency across Wales. This will consequently encourage children to become independent thinkers with a positive disposition towards learning. The aim is that the framework will the meet the needs of all children through developmental, experiential, and active learning. (Welsh Government, 2016). 

The Welsh Foundation Phase framework is designed to guide educators to clarify their pedagogical aims, provide structure to the daily routines, focus on assessment, planning, and progression, and support the important aspects of a child’s development. All this enables the children to gain the skills and knowledge needed to prepare them for further learning and to facilitate transitions to the next stage of their developmental levels.  (Day Nurseries, 2021).

According to Maynard et al (2012) the Foundation Phase framework has been developed with the careful thought and consideration given to many other well established and valued early childhood education and care philosophies and provision around the world. The Foundation Phase has similarities to both Reggio Emilia in Northern Italy and Te Whariki in New Zealand as all programmes emphasise the individual child as the centre of curriculum activities. The curriculum is play-based to encourage confident learners and communicators. 

The Foundation Phase pedagogy for the role of the adult is to set up the environment with appropriate resources that are of children’s interests, to encourage children to practice and to repeat and refine their skills. The adult should be observing and actively identifying the skills of each child. This will enable the adult to learn the child’s interests and abilities. The adult should extend the play by playing alongside the child, suggesting new ideas and using open ended questions to promote the child’s thinking. The adult can add resources to inspire and enhance learning or to make the learning more challenging. (National day Nurseries, 2019). 

The Independent Stocktake planned visits to a number of schools and settings to have conversations with teachers and practitioners from good maintained schools and good funded non-maintained settings selected by Estyn across Wales. The Foundation Phase had been effectively put into practice and was being implemented well. the Stocktake noted that each setting had implemented the framework in slightly different ways which also verified with the age of the children. Furthermore, the practitioners delivering the framework had a clear understanding of how to implement it in an effective way with high standards of practice by planning and adapting their pedagogy to facilitate the needs of the children and their families. They often had a senior member of staff for the Foundation Phase who made decisions and implemented changes to make the framework more effective. (Welsh Government, 2014). 

The findings from the evaluation of the Foundation Phase show that the implementation was effective because children’s outcomes were showing improvements through assessments across the Foundation phase. Settings found that children were making progression in literacy, numeracy and in their wellbeing. In schools, children from years one and two have been impacted the most. The reason given for this was that the pedagogy and practice have been implemented before the changes. Children’s attitudes towards learning have changed from following the Foundation Phase framework. Children are more independent and more engaged as they show deeper involvement and take more ownership of their learning. Boys in particular have responded to the Foundation Phase in a positive way, as they have been observed to have more input in activities and better concentration and engagement in learning. (Welsh Government, 2014). 

Wingrave, 2016 also supports these findings suggesting that boys are more likely to find listening difficult and generally concentrate on an activity that encourages movement or hands on learning. Boys find it difficult to sit to learn. If they were moving while listening or learning it would have a greater impact on their learning.



The Foundation Phase has been successfully implemented in many schools and settings across Wales by staff who had a clear understanding of the framework. However, the Stocktake recognised that the implementation of the Foundation Phase has not been consistent across all of Wales. For the framework to be implemented with success, all leaders across the sector including strategic leaders, consortia primary head teachers, advisory staff and practitioners must have the knowledge and understanding of how the framework should be implemented and understand theory and research which underpins the principles of the foundation phase to know the importance of delivering this play-based curriculum. The Stocktake findings show inconsistencies in the implementation of the Foundation Phase. In some settings the leaders and practitioners had little understanding of the principles of the framework due to the lack of a clear and agreed view on how the Foundation Phase should be implemented. Because of this maintained schools and funded non-maintained setting leaders made up their own rules and guidelines of how to deliver the framework. In some cases, this can still be effective but for practitioners and leaders without the knowledge and understanding of underpinnings it can be problematic. (Welsh Government, 2014).

Practitioners that lack the ability to appreciate how children learn how through play and experiential learning has resulted in many funded non-maintained and maintained schools providing inadequate provision instead of the high-quality Foundation Phase education which led to practitioners not knowing how to structure or deliver the Foundation Phase, resulting in children having free play time with no structure or focused activities. This would have a negative impact on practitioners and could hinder their confidence in the Foundation Phase, leaving practitioners to go back into their old way of provision. Petersen et al (2013).

Practitioners should be provided with training to ensure they understand what is meant by learning through play as they can misunderstand and not place enough emphasis on providing children with an environment that captures awe and wonder. Children should be given the opportunity to have structured experiential learning. A play-based approach that involves both child-initiated and adult supported learning encourages children’s enquiry through interactions that widen their thinking ability to higher levels. (Welsh Government, 2014). 

As citied by Sidik (2020), psychologist and child development theorist Jean Piaget believed that if we want children to progress and learn we need to support them in developing creative and innovative minds capable of discovery. Piaget believed learning was a lifelong process and that being able to play and having positive early childhood experiences leads to being more successful in later life. The study from Harvard on the developing child showed a longer life expectancy, ability to manage stress, being able to express yourself better emotionally, leading to healthier and stronger relationships which educators find difficult to implement because of the restraints and restrictions of the classroom. (Edmentum, 2021).

A recommendation was made from the Stocktake report of what needs to happen to make the implementation more effective. It recommended the consideration of compulsory training for leaders, practitioners, head teachers and advisory staff and give access to services that support their understanding of the play-based Foundation Phase curriculum. Also, to identify settings and schools of excellence to support continued professionals’ development and training of all staff, find ways to share good practices between maintained schools and all non-maintained alike. (Welsh Government, 2014).

According to Petersen et al (2013) play-based learning is important for children because research shows that learning through play is an important part of a child’s development. The most important years are from birth to eight years old, as children play to make sense of the world around them. During these vital years, children develop their social skills, physical development, emotional and wellbeing development, and cognitive skills. Environments where play is promoted and children can engage in experimental project based allows children to forge connections with the functions of objects and be inquisitive about life. The Foundation Phase curriculum was designed for children to have these opportunities for play-based learning and where the curriculum has been implemented effectively it has had a positive impact on children.  


The stocktake report also discusses the issue of not having enough staff that are knowledgeable or experienced enough to implement the Foundation Phase. One of the key elements of the Foundation Phase was the introduction of improved adult to child ratios for three to seven years olds. The findings shown that many teachers, head teachers and practitioners that were interviewed believed that the new ratio needed to be put into place for the Foundation Phase to be implemented effectively. (Welsh Government, 2014).

Effective practice is about ensuring that all children get optimum benefit from their experience following the Foundation phase. If the practitioners do not have the capability to provide experiential learning for the Foundation Phase framework to be successfully implemented children will not gain the full intended benefits. Adults have a crucial role in stimulating and supporting children to reach beyond their current limits. (The national Strategies Early Years, 2009). 

Section 2 

Every child is unique. Young children mature in all aspects of development and at their own pace and in their own individual way. The foundation Phase curriculum principle is that every child is a comment leaner from birth who can reliant, capable, confident and self-assured.(Welsh Government, (2008). Every child has the right to provision which enables them to develop their personalities, talents, and abilities irrespective of ethnicity, culture, religion, language barriers, additional learning needs, disability or gender. (United Nations Convention on the Rights of the Child, 1992). 

Assessment in the early years is a tool used by practitioners to gain information about a child’s development, by gathering information about a child and then to use the information to plan activities that are developmentally appropriate for the child. Assessment is a vital part of early education as it allows the practitioner to know the abilities of the child and supports high- quality practice. By observing and documenting a child’s performance over time allows the practitioner to accumulate and record information, leaving the practitioner with information to plan the appropriate curriculum for each individual child. (Early Years Matters, 2022). 

Bradbury (2014) believes assessment are important as they provide practitioners and parents with crucial information regarding development and growth in all areas, and can be seen to be in the best interests of the child, as it identifies a child’s needs, strengths and preferences. Assessments can identify if a child needs additional support or an early intervention from other agencies. The information gathered from assessments enables practitioners to make instructional decisions, including how teachers plan learning experiences and make valued learning visible. Assessments are useful when evaluating the effectiveness on the curriculum being implemented at the setting or school, providing reliable information of what’s working well and what needs improvements. 

Assessing children helps support individuals on a day to day basis, it enables practitioners to capture and reflect on individuals progress. Formative assessments is something that happens all the time as practitioners we observe and interact with children daily, knowing what they are capable of and how to extended their learning. As practitioners are constantly attentive to each individual child, celebrating their achievements and progressions, passing of information to parents daily of how the child’s day have been. (Pacey, 2022). To emphasise the importance, assessments for children is required in Wales under The National Minimum Standards to ensure all children have their needs and preference identified. (Welsh Government, 2016). 

Summative assessment is a summary of all the formative assessment, to enable practitioners to look at the entire perspective of where the child is in their learning and development, it records the child’s interests and activities, the stage of development and what support is being provided to further the child’s learning. Summative assessments are important in transition, as even if the child unknown after reading the assessment a practitioner should know immediately how the child is developing. (Nursery World, 2021). 





According or Sargent (2018) Effective practice begins with observation, an effective way to assess an individual child is through observation. Practitioners collect information and then analyse what they see and hear to understand how a child is developing, growing and learning. Observing children is affective tool to understand their levels of involvement, friendships, interests, their emotional state, skills and competencies. Which will guide practitioners to plan the next steps of learning, which will help children make progress. Every child is unique and develop at their own pace in their own individual way the first five years of a child’s life is vital and development is rapid. Observations enables practitioners to find out what motivates and engages a child to facilitate their interests and needs as much a possible.

The learning stories assessment approach is a form of observation and documentation of an account of a significant experience in a child’s life, using story telling to describe a child’s learning. The narrative styles allows the story teller to capture and document a child’s unique learning journey, the learning story is a record of what the practitioner have observed the child do, focusing on a child’s strengths and interests. The practitioner will take photographs and write down notes and observations and create a story about what the practitioner have seen. The practitioner will look for child-initiated play that have from their interests and discoveries, as children will be deeply engaged following there own interests. (Educa, 2017). 

According to Reese et al (2019) Learning stories assessments have many advantages. Learning stories have the potential of developing a child sense of identity, by listening, observing and recording a child’s explorations, practitioners is demonstrating that they value the child’s thinking. Belonging are important contributors to a child’s identity, as when children feel a sense of pride in their peers, community and family they become emotionally strong and can be able to deal with difficulties. Cultural norms can be transferred to the child through the use of stories, as they help children learn what it is to be part of a community. The child has the opportunity to reflect on their own work, children can collaborate with peers and adults, or if a group of children contributed to one learning story the children would listens to participants in each others stories and ideas which would support sustained shared thinking. Children can become accountable, which provides them with a senes of control over their learning, which makes children feel they are having a positive impact on the world around them. (Naeyc, 2016). 

There are also advantages for educators from the learning stories assessments, the stories provide  insights into the best way to plan for more meaningful curriculum, the stories capture moments  in the child’s daily routines which show their capabilities, child behaviour, wellbeing and experience in the setting to enable to practitioner to have an understanding of the children’s learning and progression.(My ECE, 2022). To further support the advantages Knauf (2017) believes learning stories assessments support links with the community and parents, as they can be displayed to celebrate the strengths and knowledge of the children who are part of the community. Also encouraging children to learn from each other, children develop their own motivations when you give them reasons to talk about their learning rather than just giving them instructions. 

According to Carr et al (2012) supports this believing that sharing the learning stories with parents opens opportunities to start conversations with and provides a vehicle to help families and children to share and talk about their experience, connecting with parents in meaningful ways to establish trusting relationships. By getting to know families and people in the community it allows partnerships to be build, breaking down barriers of communication. Families and children who come from different countries may feel isolated and uncomfortable being in a new environment, as they might speak different languages. Telling their stories to a responsive and caring adult can be empowering for them, practitioners could invite families and volunteers to translate for them.  

Smidt (2005) supports this as the research indicates that educators and children benefit mostly from formative assessments, as it provides practitioners evidence inform the curriculum as it provides feed back from learning activities. Formative assessments allows children to have an input in the own learning, and to choose what activities that supports the child interests. Whereas, summative assessment is a summary of all the evidence of learning collected and put into one document. The learning story assessment recognises the unpredictability of development and contributions to a child’s dispositions and supports the early childhood play-based curriculum. Learning story assessments demonstrate the gain of the narrative approach over bench mark approach. 

The learning story assessment supports the concept of the unique child, as the learning stories help children to develop a positive sense of their own identity and culture. The practitioner values and respects all children and their families equally, by sharing the the learning stories with the families and celebrating their achievements together, by establishing relationships with parents practitioners can gain knowledge of the child to extend children’s experiences. By observing what children can do, to help identify where they may be in their own development pathway, to identify any need for additional support. (Early Education, 2012). 

However, Potter (2015) suggests there are barriers that effect the implementation of the learning stories assessments one being the amount of time it takes to write up a learning story, with concerns they are created weeks after the observations have taken place, practitioners have a number of key children, each individual child need equal time given. Therefore learning styles may not be a true reflection of the experience as it is difficult to remember information from each child. Each practitioner has had different strengths and weaknesses, although each member of staff should receive training or how to complete the learning stories.

Blaiklock (2013) addresses concerns over the lack of evidence on the credibility of learning stories, suggesting it would be difficult to see clear improvements or changes in a child’s development and learning over time and more likely to miss important areas of learning However, it would be useful for planning. 

The age and stage questionnaires are a developmental screening tool that pinpoints developmental progress in children between the ages of one month to five and a half years old, it relives on knowledge and information from the parents, and provides information about how the child is developing of areas including; physical development; social ability; communication skills and problem solving skills. The assessment tool is easy to use and provides snapshots of developmental delays and milestone of the child, the questionnaire takes 10 to 15 minutes of the parent or adult who is the main career of the child to complete, and the a professional 2 to 3 to score. The assessment highlights a child’s strengths and concerns, and if a child falls into a monitoring zone it allows for practitioners to monitor children who are at risk.                (Ages and Stages Questionnaire, 2022).

According to Jahreie (2021) the age and stage assessments tool has advantages as studies have shown that parents completing the questionnaires are effective approach to assessments as they know their child better than anyone, enabling them to pinpoint the child’s progression and it is accurate. The information is from the unique perspective on how a child behaves and play in the natural setting of their own home, which is where a child will be able to feel comfortable and natural rather than an unfamiliar setting. This assessment tool is also an opportunity for parents and caregivers to know or learn about their child’s development, and what to expect in the next developmental milestones and although for parents the process is daunting about the purpose of the screening, parents finish screening excited which had an overall positive impact on both parents and children. 

Singh et al (2017) supports the advantages of the age and stage assessments suggesting the screening tools is also very cost effective, and the questionnaire is also available in seven different languages which supports the concept of the unique child. 

However, a disadvantage of the age and stage assessment screening is if a parent misses questions, or skips a section with the reason being it is inappropriate to the culture, family values, if the parent is unsure on what to write, or just due to child’s behaviour it is important the child do not penalised for it. If a parent have been given the wrong questionnaire for his or her age, the score will not reflect an accurate reading of the child’s development or social-emotional abilities. (First things firsts).

Comparing both learning stories assessments and the age and stage assessments, both assessment tools are an effective way to assess a child’s development. The learning stories assessment supports the unique child in an more inclusive approach, as a child with additional needs or disability can document their learning experiences in a positive way and parents can celebrate their learning more then once. The age and stage assessment tool is effective to identify that a child has a disability or additional needs, but after that if the child has already been diagnosed ideally assessment is redundant. If a child has a long-term permanent disability the learning stories would positive for the parents and the child, as the stories could celebrate and focus on what the child can do, rather than achievements that would never be possible which could demotivated a child. (RARE, 2018). 

Section 3 

How important is the role of the adult in supporting outdoor play? 

As an early years practitioner I have realised over the years how important my role is, I see children in the setting role modelling my behaviour, or something I’ve demonstrated for them the day before. This demonstrates how crucial the role of the adult is as adults play a massive role in enhancing the quality of children’s outdoor play experiences. 

As part of the Foundation Phase (2008) the current curriculum in Wales, the framework recognises the outdoors is the ideal environment for experiential learning because it offers unique opportunities for children. As the outdoors promotes children to have a healthy and active lifestyle, the outdoors supports a child’s holistic development and children can learn and explore about the natural world they live in. 

The outdoors has endless opportunities for children’s learning, the natural environment alone provides the adult with the most effective resource, the role of the adult has a great impact on what happens in outdoor provision. Adult presence is essential for outdoor learning to be truly effective the outdoors should be approached with have the same priority and professionalism as the indoor provision, including planning and resources. If adults provide quality learning opportunities children will become confident, independent and learn a great amount with an adult who is attentive and engaged who are enthusiastic about the outdoors, any less would be unacceptable. 



It is important to discuss the Foundation Phase learning handbook (2009) which informs practitioners that outdoor learning in not just about taking the indoor activities outside, it is about providing those unique  opportunities to be creative, experiment and explore. The adult is enabling children to develop new skills and awareness of what the new skills involve, so children can break down tasks into simple step by step instructions themselves to find out what the most effective way to achieve the task in hand. Adults should give children responsibility of their own learning, by being specific about safety rules in the outdoor environment, by giving children responsibility children take on ownership of their learning which makes it meaningful. (Welsh Government, 2009). 

The role of the adult is to support the play rather than control it, when children lose the freedom to explore openly the experience loses meaning and value. The adult is to be present and engaged to provide opportunities to stretch and extent the learning opportunities for meaningful learning experiences to take place outdoors. (First Discovers, 2021).
As cited by Nurfaidah (2018)  Vygotsky’s model of social learning suggests that the quality, timing and frequency of the interactions between the facilitating adult and the child are central of the development the higher mental functions. Through interactions with others,  children develop more complex cognitive abilities, the progression of a child’s journey towards the functional competence on certain tasks. 

Outdoor play supports children in learning and exploring about the world they live in, the natural environment encourages exploration and curiosity so children can learn to respect nature and the creatures that live in it. Children enjoying the outdoors should be celebrated and encourage by adults role modelling how to respect nature, by modelling how to handle insects, how and why we return them back to their natural habitat after observing them. Adults should include children in the work of caring for the garden for example: watering and feeding the plants and flowers, the adult can extent the learning by asking the children why we water the flowers? The adult could talk about evaporation, or suggesting they check the weather forecast together if it is due to rain the adult could suggest collecting water to use the water the garden. This would also support mathematical concepts as children could measure how much water they have collected, the learning outdoors is endless but it is the role of the adult to facilitate the play. Encouraging children to collect natural resources from the outdoors to bring them into the setting to show other children and discuss them together, the adult should listening attentively to the children discussing what they have seen in the garden let them describe what they have experienced outdoors. (Twinkl, 2021).





The role of the adult is all about knowing each child so the adult can structure provision based on the child’s interests, ability and needs of the child. The outdoor environment should be planned for with the same importance as the indoor environment, children knowledge should be  challenged through learning opportunities. A well planned and resourced environment that can support child-led provides positive learning opportunities, According to the Foundation Phase Evaluation (2009) overall adult-led focused activities are observed more frequently then child-led continuous provision, despite the guidance. Also practitioners are not taking full advantage of the outdoor environment, with all the learning opportunities, why? As the Foundation Phase curriculum want learning indoors and out. 
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