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ESPC7001 – Investigating Contemporary Issues in Secondary Education

As society progressed, the roles and needs of individuals began to shift. This shift meant that the current curriculum was no longer suitable for preparing the students for the modern world. After being asked to review the curriculum and assessment arrangements in Wales from foundation phase to key stage 4 in March 2014, Graham Donaldson proposed a new initiative in his review called ‘Successful Futures’ (Donaldson, 2015). The introduction of Successful Futures in February 2015 was a catalyst for change in the national curriculum for Wales and was expected to be fully in place in schools by September 2022. Successful Futures was shaped by both national and international thinking and provided a new curriculum that was adapted to suit the needs of the twenty-first century society in the United Kingdom. In this essay, I will first explore the Donaldson curriculum, before moving on to strategic planning and the preparations School X has made to be equipped for Successful Futures. I will look at School X’s ‘School Improvement Plan’ (SIP) and the English ‘Departmental Improvement Plan’ (DIP) and critically evaluate the targets the school and the department have set and the actions they wish to employ to achieve them targets. I will then review their progression and the outcomes they have achieved. I will finally use the data collected from reviewing School X’s SIP along with the English DIP to provide two recommendations that will help the school in their mission of achieving their targets. As the SIP and the DIP look at many areas, I will only provide an overview of the SIP before solely focusing on the ‘Teaching for Learning’ priority within the DIP. 
The proposed new curriculum by Graham Donaldson called Successful Futures aimed to deal with the criticisms that were pointed towards the current curriculum. It also aimed to improve on results such as the 2009 and 2012 PISA tests, where in the 2012 reading and science assessments, results showed that almost ‘one in five Welsh students did not achieve Level 2’, which was considered the ‘baseline of proficiency at which students begin to demonstrate competencies to actively participate in life’ (OECD, 2014). Donaldson identified four purposes that would be practiced and developed in the new curriculum. These four purposes were that children and young adults would become: ‘ambitious, capable learners who are ready to learn throughout their lives’, ‘enterprising, creative contributors who are ready to play a full part in life and work’, ‘ethical, informed citizens who are ready to be citizens of Wales and the world’ and ‘healthy, confident individuals who are ready to lead fulfilling lives as valued members of society’ (Donaldson, 2015). According to Donaldson, the rationale behind implementing the four purposes he identified was to equip children and young adults with the tools needed to play an active part in the twenty-first century society. To implement and develop the four purposes into the new curriculum, a structure was devised which provided six ‘Areas of Learning and Experience’ (AoLE) that would practice all four purposes. These six AoLE’s were: ‘expressive arts’, ‘health and well-being’, ‘humanities’, ‘languages, literacy and communication’, ‘mathematics and numeracy’ and ‘science and technology’ (Donaldson, 2015). With the focus being on the progression and development of children and young adults, there was also an expectation to include literacy, numeracy and digital competency in all of the lessons. Priority was already given to literacy and numeracy in the Welsh curriculum through the National Literacy and Numeracy Framework (LNF). However, the recommendations from the ICT Steering Group’s report to the Welsh Government and the findings from the Review suggested that due to the rise of technology within the modern world, the skill of being digitally competent was now as fundamental as having literacy and numeracy skills (Donaldson, 2015). There was also an expectation to teach Curriculum Cymreig in all of the lessons as it would allow the opportunity for pupils to strengthen their cultural identity as Welsh citizens. 
The introduction of Successful Futures, however, has had a mixed reception, with some looking at the benefits it will have on children and young adults and others concerned about the progression of its eventual delivery in schools. One of the strengths of Successful Futures is that the four purposes link in with the OECD’s (2014) report, which identified four areas of priority in schools for the Welsh Government to address. These four areas were: ensuring that schools met the learning needs of all their students, building professional capital and collective responsibility throughout the system, developing a coherent assessment and evaluation framework to promote improvement and defining a long-term education strategy that builds on a select number of core priorities, is adequately designed and resourced and has appropriate governance and support structures (Donaldson, 2015). For example, all four purposes could link in with ‘ensuring that schools met the learning needs of all their students’, as children and young adults through the four purposes are being prepared for modern-day life in the twenty-first century. Thus, not only is Successful Futures able to provide a change to the curriculum that is more up to date, it also addresses areas of priority that were raised as a concern by the OECD. Another strength of Successful Futures is that as the four purposes and cross-curricular responsibilities are spread across all the AoLE’s, the divide between departments would be removed, as all the teachers would need to work creatively and collaboratively to teach information that would be used across all the subject boundaries (Donaldson, 2015). Thus, this would provide a fresh breath of enthusiasm and motivation within the classroom as the teachers would be able to develop their own scheme of work as long as it fitted into the framework of the new curriculum. A call for concern, however, came from Gareth Evans, who stated that there was an underlying concern about the progress and timescale of the delivery of the new curriculum. He argued that whilst pioneer schools wanted a guiding framework to support them with their work, non-pioneer schools wanted better communication to update them with the directions they needed to travel (BBC, 2017). By looking at Evans’s concern, another underlying issue can them be stemmed from it. If the pioneer schools and the non-pioneer schools do not have a guided framework as well as frequent updates, there may come to a point in time where some schools may be teaching the new curriculum with a complete understanding of the framework, whilst other schools may be teaching the new curriculum with a weaker understanding of the framework. Thus, the way Successful Futures is taught may differ, meaning that children and young adults will not all be as equally prepared to develop the skills needed to participate in the modern world. 
It is important to note that the Donaldson curriculum is still in its early stages of implementation, and thus, there will still be concerns on how it will eventually be executed. What Successful Futures does provide, however, is a new curriculum that is adapted to suit the needs of children and young adults and prepare them for the modern world. Whilst it is expected to be fully implemented in all schools in the United Kingdom by September 2022, some schools have begun to prepare early by including the values of the Donaldson curriculum in their own strategic improvement plans. 
‘Strategic planning’ is a concept not only used in schools, but in all organisations across the world. At its simplest, strategic planning can be defined as identifying the long-term goals of an organisation, then moving that organisation and its members towards the goals set (Bell, 2002, p. 408). West-Burnham argued that strategic planning was critical in schools as it could be described as mapping a route between the present situation of the school and the desired future the school would like to move towards (Middlewood, 1998). A strategic plan itself consists of a ‘statement of proposals’ and a set of ‘annexes’. The statement of proposals includes the school’s improvement programme, targets set and the actions that will be taken to achieve them targets. The set of ‘annexes’ has to cover data on pupils’ performance, any students with learning difficulties/disabilities, information about the context in which the education is provided and an outline of the local educational authorities’ structure (LEA) (Arnold, 2000). 
Similarly, to the Donaldson curriculum, there has also been a mixed reception in regard to the use of strategic plans in schools. On the positive side, Hall et al. argued that strategic plans were flexible enough to respond to any trends that emerged from competitor schools, yet firm in the sense that they could be followed as it provided a framework on what was expected from the school and how they could get there (Middlewood, 1998). This solidity argued by Hall et al. links with Cowham’s case study of strategic plans that were implemented in colleges. Cowham found that in a period of turbulence, strategic plans offered coherence and a framework that could be practically adhered to and applied in an ‘unstable and threating external environment’ (Middlewood, 1998). Thus, the use of strategic plans is beneficial as it can offer support in areas where instability is prevalent. However, the criticisms came in regard to the implementation of the strategic plans. Edith Jayne found that in most cases, only the senior staff had knowledge of the contents in the school’s improvement plan (Jayne, 1998). This raises questions as to why the teachers do not know the content of the school’s improvement plans considering they are expected to achieve the targets set. This raises further concern as to whether the students are being prepared to achieve the outcomes indicated on the school’s improvement plans. Cowham summed up these concerns and proposed that the school’s authoritative figures needed to bridge the gap between the intentions stated in the school’s improvement plans and the way the staff implemented these intentions to develop the students’ learning within the institution (Lumby, 1998). Along with communicating the improvement plans to all members of staff, the detail within a school’s SIP and their DIP is also crucial in ensuring the school’s success, as they contain the targets the teachers will need to aim towards. The analysis of School X’s SIP and the English DIP is where this essay will turn to next.
School X is a high-achieving Christian faith school that holds students from ages 11-18. Whilst School X is not a pioneer school chosen to lead the new curriculum into Wales, their aim has a direct connection to the Donaldson curriculum. This can be seen from School X’s website, where just as Successful Futures intend to do, School X aim to provide a balanced and broad curriculum, where the pupils develop their skills to prepare themselves for the future. School X’s SIP is a three-year plan which covers the years 2017 to 2020, summarised by the acronym ‘TEAM’, which stands for: ‘Teaching for Learning’, ‘Ethos and Environment’, ‘Achievement and Standards’, and ‘Maximum opportunities for staff’ (Appendix 1). The structure of the SIP along with some of the actions it wanted to implement is similar to the framework provided by the Welsh Government of what a ‘School Development Plan’ (SDP) should include (Welsh Government, 2014). For example, the Welsh Government highlight in their framework that the SDP should include targets, outcomes and strategies to aid in the school’s progression. This could be seen within School X’s SIP as their targets, outcomes and strategies are clearly visible and structured underneath the subheadings ‘Goals’, ‘Monitoring/Progress’ and ‘Actions’ (Appendix 2). The Welsh Government also brings reference to how the personal development of staff should also be included within the SDP. School X made frequent reference to this ‘personal development’ within their SIP by making ‘Maximum opportunities for staff’ as one of the four areas the school prioritised in order to ensure success and progression. Finally, the Welsh Government state that the SDP should include information about the use of school resources, which School X also included in their SIP within the ‘Achievement and Standards’ section, which is another one of the four areas the school highlighted as a priority. 
What is interesting about School X’s SIP is that it mentions on the introductory page that the plan itself was to be modified periodically and reviewed to measure how impactful the actions stated were (Appendix 1). It then goes on to say that the SIP is designed to link with the ‘whole-school self-evaluation process’ (Appendix 1). This process, as mentioned by Estyn (2018a) in their inspection of the school, involved the continuous process of the curriculum leaders reviewing the performance of the previous year, identifying trends of the data taken from the examination board, highlighting what weaknesses needed to be addressed and linking all of this to what actions they could implement to address it. This process provides the data necessary for progression, which is then implemented in the three-year DIP. What this indicates is that the improvement plan itself is not a complete guideline to what is expected of the school, but rather a flexible guideline that adapts to both the school’s and the pupils’ needs in order to provide the best education they can. This flexibility can draw links to Hall et al.’s argument in support of strategic plans mentioned above, as just like his argument, School X’s SIP allowed for the school to alter their aims in order to adapt to any changes or trends that emerged in the education system. This flexibility of School X’s SIP has allowed the school to implement some of the principles associated with Successful Futures within the acronym ‘TEAM’. For example, within the priority of ‘Teaching for Learning’, the school stated that one of the actions they should focus on is that all departments were ‘to review their curriculum offer in line with Government changes’ (Appendix 3). This indicates that the school is prepared for the eventual arrival of the Donaldson curriculum and are prepared to make any adjustments when necessary. Another set of actions within the ‘Teaching for Learning’ priority that links to the Donaldson curriculum is for the school to provide opportunities for all the departments to focus on delivering the Literacy, Numeracy and Digital Competency Framework (Appendix 3). The school then states in connection with this that their goal is to ‘provide students with the necessary skills to be successful in school and beyond’ (Appendix 2).  Again, direct links can be drawn to Successful Futures as that too highlights the importance of cross-curricular responsibilities within subjects as well as developing the pupils’ skills in order to prepare them for life outside of the school. 
The ‘Ethos and Environment’ section within the SIP also has elements of Successful Futures, which is especially shown through their self-evaluation statement on why they are implementing the actions they have chosen, where it states, ‘as we prepare to support students to access 21st century learning, we must appreciate the limitations of the existing school site’ (Appendix 4). The reference to twenty-first century learning is directly comparable to the Donaldson curriculum, as it was created to prepare pupils for the modern society. There is also an emphasis on leadership development programmes within School X’s SIP, as well as the well-being of their pupils. Estyn (2018b), in their report of School X, noted that the standards for well-being was very high amongst pupils and there was enthusiastic participation in activities that developed qualities such as sympathy and tolerance. Estyn stated that during the pupils’ time at School X, they made strong developments as ethical, informed citizens, which was one of the four purposes Donaldson wanted to develop in all of the AoLE’s in his curriculum. This sense of developing a student for the modern world as well as supporting the staff to prepare for any changes within the curriculum can also be seen within the last two priorities of the School X’s SIP. 
Within the priority of ‘Achievements and Standards’, the school mentioned that one of the keys for success is for the school to provide ‘a dynamic curriculum meeting the needs of 21st century students’ (Appendix 5). This shows that the school values an up-to-date curriculum that prepares the students for the modern society, just as the Donaldson curriculum does. The last area of priority within School X’s SIP, ‘Maximum opportunities for staff’, elaborates on this preparation for the twenty-first century curriculum. It highlights how the staff within the school will receive training as well support in order for them to practice the standard of teaching desired by the school and implement not only a dynamic curriculum but one which develops the skills of the pupils to prepare them for the modern society (Appendix 6). Overall, when looking at School X’s SIP, it could be seen that many of the underlying principles directly link with the Donaldson curriculum, which suggests that even though School X is not a pioneer school to lead the new curriculum, it is more than prepared to implement Successful Futures when the time comes. This essay will now look at whether the English DIP shares similar goals and wishes to employ similar actions as the SIP.
Whilst School X’s English DIP focuses on two of the same priorities along with the same goals that are found in the SIP, it differs in the actions it wants to take to achieve them goals. The two priorities that are focused on in the DIP are ‘Teaching for Learning’ and ‘Achievements and Standards’; this essay will solely focus on the ‘Teaching for Learning’ priority within the DIP. What was first noticeable within the DIP is that it also highlights the cross-curricular responsibilities of embedding the Numeracy and Digital Competency framework within lessons. However, whilst the DIP supports the full implementation of the Digital Competency Framework, it only encourages the implementation of the Numeracy Framework ‘when appropriate’ (Appendix 7), which differs to the SIP’s encouragement of providing opportunities to embed the cross-curricular frameworks. This suggests that the English department would only include the Numeracy Framework if there was a visible learning opportunity to gain from which directly linked to the work the pupils were learning, otherwise they would avoid implementing it as it would come across as out-of-place. The implementation of the Digital Competency Framework was prioritised as lessons were now taught through the use of PowerPoints and interactive websites. Aside from this, the school also encouraged the use of mobile phones, which meant that the more knowledge the pupils had in regard to the Digital Competency Framework, the more they would be able to participate in lessons. Even the homework, which was mentioned in both the SIP and the DIP, was found online, where the pupils would have to go on the school website to gain access to it. However, the pupils would have to complete the homework in their books, where they would receive hand-written feedback. This enabled the teachers to provide feedback on grids that were personally made to guide the pupils by telling them what they did well, what they could improve on and the tasks they needed to complete in order to remove the mistakes that may have appeared in their work. This method of providing feedback draws comparisons to Nicki Charles’ study, who applied ‘focused marking’, which informed the pupils the success that was found in their work, provided suggestions for improvement and then gave time for the improvements to be made, to a primary-school class of 8-year-olds. Whilst Charles only used focused marking for a selection of the learners’ work, she found that the young people who received this direct communication from their teacher within their feedback became more aware of their learning (2004, cited in Watkins, Carnell and Lodge, 2007, p. 154). As the use of feedback was an action that was prioritised within the DIP only, the English department applied ‘focused marking’ to the whole class rather than to a handful of pupils. However, this did not impact the use of ‘focused marking’ as School X found similar results to Charles as the pupils became more engaged with their learning. The pupils were enthusiastic about the feedback grids that were provided to them as they found comments that were easy to understand and apply within their work. They were also engaged with completing the tasks that were selected to improve their students’ work - a strategy School X called ‘DIRT’ time. 
However, unlike the Donaldson curriculum, which also encouraged the implementation of Curriculum Cymreig within lessons, School X did not mention the use of Curriculum Cymreig within the SIP or the English DIP. What is particularly intriguing about this is that through my PTE experience, I found that the school valued the use of Curriculum Cymreig. Many of the staff members spoke Welsh to each other as well as to the pupils, and the emails that were sent to staff along with any PowerPoints that were used in classrooms also contained Welsh. Estyn (2018b) also found that events such as the whole-school Eisteddfod were celebrated and visits to the National Museum of Welsh Life were organised for the pupils. There were also initiatives such as ‘Tocyn Iaith’ that encouraged the pupils to speak Welsh in and out of classrooms in order for them to achieve tokens that would give them merits. The exclusion of Curriculum Cymreig as a cross-curricular responsibility within lessons in the SIP and the DIP perhaps suggests that School X does not see it as an action that needs to be prioritised as they are already sufficed with the implementation of Curriculum Cymreig they have. However, in my PTE experience, I also found that many teachers found it difficult to include any Welsh in their lessons as they were not fluent in the language themselves. Thus, whilst basic phrases were understood, some teachers were not able to build on any Welsh the pupils used. 
Another set of actions that were encouraged to be implemented in the classroom in School X’s SIP and English DIP was the use of intervention strategies (Appendix 7), along with activities that stretch and challenged all the pupils (Appendix 7). School X encourages all the pupils to fulfil their potentials and emphasises the use of differentiation within the classroom. This differentiation would allow for students to progress further in regard to their education, whether they were deemed as the ‘More Able and Talented’ (MAT) students, or whether they were students who were struggling to achieve a C grade in their subjects. To do this, School X organised intervention strategies such as feedback grids that were mentioned above, which especially helped those students struggling to achieve a C grade understand where they were going wrong and how they could improve. The notion of ‘stretch and challenge’ has also been implemented in the classrooms through various ways. For example, there may be tasks in lessons designed for pupils with a wide range of skills. Whilst those who were deemed as MAT students engaged with the harder tasks, those who were less able engaged in the easier tasks that offered more support. In my PTE experience, I also found that there was an expectation on myself to prepare for a wide range of pupils in regard to their capability. My resources along with my PowerPoint had to have the considerations of the MAT students along with the less able students in mind. Thus, I had to prepare different tasks for the students to choose from depending on their capability, along with teaching the lesson in a way that was accessible to all students. The benefits of this sort of differentiation meant that the pupils had work to engage with that was suitable for their current level of understanding. However, a downside to this approach is that these differentiation tactics within classrooms essentially divide the gap between the less able students and the MAT students even further.
There was also an emphasis on developing skills within School X’s SIP and the English DIP in the ‘Teaching for Learning’ section; however, there was a difference in regard to the detail it was presented in. Whilst the SIP provided little detail when emphasising the use of skills, by suggesting that classrooms should produce skill-based homework as well as developing the pupils’ skills (Appendix 3), the DIP elaborated in detail on what skills they wanted to develop. The DIP emphasised developing the pupils’ questioning skills, understanding skills, which included reading, writing, speaking and listening, as well as their independent learning and thinking skills (Appendix 7). These skills would be developed either through skills-based homework activities or within the classroom itself. The focus on skills was important within the DIP as it would lead them closer towards their aim of preparing the students for the twenty-first century society, drawing clear comparisons to the Donaldson curriculum which also emphasised developing the skills of children and young adults to prepare them for life outside the education system. In regard to the questioning skills of students, strategies such as ‘Pose, Pause, Pounce, Bounce’ were used to encourage the students to elaborate on their answers. This strategy also allowed the students to practice other skills such as independent thinking as well as their speaking and listening skills as they would have to either think of their own answer or build on an answer their classmate had provided. Not only did this strategy help in encouraging students to explain their answers and have a reasoning behind it, but according to Roger Cunningham (1977, cited in Kerry, 1982, p. 34), the use of questioning would allow pupils to express humanistic attitudes such as freedom of choice, respect for ideas, self-expression and honesty. Thus, it could be argued that the use of questioning had a dual purpose; one where it would improve the achievements and standards of the school by developing a student’s ideas and their expression which would help them in assessments, and one where it would strengthen the ethos and environment of the school, as the pupils would be developing skills and attitudes that were required for the pupils to succeed both in and outside the school environment. However, whilst the skills mentioned within the DIP also have an impact on two of the four areas of priority labelled in the SIP, questions could be raised as to why the SIP did not elaborate on the skills they wanted to develop. Considering the school would want to develop these skills and attitudes in all of the pupils, it would seem logical to emphasise the development of individual skills as a priority within the SIP rather than only in the DIP. 
The success of the actions undertaken by School X can be seen within their SIP and the English DIP, where they included the progress they were making at the time. In regard to the SIP, there seemed to be great progress within the ‘Teaching for Learning’ and ‘Achievement and Standards’ sections, where the school noted that the standards of all key stages were consistently placed in the top 25% of similar schools against nearly all indicators (Appendix 8). This was due to the performance of the pupils, as nearly all met or exceeded their expectations over a period of time (Appendix 8), and the teaching standards within the classroom, where 95% of lessons observed were classed as ‘good’ and 35% of those lessons were classed as excellent (Appendix 8). This emphasises how good the teaching standards in School X were as the school followed the same curriculum as other schools but were achieving much better scores than most. There was also good progress in the other areas looked at within the SIP. In regard to the ‘Ethos and Environment’ section, there has been the introduction of the ‘‘bring your own/leasing opportunities’ for mobile devices’ (Appendix 9 + 10), which would help with delivering the Digital Competency Framework. Within the ‘Maximum opportunities for staff’ section of the SIP, it was noted that progress has also been made in ensuring that there was a training day in place for the staff to help them within the classroom (Appendix 11). The progress of School X has also been noted by Estyn (2018b), who, in their report of the School X, rated the school excellent in all five of the areas they were monitoring, which included the four sections prioritised in School X’s SIP. 
When looking at School X’s English DIP, the progress found was also positive. In regard to the ‘Teaching for Learning’ section, the standards within the classroom at all key stages consistently placed English in the top 25% of similar schools against all indicators at both key stage 3 and 4 (Appendix 12). The English department also found that the performance of nearly all students met or exceed expectations over a period of time (Appendix 12). The standard of work in the lessons was also deemed as ‘high’ (Appendix 12), where a range of skills were taught along with the Numeracy and Digital Competency Framework. Interestingly, however, there was a difference noted in regard to the ratings the lesson observations achieved in the English department and in the school as a whole. Whilst the school as a whole achieved the rating of ‘good’ or better in 95% of lessons, as mentioned above, the English department received the rating of ‘good’ in 100% of the lessons that were observed (Appendix 12). This highlights the high standard of teaching within the English department, which would be one of the many reasons why the pupils were meeting or going beyond their expectations.  
Overall, when looking at School X’s SIP and the English DIP, two recommendations can be made to help the school progress further. The first recommendation is to ensure clarity and detail when talking about the skills expected to be taught in the school. As mentioned above, there was a difference in regard to the skills mentioned in both the SIP and the DIP. Whilst the SIP only mentioned introducing skill-based homework and developing pupils’ skills, the DIP elaborated on the types of skills they wanted to develop. This difference between the SIP and DIP brings a cause for concern as there may be differentiation between what the English department teach in regard to skills and what the other departments teach, due to the school not highlighting the general guideline in their SIP of the exact skills they wanted the pupils to be taught. This may then lead to further problems, for example, one department may not focus on a particular skill as they may expect another department to teach that skill. However, if the other department also thinks the same way, then the pupils miss out on being taught a valuable skill that they would have been able to use both in and out of school. 
[bookmark: _GoBack]The second recommendation is that there should check-ups put in place to ensure that the cross-curricular responsibilities of having to teach Literacy, Numeracy, Digital Competency and Curriculum Cymreig are happening in all of the lessons equally. Whilst most of these cross-curricular responsibilities are highlighted in both the SIP and DIP, there seems to be a gap between what is said to be happening in lessons and what is actually happening in lessons. For example, whilst the use of the Digital Competency Framework in lessons is prioritised, Estyn (2018b) found that the pupils do not develop their higher-order ICT skills progressively in subjects apart from ICT itself. Similarly, whilst there is an expectation to teach Numeracy in the English department, there seems to be difficulty in ensuring that Numeracy is taught without it seeming out of place. Thus, there should be provisions put in place such as examples or tasks to make sure that the staff are able to apply the Numeracy and Digital Competency Framework within all lessons. In regard to Curriculum Cymreig, I found in my PTE experience that there was confusion based on the responsibility to include it within lessons. Whilst the pupils were using Welsh within the lessons on their own accord, there was not an incentive for the staff to use it. This could be due to the fact that the use of Curriculum Cymreig was not mentioned in either the SIP or the DIP as an action that needs to be prioritised in lessons. 
The two recommendations largely come down to the quality of communication between the school and individual staff, as well as the opportunities provided for staff training. These recommendations can be implemented by simply applying some changes to the SIP and the DIP. These changes need to ensure that each point in the SIP and DIP is elaborated in detail to ensure that both the school and the departments know what exactly they are expected to teach. There also needs to be clarity in how the school wants the cross-curricular responsibilities embedded in all of the lessons, and how they can help the department in order to ensure that each member of staff is able to apply these cross-curricular responsibilities in their lessons without it seeming out of place.
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