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	Module Learning Outcomes 
(from module syllabus)

	Understanding role of constable 
· Evaluate the strategic drivers for professionalising policing and relevant policing and relevant national policing strategies

Maintaining Professional Standards 
· Critically explore the concept of integrity in a professional policing context
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Evidenced Based Policing
· Critically analyse evidence-based policing and ‘what works’ in policing
Communication Skills 
· Critically review methods for communicating and disseminating information in a policing context
Criminology & Crime Prevention 
· Critically evaluate crime prevention theories and strategies
Public Protection 
· Critically assess the impact of abuse upon victims
· Evolve professional strategies to deal with the impact of personal attitudes and values upon the investigation process
· Critically review the links between Serious and Organised Crime Groups and public protection issues
· Critically assess police strategies for dealing with public protection incidents
Digital Policing 
· Demonstrate a critical understanding of how to investigate complex internet-related crime and the impact of such crimes
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Counter Terrorism 
· Understand and explain the national counter terrorism structure
· Review and understand the insider threat in relation to counter terrorism

Response Policing 
· Critically evaluate public perceptions of response policing
· Critically evaluate response policing in the context of dealing with critical and major incidents
Policing Communities 
· Understand and employ relevant strategies and initiatives to deliver effective community policing
Policing the Roads 
· Understand and demonstrate knowledge of legislation and regulations relating to vehicles/drivers
· Understand and review professional practice in relation to roads policing pursuits











	
TASK DESCRIPTION



Students are required to complete a 5000-word essay under the following titles:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalization of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 

During this question I will be discussing my understanding of the role of a constable and maintaining professional standards whilst doing this. I will be critically evaluating the professionalization of the police service, considering how I will maintain professional standards and the appropriate approaches in achieving this. 

The college of Policing outlines the role of a police officer as the following:
Constables play a critical front-line role in the prevention and detection of crime and the criminal justice system. Constables work in partnership on a day-to-day basis with local communities, stakeholders and colleagues in order to promote law and order, reduce the fear of crime, provide reassurance and build confidence to improve the quality of life for citizens.
This role carries legal powers to enable the maintenance of law and order and bears responsibility for making autonomous decisions in accordance with the National Decision Model and Code of Ethics, exercising professional discretion, as appropriate to the role, in line with legal frameworks and policy guidelines.
Constables are required to meet and maintain the highest professional standards required of their role, by conducting all actions in a legal, balanced, proportionate and justifiable manner to uphold the law and achieve the best outcomes in a wide range of situations/incidents. (College of Policing, 2021)
As police officers we are given many tool which aid us in maintaining high professional standards. One of these is the Body Worn Video (BWV) This tool is an excellent way of protecting both ourselves and the public whilst gathering vital information that may be missed in the moment as well as allowing officers to review the situation visually at a later date. 
When attending calls of a serious nature, for example, domestic incidents, or incidents which may require the use of Taser  I always make sure that my BWV is switched on in advance in order to capture any significant statements or for example when using a Taser, in order to help me justify my actions. 
I believe the BWV is an excellent tool in order to help maintain professional standards. This is vitally important in the policing role and ties in with the Police Conduct Regulations 1999, Honesty and integrity. It is of paramount importance that the public has faith in the honesty and integrity of police officers. Officers should therefore be open and truthful in their dealings; avoid being improperly beholden to any person or institution; and discharge their duties with integrity. (legislation.gov.uk, 2021)
Having your actions captured on BWV means that you are constantly considering your actions as these could later be scrutinised by departments such as the professional standard departments. This ensures that the public are given the highest standard of response by officers. The principle of policing by consent relies on the trust and confidence that the public has in the police service and the wider law enforcement community. Professional standards departments (PSDs) can play an important role in the maintenance of that trust and confidence. Trust and confidence can be undermined by a failure to vet and manage misconduct and complaints or investigate counter-corruption activities effectively. It is, therefore, essential that such issues are dealt with openly and robustly in accordance with the Code of Ethics. (College of Policing , 2021)
I will now be discussing the professionalization of the police service. The Oxford learner’s dictionary defines Professionalization as: the process of making an activity more professional, for example by paying people who take part in it (Oxfordlearnerdictionaries.com, 2021). 

I believe that the police service has become professionalized via academic education. You are now required to gain a professional qualification, be it via the Degree Holder Entry Programme (DHEP).  This is a two-year programme combining on-the-job practical learning and operational competence with academic learning. Upon completion, successful candidates will also achieve a Diploma in Professional Policing Practice. (south-wales.police.uk, 2021) or via the Police Constable Degree Apprenticeship. The Police Constable Degree Apprenticeship (PCDA) is a three-year practice-based higher-education programme, leading to a BSc Hons Degree in Professional Policing Practice. (south-wales.police.uk, 2021)

This has meant that there is now a higher standard for applicants attempting to join SWP. It also in my opinion eliminates people who may not have the drive and genuine want for the job at hand. This almost works as a barrier for those who will not maintain the high professional standards expected of the police which is a positive way of ensuring that the police force continues to professionalize. 


Maintaining high standards when it comes to being ethical and inclusive also plays a very big part in upholding the professionalization of the police.  We must always ensure that our actions, behaviour and decisions are always in support of the public interest.

We have a moral and legislative obligation to check that the work we do does not impact adversely on our communities, particularly with respect to the protected characteristics as identified within the Equality Act 2010:

· age
· disability
· gender reassignment
· marriage/civil partnership
· race/Ethnicity
· religion/faith
· gender
· sexual orientation
· pregnancy/maternity
(Bedfodshire.police.uk, 2021)


Although we do have an obligation to ensure the protection of these characteristics it is also important to consider that not all characteristics are visible and therefore it’s important to treat everyone with the respect they deserve.  The equality act is another tool provided to us to ensure that we are able to maintain professional standards whilst ensuring the safety and providing care to those who need it.

In conclusion I believe I have explored my understanding of the role of a police constable whilst maintaining professional standards. I have explored the tools provided to me as a constable in order to achieve this as well as maintaining being ethical and Inclusive. I have also looked at how the police force is developing in order be become more professionalized. I do feel that positive steps are being taken to ensure the professionalization of the force however I do feel as though more needs to be done when it comes to maintaining professional standards. Too often are we hearing about officers breaking the code of ethics/conduct. I believe the only way to combat this would  be more frequent checks into individual officers rather than these checks being made when something goes wrong. I feel that ‘random’ spot checks overall may help illuminate any behaviours that are deemed inappropriate. 
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1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Community policing (strategies and incentives)
· Response policing (public perception and critical/major incidents)
· Policing the roads (application of regulations) 
· Counter Terrorism Policing (Structure/ Risks/Insider threat).  
· Digital Policing (Internet related crime / Digital evidence retrieval).  

Counter Terrorism is a department I am very interested in, therefore I’d like to base my essay on this.  I will be discussing Counter Terrorism Policing and the structure of this as well as insider threat.  

The Cambridge Dictionary defines terrorism as: (threats of) violent action for political purposes. (Cambridge.Dictionary.org)

The Welsh Extremism and Counter Terrorism Unit (WECTU) is Special Branch that has been created by the four Welsh police forces. WECTU was established in 2006 and created one Special Branch for the whole of Wales. Its remit covers international terrorism and domestic extremism and is driven by the Government's Counter Terrorism Strategy known as CONTEST. Through working collaboratively WECTU aims to work more effectively in its response to the threat from national and international terrorism and extremism. It seeks to keep the people of Gwent safer by building confidence and trust in our communities by working with the public and partners to identify, target and disrupt terrorists and extremists. (counterterrorism.police.uk, 2021)

The CONTEST structure can be seen below:
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(publishing.service.gov.uk, 2018)


The desired effect of CONTEST is, to reduce risk. By putting these measures into place there is a structured plan of how to deal with extremism at its core and help stop any development by reducing intent, capability, vulnerability and impact. 

I was 4 years old when the 9/11 terror attack occurred. Therefore I have grown up with terrorism being highly discussed in the media.

Only one year previous to 9/11, new counter-terrorism legislation had been passed in the UK. Designed to reform and extend state powers found in previous counter-terrorism legislation, the Terrorism Act 2000 gave increased powers to the Home Secretary and the police to combat terrorism and moved the focus of counter-terrorism away solely from Northern Ireland to all forms of domestic and international terrorism. (Allen and Harding, 2021)

This has not stopped terror attacks though as we saw with 9/11 and more recently in the UK the Manchester Arena bombing. This saw 22 fatalities and 1,017 injuries. 7 of these fatalities being under 18 years old. It’s believed this attack was planned to cause a reaction due to the age and the volume of people at the concert. 

Counter Terrorism Police (CTP) have expressed concern over the impact that Covid may have on vulnerable people and their susceptibility to radicalisation. Because of the pandemic, the support that was once available to vulnerable people to prevent this may no longer be so freely available.  

To try to tackle this and offer support CTP have now set up, ‘Prevent’. Prevent is just that – a preventative programme, delivered locally by teachers, healthcare practitioners, social workers, the police, charities, and religious leaders. It places protection around people vulnerable to radicalisation, stopping them from being drawn into terrorism – regardless of the ideology. It works in a similar way to safeguarding processes designed to protect people from gangs, drug abuse, and physical and sexual exploitation. (counterterrorism.police.uk, 2021) 
The Cybersecurity and infrastructure Security Agency defines insider threat as:
An unlawful use of force and violence by employees or others closely associated with organizations, against those organizations to promote a political or social objective.  In particular, insiders will use their familiarity of an organization's structure, security, building layout, and other knowledge to maximize casualties or sabotage systems. (CISA.gov, 2021)
An example of Insider threat could occur in a business. The insider could be a current/former employee, contractor or anyone with access to the business.  An insider has knowledge that they know as a direct result of being involved in that business. This knowledge then gives them the upper hand when it comes to planning things such as attacks as they know where/ how to cause the biggest impact which will affect the most people. 
The Cybersecurity and infrastructure security agency states that there are four key steps that aid in mitigating insider threats. 
Define: 
Insider threats present a complex and dynamic risk affecting the public and private domains of all critical infrastructure sectors. 

Detect and Identify: 
Threat detection and identification is the process by which persons who might present an insider threat risk due to their observable, concerning behaviours come to the attention of an organization or insider threat team.
Assess:
Threat assessment is the process of compiling and analysing information about a person of concern who may have the interest, motive, intention, and capability of causing harm to an organization or persons. Threat assessment for insiders is a unique discipline requiring a team of individuals to assess a person of concern and determine the scope, intensity, and consequences of a potential threat.
Threat assessments are based on behaviours, not profiles, and behaviours are variable in nature. The goal of a threat assessment is to prevent an insider incident, whether intentional or unintentional. No one-size-fits-all approach to a threat assessment exists. It should be holistic, respectful, and focused on helping the person of concern, recommending intervention strategies to prevent an insider incident, and mitigating the effects if a hostile act does occur.
Manage:
Proactively managing insider threats can stop the trajectory or change the course of events from a harmful outcome to an effective mitigation. Organizations manage insider threats through interventions intended to reduce the risk posed by a person of concern. The organization must keep in mind that the prevention of an insider threat incident and protection of the organization and its people are the ultimate goals. 
When an assessment suggests that the person of concern has the interest, motive, and ability to attempt a disruptive or destructive act, the threat management team should recommend and coordinate approved measures to continuously monitor, manage, and mitigate the risk of harmful actions. (CISA.gov, 2021)
This structure works well in my opinion as it aims to tackle insider threat in a fair and justified manner. In particular the ‘no one-size-fits-all approach to threat assessment’ stands out to me as it ensures that there are no bias opinions formed for any reason and that everyone gets a fair chance to prove themselves.  

In conclusion I have looked at the counter terrorism structure and ways to mitigate insider threat.  This has taught me that although there are a lot of policies/procedures in place in order to prevent an attack more needs to be done in the early stages to prevent this from ever developing. I believe that that more education needs to be delivered in schools and workplaces in order to educate people on the dangers of being radicalised so that more people are able is done to spot the early signs of this and act upon that. 
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1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated.

During this essay I will be critically evaluating the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordination’ process and how information and intelligence is communicated. 

Gathering information and intelligence is vital to my role as a response officer. Information and intelligence can sometimes be passed on to offices freely after building a rapport with someone. Sometimes the person doesn’t realise that they are giving you intelligence at the time. 

An example I experienced of this was while I was conveying someone from custody back to their address. During a conversation, the male explained that he knows that Xanax is becoming a problem in Barry. He then went on to give a street name where he knew Xanax was being sold. I then submitted this as intelligence. 

This intelligence was later developed after the name of a male selling Xanax was provided to officers by an anonymous source. Upon doing a person search on the named male, it appeared that he lived on the street where our first source had disclosed these drugs were being sold. 

The male was then stop searched at a later date where the intelligence was found to be reliable as the male did in fact have these controlled drugs with him. He admitted that he did not have a prescription for these and mostly sold them to teenagers. This led to his arrest.   

Although at this time this information proved to be reliable, I am aware that this may not always be the most reliable form of intelligence. The first source did not elaborate further and had a track record for not being reliable and the second was from an anonymous source. Separately these pieces of Intelligence were unreliable but together it made the intelligence more viable. 

The intelligence cycle is a model that describes the process by which data and information can be meaningfully converted or developed into intelligence that will benefit the organization or the nation. In terms of security, the intelligence cycle is the process by which information about threats to an organization is gathered and assessed to determine the likelihood that it will eventuate (Gill and Phythian, 2006). 

The model can be seen below:
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The intelligence cycle is broken up into a continuous 5 point cycle. 

Planning, direction, needs and requirements:

This is when the checks begin on what information need to be gathered via intelligence. It then gives those who are collecting this a direction, in terms of the police, where to gather this intelligence, from who and what this intelligence is.  


Collection: 

This is gathering information from many sources. This can be done in many different ways, for the police this can be done by things such as, interviews, CCTV, Automatic Number Plate Recognition, Forensic evidence 
Digital evidence. Some of these methods would be considered very reliable, things such as CCTV as it makes it very hard to deny anything that has been captured on video. 

Processing:

This is when all the raw intelligence is processed and checked in order to see what is usable. The collection stage usually provides a lot of unfiltered information which then requires organization. This organization is done during this stage.

Analysis:

This is the point where the intelligence gathered is then distilled into final intelligence product. I experienced seeing this on my attachment with the development department. They ensure that the intelligence was from a viable source and was necessary and required.

Dissemination:

This is after the intelligence has been reviewed and correlated and the product is now when the intelligence is considered ‘finished product’. It is then disseminated to where it is required in order to make best use out of this intelligence

The collection, development and dissemination of intelligence allow decisions to be made about priorities and tactical options. Intelligence collection is a continuous process and there may be specific requirements for its recording and use. (college.police.uk, 2021)

Other ways that intelligence can be retrieved is during the ‘Golden hour’. The Golden Hour is a term for the period immediately following the commission of an offence when material is abundant and readily available to the police. Positive action is immediately following the report of a crime minimises the attrition of material and maximises the chance pf securing the material that will be admissible in court. (Deane, 2019)

Each force should appoint an officer of Association of Chief Police Officers (ACPO) rank to take responsibility for intelligence-led policing, and for their intelligence capability. The ACPO lead has a key role in coordinating the different elements of corporate governance. Force business planning, performance management and the strategic tasking and coordination (ST&C) functions need to be aligned. (college.police.uk, 2021)

The Tasking and Coordination process provides managers with the tools needed in order to make strategic and tactical decisions. Managers must make decisions in prioritising and deploying recourses into areas that require those most.
This sets out and communicates the operational priorities for the force or command area and sets the long-term priorities for crime prevention, intelligence and enforcement. It may also include reassurance opportunities. It provides senior management with a framework to enable them to implement decisions on prioritising the allocation of resources.
The control strategy does not capture every issue. This does not mean that those which are not captured cannot be dealt with, but control strategy issues should be given priority when resources are allocated.
The content of the control strategy must be set at the strategic tasking and coordination group and should be determined by a prioritisation process. This process justifies why an issue is included in the control strategy or why it is not. Each priority has an owner who is responsible for its delivery plan, and the priority should be communicated to appropriate staff and partners. Once set it can be amended only by the ST&CG which should also hold to account those responsible for activities. (college.police.uk, 2021)

In conclusion I have looked at the many ways that intelligence is shared within the force and why this is important to me as a response officer. Without specific intelligence such as the warning markers which are placed upon people after they have been in contact with the police we could be entering very dangerous situations unknowingly. The tasking and coordinating process also plays a big part in my role as a response officer as without this the correct resources would not be given in specific areas where they may be a priority. 
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1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 

During this essay I will be critically evaluating police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 

A tool provided to officers in order to protect victims is the Public Protection Notice (PPN). A PPN is a multi-agency approach to dealing with an incident. Officers populate questions asked in these PPN’s. It is then sent to a specialist team who grade the answers provided and decide if it will be referred to partner agencies who may be able to offer support.  Agencies such as GP’s, housing, social services, mental health teams, and many others. 

PPN’s are divided into three categories. Adult at risk, child at risk, and domestic. Adults at risk PPN’s are often submitted for cases such as mental health, housing or incidents involving vulnerable adults. Child at risk PPN’s are submitted when a persons under the age of 18 is involved/ present during an incident. It also covers Child sexual exploitation and welfare. The third are questions knows as ‘DASH’. The Domestic Abuse, Stalking and Honour Based Violence (DASH 2009) Risk Identification, Assessment and Management Model was implemented across all police services in the UK from March 2009, having been accredited by ACPO Council, now known as National Police Chief Council (NPCC).
This was pioneering and a significant step forward in keeping victims safe, turning a reactive ‘it’s just a domestic’ into a proactive ‘you must ask’ questions approach. This also meant for the first time all police services and a large number of partner agencies across the UK started to use a common checklist for identifying, assessing and managing risk. (Dashriskchecklist.co.uk, 2021)
The Dudley safeguarding people partnership defines abuse as:
Abuse is any action taken by another person that causes harm or distress. This can be physical or mental (dudley.gov.uk, 2021). 
In my role as a response officer I have seen the effects that abuse can have on individuals and how over time this can change them in many ways. Being abused doesn’t always mean that the person will be affected physically or psychologically.  However, being abused increases the likelihood that this will occur especially with repeat victims of abuse. 
Victimized people commonly develop emotional or psychological problems secondary to their abuse, including anxiety disorders and various forms of depression. They may develop substance abuse disorders. If abuse has been very severe, the victim may be traumatized, and may develop a post-traumatic stress injury such as posttraumatic stress disorder (PTSD), or acute stress disorder. If abuse has occurred from a very early age and has been substantial, a personality disorder may occur (such as borderline, narcissistic, or histrionic personality disorders or in some cases, a severe dissociative disorder such as dissociative identity disorder (commonly known as multiple personality disorder).  (mentalhelp.net, 2021)
In my opinion PPN’s are no longer being used to maximize their potential. I have noticed that with some victims, we submit countless PPN’s as we have been instructed to do this yet nothing happens with these as they aren’t always warranted/ victims decline the support.  
Earlier this year an ‘Early help’ form was introduced. We have been encouraged to submit these when the victim doesn’t quite require a PPN however some help is needed. I believe if these are utilised properly it will increase the seriousness of a PPN. 
The impact of personal attitudes and values do have an effect on the investigative process. Personal attitudes and values are a part of who you are. These affect your thinking and behaviour. A lot of factors play a role in this such as background, relationships and experiences. Your attitude can lead you assume things prematurely. 
In order to prevent this it is important not to create an unconscious bias or stereotype a person. This can be done by developing self-awareness. This should make you aware when you’re allowing your attitude to impact on your actions. This is something that can be achieved by making an effort to consider and understand attitudes and beliefs which differ to your own. This gives everyone a fair chance. 
The definition of serious and organised crime, or SOC, can be given as people who have worked together for an extended period of time to plan, coordinate and conduct serious crime.

These people are, more often than not, motivated to commit these serious crimes by the potential of financial gain. (Crimestoppers-uk.org, 2021)
Below is a summary of how SOC affects people in the UK:
[image: ]									(Crimestoppers-uk.org, 2021)
An example of where public protection issues often arise in relation to SOC is with County Lines. 
The 2018 Home Office Serious Crime Strategy states the NPCC definition of a County Line is a term used to describe gangs and organised criminal networks involved in exporting illegal drugs into one or more importing areas [within the UK], using dedicated mobile phone lines or other form of “deal line”. They are likely to exploit children and vulnerable adults to move [and store] the drugs and money and they will often use coercion, intimidation, violence (including sexual violence) and weapons. (Nationalcrimeagency.gov.uk, 2021)
A common feature in county lines is exploitation of children and vulnerable people. These will often be targeted due to vulnerabilities such as mental health or addiction problems. These vulnerable individuals are more likely stay under the criminal radar. Individuals involved are often victims but do not realise this.  
This can cause public protection issues when individuals want to stop or leave. Leaving becomes impossible as those involved become stuck in a vicious cycle fuelled with threats of violence and harm. 
As officers, the main thing we can do to protect these individuals is to recognise the signs of county lines and act upon this. These signs can be:
· Persistently going missing and found out of area. 
· Unexplained money or expensive items. 
· Multiple devices/ excessive receipt of text or phone calls on these devices
· Unexplained relationships with older individuals or Organised Crime Groups 
· Change in personality or emotional wellbeing. 

These topics are highlighted in the ‘child at risk’ PPN. Therefore it’s important for officers to highlight any concerns they may have.  

In conclusion I do not believe there are enough tools in place to aid officers with Public Protection. PPN’s are overused and have become a chore rather a valuable tool to offer for public protection. I believe more education needs to be provided to officers in order to ensure that the tools provided to maximise their impact.    
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1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 

During this final essay, I will be critically analysing the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending.  
The college of policing defines states: 

In an evidence-based policing approach, police officers, staff and volunteers create, review and use the best available evidence to inform and challenge policies, practices and decisions.

As a way of working, it can be supported by collaboration with academics and other partners.

The 'best available' evidence will use appropriate research methods and sources for the question being asked. Research should be carefully conducted, peer reviewed and transparent about its methods, limitations, and how its conclusions were reached. The theoretical basis and context of the research should also be made clear. Where there is little or no formal research, other evidence such as professional consensus and peer review, may be regarded as the 'best available', if gathered and documented in a careful and transparent way. (college.policing.uk, 2021)

The researching done from evidence based policing can help us in many ways. They can help develop a better understanding of issues in the first instance and they can also help assess the effect of policing intervention. This can be done by testing the impact of a new initiative. 

Evidence-based policing does not provide us with definitive answers as there is not a ‘one-size-fits-all’ when it comes to policing. Different areas, forces and environments have different needs. Evidence based policing does however seek to raise awareness and increase the application of scientific testing, targeting and tracking of police resources, especially during times of budget cuts and greater public scrutiny. (Wikipedia.org, 2021)

I saw evidence of this during my attachment with the Criminal Investigation Department (CID). Due to demand and looking at statistics, a re-shuffle of the department was developed in order to best utilise resources. There are now two additional teams within CID, the Rape Investigation Team a team that specifically deal with Child Exploitation (CE) and Child Sexual exploitation. With these two additional teams concentrating on issues regularly dealt with by CID this relieves the pressure on CID as the work will better distributed. This will in turn relieve the pressure on response as CID will be able to take on more cases allowing response do respond to calls. 

When looking at crime prevention theories and strategies these can be broken down into 3 categories. Situational crime prevention, environmental crime prevention and social and community crime prevention. 

Looking first at situational crime prevention. Examples of this type of crime prevention can be found in ‘target hardening’. ‘Target Hardening’ is exactly that. Making it harder for criminals to commit crime. This can be done by having more CCTV, shutters and locks on windows particularly shop windows, anti-climb paint this will deter criminality from occurring in the first place. 
Environmental crime prevention includes the use of formal and informal control measures which aims to reduce Includes anti-social behaviour which will then ensure that an area doesn’t deteriorate. Examples of this would include handing out ASBO’s, dispersal orders and street alcohol bans. I have seen this being done, in particular dispersal orders whilst working in Cardiff town centre on a busy and Friday and Saturday night. By handing out theses dispersal notices earlier in the evening it ensures that individuals don’t cause issues later on in the evening. 
Social and community crime prevention is the third category. This focuses on individual offenders and the reasons they may commit crime. People commit crime for a number of reasons but some may be more likely than others to do this due to factors such as: environment, influence, culture or education. Reducing crime in this instance can be done in three stages: Intervention, identifying groups/individuals at risk of committing crime and taking action to limit their offending. The earlier we are able to complete the intervention stage the less likely we will have to action the second and third step.  Intervention can be done in many ways. For example, when it comes to children things such as youth clubs, and early interventions by police school liaison officers in some of the most poor areas or areas with a high crime rate may then prevent them from going on to commit crimes themselves. 

There is not one singular option which reduces re- offending. Every individual is different and what works for some may not work for others therefore it’s best to be open minded when thinking about ‘what works’ and to bare in mid the individual and what may work to try to reduce their reoffending.  
The majority of offenders will have desisted from crime by the time they reach their mid-20s or early 30s. A highly consistent finding of longitudinal studies, both in the UK and internationally, is that offending begins in early adolescence, peaks during the late teens and tapers off in young adulthood. (gov.scot, 2021)
Some key factor that have proved to reduce reoffending are:
· Intervening at the earliest stage possible – this gives the chance for that offender to change before they become involved in more serious crimes.
· Address behaviours or situations that contributed to their offending
· Find employment- when this is necessary.  Employment has long been observed to be a correlate of criminal behaviour. For example, Belgian criminologist Adolphe Quetelet, in an 1831 publication analysing French crime statistics titled Research on the Propensity for Crime at Different Ages (cited in Beirne, 1987), remarked that individuals who were unemployed or employed in “lowly occupations” were more likely to commit crimes 
· Ensure that the accommodation they have is safe and stable
· Referrals to agencies that may be able to offer long term support such as drug and alcohol interventions. 
In conclusion I believe I have managed to critically analyse the concept of evidence-based policing and looked into how resources are being utilised better using this system. As a response officer I have seen this first hand with more specialist departments relieving pressure from us on response.  I have also looked at the different crime prevention theories and why they may be useful in order to reduce crime as well as strategies that may reduce re-offending, although there isn’t a ‘on-size-fits-all’ these methods can be moulded to individuals and altered to their needs. 
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.




























	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
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	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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Part 2: Our Response 27

Fig. 2.1: CONTEST's Risk Reduction Model
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86 The recent attacks and associated reviews have highlighted the continual importance of
leaming and adapting our approach to address the changing threat.

&7 This means domestically we must deliver a much greater effect at a local level, both

in terms of earfier disruptions to address the speed at which planning moves to an attack,
and at a greater scale than before. This will require us to share information and data with
‘amuch wider set of partners, providing counter-terrorism expertise to target better our

local interventions. To do this, we will test more innovative approaches more often, whilst
continually seeking opportunities to exploit the advancements in technology that will improve
the effectiveness of our response. Overseas, we will continue to support our international
partners build the capabilties they need to respond effectively at a local level.

83 We will disrupt terrorist threats in the UK earlier to take account of the shift in the
threat and the speed at which plots are now developing. New counter-terrorism legislation will
underpin our approach, ensuring the police and Crown Prosecution Service have the powers
they need to enable intervention at an earlier stage in investigations, leading to prosecutions
for terrorism offences, backed up by longer prison sentences and stronger management of
terrorist offenders after their release. In addition, JTAC and MI5 will have greater involvement in
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disorders or in some cases, a severe dissociative disorder such as dissociative identity disorder (commonly
known as multiple personality disorder). Sexual disorders may be present. Sex may be experienced as
particularly undesirable, or physically or emotionally painful. Alternatively, sexual promiscuity may be
observed with the increased risk of sexually transmitted diseases and unwanted pregnancy that such
behaviour carries. Severe abuse can even lead the victim to contemplate suicide or carry out suicidal impulses.
Abuse can resultin poor self-esteem, which can lead to a lack of close and trusting relationships or to body
image issues (particularly for sexual abuse victims), which in turn can result in eating disorders, which can be
seen as victims' attempts at self-control in one small part of life when they otherwise feels completely out of
control and vulnerable. (mentalhelp.net, 2021)

The definition of serious and organised crime, or SOC, can be given as people who have
worked together for an extended period of time to plan, coordinate and conduct serious crime.

These people are, more often than not, motivated to commit these serious crimes by the
potential of financial gain.

Here is a summary of how SOC affects people in the UK today (©@Home Office):
in my opinion PPN's are no longer being used to their maximum potential. | have noticed that with some
victims we as officer are just submitting PPN after PPN as we have been instructed to do yet nothing is
happening with these as they are not always warranted victims decline the support. Earler this year an ‘Early
help’ form was introduced. We have been encouraged to submit these when the victim doesn't quite require a
PPN however some help is needed. | believe if these are utilised properly it will increase the seriousness of
and relieve some pressure from those reviewing PP's

SOC affects more UK citizens, more often, than any other
national security threat; it is increasing in volume & complexity,

Personal attitudes and values are a part of who you are. These affect your thinking, and how you do things day
to day. A lot of factors play a role in this such as background, relationships and experiences. Your attitude can
lead you assume things about people.

in potental modern comuption the scale of money
" siavery & human &sanctions. laundering impactng
In order to deal with this it is important not to create an unconscious bias or stereotype a person. This can be rafficking victms evasion the UK annually s in the
done by developing self-awareness so that you're aware when you're allowing your atttude to impact on your refemed to Natonal tens of billons
actions. This is something that comes with time and can be achieved by making an effort to consider and of pounds

understand attitudes and beliefs that may be different to your own. By doing this, the person gets a fairest
chance,

Soc
threat to
the UK

The definition of serious and organised crime, or SOC, can be given as people who have worked together for
an extended period of time to plan, coordinate and conduct serious crime.

These people are, more often than not, motivated to comit these serious crimes by the potentialof financial
gain

firearm offences.
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