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Inclusion through access to outdoor 
education: Learning in Motion (LIM)
Learning in MotionJ. BrodinJane  Brodin*
Stockholm University,  Stockholm,  Sweden

Learning in Motion (LIM) was a European project involving seven partners in five countries:
Sweden, Finland, Latvia, Germany and Greece. The project focused on inclusion and access to
outdoor education and was financed by the European Commission within the framework of the
Socrates-Grundtvig Programme. The aim of the project was to explore if and how outdoor
education can be used for physical and sensitivity training of children, adolescents and adults with
intellectual disabilities and to develop, examine and disseminate ideas on this topic. There is a
shortage in the literature of outdoor education for persons with intellectual disabilities. Our start-
ing point is that persons with disabilities have the same rights to education as other citizens, and
participation and equal opportunities are the keywords for all. The team members from the five
participating countries used different methods to collect data. The Swedish data collection
included both typical and atypical children and adolescents and adults with intellectual disabilities
and was based on literature reviews, interviews with some of the participants and on questionnaires
answered by 163 administrators responsible for disability issues in the municipalities. The other
partners focused exclusively on activities with adults with intellectual disabilities, except for the
Greek contingent, who worked with adults with mental illness. This paper is mainly based on the
Swedish studies. The result showed that inclusion is still a faraway concept, especially for many
adults with intellectual disabilities. The results also showed that the municipalities were interested
in increasing outdoor education for the target group but the main obstacles were a lack of educated
staff and the present financial climate.

Introduction

Outdoor education is known in most European countries as a teaching method in
the ordinary educational system for children and young persons. The method is
often used as a complement to the regular classroom situation. Wellhousen (2002)
implies that within the acceptance of childhood as a separate period of life, we also
understand the meaning of outdoor activities. Nature and open-air activities can be
used as a classroom where curiosity and will to explore nature automatically
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100 J. Brodin

increase. Through play, children are constantly learning and exploring who they are
as they develop physical attributes important to their overall health and well-being.
A classroom or outdoor play environment (e.g. a pre-school yard) created and
developed to meet the sensory, motor, behavioural, social and emotional needs of
each child has the potential to enrich and extend all children’s opportunities. Out-
door education is often, as in the Scandinavian countries (Engdahl, 2005; Sandberg,
2008), strongly connected to learning in nature and to environmental contexts.
Concepts such as ‘learning by doing’ or ‘hands-on activities’ are often used to
express the basic idea of outdoor education. However, the enthusiasm of the out-
door educator and the activity per se are also of importance for children’s learning.
For adolescents and adults outdoor education is often connected to lifelong learning
and as a method outdoor education makes it possible to bring ‘conceptual, theoretic,
and experiential knowledge together’ (Dahlgren & Szczepanski, 2005).

Gair (1997) states that any open-air educational activity in rural and urban areas
can be regarded as outdoor education. He stresses the relationship between outdoor
education, adventurous activities and experiences that give young persons challenges
in life. Gair also states that outdoor education is an ongoing process where mutual
support is standard and that it is rare that young persons are excluded in these con-
texts. One reason for this may be that many activities are based on problem-based
learning and team-work. Based on that statement, and on research on inclusion in
the disability field (MacKay, 2002; Magnusson, 2006) it is of interest to investigate
if outdoor education could promote inclusion in social life and hinder exclusion of
persons with disabilities. Inclusion can be defined in many ways. Generally, inclu-
sion means to be a natural part of, for instance, a group, class or community, acces-
sibility to activities, participation and equal opportunities. Depending on the
objective of the activity, it is reasonable to believe that the educator can support
inclusion by collaborative work, experimental tasks and problem-based learning.
When children with disabilities are involved many studies have shown that outdoor
activities promote inclusion (Doctoroff, 2001; Spencer, 2003). Both researchers
have worked in playgrounds and highlight the necessity for adaptation and a high-
quality design of outdoor environments, and Doctoroff stresses the need for creation
of high-quality inclusive play environments. There is, however, in our studies no
evidence that the outdoor educators have successfully promoted inclusion, although
the choice of activity and a good leadership is of importance (Brodin & Lindstrand,
2006).

Hopkins and Putnam (1993) highlight three components of importance in outdoor
education: self, others and the natural environment. ‘Self’ includes the individual partic-
ipant and how the adventurous activities will enhance and increase the self-conception
and self-awareness. ‘Others’ includes group development and co-operation in the
group, as well as forging effective underlying social structures. ‘Natural environ-
ment’ provides adventure education with many challenges at the same time as the
participants gain knowledge and awareness of nature. Hopkins and Putnam (1993)
highly stress the value of outdoor education primarily as a learning resource. They
emphasize leadership, team-building and problem-solving as some of the benefits.
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Learning in Motion 101

Knowledge and awareness of nature will grow at the same time as the participants
get physical challenges. Scouting is an arena where young persons create their own
adventures, learn different things in co-operation with others, develop leadership skills
and meet friends (Westberg, 2007). Nature is always nearby and many of the activities
take place outdoors. Westberg states that the scout movement is global and gathers
people from all social classes and ethnic groups. Scouting is a way of living—close to
nature and closely connected to outdoor learning and education (Westberg, 2007).
Another voluntary organization enhancing outdoor education is Friluftsfrämjandet, the
Swedish organization for promotion of outdoor activities. The organization also runs
‘all-weather schools’ where nature is the classroom and outdoor education the aim.
Both the above-mentioned organizations welcome all persons who are interested in
outdoor activities and inclusion is a self-evident goal.

To move a traditional learning space, such as the classroom, to an outdoor envir-
onment creates new opportunities and challenges for both the learner and the
teacher. Using nature as a tool for facilitating learning and as a free source of teach-
ing material can thus be beneficial in many ways (Brodin & Lindstrand, 2006). One
example of this is gardening (White, 2006). White has been working with maths in
the garden. Gardening can also be used as a therapeutic tool in rehabilitation
(Grahn, 1992), and it is a good example of where outdoor education is both a
method to learn and a rehabilitative goal. Outdoor education can therefore be
regarded as a complement to traditional teaching methods, involving the use of
outdoor environments to broaden and deepen the understanding of nature, social
life and special phenomena in a wider perspective. Another often-stressed reason for
being outdoors is the beneficial effect on the individual’s health and well-being.
People in Scandinavia have a very high regard for nature in general (Brodin, 2007).
Outdoor education can thus be regarded both as a method to learn about nature and
an aim per se, for example the ‘all-weather schools’. The health aspects with fresh air
and physical activities are obvious aims.

Some concepts frequently recur in outdoor education, viz. learning by doing and
play for learning and these concepts are closely related to outdoor education (Brodin
& Lindstrand, 2006). For these reasons opportunities to play and learn in outdoor
environments have been included in many countries in the curriculum of early
childhood education (Björklid, 2005). However the value of outdoor education for
children and adults with intellectual disabilities has sometimes been overlooked and
underestimated, even though lifelong learning for all citizens has been highlighted by
the European Commission for many years.

There are few papers in scientific journals (Cuvo, May, & Post, 2001; Holman,
McAvoy, Rynders, & Goldenbe, 2003; Magnusson, 2006; Todd & Reid, 2006) on
outdoor education as a learning tool for adults with intellectual disabilities and the
previously mentioned papers only partly involve this population. Not all places used
in outdoor education literally need to be outdoors or out-of-doors but they must pro-
vide new experiences, impressions and incentives for learning, thus empowering the
learners to make progress and overcome whatever learning obstacles or blocks they
may have.
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102 J. Brodin

Indoor activities are not in focus for this study, even if these can also offer new expe-
riences, impressions and incentives for learning. A majority of the day centres for adults
(and children) with intellectual disabilities in Sweden have ‘Snozelen’ rooms for sensory
stimulation. These rooms give opportunities for play, exploration and relaxation, e.g.
through stimulation with sound, music, light, textiles (like ‘a white room’), tactile expe-
riences. These rooms are primarily used for persons with profound intellectual and
multiple disabilities. However, both indoor and outdoor activities are of importance for
this target group, but focus in the LIM-project is on outdoor education.

Outdoor education and the LIM project

The concept of outdoors can thus be defined in many different ways and in the
Learning in Motion (LIM) project two concepts have been used. My definition of
outdoors means out in nature, in the open-air, and out-of-doors, which was used by
the Greek and German partners used the concept for going out through the doors of
an institution, workshop or group home, and to go to a nearby park, airport, grocery,
market, library or museum (Eriksson-Dobrovich, 2007). Outdoor education is also
used to assist individuals in gaining a proper self-image. Interaction between the phys-
ical experience and book learning is stressed in the LIM project. It is reasonable to
believe that outdoor education can be a challenge for many teachers but it will prob-
ably also break down barriers between the learner, the peers in the class/group and the
teacher, and thus support inclusion and social interaction, i.e. inclusive education.

The LIM project, started in October 2004, was a three-year transnational
co-operation project financed by the European Commission and co-ordinated by the
Study Promotion Association, Uppsala, Sweden. The partners were: Stockholm
Institute of Education (now Stockholm University); The Swedish association for
persons with intellectual disabilities; the Finnish association for persons with intel-
lectual disabilities; Livani Association (a non-governmental organization, NGO);
‘Balta Maja’, Latvia; Hamburg Folk High School, Germany; and the University
Mental Health Research Institute, Greece. The partner organizations had both
researchers and practitioners; the main reason for this was to guarantee that theory
and practical work would go hand-in-hand. The German team organized courses
outdoors for young adults with intellectual disabilities, and the Swedish NGO team
arranged outdoor activities based on sensory stimulation, e.g. visual, auditory,
motor, tactile and kinaesthetic impressions. Most of the Swedish participants had
severe intellectual disabilities and had to rely very much on the group leaders.

Aims of the LIM project

The overall aims were to improve the quality of life for persons with intellectual disabili-
ties through outdoor education and to find out whether access to outdoor education can
be regarded as a tool for enhancing inclusion and promote communication and social
interaction in a wide perspective. Another aim was to promote lifelong learning.
The aims were applicable both as individual and societal goals and lifelong learning
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Learning in Motion 103

is, as mentioned above, a European goal. The aims were many but seven partners
contributed to the results and had sometimes diverse priorities about what were the
most important issues to be tackled. This is according to my experiences from inter-
national co-operation quite normal in extensive projects such as the LIM.

The overall questions in the project were:

• Is education outdoors more powerful than traditional education?
• What are the challenges, for whom and how can we meet them in a society for all?
• Why and in what respects can outdoor education be regarded as a tool for inclusion?

Target groups

The target groups for the Swedish studies were children and adolescents (with
typical and atypical development) and adults with intellectual disabilities. The main
reason why children in general were included in the study was that we were interes-
ted in finding out when exclusion starts in order to discover when some of the
children were barred from participation in the peer group. The target group in
Greece was adults with mental illness, and for the other partners the focus was
mainly on adults with intellectual disabilities.

Persons with intellectual disabilities do not form a homogeneous group. There are
differences between individuals, but there are also functional differences within the
same individual, i.e. a person can be very good at perceiving sensory impressions but
lack the ability to organize and interpret the impressions (Granlund, 1993; Göransson,
1995). Many persons with intellectual disabilities also have multiple disabilities. In
order to understand the consequences of multiple disabilities the difficulties should
not be added but multiplied. Generally, persons with intellectual disabilities have
difficulties in receiving, processing and storing information. They need more time
for learning, have limitations on how much they can learn and have a lower level of
abstraction than the average person (Brodin, 2008). They also have difficulties in
understanding concepts concerning time, space, quality, quantity and cause-effect.
None the less they have the same feelings and basic needs as all human beings.

In order to facilitate participation and inclusion in everyday life they need struc-
ture, repetition and continuity in time and activity. They also need adaptation of
technical aids, learning material and methods, but most of all they need an under-
standing and supportive social environment (Göransson, 1995; Brodin, 2007).

Our task in the project was to focus on access to outdoor education and inclusion.
Inclusion is often highlighted in research on outdoor education as a goal per se and
therefore we started by reviewing literature on outdoor activities for typical and atyp-
ical children and adults with intellectual disabilities.

Methods

The reviews were conducted in the ERIC and Libris databases and on the internet by
using Alta Vista and Google. Searches were also done in scientific journals. Our
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104 J. Brodin

starting point was to find out when exclusion of children generally starts. The shortage
of research on outdoor education for atypical children and young persons was evident.
The results of the surveys were published in two reports (Brodin & Lindstrand, 2006,
2007; Magnusson, 2006).

We also developed and distributed a questionnaire to municipalities in Sweden
(N = 290). The municipalities in Sweden are responsible for schools and social
services for all citizens. The municipalities are also responsible for daily activities for
persons with intellectual disabilities (pre-schools and schools, and daily activities for
adults, e.g. day care centres and sheltered workshops). There are 20 county councils
in Sweden and they are responsible for health and medical care for all citizens.

Literature surveys on inclusion

The literature surveys covered typical and atypical children from 0–18 years and
were divided by age into three subgroups: 0–6, 7–11, and 12–18 years (Brodin &
Lindstrand, 2006); young adults 18–25 years (Magnusson, 2006); and adults with
intellectual disabilities (Brodin & Lindstrand, 2006). The databases used were ERIC
and Libris. The keywords were: outdoor education+outdoor education and children
(25 hits in Libris and when pre-school was added only four hits were given). In ERIC
outdoor education and children gave 1426 hits and 260 hits when pre-school was
added. When education and nature and wilderness were used three hits in both data-
bases were given and when adventure and children and outdoor education were
used, we got three hits in Libris and 22 in ERIC. When disability was added all hits
decreased; in Libris we found none and in ERIC there were four hits, mainly confer-
ence papers (Brodin & Lindstrand, 2006; Magnusson, 2006). In 2009 an additional
survey was conducted at Stockholm University, covering all available research
databases, in order to check the present situation. The same keywords as in 2006
were used but also new related keywords as the vocabulary has sometimes been
changed. An example is ‘mental retardation’ which is not used in texts today, but there
are still several papers in scientific journals where this concept is used. In Sweden intel-
lectual disability is used while developmental disability and learning disability is used
in some other countries. Nevertheless, the lack of research in outdoor education for
adults with intellectual disabilities is still evident (Brodin, 2009).

Interviews with the participants

An interview guide was developed and four young adults from Germany with intel-
lectual disabilities were interviewed by Michaela Ehlers (German partner). The four
German participants (two men and two women) had participated in an outdoor
activity organized within the LIM-project and we wanted to get their experiences of
the outdoor activity. The interviews had the character of a dialogue, and when inter-
viewing persons with intellectual disabilities the questions need to be adapted and
asked in many different ways in order to be sure that the participants have under-
stood the questions. The interviews were made in German, and written down as
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Learning in Motion 105

notes and translated into English. We realized that there is a difficulty in translating
interviews with persons who use few words but used bodily expressions and gestures
when communicating and there are also many ethical issues related to this kind of
study, but this issue will not be discussed in this paper. I refer to an earlier published
paper on ethical reflections in research on persons with intellectual disabilities
(Brodin & Renblad, 2000).

Questionnaire to the municipalities

A questionnaire concerning outdoor education for adults with intellectual disabilities
was developed and distributed to the administrators in the municipalities in Sweden
(N = 290). The aim was to find out whether the municipalities organize outdoor
activities for this population and how it works. The questionnaire was both quantita-
tive and qualitative and consisted of ten questions. Both open-ended questions,
rating scales and a selection of alternative answers in tick-box style was used. Of
these 163 municipalities answered. The questionnaire involved a number of items
about daily activities, health, learning, recreation and if and why the municipality
arranged outdoor activities for adults with intellectual disabilities. If they arranged
any activities, they were asked to report what kind of activities they arranged and for
what reasons. The questionnaire involved whether the activity was an individual or
group activity, where it took place, who was responsible, to what extent the adminis-
trator believed it contributed to participation, to what extent it contributed to learn-
ing, if they wanted to increase the activity and which efforts from society would
facilitate and increase outdoor activities.

Results

Inclusion of children in outdoor education

The results from the surveys on inclusion of children in outdoor education (Brodin &
Lindstrand, 2006) showed that children normally participate in outdoor education
from the early years in pre-school (0–6 years) and that most pre-schools have a play-
ground for outdoor activities (Engdahl, 2005). Playing outdoors stands as a concept of
freedom for most children. During the early years most children in Sweden attend pre-
school and spend a lot of time outdoors in the playground; running, jumping,
climbing; exploring the richness of nature is a natural challenge for all. The pre-school
is an inclusive setting and all children (typical and atypical) are part of it. Outdoors
means freedom, joy, plenty of room to move and act and few restrictions. Therefore
disability is seldom an obstacle for participation and most children are included. Up to
the age of 4 years a majority of the children are accepted as they are and their differences
create few problems. One reason for this might be that children develop differently and
that differences between children are common (Sommer, 2005). After that period, the
child is likely to experience a sense of being different and the peers in the immediate
environment become aware of the variety of differences (Sandberg, 2008).
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106 J. Brodin

When children start school at 6 or 7 years of age, the differences between them
appear to become more visible. During the first school year children with disabilities
often recognize that they have limitations compared to their peers. In play this is
evident and when they have breaks during the school day, they experience difficulties
taking part in different activities outdoors. Children continue with the same or
similar activities outdoors (7–11 years) but outdoor play has changed and is now
directed more towards sports and competition. Nature is still important but the
specialized interests in peer groups cause some children to be excluded. During
leisure time the number of friends can decrease. Many children attend some sort of
leisure time activity and then have to choose activities that they can cope with, which
means that they are not always doing what they want to do most of all (Brodin &
Fasth, 2000). Exclusion becomes more and more common although outdoor
education stimulates co-operation and understanding of friends with limitations of
different kinds.

Between 12 and 18 years of age, the interests vary even more. Peers take over
and more time is spent with peers than with family. Teamwork and competition
increase. In this age group children in general are still interested in sports and
some play football, soccer or ice hockey, while others take up horse riding, sing-
ing, dancing or drama. Many activities take place indoors but still activities such
as scouting, sailing and winter sports are outdoor activities. It appears from our
survey (Brodin & Lindstrand, 2006) that adolescents with diverse disabilities were
previously often excluded mainly due to physical limitations but at present efforts
are made to give all accessibility to these activities. To sum up, we noticed that
the first stages of being excluded are already apparent when the child starts
school. Later on between the ages of 12 and 18 years signs of exclusion accelerate
rapidly.

The review of young persons between 18 and 25 years of age (Magnusson, 2006)
showed that there is little research reported through the annotated and validated
retrieval systems regarding outdoor education for young persons with intellectual
disabilities or disabilities in general. The review also showed that little research is
age-specific. Focus is on the educational, psychological and therapeutic aspects of
outdoor education. The target group is described as a group in a process of transi-
tion and change. A large amount of information is available on the internet on
resources such as centres, sites and courses. However, that information is not
validated and therefore not as reliable as research material. The report presents a few
examples of resources on the internet that might be of interest for future studies but
the final results show that there is a lack of research on outdoor education for all age
groups, i.e. children, adolescents and adults and especially for those who have
intellectual disabilities.

Results from the interviews

The four participants were Daniel, Tobias, Liane and Kiki. The answers on what
they liked most, what they did not like, if they wanted to take more courses outdoors
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Learning in Motion 107

are exemplified below. In the outdoor course they made visits to the park and once
to the airport.

What did you like most about the course, what was the best?

Daniel: Airport.

Tobias: That’s a good question. What the others say. The plane thing. When I was sitting
in the plane (smiles and nods).

Liane: When we went by bus onto the runway (thinks a while). Going to the park.

Kiki: Taking photo.

Can you tell me why?

Daniel: Hm … yes … the … engine, hmmm … pilot (moves his hands as if holding the
control lever, beaming all over his face).

Kiki: The plane. Holding the control lever. But that was unfamiliar.

What did you not like, what was no good?

Daniel: Everything was good.

Tobias: Sometimes I got gooseflesh before lessons and during lessons. There was so
much new.

Would you like to take more courses outdoors?

Daniel: Yes. Learned a lot. Fun.

Tobias: (thinks a while) Yes.

Liane: Yes. We were outside a lot.

Kiki: I don’t know. I’d rather do more reading and writing.

Summary

The participants seemed to be satisfied with the outdoor activity. They were positive
and the two male participants highlighted the visit to the airport as the most interest-
ing. The two female participants talked about going to the park and taking
photographs. Their limited language made it difficult for them to express what they
really wanted to say and in this case it was of great importance that the educator really
had a good knowledge of them and could interpret what they said. That they liked the
outdoor activity is confirmed by the fact that they have taken more outdoor courses
afterwards. Daniel attended the course in three terms of the LIM-project and after that
he booked the next course. He is an eager student, ready to learn more.

Results from the questionnaire

The county councils in Sweden (N = 20) are responsible for health and medical care,
while the municipalities (N = 290) are responsible for schools and social services for
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108 J. Brodin

all citizens. This means that the municipalities are responsible for daily activities for
children and adults with intellectual disabilities. The questionnaire was distributed
to all municipalities and 163 answered within the stipulated response time. Of these
130 arranged outdoor activities for adults with intellectual disabilities. It appeared
that they arranged the activities outdoors as a daily activity with emphasis on work
(77) and as leisure time activities (52). The reasons for arranging the activities
appear in Table 1.

The daily activities differed and from the replies it appears that common activities
included gardening, working in the forest, farming, sawing wood, taking care of pets
such as chickens or dogs, reclaiming rubbish in the environment, washing cars,
clearing snow, delivering post to pre-schools and schools, and helping senior citi-
zens. The most common activities were gardening in summer and clearing snow in
winter. Outdoor activities were often connected to leisure time. A majority of the
municipalities arranged nature excursions, took daily walks and conducted nature
circles (which were defined as outdoor education). A small number of municipalities
arranged summer camps and horse-riding, citing healthcare as reasons for doing so.
The places mentioned for outdoor education included nature in general, a forest in
the immediate environment, a nearby park or a nearby open-air recreation area.
Visits to museums, airports and swimming pools were also mentioned. The activities
took place all year round although summer and spring seasons were more frequently
mentioned. As seen in Table 1, other reasons were also mentioned, including
learning, pleasure, recreation and social reasons, e.g. to promote communication
skills. Most activities are arranged as group activities and only a limited number as
individual activities.

Two of the questions were based on ratings. The first one focused on participation
in society. The administrators indicated on a scale from 1–10 (where 1 stands for a
limited extent and 10 for a great extent) what the activity is expected to contribute to
participation. The answers showed that the mean value (M) was 5.8, and. slightly
more than one-half of the administrators thought that the activity would increase
participation in society. The second question focused on learning something new (in
this case formal learning) and this question had an M of 6.3. Many pointed out,
however, that they learned to communicate, to interact with peers, to observe things

Table 1. Reasons for arranging 
outdoor activities

Reasons Number

Daily activity 118
Health reasons 52
Learning 44
Pleasure 39
Recreation 36
Other 10
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Learning in Motion 109

around them, to co-operate with peers, to recognize different objects, i.e. vital
knowledge for increasing quality of life. The administrators confirmed that they were
interested in increasing outdoor education for adults with intellectual disabilities.
The main obstacles were the present financial climate, lack of assistive devices,
difficulties to find suitable places, need for education of group leaders and staff,
transportation and accessibility.

Some comments from the questionnaires were that:

• financial resources are required;
• more hands are needed;
• resources and motivation of users and staff to participate;
• knowledge of the value of outdoor activities is needed; and
• there is no demand for outdoor activities.

Back to the questions

Is education outdoors or out-of-doors more powerful than traditional education?
I will answer this question with yes and the reasons are stated below. First of all,
learning in a playful way without demands is the best way to learn, and research has
shown that play has turned out to be the most vital way for all children to learn
(Sandberg, 2008). There are fewer restrictions outdoors than indoors (i.e. space
enough to move around, not forced to sit still, allowed to explore the immediate
environment) (Björklid, 2005; Dahlgren & Szczepanski, 2005; Westberg, 2007), and
it is therefore easier for persons with intellectual disabilities to be relaxed and feel
comfortable. Another reason is that persons with intellectual disabilities have diffi-
culties receiving, processing and storing information, need more time for learning,
have a limitation on how much they can learn, have a low level of abstraction and
need a tangible environment, have difficulties understanding concepts concerning
time, space, quality, quantity and cause-effect, and finally many of them have multi-
ple disabilities and communication disorders. Exploring nature involves learning
with all senses (taste, smell, touch, vision, hearing); it is indeed learning in motion
(Brodin, 2002, 2008; Sandberg, 2003).

In outdoor education as well as in indoor education it is also possible to facilitate
participation by structuring the tasks and building up routines, by repeating and
training what you do and experience, by building up a continuity with regard to
time and activity. In order to make the environment accessible, teaching and learn-
ing material as well as assistive devices can be adapted in order to facilitate parti-
cipation (Doctoroff, 2001; Brodin & Lindstrand, 2006). While learning in a
playful way is the dominating pattern for typical children, atypical children often
need support to be able to participate in play. Both children and adults, especially
with intellectual disabilities, need to have routines and structure in their lives. It is
important that outdoors and indoors are not regarded as contradictory but as com-
plements. Some experiences can however only be obtained when you leave your
group home or day centre. A group of young adults (18–25 years), with moderate
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intellectual disability, participated in outdoor education. Their opinions of the
event will exemplify this:

Our class went to Tallkrogen (a recreation centre). The others took the bus but Tim and I
went with my dad. We ate before we did some activities. We had turkey baguettes but I did
not like turkey so I give the turkey to Tina (a peer). We could not be on the ice and go fish-
ing because the ice was too thin. We tried to shoot with bows and arrows, play bandy, walk
a long way and a lot of other things. It was great fun there and I didn’t get a bad back.

Another man said:

We could walk in the wood and be together with others. All of it was fun. They had a very
cute dog called Poppe. He was a little bit noisy. But I had the best day at Tallkrogen.
I will never forget that day when we were there.

What are the challenges, for whom and how can we meet them in a society for all?
First of all it is important to recognize that there are challenges and then that it is a
challenge for all persons involved, i.e. the teacher or group leader, the learner and
sometimes for everyone they meet, for instance at a museum. Sometimes the partici-
pants need to be stimulated to go outdoors instead of doing indoor activities. The
group leader/teacher needs knowledge and education to interest the learners in going
outdoors and also to offer an activity of high quality. They do not need to know
everything but can search for knowledge the learners want to have. It appeared from
the replies that sometimes co-operation with voluntary organizations is a way to
share the responsibility (Eriksson-Dobrovich, 2007).

Why and in what respects can access to outdoor education be regarded as a tool
for inclusion? First of all persons with intellectual disabilities have the same right to
education as other citizens. Outdoor education offers opportunities to promote com-
munication and learning of concepts with all the senses in co-operation with others
and it supports lifelong learning. Inclusion is a societal goal and outdoor education
can be used as a tool towards attaining inclusion. Communication in small groups
often facilitates the opportunity to influence daily life and is therefore a value per se.
Outdoor education also promotes health and well-being, which is important for
adults with intellectual disabilities. From research it appears that they are at high risk
for developing obesity and becoming overweight (Jobling, 2001), and therefore need
to be stimulated to participate in physical activities.

Conclusions

The majority of the municipalities offer some kind of outdoor education but they
have not yet reflected on the many benefits (e.g. health reasons, learning together,
social interaction) of outdoor activities for adults with intellectual disabilities. Most
municipalities are working under financial pressure and claim that they do not have
enough resources for the tasks they are responsible for, for example daily activities
for persons with intellectual disabilities. This might explain why some of them have
not reflected on the access to outdoor education. However, some administrators
stated that the health aspect is very important and that physical exercise makes
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people healthier and enhances their well-being. This is important as many adults
with intellectual disabilities are very stout and need to lose weight (Jobling, 2001;
Marshall, McConkey, & Moore, 2003). This is a health problem for the society as a
whole and not only related to this population. Inclusion of children with a diversity
of disabilities in pre-schools is not a problem but already when children start school
the differences are visible (Engdahl, 2005). Between 7 and 11 years of age exclusion
of atypical children starts mainly due to the activities and between 12 and 18 years it
is even more evident (Brodin & Lindstrand, 2006). Children and adolescents often
participate in mixed groups in outdoor education (age, gender, typical and atypical
children, diverse disabilities) and in some way they are included. The review on
adults showed that focus is on educational, psychological, and therapeutic aspects of
outdoor education but the lack of inclusive education is obvious (Magnusson,
2006). Most groups for adults with intellectual disabilities are segregated. There are
also groups with adults with many diverse disabilities. These groups are small with
four–five participants in each and for adults with severe and profound intellectual
disabilities they are mainly attending special groups. The results of this empirical
study highlight a trend. Including children and adolescents in regular outdoor activi-
ties is possible if there are interested and competent educators leading the group but
when it comes to adults it is still a big problem.

The co-operation between research and practical work in the LIM project was a
challenge for all participants but of great importance, although it was sometimes dif-
ficult to speak the same language. However, we managed to find a way to respect
and appreciate the differences and it is reasonable to believe that a good co-ordinator
is a prerequisite for obtaining a positive outcome of European projects.

The conditions for participation in outdoor education are set by average citizens,
not by persons with intellectual disabilities. All citizens have the same rights to
education, to daily activities, to an active leisure time and to live a meaningful life.
As quality of life is for all, the results of these studies give the LIM project an added
value as it concerns all European citizens. Future studies on outdoor education need
to go more deeply into the topic, as the research field is under-represented in
academic research. There are still many questions to be answered with regard to
outdoor education for persons with intellectual disabilities. The most important
question is, however: how can adults with intellectual disabilities get access to
outdoor education and how can they get opportunities to participate in regular
groups and be included—not only participate together with other persons with disa-
bilities? There are discussions going on in many countries about inclusion and the
importance of involving all citizens, but what we can see today is in many respects a
backlash with regard to inclusion. More and more segregated remedial or special
groups are established in schools for instance and many adults with intellectual disa-
bilities are isolated in their group homes and day centres. The attitudes against
diversities are still extensive in today’s society and what can be done to change this?
The time for change should be here if we really want to meet all the visions we had
during the 1990s. It is time to face the meaning of participation and equal opportu-
nities for all citizens in a broader sense.
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