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Task 1: Reflection & Personal Development
	1a Using principles of reflection, critically evaluate your policing career focussing specifically on the last twelve (12) months. (e.g., skills development, academic achievements, CPD, training, promotion, specialisation, etc.). 

1b. Discuss the importance of continuous professional development in achieving organisation objectives and the relevance of reflective practice in professional development. 



2000 words (+/- 10%: include your actual word count at the end of each section)




1A:
Within this task I will critically evaluate my policing career over the last 12 months, using reflective practice in the form of Gibbs reflective cycle (1988) to provide structure to the evaluation. 
As a PIP level 2 Police Staff Investigator (PSI) withing the criminal investigations department (CID), my role is to investigate serious and complex crimes. My role over the last 12 months has remained consistent, focusing on the investigation of serious crimes and also the management of vulnerable victims. These investigations include high risk domestic violence cases, sexual assaults, grievous bodily harm level assaults and murder. 
Having been in this role for over 5 years, I have been conscious to avoid becoming stale or complacent in my investigations as I believe that there is the risk of this happening once in a role for a period of time. 
 
Description and feeling:
This was highlighted during a recent Achieving Best Evidence (ABE) interview. I have been ABE trained for around 4 years and have conducted numerous ABE interviews for both vulnerable witnesses, as defined by the Youth Justice and Criminal Evidence Act 1999, and significant witnesses. Reflecting on my role, I note the shift towards conducting ABE interviews represents a move into a critical area of practice. This aligns with research that states interviewing is no longer a generic skill but should be more specialist orientated with specific selection for child victims (Gudjonsson, 2012). 
 
The recent investigation involved a 14 year old victim that needed to be ABE interviewed and despite my experience I was presented with a unique engagement challenge with the victim's comprehension of the process. I had applied the standard protocols regarding the use of a registered intermediary and I felt confident in my preparation of the interview. Despite my preparation however I did not foresee that the victim would fail to disclose the expected incidents, as he had done in his first account. 
I found myself relying on my standard questioning rather than adapting  to the specific psychological barrier that the child was facing. I learnt during the interview that the child felt bound by unspoken rules that he was only allowed to speak about 1 specific incident, though he was in fact reporting 5. 
 
Evaluation and analysis:
Critically evaluating this, I can see that this interview stalled when the victim failed to disclose the expected incidents. This misunderstanding highlights the fragility of evidence in these cases. As Gudjonsson (2012) states, "children and juveniles are thought to be susceptible to giving unreliable accounts of events if not carefully interviewed". In this case, I can reflect that my ground rules were not clear enough and that could have led to this unreliable account which required my intervention and more closed, direct questioning, leaning towards a challenge of the first account, which would have been best avoided. 
To deepen this analysis, I must consider the environment that this interview took place. Though away from a police station in a dedicated ABE suite, made to me more relaxing, informal and comfortable, the interview itself could still present the appearance of a power imbalance. It could be considered that to the child I am not just an investigator but an authority figure wearing formal attire and a lanyard, controlling the room. This dynamic could have contributed to the compliance issue as the child is socially conditioned to listen to adults, particularly in authority. 
Reflecting on this, I can see that I may have failed to break down the power dynamic during the report phase of the interview, getting to the aid memoire and ground rules too quickly, reinforcing the idea that the interview was a formal interview with rules rather than creating the feeling of a supportive interview. 
 
Workload and decision making:
In addition to both ABE interviews and advanced suspect specialist interviewing, I am also responsible for the management of numerous investigations that have been deemed to be high risk or generally complex and requiring a detective. The fact that I manage several investigations required regular review of my prioritisations and means that I must be able to make fast paved decisions about which line of enquiry I should investigate first. 
Reflecting on this, I use the THRIVE framework to prioritise cases based on risk rather than just chronological order however, in contrast, I do also have to be conscious of upcoming deadlines such as bail clocks and court hearings. 
 
The volume of cases managed over the last 12 months, in addition to the investigation of daily custody cases, has on occasion created an imbalance of thoroughness and efficiency. I have occasionally felt that rather than thoroughly investigating every possible reasonable line of enquiry, as I should, cases have been sent to the Crown Prosecution Service (CPS) early in an attempt to manage a backlog of work. These decisions have all been justified by the use of the National Decision Making Model (NDM) but I can recognise that this is not the standard of work that I like to complete. Whilst the NDM provides a framework and structure for rationale, it does not remove the load of carrying multiple complex investigations simultaneously. The mental energy required to constantly switch between a domestic violence case and a complex fraud investigation, for example, creates a barrier to attention meaning that I am rarely 100% focused on the task in front of me. 
 
This type of difficulty is recognised by the College of Policing (2022, P.5) who state, "feeling pressure to move on from a case can have an impact on the thoroughness of an investigation", specifically in relation to high workloads. Whilst my decisions and assessments were safe, the depth of my investigations has occasionally been compromised by these pressures. 
 
Conclusion and action plan:
To summarise this reflection of my policing career over the last 12 months, there have been difficulties managing tension between developing specialist capability and also managing high demand. As demonstrated by my ABE example, though I have the required training and experience in such interviews, the incident regarding witness compliance (Gudjonsson, 2012) highlighted that experience and training cannot allow an interviewer to foresee psychological factors when interviewing vulnerable or child victims. 
The example about managing workloads shows that organisational pressures of high workloads cause ongoing problems to the thoroughness of investigations. I would summarise my reflection on the last 12 months by saying that though I am operationally effective and experienced, with overall a good quality of both investigations and results, I must look beyond routine practice and ensure that I remain focused on the quality of my investigations. 
 
With the increased experience and knowledge that I gain I become responsible for more complex decision making and the responsibility of supporting new staff and to manage this, I require continuous professional development (CPD) that will be discussed in the following section. 


1B:
Continuous professional development (CPD) is important for both employee and employer as it helps to ensure competence in a profession and this should be a continued process throughout a person's career (Kloosterman 2014, n.p.). 
Kloosterman (2014) describes this well by saying "well-crafted and delivered continuing professional development is important because it delivers benefits to the individual, their profession and the public". 
This statement links well to my current employer's mission to provide an outstanding service for the communities of Gwent (Gwent Police 2025) and CPD aligns well with not only personal development but also the strategic aims of the organisation. 
 
As a Police Staff Investigator (PSI), my career pathway differs to that of a warranted officer. Though qualified as a detective and conducting the same role as my warranted colleagues, at this time I am unable to progress to other roles either In the form of promotion or other operational roles such as hostage negotiator of foundation undercover officer that I have expressed an interest in. These constraints do however mean that I need to be more focused on specialised CPD within my investigative role. 
 
In the coming weeks I am attending a tier 5 interview advisor course. Police interviewers are trained between the levels of 1 through to 5 with tier 1 being to a level of basic communication skills for new recruits and tier 5 being "highly skilled interview managers who create interview strategy in high profile and complex cases" (Griffiths and Milne 2006). 
 
My Planned enrolment on the tier 5 interview advisor course supports Gwent Police's aim of "operational effectiveness". By improving and developing my advanced interviewing skills following my experience gained as an advanced suspect interviewer, I contribute to my employer's vision of providing an outstanding service, by ensuring that the most complex investigations and more specifically the interviews, for offences such as murder, stand up to scrutiny. 
 
In addition to the tier 5 interview course, I am also booked on to a tutors course. The aim of this is to enable me to assist in the development of new recruits, particularly detectives, as they begin their journey within the criminal investigations department (CID). This training will align with Gwent Police's aim of "conduct and culture". By mentoring new detectives, I am able to pass on not only the level of professional standards required by also my experience and specialist training that I have gained throughout my career with Gwent Police. 
 
There are various definitions of what the role of a mentor is but it can be described as a learning - teaching process (Earl and Timperley 2008). Given my experience, I am confident in my ability to mentor new police officers however I am also conscious that taking on this additional work and responsibility could cause issues in improving the quality of my investigations as previously discussed. 
 
In addition to the above mentioned upcoming courses, this degree course itself is part of my planned CPD and supports not only my own desire to continue learning by also demonstrates Gwent Police's value to "keep learning", actively investing in the benefits to the organisation by funding a part of this degree programme. I believe that by doing this, Gwent Police also recognise that the academic qualification itself is not only a personal achievement within the next years CPD but also qualifies me for an improved investigative capability. There is a direct crossover between the academic skills required for this degree and the professional skills required for complex investigations. The process of constructing an academic essay which includes gathering evidence, critically evaluating sources and building a logical argument, mirrors the process of constructing a complex case file for the Crown Prosecution Service (CPS). A case file is essentially an essay covering a critical review of documents, evidence and issues in a case. By working improve my writing skills through this degree, I am directly improving the quality of case files that I will submit to the CPS in the future which may reduce the likelihood of case action plans or rejected files and therefor increasing the efficiency of my workload, further aligning with Gwent Police's aim of operational effectiveness. 
 
Though CPD is important and I intend on developing my skills and knowledge going forward, I can recognise that the courses I intend to undertake are not enough on their own and that I should continue to use reflective practice to ensure that I am implementing the learning. Following Kolb's experimental learning cycle (1984), I can see that simply having an experience, such as the issues in the previously discussed ABE interview, does not mean that I would learn from it however reflecting on this experience to better understand what worked and what didn’t work would help with that learning. 
 
As I transition towards mentoring new staff and managing specialist interviewers in complex cases, reflective practice will be relevant to precent skills fading or becoming ignorant to training that may be required. As I noted in task 1a, on occasion experience can lead to complacency and by using a structed reflective practice model I can ensure that CPD is not just a tick box exercise but a valuable effort to improve, aligning with the Gwent Police value to "keep learning". 
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Task 2: Investigation Challenges
You must choose a serious and complex investigation in which you played a significant role and reflect upon what happened. 
	
2a. Give a brief description of the investigation including social and legislative contexts and any relevant cultural, ethnicity and language issues.  

2b Critically evaluate the challenges associated with the investigation and the actions you took to effectively deal with such challenges.

2b. Critically reflect on your thinking, analysis, evaluation of any assumptions or generalisations that had an impact on how you dealt with the investigation and/or how you communicated your conclusions to others (e.g. senior officers, specialist and non-specialist investigators/departments etc.).



2000 words (+/- 10%: include your actual word count at the end of each section)





2A:
The investigation that I have selected for this critical reflection concerns the allegation of attempting to engage in sexual communication with a child, contrary to section 15A of the sexual offences act 2003. This case originated with a "sting” conducted by a paedophile hunter group, well known to the police in the local area. This type of group is more formally known as an "online child abuse activist group" (OCAGs). This group created a fictitious online profile of a 14 year old female and was communicating with the suspect in this case over a period of days. This communication escalated and despite the suspect being told the person was 14, he began asking to meet her and asking her to masturbate. 
Police become aware of the incident when the group turned up at a local takeaway restaurant, at which the suspect had told the child decoy that he worked in. 
Upon the groups arrival, the suspect was confronted and detained. He was questioned whilst inside the takeaway and this was live streamed to Facebook. 
Following the males arrest I was allocated as the officer in the case (OIC). The suspect was a Turkish national who spoke very limited English and claimed to have communicated with the child decoy solely through a translation application on his mobile phone. The investigation resulted in 2 charges for attempting to engage in sexual communication with a child and a subsequent conviction at crown court. 
 
The social context of this investigation I believe is covered by the increase in so called paedophile hunters "vigilante" style justice which is increasing in popularity. This type of intervention of a civilian hunter group creates a unique dynamic where the investigation is not initiated by police intelligence or a report made by a victim but instead civilians acting outside boundaries and legal framework of the Police and Criminal Evidence Act 1984 (PACE). 
The fact that this "sting" intervention took place in a busy local takeaway and was broadcast live on social media introduced a significant tension and concern.
This created an immediate risk to the community cohesion as the takeaway was located within a town centre and the live stream incited public anger which was being voiced in the comments section of the video before police were able to attend the location and secure evidence. 
 
Culturally, the investigation was complicated by the suspect's background. As a Turkish national with little understanding of the British language let alone the British legal system, his response appeared to be that of confusion and fear. The cultural barrier was evident at the scene. There was aggressive questioning from the group towards the male as a camera was held in his face and combined with the language barrier, this raised immediate concerns regarding oppressive conducted, which could have potentially been used by the defence team at court to argue for the exclusion of evidence under section 78 of PACE 1984. 
 
Legally, the case involved the sexual offences act 2003. Specifically, it was for the prosecution to prove that the suspect in this case had intended to communicate sexually with a child, even though in this case the child was not real, but a fictional profile claiming to be one. This then relies on the legal principle that the offence is committed based on the suspect's belief, regardless of the reality. 
 
I was also conscious throughout this investigation of the complex legal considerations of "agent provocateur". Though the general public cannot entrap a suspect in the same way that a police officer could, as defined in R V Looseley (2001), their actions can still be considered an abuse of process if they are found to be inciting the offences rather than just observing it. Additionally in cases of this nature, there is a primary consideration to the suspect's rights under article 6 of the human rights act 1998, the right to a fair trial. The fact that the incident was streamed live on Facebook could be argued to prevent a fair trial (Saunders et al., 2010). 


2B:
The primary challenge around this investigation was around the admissibility of the evidence gathered by the Online Child Abuse Activist (OCAGs) group. As the officer assuming responsibility of the investigation following the suspect's arrest, I was presented with a suspect who had already been questioned in public, without caution and potentially in a way that could be considered under duress. As noted by the Crown Prosecution Service (2019) guidance on online child abuse activist groups, whilst evidence provided by them is not automatically inadmissible or excluded, the often aggressive tactics used by this type of group does create a risk that evidence used could be deemed unfair under section 79 of PACE 1984.
The live streaming of the groups intervention and arrest, with running commentary and questioning of the suspect, further complicated this as it potentially caused issue to the suspect's right to a fair trial under article 6 of the human rights act 1998. 
 
In order to mitigate this, my priority in custody was to professionalise the investigation following the groups initial chaotic influence. Once in custody, I re-cautioned the male however I was conscious that simply saying the caution would not suffice and with the help of an interpreter I broke down the caution in to segments and also tested his understanding of each part to ensure that he not only understood what I was saying but also the legal implications of it. 
To critically evaluate this action, it was important to separate the police action and investigation to that of the OCAGs group sting. By adhering to PACE Code C (Home Office, 2019), I ensured that any potential admissions made during the interview that was to come would be admissible in a court and not used in the same way that statements made during the Facebook livestream were. 
As Gudjonsson (2003) highlights in relation to suggestibility, the custodial pressure combined with confusion can lead to an unreliable admission which would later be an issue at court and therefor establishing a regulated and professional environment to conduct the interview was important to secure the conviction obtained. 
 
Another challenge in this investigation was the language barrier. I was conscious that a part of the suspect's defence could rely on a "lost in translation" argument, claiming that due to the fact that he used a mobile translating app to speak to the child, the sexualised messages could be an error and the intent was not there. As per the suspect's right it was important that an interpreter was used throughout the custody process to help translate the rights, entitlements, processing and interview however I found that there was a shortage of accredited Turkish interpreters available which placed pressure on the PACE custody clock, with the nearest being several hours away. 
Despite the pressures to interview quickly, I ensured that this was delayed for the interpreter to attend the custody suite in person, rejecting the initial offer of an over the phone translation service. This decision aligns with the College of Policing (2021) Authorised Professional Practice (APP) on investigative interviewing which advises that it face to face interpretation is crucial for complex interviewing, ensuring more accurate communication. 
Reflecting on this, the decision to wait was in my opinion the correct decision. Though it caused concerns in regards to the PACE clock, had I used a lower quality translation method in order to save time, the defence could have argued in court that the interview was flawed. By taking the action that I did however I removed the ambiguity defence, allowing me to show that even if an app was used initially, the suspect's answers to my questions and the changes in his accounts showed his sexual intent. 
 
The final challenge in this case was the immediate risk to the community tensions. The location of the arrest, a takeaway restaurant with more Turkish nationals, combined with the "viral" nature of a Facebook livestream created the risk that other members of staff could either be seen to be guilty by association or have their identities mistaken. The risk posed to these staff can be described as "moral panic" (Critcher, 2002), and this creates a volatile environment where the public seeks retribution outside of the criminal justice system, wanting to take matters in to their own hands. 
Though I was not at the scene of the arrest or livestream, as the officer in case I was responsible for the wider impact as well as the suspect management. I ensured that a community tension assessment was completed which is a standard risk management tool within the national intelligence model. 
This risk assessment allowed the senior management team to allocate resources to the area and included high visibility patrols, reassurance visits from police community support officers and also a press release to confirm that the suspect was in police custody.  
Evaluating this, the action was successful as it prevented any secondary crimes from occurring, showing that though there had been a public presence at the scene, the "moral panic" retribution had been avoided. 
As highlighted in the National Police Chief's Counsil (2015), the role of the police in OCAGs cases often includes not only investigating the suspect but also managing the issues left by the group. By addressing the community tensions, I ensured that the investigation remained focused on the suspect without the distraction of public order. 


2C:
A significant area for critical reflection in this investigation was the management of conflicting biases. When I first reviewed the evidence presented by the OCAG, I recognised that I was susceptible to confirmation bias. The "paedophile hunters" provided what appeared to be a complete package of evidence including screenshots of the messages and profiles used. Subconsciously I was assuming that the male was guilty because the information provided appeared to be compelling. Kahneman (2011) describes this as "system 1" thinking which is fast, instinctive and emotional. 
This however was counterbalanced by a level of professional scepticism that has formed from experience of working on cases reported by this group. I was conscious that whilst this OCAG do collate evidence, they are also known to cause significant difficulties for the police such as being uncontactable for witness statements or on occasion providing just parts of chat logs. Therefor my thinking had to change to "system 2" meaning a slower, more analytical and critical approach. I was managing two opposing thoughts; "the suspect is likely responsible for the offence" and "this evidence might be difficult to use". To manage this and to ensure that I was not working in a biased way, I followed the code of ethics principle of objectivity and not taking the evidence provided by the OCAG as fact, I downloaded and reviewed the suspect's mobile phone. 
 
Having this critical mindset directly influenced my actions regarding the digital evidence. A lazy investigation might have been a submission of the screenshots to the CPS however reflecting on the risk of incorrect or edited evidence I realised that this would not meet the threshold for a realistic prospect of conviction. 
To mitigate this, I seized the suspect's mobile phone at the custody unit. Unwilling to rely solely on the groups version of events I downloaded and reviewed this device in order to fact check the conversations. By verifying that the messages on his device matched the screenshots provided to police, I converted hearsay evidence to a solid piece of verified digital evidence that I could present to the CPS. This corroboration was the difference between a weak case reliant on "vigilantes" and a strong case based on digital forensics. 
 
The final area of critical reflection is around how I communicated with the CPS. OCAG cases are difficult to prosecute and this is an ongoing issue with the CPS often reluctant to charge due to the section 78 arguments regarding unfair evidence. 
I recognised that I needed to demonstrate that the police investigation was distinct from that of the group, highlighting the actions that I had taken. In my submission to the CPS, I was transparent about the circumstances around the call however I also highlighted my independent review that had taken place. I communicated to the reviewing lawyer that I had not simply accepted the groups evidence at face value but had corroborated it. By clearly demonstrating this chain of evidence, from the review of the phone to the questioning in interview, I provided the CPS with the confidence that the integrity of the investigation had been maintained, despite the potential issues. This critical evaluation of what the CPS needed was likely the deciding factor in securing charges against the suspect. 
 
In conclusion, this investigation highlighted that the issues faced by police today in that despite the best efforts made to conduct these investigations themselves including dedicated child protection teams, police are faced with daily calls from these vigilante type groups. Navigating the issues caused on occasion by these groups requires a level of critical thinking. I learned that I must constantly police my own biases when presented with appears to be a ready-made evidence package and that the only way to secure a safe conviction in such cases is to rigorously fact check the evidence. 

Task 2 word count: 2199






Task 3: Investigation Techniques
You must choose a serious and complex criminal investigation in which you played a significant role in providing a response. 
	
3a. Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues.  

3b. Outline the established techniques used to progress the investigation. 

3c. Critically explore the use of each investigative technique that you applied to the investigation and demonstrate your understanding of their use

3c. Critically evaluate how you applied specific legislation and/or powers to the investigation. 


2000 words (+/- 10%: include your actual word count at the end of each section)





3A:
The investigation that I will reflect on in this investigation focuses on the case of R v EWING which is a complex cross border enquiry involving a male, Ewing, who travelled from the United States of America to the United Kingdom to meet a female child that he had groomed online. Intelligence received from the Home Office alerted Border Force and Gwent Police that the suspect was on his way to Cardiff Airport. The investigation found that the grooming process had been going on for approximately a year prior to his travel and involved the exchange of thousands of messages and images.
The suspect was intercepted by Border Force officers on his arrival in the UK and once searched he was found to be in possession of weapons and numerous digital storage devices. 
Following his detention, I was allocated the role of Officer in Case (OIC). 
The investigation involved the seizure and examination of multiple USB devices that were found in his possession, which were found to contain indecent images of children (IIOC), including the victim in this case. The suspect was interviewed and subsequently charged and convicted of multiple offences under the Sexual Offences Act 2003, including 6 charges of causing or inciting a child to engage in sexual activity. 
 
The social context of this case relates to the modern borderless nature of sexual abuse which is internet enabled. It demonstrates how offender use the anonymity of the internet to bypass boundaries, necessitating a whole system collaborative approach. This case was not a localised incident but a transnational operation which required coordination between international agencies (US Homeland Security), National Bodies (National Crime Agency and Border Force), and the local police force. This investigation had to navigate the handover of evidence from Border Force who operate under the Custom and Excise Management Act 1979, to the police who operate under PACE 1984, ensuring the continuity of evidence was maintained during his transfer of custody. 
 
Legislatively, the investigation was largely around the sexual offences act 2003, specifically relying on the fact that this act allows the UK authorities to prosecute offences committed against British children by foreign national offenders entering the country. Also, the seizure of digital evidence brought the Police and Criminal Evidence Act (PACE) 1984 an the Investigatory Powers Act 2016 into focus, balancing the suspect's right to privacy with the necessity of proving (or disproving) the offence. 
 
There were also cultural issues in this case and while the suspect spoke English, a distinct cultural and linguistic barrier existed. The differences between US and UK English occasionally led to misunderstandings during the booking in procedure and rapport building phase of the interview. Although an interpreter was not required, I had to ensure that I regularly checked the suspect's understanding to make sure that he was not, as an example, applying his understanding of the Americal legal concepts such as Miranda Rights which differs subtly but significantly, to my explanation of the caution. There was a real risk in this case that the suspect might misunderstand the adverse inference warning that silence can harm his defence, potentially leading to a later argument in court that he was confused. To mitigate this, I repeatedly checked his understanding and stripped away legal jargon to ensure that he was not applying his understanding of American legal concepts to the UK process. Ensuring that the suspect fully comprehended his entitlements under PACE Code C was a critical procedural safeguard to prevent the case collapsing on a section 78 argument of unfairness. 


3B:
In order to progress this fast paced investigation within the suspect's relevant time as determined by the custody clock, I employed four investigative techniques:
 
1. Digital Forensics: I decided to bypass the standard "XRY" kiosk examination of the suspect's devices and utilised the High Tech Crime Unit (HTCU) aligning with the National Police Chief's Counsil (NPCC) (2020) strategy to prioritise specialist analysis for complex indecent image cases. 
1. Tactical Operations and Exploitation (TOEX): I used the TOEX intelligence scanning software capability, a Regional Organised Crime Unit (ROCU) asset, to rapidly transcribe and categorise video files to generate interview material. 
1. PEACE interview model: I applied the national standard PEACE model (College of Policing, 2021), utilising a staged disclosure strategy to show the suspect's lies and prove his attribution. 
1. Achieving Best Evidence (ABE): I utilised specialist techniques from the Ministry of Justice (2022) guidance to manage a vulnerable and reluctant victim who was psychologically resistant to police intervention. 

3C:
Technique 1:
Standard procedure for the examination of digital devices often involves a "level 1" examination using a kiosk system. In my case, this would have been the XRY system based within the station. Critically evaluating this, I ruled this out immediately. As outlined in ACPO Good Practice for Digital Evidence (2012), the first principle of digital forensics is that "no action taken should change data held on a computer or storage media". Kiosk examinations, whilst faster and convenient, can interact with the devices operating system and in doing so can alter date or time stamps. In a cross-border case where the timeline of data was crucial to prove that they happened prior to his travel, I did not want to risk corrupting the data. 
Secondly, the investigation requested proof of attribution and not just possession. I needed to prove that the suspect created the files in his possession. The HTCU forensic examination allowed for a deeper analysis of the devices which would look for a digital footprint within the USB devices, which the suspect stated he found in a "trash cash" and had no personal connection to them. This depth of analysis was essential to disprove this account, albeit videos containing the suspect committing offences were found on the devices
 
Technique 2:
This investigation served as a test for Gwent Police of the new TOEX capability. The operational challenge faced was the sheer volume of video material found on the suspect's devices versus the PACE custody clock of 24 hours and therefor the TOEX software was used to triage the media. A traditional HTCU full report would take weeks, by which time the suspect might have been released on bail and fled the country. Due to this, I applied the TOEX software to triage the media. This automated tool utilised an intelligence software to transcribe audio from video files. Critically reflecting on this, TOEX acted as a force multiplier, providing me with intelligence fast enough to be used whilst in the interview room. It also allowed me to identify specific videos where the suspect had screen recorded himself, showing that he was the creator. I did however remain conscious of the College of Policing (2023) guidance on managing intelligence, which distinguishes between intelligence (for understanding) and evidence (for court). There is a risk with this type of tool that it can create a "false positive". With this in mind, I ensured that any clip that was identified by TOEX was also visually verified by an officer before being presented to the suspect. 
 
Technique 3:
For the suspect interview, I applied the PEACE model, as is the case for all of my interviews, which consists of Planning and preparation, Engage and explain, Account phase, Closure and Evaluation. The critical technique within this interview however was staged disclosure. According to College of Policing (2021) Investigative Interviewing APP, the strategic withholding of evidence allows an interviewer to test the suspect's account. My objective was not just to get a confession, but to allow the suspect to commit to a provable lie. I was aware of the TOEX report and that we had videos of the suspect screen recording himself, but I did not reveal this initially. I first allowed the suspect to provide a full account in which he gave a very different story about his relationship with the victim to what the messages showed and he stated that the USB sticks had nothing to do with him, stating that he found them in a "trash can" and picked them up in the hope that he could sell them. By withholding the evidence until the challenge phase of the interview, I allowed the suspect to commit to a lie. 
This approach is supported by Shaw and Porter (2015) whose research highlights that allowing a suspect to provide their version freely prevents claims of coercion. By using the PEACE framework to let the suspect freely give his (false) version of events first, I avoided contamination and was able to move towards a challenge phase within interview where I eventually played the recording showing his own reflection. His reaction as well as his previous denial acted as evidence of dishonesty. Had I disclosed this evidence at the start as part of my pre interview disclosure, it is likely that his solicitor would have advised him to provide a "no comment" interview. 
 
Technique 4:
The management of the victim in this case was a challenge within this investigation. She was hostile in the case and believed that the suspect loved her and that the police in this case were the aggressors. This is a common trait in deep grooming cases where the offender has isolated the child from authority figures. The Ministry of Justice (2022) Achieving Best Evidence guidance states that interviews with children that have been groomed require "careful preparation to build rapport". I critically evaluated that a direct fact finding approach would fail and cause the victim to shut down and disengaged as she had done with both other officers and also social services, initially refusing to provide an ABE interview. I used a trauma informed approach. I focused on rapport building and attempted to validate her feelings and autonomy rather than treating her as a "crime scene". By acknowledging her relationship with the suspect rather than appearing to demonise it immediately, I was able to gain enough trust to secure her account. This highlights that ABE is not just a recording process but an advanced method of interviewing and a sophisticated psychological management technique. 


3D:
The initial seizure of the suspect's devices by police was conducted under section 19 of PACE. This power allows an officer to seize evidence if they have reasonable grounds to believe that it has been obtained in an offence or evidence of an offence and that it is necessary to seize it to prevent it being concealed, lost or destroyed. I applied this necessity test to ensure that the chain of continuity began the moment that the devices were taken and I had to ensure that possession was lawful. 
Also, the investigation accessed cloud based data. In order to access this I applied for authority under the Investigatory Powers Act 2016 (IPA) to access data held on US servers. As required by the Home Office IPA Codes Of Practice, I had to apply a strict necessity and proportionality test, documenting why the intrusion into the suspect's private life was justified by the gravity of the offences for which he was in custody.  
Finally, given the suspect's status as a foreign national charged with a serious offence, I applied the provisions of the Immigration Act 1971. I served a form IM3 which is a Notice of Liability to Deportation. Critically, this was not just an administrative task. By service this early in the criminal justice process, I ensured that the deportation process ran parallel to the criminal justice process which demonstrated a whole system approach to the investigation. 
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Task 4: Investigation Methodology & Theory
	
4a. Research and critically analyse current theories and methodologies relevant to your own specified area of investigation (e.g., use of specialist interviewing techniques, crime scene management, NDM, intelligence etc.). 

4b. Evaluate the importance of applying skills, knowledge and experience to reach appropriate investigative outcomes. 


2000 words (+/- 10%: include your actual word count at the end of each section)




4A:
The methodology of investigative interviewing has changed drastically over the last 30 years. Historically, police interviewing was predominantly run using confession-orientated models, such as the "Reid technique"  which was developed in the US, which relied on psychological pressure and the anxiety of the suspect to induce or coerce a confession from the suspect. However, following high profile miscarriages of justice in the UK such as the "Guildford Four" and the "Birmingham six", it became clear that coercive methodologies resulted in unreliable evidence. Research by Gudjonsson (2003) demonstrated that high pressure environments such as those felt in a police interview often lead to "compliant false confessions", where an innocent suspect admits guilt merely to escape the immediate stress of the interrogation style interview. Due to this, the UK adopted the PEACE model in 1992. This essay will critically analyse the PEACE methodology and the psychological theories that underpin it, looking specifically at the cognitive load theory and the strategic use of evidence (SUE).  
 
The methodology - The PEACE model
The current established methodology for all police interviewing in England and Wales is PEACE - Planning, Engage and explain, Account and clarification, Clarification, Evaluate. Unlike previous models used, PEACE is an information gathering framework rather than an one that focuses on accusing the suspect. It is design to be more ethical, non-coercive and legally robust, adhering strictly to the Police and Criminal Evidence Act 1984.
The strength of the PEACE model comes down to its structure. It begins the process with a planning and preparation phase which means that officers have to construct a strategy before entering the interview room. This aligns with the research of Vaughan, Milne, and Dolton (2023) who state that the success of a high-stakes interview is determined largely by the quality of the strategy devised beforehand. They argue that without a structured methodology, interviewers often succumb to confirmation bias and the psychological tendency to seek evidence or an account that confirms their existing hypothesis whilst ignoring other lines of enquiry. By using a structured plan, the PEACE model forces the investigator to identify the objectives, legal points to prove and also potential defences, shifting the mindset from getting a confession to testing the evidence. 
 
Theory 1 - Cognitive load theory
The scientific theory that supports modern interviewing is the cognitive load theory. This was developed by Aldert Vrij. The idea behind this theory is that lying is cognitively more demanding than telling the truth. A truthful suspect just has to retrieve a memory. A liar however has to think of their story, monitor the interviewer's reaction, remember what they have already said and also ensure that they don’t let the truth out, all at the same time. 
Vrij et al. (2017) argues that effective interviewing shouldn't include trying to cause the suspect stress as this creates anxiety and not cognitive load. They should instead increase the mental difficulty of the task. 
Techniques such as asking a suspect to provide their account in the reverse order , where the suspect is asked to speak about events from the end to the beginning are shown to be effective. This destroys the chronological script that the liar has rehearsed, forcing them to reconstruct the lie step by step which consumed a large amount of "working memory". Another technique is unanticipated questions such as asking the suspect "who was sitting next to you?". Somebody that is telling the truth would rely on their memory and therefore could handle this and answer the question. Because somebody that is lying has not prepared an answer for these details, the load on their brain increases which can lead to observable clues of deceit to the investigator such as long pauses, stuttering, contradictions or "I don't know" responses. This theoretical understanding transforms the interview from a battle of wills into a psychological test the truth. 
Whilst cognitive load theory addresses the detection of deception in suspects, it is also important to consider the theories that support witness interviewing. The cognitive interview model developed by Fisher and Geiselman (1992), is the theoretical foundation for interviewing a cooperative witness. 
This theory states that memory is not a video recorder but a reconstruction process. Standard questioning, such as "what time is it?", often interrupts this process which can cause the witness to lose their trail of thought. The cognitive interview methodology uses psychological techniques such as "context reinstatement". This involves asking the witness to mentally revisit the scene and to recall the smells, sounds and the feeling. This helps to unlock retrieval cues in the brain. Understanding this theory is important as without it, an unskilled interviewer might interpret a memory as unreliable rather than a consequence of trauma encoding. 
 
Theory 2 - Strategic use of evidence (SUE)
While cognitive load deals with lie detection, the strategic use of evidence (SUE) theory deals with persuasion. Developed by Granhag and Hartwig (2014), SUE theory states that guilty suspects enter an interview with a "counter-interrogation strategy." They anticipate what evidence the police have (for example "the police probably have CCTV) and will adapt their story accordingly in an attempt to fit that evidence. 
If an investigator was to reveal all evidence at the start in a pre-interview disclosure then the suspect could easily weave that evidence in to the story that they seek to create (e.g., yes I was there but I was just walking past, to account for their presence). The SUE theory states that this can be made more difficult by using staged disclosure. This entails holding back evidence, for example CCTV or phone data, until the suspect has committed to their account. By allowing the suspect to lock themselves in to a lie such as denying being at a scene before disclosing evidence such as CCTV, the interviewer creates a contradiction between what the suspect is saying and what the evidence shows. This is not used to trick the suspect or to mislead them but is a scientifically validated method for proving a suspect's dishonesty. As Granhag notes, innocent suspects tend to be more forthcoming regardless or the disclosure provided whereas a guilty suspect will adjust their story when they are confronted. This aligns with the account phase of PEACE, ensuring that the challenge (or confirmation) stage is evidence led rather than opinion led.
 
Critical evaluation of the shift - 
Critically, the shift from what was essentially a gut instinct approach to the more recent science based methodologies represents the increase in professionalism of an investigation. The historical confession culture was flawed because it relied on the intuition of an interviewer which was prone to bias. If the investigator believed that the suspect was guilty then using methods such as the Reid technique, they would keep applying pressure until they heard what they wanted. The PEACE model which has been underpinned by Vrij and Granhag's theories relies on more observable data, looking at the difference between what the suspect is saying and what the evidence shows. 
Though these changes are positive there are still challenges. Vaughan (2023) notes that whilst the theory behind this is sound, the application varies. Officers under time pressure often revert back to a more direct and accusation type of questioning more than a more subtle, cognitive approach required by SUE. This highlights that knowing the methodology is not enough. Applying the underlying theory requires both adequate training and tactical patience.  

4B:
The professionalisation of investigation
The application of theoretical knowledge and also practical skill is not just an academic exercise but also the determining factor in the legitimacy and success of a criminal investigation. As the College of Policing (2023) highlights in the Code of Ethics, police has moved from a craft based on intuition to a profession based on evidence based practice. Evaluating this shift, the importance of applying a specific skill such as the PEACE model or SUE theory as discussed in task 4a cannot be overstated. Failure to apply these skills does not only result in a poor interview but also results in unsafe convictions. 
 
Impact on legal outcomes and admissibility
The primary importance of applying skilled knowledge is the preservation of justice. In the R v EWING case discussed in task 3, the application of strategic use of evidence (SUE) was not just a tactical choice but a legal safeguard. Had the interview relied on just gut instinct and the suspect been accused immediately as in the Reid approach, the interview might have been deemed oppressive. By applying the PEACE model the evidence was gathered in a way that remained compliant with PACE 1984 Code C. If an officer lacks this knowledge, they risk the evidence being excluded under section 78 of PACE, under unfair evidence as the courts are unwilling to tolerate fishing expeditions or coercive tactics. Therefore, the appropriate investigative outcome, a safe conviction, is entirely dependent on the officer's skill in navigating a legal framework during the golden hour of the investigation. 
Beyond the legal outcome of a case, professional skill is also important for maintaining public confidence. If an investigation is conducted without skill, for examine a victim feels as though their account was rushed or an interview was conducted aggressively, then the trust in the police will be worsened. In the Ewing case discussed in task 3, the application of a skilled ABE strategy was not just to secure evidence but also demonstrate to the victim that the police were competent and professionals that wanted to help her. If officers failed to demonstrate these skills then it is likely that the victim would disengage. 
 
Impact on investigative accuracy
In addition to the points already raised, applying theoretical knowledge is important to avoid confirmation bias. As Vaughan et al. (2023) argue, unskilled interviewers tend to seek information that confirms their suspicion. This can lead to tunnel vision, whereby other evidence that may be to the contrary is ignored. By applying the cognitive load theory, an investigator forces themselves to test the honesty of the account given more objectively, rather than just seeking a confession. In the R v EWING case provided as an example, using staged disclosure allowed interviewers to distinguish between a truthful "I don't know" and a deceptive "counter-interrogation strategy". Without this advanced level of knowledge, an investigator is likely to misinterpret a suspect's potential nervousness as guilt, leading to the chance of miscarriages of justice. 
 
The role of experience in decision making
Theoretical knowledge alone is insufficient without experience. The National Decision Making Model (NDM) relies on the officer's ability to assess threat and risk. Experience allows an investigator to recognise patterns such as grooming behaviours in the case of Ewing. This is something that an officer with less experience might miss. This links closely with to professional curiosity. As highlighted in the Baroness Casey Review (2023), a lack of curiosity and a failure to look beyond the obvious has been a significant failing in recent investigations. In task 3, it was the experience with digital forensics that led to the rejection of a kiosk examination in favour of the High Tech Crime Unit examination. A less experienced officer might have accepted the kiosk result which would either delay the results or worse, miss evidential data. This demonstrates that appropriate outcomes are reached when theoretical knowledge and knowing the law is combined with experience.
 
Conclusion
In conclusion, the importance of applying these skills lies in the protection of public and the integrity of the justice system. An investigation driven by intuition is fragile and prone to error. The updated methods of investigations driven by PEACE methodology and SUE theory produces evidence that can withstand scrutiny at court. Ultimately the application of these skills ensures that those that are guilty are convicted on facts of the case and not pressure, meaning that innocent people are better protected. 
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Task 5: Personal Development Plan (PDP)

As part of your reflective process, please use this table to identify the next steps for your personal/professional development. Aim to identify a maximum of four (4) areas of development that are personal to you and your investigative practice for the next 12-18months. 
 Consider using ‘SMART’ as part of your answer. 

NOTE: This is equivalent to 2000 words towards the overall wordcount, please note this is not the actual number of words used in completing the table, the count reflects the thought and research behind it.

	Area of Development
	How it will be achieved 
	Who can provide support?
	Timeline

	
Advanced interview capability:

Goal: To become a nationally accredited interview advisor to support major crime investigations



	
Specific action:
I will attend the PIP2 advanced interview manager course (tier 5) which is being delivered by Dr Martin Vaughan. I will compile a portfolio of workplace based evidence demonstrating my management of complex interview strategies, as identified in task 3. 

Measurable:
Successful submission of the portfolio and passing the assessment 


	
Line manager / Detective Inspector:
To allocate appropriate complex cases that fit within the requirement of the tier 5 role. 

Force interview lead:
To provide mentorship and sign off on completed strategy documents. 
	
0-9 months:
Course is currently running which I will complete on 26/01/2026 and from there I will work to implement my training and complete the required evidence. 

	
Leadership and mentoring:

Goal: To qualify as a tutor which will enable me to support the training of new intakes of detectives. 



	
Specific action:
I will enrol on the Force tutors course. Following this course I will take responsibility for the development of student officers / investigators, conducting regular reviews of their progress against the PIP criteria 

Measurable: 
This can be measured by the completion of the student officer’s independent patrol or PIP portfolio under my guidance. 
	
Learning and development department: To provide the initial 4 day training course.
Sergeant: To support me in managing the reduced workload required when tutoring a student officer 
	
6-9 months:
Course booked for March 2026

	
Academic progression (BSc Hons professional investigations):

Goal: To complete the level 6 degree with a comprehensive dissertation 



	
Specific action:
I will apply the research skills that I am learning throughout the course to produce a 10,000 word dissertation in a relevant area of policing and interest. 

Measurable:
Submission of the final graduation with a pass
	
University supervisor: To provide the continued academic guidance and support

Gwent Police: To provide protected learning time as currently agreed with my Sergeant
	
12 months:
Completion date scheduled for January 2027

	




	
	
	










Task 6 – Bibliography/Reference list
The bibliography/reference list should only include sources referenced within the workbook using the Harvard referencing system. Information about referencing in written assignments and how to avoid plagiarism can be found on Moodle and will be provided in your lesson. It is important that you are aware of the importance of ensuring that the work submitted is your original work.
If you are unsure, it is important that you seek guidance.
Harvard Refencing Guide Link: 
https://moodle.uwtsd.ac.uk/pluginfile.php/324905/mod_resource/content/1/Harvard%20Referencing%20GUide.pdf
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Use of Generative AI in Assessment
(Lecturer to indicate Yes or Not against each element)
 
	RESEARCH
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials.
	Yes ☒
 
No  ☐

	STRUCTURE
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc.
	Yes ☒
 
No  ☐

	PROOFREADING
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards.
	Yes ☒
 
No  ☐

	WRITING
	For this assessment, you can use Generative AI to create text for submission.
	Yes ☐
 
No  X

	CREATIVE
	For this assessment, you can use Generative AI to create creative materials, such as images.
	Yes ☒
 
No  ☐

	PROGRAMING
	For this assessment, you can use Generative AI to create and check code.
	Yes ☒
 
No  ☐

	NONE
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support.
	Yes ☐
 
No X




I confirm that I have not used any AI tools in the research and creation of this assignment. I confirm that I have not presented any AI generated materials as my own work. I confirm I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.
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