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Part 1
[bookmark: _Hlk73790504]Autism is a lifelong developmental disability which affects how people communicate and experience the world (National Autistic Society, no date; Child Autism, 2021; Ambitious About Autism, 2021; Autism Alliance, no date). There are around 700,000 autistic adults and children in the UK meaning that One in 100 people are on the autism spectrum (National Autistic Society, no date; Child Autism, 2021; Autism Alliance, no date). 
Autistic people have their own strengths and weaknesses like anyone else. They may share specific characteristics however, they will be extremely individual in their needs and preferences (Autism Alliance, no date; Ambitious about Autism, 2021). Therefore, it is vital that early intervention is undertaken to manage ASD due to the difficulty with communication and social interaction in addition to the limited support for the use of medication to improve core ASD symptoms (Chan et al. 2020). Thereby ensuring that their rights are supported as stated under article 23 of the UNCRC which states that ‘All children and young people have the right to be safe and happy. When a child or young person has a disability, people should make sure it does not get in the way of this. They should do this no matter what that disability is’.
The United Nations Convention on the Rights of People with Disabilities 2010 is an international agreement which aims to shield and encourage the human rights of disabled people throughout the world. Early intervention can give children the skills and coping strategies they need to assist them cope with challenges they may face later in life (child Autism, 2021; Koegel et al. 2014; Autism Speaks). Thereby supporting their Human rights by treating them with dignity, fairness, and respect (UNC on the Rights of People with Disabilities 2010).
Consequently, early intervention will help children with autism to enhance their quality of life in later years (Huffman et al, 2011). Fulfilling their right under article 23 of the United Nations Convention on the rights of the child that states ‘All children who have any form of disability are entitled to have special care and support to enable them to lead a full and decent life’ (Welsh Government, 2017).
To ensure that children learn skills and coping strategies early behavioural interventions are promoted such as Applied Behaviour Analysis (ABA) which is used by many professionals (Child Autism, 2021). 
Identifying the needs of a child with an additional learning needs early and creating an individual development plan, which will be mandatory under the new ALN act (Welsh Government, 2021) ensures that the child’s best interests are considered which supports their rights under article 7 of the United Nations Convention on the Rights of People with Disabilities 2010. 
The welsh government are determined to provide an all-inclusive education system for learners in Wales (Welsh Government 2018 A). According to disabilities rights UK 2010 it is a right of disabled people to have an education, under the United Nations Convention on the Rights of People with Disabilities. 
The new ALN system will support improved early identification of Additional Learning Needs in a timely manner. It places the child at the centre of any decisions about their ALN this will produce improved results for children and people with autism (Welsh Government, 2021).
Children with ASD can exhibit disruptive behaviour such as aggression, self-injury and tantrums. However, these are secondary symptoms and not primary symptoms of ASD. They can be avoided, reduce or eliminated with early intervention that concentrates on equipping the child with functionally equivalent replacement behaviours (FERBs) (Koegel et al. 2014).
[bookmark: _Hlk73796576][bookmark: _Hlk74398131][bookmark: _Hlk73613719][bookmark: _Hlk73796736]According to Child Autism (2021) Autism is a lifelong condition with no cure. Additionally, Camarata (2014) cited in Koegel et al. (2014) believe that some consider ASD a lifelong disabling condition. However, several researchers in the field have evidenced examples of children who have fitted in with the typical range and nearly half can eventually manage without additional support as they have banished their symptoms, and 25% of children will rid the diagnosis completely according to Cohen et al. (2006); Helt et al. (2008); Lovaas (1987); Sallows & Graupner (2005), cited in Koegel et al. (2014). Although, this is unlikely without early intervention (Koegel et al. 2014). Professionals and most parents aim to alleviate the child’s symptoms, to enable them to enjoy an active life and gain employment (Koegel et al. 2014).
 Autism cannot be discovered medically; however, it can be reliably diagnosed in children as young as 2 years of age (Autism Speaks). Therefore, early intervention is possible and affords the best opportunity to support healthy development and deliver benefits across the lifespan (Autism speaks, 2021). whereas the “wait and see” approach for early intervention of ASD is probable to have considerable negative ramifications on the child with ASD (Koegel et al. 2014). The sooner an autistic child’s needs are understood, then support can be put in place to help them flourish (Ambitious About Autism, 2021). Early intervention can improve learning, communication and social skills, as well as underlying brain development (Autism Speaks, 2021). Early intervention not only shows a child how to behave, but it could also alter their brain wiring (Keenan et al. 2016).
[bookmark: _Hlk73798085]If symptoms of ASD are not diagnosed and early intervention does not happen therefore techniques are not acquired to address the core symptoms of ASD. Secondary symptoms may develop such as difficulties with socialisation which may lead to mental health problems such as anxiety and depression which may increase the need for more substantial and expensive interventions later in life (Koegel et al. 2014). However, the likely hood of these developing maybe reduced if intervention of the core social skills is supported early on (Koegel et al. 2014; Autism Alliance, no date).

Part 2
Autistic people often have difficulty recognising or understanding how to act with others and their environment due to the way they process sensory information differently (Ambitious About Autism, 2021; National Autistic Society, no date; Autism Alliance, no date). They may find social interactions difficult which can lead to isolation and loneliness (Ambitious About Autism, 2021). This may cause them to appear distant, uninterested and insensitive making it hard for them to form friendships (National Autistic Society, no date; Lindsay et al. 2017; Autism Alliance, no date).  

Autistic children can seem incapable of understanding what others think and feel, a process which non impaired children develop naturally in the early preschool years (Keenan, 2016). This inability to understand the process of conversations and social interactions can cause anxiety (Autism Alliance, no date; Lindsay et al. 2017). In addition, they may then exhibit secondary symptoms such as aggression, self-injury and tantrums (Koegel et al. 2014). These individual behaviours may contribute to peer rejection and exclusion (Diamond and Tu, 2009).
Vygotskian theorists suggest that play builds mental structures though acquiring the culture around them (Keenan, 2016). Therefore, the child needs to be supported to play with other children if they are to have a chance at communicating and interact with others. It is through play that children explore their social world by adopting interaction patterns thereby promoting social development (Keenan, 2016).
Adults can provide support by scaffolding the child’s development. Encouraging the child to operate at the limit of their ability, then if the child does not respond the adult will use more specific behaviours to direct them (Keenan, 2016). Vygotsky believed that solutions to problems are socially generated and learned (Bee and Boyd, 2010). Therefore, acquiring social skills are essential. Practitioners may support a child with ASD by ensuring that the pupil can take frequent breaks from socialising as people with autism can find interacting with people exhausting. Providing time for them to have a break can assist them to feel understood and welcomed in social situations (Autism Alliance, no date).

It may be difficult to tell if someone has Autism as you can not tell just by looking at them (Ambitious About Autism, 2021). Children find it easier to understand orthopaedic disability than mental retardation because physical disabilities are more visible and children are able to relate them to their own experiences (Diamond and Tu, 2009). If an autistic person is given enough time to process what has been said to them and have enough information and support to socialise with others, they gain skills to interact with others (Ambitious About Autism, 2021; Autism Alliance, no date).
There are some ways of communication and behaviours that an autistic person may use, however every autistic person is different and therefore so will be their methods of communicating (Ambitious About Autism, 2021).
Children with autism will take longer to process information exchanged with them. This time can vary from a few seconds to many minutes (Autism Alliance, no date). However, if the comment or question is repeated to the child while they are still trying to process the information, the child will need to begin processing the information all over again. Asking an autistic child questions repeatedly can cause the child to become increasingly stressed and find it more and more difficult to communicate (Autism Alliance, no date). 
Dean (2016) suggests that research shows that boys with ASD are prone to isolation and are more likely to express restrictive and repetitive behaviours than girls. This means that boys are more likely than girls to be diagnosed with ASD. According to Autism Speaks (2021) boys are four times more likely to be diagnosed with autism than girls and most children were still being diagnosed after age 4.


Parents are usually the first to observe and report a developmental concern in their child. (Johnson & Myers, 2007). Having a child with autism can have a huge impact on not just the child but on the whole family (Ambitious About Autism, 2021; Koegel et al. 2014). Emotionally and practically, there is a lot to cope with, it may be stressful, and without techniques to manage atypical behaviours, anxious parents are probable to develop more challenging health problems such as depression which may result in ineffective parenting (Ambitious About Autism, Koegel, et al, 2014). In addition, 40-70% of children with autism have sleep difficulties which can have negative effect on day time behaviour and are strongly related to memory problems, this can present an enormous burden to the parents as well as the child. Parents may suffer with cognitive and mood effects of chronic sleep deprivation themselves (Keenan, 2016).
However, if parents are provided with means to confront symptoms and are offered support as soon as the child is diagnosed, they are likely to feel empowered and self-confident. Therefore, involving the parents in early intervention benefits the parents’ well-being as well as the child’s (Koegel, et al. 2014). 
However, if the parents do not get involved or refuse help, this could prevent the child living as full a life as possible, which is their right under article 23 of the UNCRC (UNICEF, 2021). This social model of autism could create a barrier, once a child is labelled with ASD, parents or other people could treat the child as disabled and suggest that they cannot participate in activities. However, if the child is well supported by people and the environment, in addition to being provided with opportunities that focus on their abilities and demonstrate a can-do attitude, the child may then live a full and active life developing and celebrating their abilities (Varney, 2013). 


Part 3
When professionals or parents are concerned about a child, they should make a referral to the Children with Disabilities Team by contacting the Child Care Assessment Team at their local council (Pembrokeshire County Council, 2021). Schools can also request the help or access ABA training through various companies to support early intervention (Child Autism, 2021; Skybound, 2020).  When referred to the local council the child will be assessed because the amount of support needed can vary from family to family. This will involve talking to the child and his family in addition to liaising with other professionals such as health visitors, doctors, teachers and voluntary agency workers that are involved with the child or family (Pembrokeshire County Council, 2021). 
Many companies use positive reinforcement and fun learning sessions based on Applied Behaviour Analysis (ABA) (Child Autism, 2021; Skybound, 2020). According to Wong and Kasari (2012) teachers need to be educated to target play and joint attention skills in their settings, especially for children with autism. This is due to evidence that shows that children with ASD spend more of their time unengaged in symbolic play and social interactions. 
[bookmark: _Hlk74420658] Companies delivering ABA therapy show parents and practitioners how to manage children’s behaviour and track progress (Child Autism, 2021; Skybound, 2020). ABA is accepted evidence-bases method to support autism (Child Autism, 2021; Skybound, 2020). ABA is used in many schools and treatment clinics, it encourages positive behaviours and discourages negative behaviours to enhance a range of skills (NICHD, 2021).
However, one client on Real Families 2017 suggests that ABA teaches children that it is not ok to be who they are, and that they must act a different way to their natural self in order to be loved and rewarded by people around them. 
ABA comprises of scientific principles which demonstrate how people learn behaviours and skills (Skybound, 2020). Its principles are the most researched and commonly used behavioural interventions for autism (Autism Speaks, 2021). The principles can be applied to teach any socially significant behaviour, such as communicating. The science can also be applied to reduce behaviours that challenge such as aggression and self-injury (Skybound, 2020).
A type of ABA is Early Intensive Behavioural Intervention (EIBI), it is one of the more well-established treatments for autism (Reichow, 2018). This form of therapy is usually used for children under 5. The sessions take place on a one-on-one and is highly structured to build positive behaviours such as social communication (NICHD, 2021). However according to Reichow (2018) research showed that after 2 years of having treatment, children receiving the EIBI treatment did not perform better than children in contrasting groups. Although, evidence did back the use of EIBI for some children with autism. 
[bookmark: _Hlk74415663]There has been a rise in autism and the need has increased for evidence‐based behavioural treatments to support the children, by reducing their symptoms and alleviating some of the difficulties they encounter (Reichow, 2018).
[bookmark: _Hlk74415583]At present there are no medications to improve core ASD symptoms (Chan et al. 2020; Reichow, 2018). However, early interventions will help children with autism to enhance their quality of life in later years (Huffman et al, 2011). 
[bookmark: _Hlk73618865]
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