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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.


Introduction

Following an observation that was taken of a critical incident within an English medium primary school, the aim of this assignment is to critically evaluate and outline potential learning steps for the future. The researcher is currently enhancing their knowledge and developing an understanding of methods of teaching and identifying best practices within a learning environment. Throughout this assignment, the researcher will introduce the reader to the definition of a critical incident and how a practitioner uses critical reflection to develop their own teaching methods and practices. The researcher aims to introduce different models of critical reflection and identify methods of how these can be translated into future teaching scenarios. In addition to the above, the reader will be introduced to Donaldson’s (2015) four purposes and how these link with the observed critical incident. Relevant literature is also introduced within this assignment in order to support, as well as criticise the observed incident. Examples of these include a particular focus on the Professional Teaching Standards introduced by the Welsh Government (2017 and 2022) and Donaldson’s (2015) Successful Futures report. Following the discussion and evaluation, the researcher aims to utilise the first hand observation of a critical incident and the subsequent discussion, to draw a conclusion on how personal teaching methods and practices can be reflected upon and developed in the future. 


Role of Critical Reflection

Tripp (2012) believes that observing a critical incident allows an individual to develop a thorough understanding of one’s personal development and pedagogy. For teachers to observe a critical incident, it gives them the chance to reflect on their judgement, whether the incident may be ‘trivial’ or not. This enables a teacher to review, reflect and develop their own methods of teaching, in order to improve in future scenarios. In addition, Tripp (2012) also outlines how ‘a critical incident is an interpretation of the signiﬁcance of an event’, meaning that each researcher will have a different outlook on a situation, where some might find themselves witnessing a positive or negative experience. Completing reflection on such critical incidents could be deemed essential as a teacher, due to the variety of challenges one faces on a weekly basis.

Kolb’s reflective practice establishes that any scenario can be reflected upon as well as learnt from, however – it is the critical incidents in a teachers profession that would be deemed essential to understand and improve throughout their career. Kolb’s (1984) model of reflective practice, is a learning cycle which focuses firstly on observation, thus the researcher is then able to draw conclusions on the experience and continue again with the cycle. The cycle consists of four key steps; Concrete Experience, Reflective Observation, Abstract Conceptualisation and Active Experimentation (Kolb, 2015, p.47). The learning cycle is about experiencing a situation and the researcher reflecting upon this in order to put into practice what they have learnt, before continuing again with a new cycle. Kolb once stated that ‘we are free’ and able to ‘chart the course of our own destiny’, which in fact means that we are ‘still learning from our experience’ and will continue within the cycle to do this (Kolb, 1984, p.109, cited in Kolb 2015, p.49).

Brookfield (1995) also proposed a model of reflective practice, by using four lenses that teachers would be able to use, in order to process a critical reflection. These four lenses being; The Autobiography, The Students’ Eye, The Colleagues’ Eye and Theoretical Literature (Brookfield, 1995, cited in Kamardeen, 2015). Brookfield (2017) mentions how critical reflection is the ‘sustained and intentional process of identifying and checking the accuracy and validity of our teaching assumptions’, supporting his four lens model. An example of lens two, ‘The Student’s Eye’, is where the teachers are able to see what the pupils are learning through the students and to then reflect on this learning, ‘constitutes instructors’ primary pedagogic information’ (Brookfield, 2002).

In September 2017, the new Professional Standards for Teaching were published by the Welsh Government, meaning that teachers, leaders and newly qualified teachers (NQT’s), had to ensure they were supported and work towards the standards (Welsh Government, 2022). The Professional Standards are there to provide expectations on ‘effective practice’, allow practitioners to ‘reflect on their practice and celebrate success’, along with ‘supporting practitioners to identify areas for further professional development’ (Welsh Government, 2022). 

Reflective practice is essential when becoming a teacher, as it ‘reinforces the improvement of self, profession, and emotions that teachers become’ (Calderhead, 1992 in Arefian, 2022), whilst also analysing their judgement on the incident and are then able to see improvements for the future. Similarly, Tripp states that by a teacher reflecting on ‘‘how’ and ‘why’ of what happened’ (Tripp, 2012), it can sometimes allow them to gain more of an understanding around this, thus learning from professional development and reflective practice. Reflection allows the teacher to grow emotionally and pedagogically (Arefian, 2022), supporting Tripp’s (2012) beliefs on the importance of this. 

  
Observation School and Class Context

As part of BERA (2018) ethical guidelines, the researcher has used complete anonymity throughout the assignment, such as no reference to any names or notes, to ensure the privacy and respect of the school and participants. The researcher attended an English-medium primary school, within South Wales and was privileged enough to be placed in a year-2 classroom (as evidenced in appendices, record 3). 

Within the Esytn (2018) report, it states that there are 18 student classes within the school, as well as including part-time (4) and full-time (18) teachers (Esytn, 2018). The report goes on to say how there are a small amount of children learning English as an additional language, as the majority of children within the school speak English as their first language. 

Observing in a classroom enables teachers to have ‘first-hand evidence about the quality of teaching and learning in their school and is an important management tool’ (Estyn, 2014). It provides teachers with the ability to reflect on their practice and gives them the chance to improve their teaching and have a ‘rounded picture’, instead of a ‘snap-shot’ of a one lesson (Estyn, 2014). 

There are two types of observation, one being a participant observer and the other being a non-participant observer. When completing a participant observation, the researcher would become involved in what the participants are doing, such as an activity and will then be able to document the observation this way (Kumar, 2019, p.173). On the other hand, Kumar (2019, p.174), goes on to explain how a non-participant observation, is where a researcher overlooks the activities the participants are involved in and remains a ‘passive observer’, thus finding their conclusion from this. 


The Critical Incident

The non-participant observation took place in a year-2 classroom, just after a morning break-time at 11:00am (record 3 in appendices). All of the children began entering the classroom, where the researcher then noticed three children rushing straight towards the teacher. It was noticeable that two of the children were upset (children A and B), whilst child C appeared calm and began to explain to the teacher about the argument that had happened on their break. The teacher then asked the children what they believe should happen now and how they think they could solve the issue together. Child C asks the teacher if the three children are able to go into the corridor and solve the argument. The teacher ensures children A and B are okay to do this, to which they agree. As the researcher observed this, it was clear that the intentions of the teacher was to see if the children were able to provide the confidence in solving the argument themselves, without having any adult intervention. This strategy enabled the children to feel a sense of responsibility, whilst also allowing the children to work on their relationship through solving the issue independently, proving that ‘positive relationships are based upon trust and mutual respect’ (Donaldson, 2015). 

As the three children walked into the corridor, they all sat down on chairs and respectfully allowed each other time to talk. As the researcher observed the children talking though the issue, it was seen that ‘building their mental and emotional well-being’ (Donaldson, 2015) can be successful in becoming healthy, confident individuals, as they were able to show empathy and respect towards each other. The researcher timed 4 minutes had gone by and the three children came back into the classroom, smiling. The teacher ensured that the children were okay and enquired if they needed any further help from the teacher. The children declined the offer and explained how they solved the issue, which included listening to each other’s side of the story and discussing how they became friends again. As a result of the children independently resolving the issue at hand, they were able to develop an understanding of how to ‘respect the needs and rights of others’ (Donaldson, 2015), as well as allowing them to develop the skills needed to become an ethically, informed citizen. Following on from this, the children were able to prove a clear example on how this observation met a key characteristic in Donaldson’s (2015) four purposes. This being, how they ‘faced and overcome the challenge’ (Donaldson, 2015) of solving the issue that presented itself, by working on the skills that they had already learnt and putting this into their practice. The teacher praised the children and explained how “proud” she was for them solving the issue collaboratively and without an adults intervention. 

When reviewing Donaldson’s report ‘Successful Futures’ (2015), the researcher found that this critical incident that had been observed had many key characteristics linked to two of the four purposes. The first one being ‘Ethical, Informed Citizens’ and the other being ‘Healthy, Confident Individuals’ (Donaldson, 2015). The children were able to use their skills and knowledge of problem solving, to resolve the issue that they had had at breaktime, without an adults intervention. Whether these skills were taught in school or elsewhere, it allowed the children to gain confidence from the teacher and themselves, to take responsibility of their issues, but to also be aware that there is support available from an adult if needed. 


Literature Review

It is important to review literature that supports or contrasts the critical incident, in order to be able to effectively explore the two themes identified. From the observation within the English-medium primary school, the researcher found two areas of research that could be linked to the critical incident; positive behaviour management and restorative justice.

Upon research of positive behaviour management, Thompson states that, ‘warm demanders know that when students are in conflict with one another, learning suffers, so they actively work to manage the problems that may be hindering relationships’ (Thompson,2018). Furthermore, Thompson outlines that promoting values such as ‘tolerance of one another’s differences’ and the ‘respect for one another’s views’ (Thompson, 2018), may ease the number of conflicts within the classroom setting. To support this, it has been found through many observations, that teachers are becoming more aware and concerned if there is a change in how the child is behaving and may have a direct impact on their learning (Rothì et al., 2008). Within the researcher’s critical incident, the teacher spotted that following breaktime there was a clear conflict or issue that needed to be resolved prior to learning commencing. The teacher aimed to resolve this by letting the children discuss independently and come to a consensus together on how they could move forward. However, to contradict this, it has been found that using a positive behaviour management style in the classroom may not be effective for every individual, with some individuals finding this a negative experience (Ellis et al., 2015). This could be due to a child not engaging in the approach the teacher may be trying to use and may not lead to the desired outcome. 

Through many case studies and research, it could be said that restorative values directly impact the positive management policy within a school environment (Hopkins,2004), as the children may feel safer and more listened to. Promoting positivity and regularly praising the children might be aspects that a school considers as part of their policy. Canter and Canter (1992, cited in book Ellis et al., 2015, p.106) found that through research, many teachers had a ‘natural tendency to react strongly to misbehaviour’ and that ‘90% of teachers’ comments to pupils’ were negative regarding behaviour in classroom. However, it is argued that children may respond more positively and feel grateful from positive feedback, especially from someone they respect and look up to (Ellis et al., 2015). The teacher in the researcher’s critical incident, clearly stated how ‘proud’ she was for the children solving the issue themselves, not only through communication, but through body language and facial expressions. It was clear that the children were appreciative of this, but there was also a growth of confidence and independence. To support this, Brophy (1981) found key points to promote positive feedback, thus promoting positive behaviour management. Key points include how positive feedback needs to be promoted through ‘effort, improvements and achievements in both learning and behaviour’, as well as not mixing positive with negative feedback (Brophy 1981 cited in Ellis et al., 2015). This is because naturally ‘human nature is to dwell on the negative’, even though it may be a small word or phrase (Brophy 1981 cited in Ellis et al., 2015). The teacher in the critical incident did not express negativity or disappointment that the children had an argument and did not attempt to find any of them directly responsible. The teacher remained positive throughout and the children felt confident and comfortable resolving the matter. 

However, it can sometimes be difficult to promote positive behaviour if there are children who find it challenging to respond to ‘reasonable class requirements’ (Thompson, 2018). When communication occurs between a teacher and a child, or a child and their peers, it can often come quite naturally. Although, some children who may have learning needs or are on the autistic spectrum, they may sometimes find communicating difficult and interpret things the wrong way (Roffey, 2005). Children who find it difficult to communicate, may also get frustrated and others may be ‘reluctant to engage at all’ (Roffey, 2005). This might be something to consider in future scenarios that requires a different approach than witnessed in the critical incident experienced through this assignment. 

Positive behaviour management within the classroom could be stated to be a benefit to both teachers and pupils. An example of this can be the teacher trying to have as many little incidents as possible, thus ‘it may develop a more positive view of the pupil as they will no longer be solely associated with trouble and upset’ (Ellis et al., 2018). However, Ellis et al., (2018) also suggests that the children’s relationship with a peer can be ‘strongly influenced’ by the behaviour that peer presents. Consequently, it may be difficult for some teachers to create and promote ‘positive learning habits and behaviours’ (Welsh Government, 2017) in the classroom, which is required for teachers to follow as part of the Professional Teaching Standards (Welsh Government, 2017). This can be due to difficulty in managing all behaviour effectively and meet all the needs of the children. However, with the correct support and guidance from staff in a school wide approach, the teacher may find it easier to meet these requirements and gain the knowledge and understanding of each child. 

Restorative justice in school has been implemented to ‘prevent conflict, bullying and disruptive behaviour, by building good relationships throughout the school’ (Liebmann, 2007, p.117). Thorsborne and Vinegrad (cited in Liebmann, 2007, p.118) identified key principles that students and teachers are able to use in school, such as all that are involved in the conflict have the ‘opportunity to air their experiences, their feelings and their needs, and to feel heard’. Thorsborne and Vinegrad (cited in Liebmann, 2007, p.118) also include how all that are involved in the conflict, can find a mutual agreement to move forward. 

Reflecting on the observation, the researcher found that Child C may have been a mediator throughout the argument, hence trying to solve Child A and Child B’s issue. A peer mediator is a neutral, young individual who helps their peers solve their problems by working through the issues together (Hopkins, 2004). When the researcher observed the three children in the corridor discussing, it was clear to see Child C pointing at the children to give them time to talk. If Child C was a peer mediator, they would allow both children to talk, to hear the two sides of the story and come to a mutual agreement on how to work together. This would also be described as ‘restorative listening’ (Hopkins, 2004), where the child listens to their peers and begins to understand the needs of others. Although, it has been argued that, Hopkins (2004) created a case study, where the findings show how some children did not express that they wanted to restore friendships with peers who they experienced conflict with. 
A charity called ‘Peacemakers’ (2022), works alongside schools and communities to support children with conflict and their well-being. They focus on helping children develop ‘social and emotional learning, resilience, communication and problem solving skills’ (Peacemakers, 2022), which may help with conflict within the classroom or at play time. By having this support in schools, it can help many children understand the importance of restorative justice and promote supportive and healthy relationships among peers, with or without an adults intervention. Conversely, it has been found that although sharing accountability between the pupils involved within the conflict may help ease the situation, it may also cause more tension for some pupils, therefore the restorative approach may not always be appropriate strategy (Hopkins, 2009).

When reviewing Donaldson’s (2015) four purposes, one of the key characteristics’ states that ‘good teaching and learning supports social and emotional development and positive relationships’, thus, implementing restorative justice in a positive manner, may benefit the children’s well-being. The report also mentions how teaching the children positivity in everyday life, as well as promoting positive relationship with peers, can increase ‘responsibility for their own learning’ (Donaldson, 2015). As every child is different, it can sometimes be hard for the teacher to present the right approach to restorative justice, especially for children who suffer with additional learning needs and may not understand the approach. To support this, Fox (2019) mentions how children with Autistic Spectrum Disorder (ASD), can sometimes find it difficult to have a relationship with their peers and develop a ‘sense of empathy’ for others, especially during times of conflict. If the children are using restorative justice without an adult’s intervention, it may be possible that a teacher might oversee how the children are solving the conflict, just to be there for support, whether a child has any learning needs or not. 

Restorative justice also supports the Children’s Rights (UNICEF, 1992), as stated in article 12, ‘every child has the right to express their views, feelings and wishes in all matters affecting them’. Hence, having a restorative justice system set in place in schools, would then be following the guidance of the rights of the child. However, if schools do not follow certain systems, such as working through conflict or allowing the children to listen to each other’s views, this can go against the rights of the child, stating in article 13, on how every child should be allowed to express their opinions and views, as long as they are staying within the law (UNICEF, 1992).

Although restorative justice can restore relationships and improve behaviour, Wachtel (2016, cited in Marttinen et al., 2021) reinforces the importance of children having a clear understanding of the benefits of this approach. Not only ensuring the children understand the approach, but for them to be aware of ‘effective implementation’ of restorative justice, for children to then be engaged and for it to be able to work (Wachtel, 2016, cited in Marttinen et al., 2021). 


Reflection, Evaluation & Next Steps

There were many models of reflective practice identified within this assignment that the researcher utilised in order help aid the review of the critical incident (examples include: Kolb (1984), Tripp (2012) and Brookfield (1995)). These enabled the researcher to firstly develop an understanding of reflective practice and then enable the application of these to the observed critical incident. In order to ensure the researcher is following the Professional Teaching Standards (Welsh Government, 2017), as well as interpreting Brookfield’s (1995) model, it is essential for the researcher’s professional development that an individual undertakes self-reflection on their own practise as well as taking into consideration feedback from other areas which may come in the form of constructive criticism. 

As mentioned above, the researcher’s intensions are to follow Brookfield’s (1995) four lens reflective model, as they find provide a clear structure and process, ensuring the best outcomes will be produced for further practice. The researcher finds ‘The Student’s Eye’ and ‘The Colleague’s Eye’ (Brookfield, 1995, cited in Kamardeen, 2015) the most interesting lenses of the framework. The reason for this being, that the practitioner would be able to notice what learning needs to be adjusted through the students eye, as well as reviewing their ‘pedagogical approach’ (Brookfield, 1995, cited in Kamardeen, 2015). Also, by listening and taking on constructive criticism by mentors and other colleagues though ‘The Colleague’s Eye’ (Brookfield, 1995, cited in Kamardeen, 2015), it can be beneficial for the practitioner to ensure that they are looking at all areas of their practice and to improve the quality of learning for their pupils. 

Following reflection on the observed incident and relevant literature, the researcher discovered how they could ‘develop new techniques’ (Welsh Government, 2017) from the Professional Teaching Standards, by undertaking the teacher’s approach of restorative justice and implement these into the researcher’s professional development. The researcher was also inspired by how the teacher positively managed the distressed children, in such a calm and understanding approach. For future practice, the researcher understands the importance of ‘managing the learning environment’, stated by the Welsh Government (2017), as the teacher was able to ensure the children solved their issue before joining back into the classroom and continuing learning. From the review of literature found around the child’s well-being and the learning environment, Thompson (2018) mentions that children’s learning can be affected by conflict within the classroom. Following on from this and for the researcher’s future professional development, the researcher would suggest ensuring that each child who was involved in the conflict, is happy and that they all came to a mutual agreement as witnessed in the critical incident. Although the teacher let the children independently resolve the matter, she offered her support in ensuring the issue was deemed closed and resolved. This links to Donaldson (2015) four purposes, to ensure that the children are ‘building their mental and emotional well-being by developing confidence, resilience and empathy’, towards becoming ‘healthy, confident individuals’. Also, linking this to ‘progression in learning’ in ‘pedagogy’ within the Professional Teaching Standards (Welsh Government, 2017), the children will be able to learn from their experience of restorative justice and positive behaviour management and build on this for their future development. The children in this case may use this experience in future in order to resolve such matters without intervention from teachers or parents. This will put the children in a good position as they progress through their educational journey.

Evaluating and reflection on this experience, the researcher believes observing this critical incident was extremely beneficial and gained information on how teachers use positive techniques in differing situations. The critical incident was not discussed with the teacher, however the researcher would have planned to ask questions such as, ‘do these incidents happen regularly, and if so, does the teacher use the same approach with other children?’. Hereby, discussing other techniques that the experienced teacher has found successful in practice in the classroom. Furthermore, the researcher would also ask the teacher what happens if the children are not able to solve the conflict on their own and, if there is a procedure in place where adult intervention would take place, ensuring the conflict is solved for the child’s well-being and again, creating a positive environment. 


 Conclusion 

In conclusion, the researcher has gained a lot of new knowledge and understanding around strategies to aid and enhance professional development. The researcher was inspired by the way the teacher managed the children’s behaviour of those involved in the conflict. The researcher could utilise this positive experience and decide to adopt these strategies in future practice, such as in the management of positive behaviour and restorative justice. Alongside reflection of the critical incident and further research surrounding the two themes, the researcher found how some approaches will not necessarily work with all children and it’s about understanding the needs of each child and how to adjust certain approaches to meet the needs of the individual. However, the majority of research has found that most pupils respond well to positive behaviour management and restorative justice. 

For the researcher’s professional development and learning, and in situations where a similar critical incident occurs during their career - they would like to ensure the children are comfortable after the process of restorative justice and that the children are aware that researcher is readily available for further conversations should an issue be bothering them. Additionally, the researcher would like to ensure the children in class are actively observed and monitored after the conflict, in order to be able to notice any changes in their well-being, behaviour or learning in the classroom environment. If so, the researcher would then like to follow a procedure where they are able to talk to the children individually and work together to improve their emotional and social well-being. This would be inspired by Brookfield’s (1995) four lens model, to be able to learn through the eyes of the child.

Throughout the researcher’s future practice, they understand the importance of following the Professional Teaching Standards by the Welsh Government (2017) and linking their practice to the four purposes from Donaldson’s (2015) report of Successful Futures. The researcher will also ensure that they will continue to develop and critically reflect on their practice. 










































Appendices 
Record 1

	Date and time, year group: 26.09.22, 10:55am, Year 3


	Where and When: Context of the observation – subject/AOLE, general classroom context

· Year 3 classroom.
· Children sitting on the carpet in front of the board and teacher.
· AoLE- Health and Well-being 
· Reseacher sitting at the back of the class.


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The teacher had a number of mindfulness cards and explained to the children that they were going to start using these in their well-being sessions. On the one card, the teacher read out ‘I am …’ and explained to the children that they had to think quietly for a minute on how they would describe themselves using one word. After they had thought of their word, the teacher explained that they were going to decorate a rosette and write down their sentences on this, so that the children could wear it all day and take it home. The children were really excited about this. 
After the minute, the teacher went around the class, one by one, and asked them to say their word whilst using the phrase ‘I am…’. Child A was last but one and said ‘I am thankful’. The teacher said that this phrase was good, but if Child A could think of something more unique to themselves. Child A paused and the teacher said that they would come back to them. The last child (Child B) said ‘I am nice’. The teacher comes back to Child A, to which they say ‘I am kind’. The teacher praises the children and asks them to find somewhere in the classroom to work and to decorate their rosette however they’d like. 
Child A and B sit together and when observing, the researcher notices Child A writes down the same sentence as Child B, ‘I am nice’. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· If there’s any research around children copying each other and being influenced by others.
· If children work better in groups or individually. 



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· Does Child A and B normally work together?
· If so, does Child A normally copy Child B?
· When completeing work, are the children always aloud to sit where they would like? 




Record 2
	Date and time, year group: 26.09.22, 13:30pm, Year 6


	Where and When: Context of the observation – subject/AOLE, general classroom context

· Year 6 classroom. 
· Children in their seats on 4 different tables. 
· Researcher sat on the right hand side at the back of the classroom. 
· AoLE- Health and Well-being/ Humanities/ Languages, Literacy and Communication


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

When the children were sat down at their tables quietly after lunch, the teacher explained the task that they had to do, which was to create an advert about a toy puppy, (what the children didn’t know was that it was all about stereotyping). When explaining the task, Child A didn’t seem to be engaged with the teacher and started to fiddle with a pencil that was in front of them. 
As the task began, the children had to work in groups on their table for this, however, they were not to communicate with any other table. Child A was communicating with the rest of the table, although it was often not on topic. The teacher went around each table to offer any support and noticed Child A had not drawn or coloured anything on the paper for their advert. The teacher encouraged Child A to have a go at the task with their group. 
Around two minutes later, the classes’ LSO came in and asked to take Child A, along with two others to complete work from that morning. Child A left the classroom. 
When Child A arrived back in the classroom around 15 minutes later, they began to draw on their paper, then rub it out and continued the same pattern. 
The teacher came back to Child A and asked how they were doing. Child A said that they had drawn a ‘monobrow’ on the dog. By this point, the rest of the group had added colour and slogans onto their advert. The teacher offered some ideas that Child A could add.
The teacher announced to the class that they had 10 minutes left to finish their adverts, before a class discussion around the subject. 
When the researcher observed Child A at this point, they noticed Child A had added some colour and a name, but still hadn’t completed it the task. 



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Interupption of classwork, leading to being behind in more work. 
· Children who are disengaged in work.
· If the work was too easy/too hard for the child.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· Was the child less enagaged as it was after lunch? 
· Is the child normally behind on classwork? If so, is there anything in place to supoort them?
· Does the child work better in group work or individually? 



Record 3
	Date and time, year group: 27.09.22, 11:00am, Year 2


	Where and When: Context of the observation – subject/AOLE, general classroom context

· Year 2 classroom after morning break.
· The children were at the front of the class, by the board explaining to the teacher about the incident.
· AoLE- Mathamatics and Numeracy
· Researcher sat at the back of the classroom by the door. 



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The researcher observed the year 2 class coming back into the classroom, after morning break at 11:00am. Three children went straight to the teacher, two of those upset (children  A and B) and one child (child C) who appeared calm. Child C started to explain to the teacher what had happened and the issue the children were having at break time. The teacher asked the children what they think should happen now and how they think they could solve the argument. Child C asks the teacher if the three children are able to go into the corridor and solve the argument together. The teacher ensures children A and B are okay to do this, to which they agree to. The researcher observes the three children through the window, sitting in the corridor and allowing each other time to talk. The researcher timed 4 minutes had gone by and the three children came back in smiling. They said to the teacher that they were friends again and that they ha talked through the problem and made each other laugh. The teacher praised all three children and explained that they were “proud” of them for solving the argument on their own, without an adults intervention. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Upon evaluation, the researcher believes observing this experience was very beneficial and has learnt a lot of positive techniques from this teacher. This incident could allow the researcher to link to Pedagogy in the Professional Teaching Standards, as the teacher promotes positive learning behaviours which the children are able to understand and reflect upon through ‘managing the learning environment’, along with ‘real-life authentic contexts’. The researcher also found that this incident can be linked to other professional standards such as Innovation by ‘developing new techniques and leadership’. Overall, the researcher gained a lot of knowledge and understanding by observing this incident, however, would like to looking into any theories around positive behaviour and problem solving without an adults intervention, to be able to develop a deeper understanding.



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The researcher made notes on some questions to show what they had learnt and to ask the teacher about this incident. However, they were unable to ask, as the teacher had to go to a meeting. Some of the questions were:
· ‘Is this something the teacher has implemented in class, by encouraging the children to solve their problems on their own?’
· ‘Does this happen every day and is it normally the same children?’
· ‘What happens if they aren’t able to solve the problem on their own? What are the next steps and does this involve adult-intervention?’
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