Reflective Journal
This is a reflective journal of sessions carried out between October 2023 and July 2024 at Hafod Primary School. I have taught at Hafod Primary School since 2013. I am currently working within the year 2 and Reception classes and carried out most of my SKIP sessions to which I will be referring whilst teaching in the Year Two class teaching children between 6 and 7 years old. Our school is on the outskirts of Swansea City Centre and over 60% of the children come from ethnically diverse backgrounds. Many of the children do not have a garden and many of the children do not partake in much physical outside of school. Real PE assessments of KS2 children suggests that the levels of physical skills accross the school are well below the national average.
As Blythe (2005) would suggest, this is a problem nationwide. Children are doing less and less physical activity and are spending a lot more time at home. Having taught at the school for over a decade, I have noticed the dwindling levels of activity among younger children. I also noticed the slide post covid as children were learning anew how to cope with the outside world and parents were more skeptical of sending their children outside. There are fewer outdoor spaces which are considered safe by parents in the school and even our local park needs to be monitored closely as there have been incidents which have caused alarm to parents.
The Year Two class has 22 children which is unusually low for the school whose average class size is 28-30. We have a small gym in which I carried out most of my sessions, we also have use of the school hall which doubles up as the school canteen and the hall for assembly. We have access to a playground for PE sessions also.
Jean Ayres (1961) developed a theory of sensory integration which described how children use their senses to process their environement and that every child is naturally able to do this. However, for a large part of the lives of the Year Two children which I am currently teaching, they had very little physical contact with their outside world. They were not frequently engaging with the outside world and taking risks in their local environment. Many of them did not develop true sensory integration.
As the Additional Learning Needs Coordinator and Nursery teacher of our school I had begun to see many children come through the school without this sensory integration and have seen the effect it has had on their academic achievement as well as their social skills and even language ability. I started to see the links, that have been highlighted in research conducted by the Youth Sport Trust (2022), between the physical and the academic. I have continued to explore this when working with Swansea University on a project that aimed the understand how children with Developmental Coordination Disorder manifested their difficulties and what could be done to help them. I had been reflecting on this issue all year and the SKIP Cymru (2016) was exactly what I felt our school needed to bridge the gap in physical development skills across the school.
The initial training day at SKIP gave a great insight into what PE sessions could be versus how PE sessions have been in the past. Reflecting on the Mountain of Motor Development set out by Clark (1994), it was clear that children should be offered a broad range of physical experiences to build their skills. However, many PE sessions that I had witnessed and that, I had to admit, I had taught, focused on a very narrow range of skills and very little practice of those skills. For example, I had witnessed a teacher, on a weekly basis, taking her children out to play rounders. The children were very engaged and seemed to really enoy these sessions. However, on reflection, I can see that many of the children spent most of those ‘lessons’ standing in the outfield waiting for a ball to come. Each children did not experience many repetitions of any skills and very little instruction was carried out. Many of the children did not experience personal success and there wasn’t any differentiation in the lesson. 
This is an extreme example but when reflecting on PE versus, say literacy lessons, you could not imagine a reading lesson where most children weren’t reading, where all children regardless of ability were reading the same book, and where the next lesson, the children continued to read the same book even if they found it impossible to read in the previous lesson. What I had also noticed as the year progressed and I though much more on the subject is that Physical Education had never been assessed in our school. Moreso, I realised that many teachers were not teaching PE as often as they should have been. What was more astonishing but not very surprising was that in 2014 and 2022 we were inspected by ESTYN. They did not ask to see one PE lesson and never once asked to speak to the PE coordinator. 
My focus was on Year Two. I felt that if I could make progress with them, that I could then roll that over to other year groups and we could begin to make a difference within the school. My initial assessments of their catching, throwing, balancing and jumping would suggest that we had a lot of work to do. 

	Child
	Standing Long Jump
	Single Leg Balance 30 seconds
	Catch

	ID
	Date of birth
	Height (cm)
	Jump 1
	Jump 2
	Left 1 (sec)
	Left 2 (sec)
	Right 1 (sec)
	Right 2 (sec)
	Stage

	EF
	17/11/2016
	116
	75
	90
	17
	30
	30
	30
	1

	CN
	02/06/2017
	121
	95
	25
	26
	6
	25
	26
	4

	AU
	03/07/2017
	118
	110
	100
	12
	4
	30
	30
	4

	SE
	11/12/2016
	119
	85
	80
	3
	2
	6
	2
	1

	AH
	10/03/2017
	117
	90
	81
	25
	21
	26
	5
	1

	HO
	03/05/2017
	120
	111
	115
	30
	30
	30
	30
	1

	JD
	23/03/2017
	130
	90
	50
	30
	30
	30
	30
	1

	AS
	18/08/2017
	120
	70
	84
	28
	6
	11
	7
	3

	OA
	09/06/2017
	115
	40
	65
	30
	30
	30
	30
	4

	DD
	28/04/2017
	119
	79
	75
	30
	30
	30
	30
	2

	AP
	29/11/2016
	123
	73
	79
	18
	20
	30
	18
	3

	ED
	28/10/2016
	120
	75
	95
	30
	30
	3
	7
	1

	CM
	11/04/2017
	121
	100
	98
	6.6
	7
	2
	2
	3

	AA
	15/08/2017
	125
	85
	82
	15
	30
	2
	2
	1

	BH
	10/07/1933
	125
	81
	112
	29
	30
	21
	30
	4

	HR
	08/09/2016
	122
	55
	50
	5
	8
	3
	13
	1

	SC
	11/04/2017
	115
	99
	105
	19
	15
	5
	8
	1

	Sco
	20/05/2017
	124
	79
	82
	2
	1
	17
	30
	2




Nine children in the class were at the first stage in their catching ability. Many children could balance on one leg for 30 seconds, however, it was clear that a few found it difficult to balance for more than a few seconds which would severely impact their abilities in many of the sports which they may want to participate in as they got older. There were clear difficulties with this class which we needed to address. 
I planned sessions initially with a third of the class at once. It was timetabled within a mathematics session. I would take a third of the class and the two other staff would take the others to do maths activities that I had planned. As the children become more used to the type of activities that I had taught them I started taking larger groups until finally I started to take them as a whole class and set them into 3 gardens for the main activities. I planned half termly goals for my children to achieve e.g. during the first half term of SKIP lessons I had planned to teach the children how to catch and my focused activities were on developing catching skills in different ways starting with simple tracking activities such as following bubbles and throwing and catching scarves. I moved on to activities involving large balls with rolling activities, as they developed their skills I advanced their learning and some children had even developed their catching skills to such an extent that they were able to catch a tennis ball one handed. What I saw was children begin to enjoy the success that came from developing one simple skill. No longer was PE and inaccessible lesson for the less able, but it became a challenge and an achievement rich session. SKIP had allowed the learner to track their own development and work on the minutae of their physical development without competition or whole class games. They were able to master things that they could not previously do.
What’s morem they enjoyed what they were doing. The activities were fun and engaging in and of themselves. They enjoyed the assault course which I set up every lesson. I ensured that it always challenged but offered the ‘out’ for those learners unable to e.g. walk across the underside of a balance beam. Children were able to push themselves at their own pace and developed their abilities and loved showing me when they had mastered something. Onee child, DD, mastered the ability the walk backwards on the balance beam and then others decided to copy under her instruction. The lessons were a community of learning and the children thrived. 
Move forward to July 2024, I had completed a full year of SKIP and had seen the children in Year Two develop every aspect of their physical development. Moving into the new academic year we are looking, as a school, to embody the SKIP ethos and carry out sessions in all classes across the Foundation Phase. Every teacher will teach SKIP style sessions and we will ensure that the whole school develops a SKIP approach to teaching PE. 
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