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A written assignment critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experience.


          During this essay, I will be critically evaluating how Assessment for Learning strategies can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experiences. Estyn states that school settings that address refining and improving the quality of teaching through effective use of assessment have the framework to build frequent opportunities for the learner's development and progress to monitor the next steps for teaching (Estyn, 2022). This essay will be portrayed through three lesson plans based on the class theme of 'The Victorians', which will encourage learning and progression opportunities across the Areas of Learning and Experiences (AoLE's) on which the lesson plans are based. The 2022 Curriculum for Wales suggests that Assessment for Learning is vital to teaching and learning. AfL is listed amongst the 12 pedagogical principles of qualities that all learners strive towards (hwb.gov.wales, 2022). 
The three planned lessons shown in the below appendices (Appendix 1,2 and 3) are aimed towards a mixed ability class of twenty-eight year five learners between the ages of nine and ten. Learners are working to achieve each of the 'what matters statements' within progression step 3 of the Curriculum for Wales. However, due to this class being mixed abilities, some learners will achieve more, and some will not be working to this level. 55.7% of the pupils on the role at this school are currently living in the top 30% of the most deprived areas in Wales, as defined by the Welsh Index of Multiple Deprivation, 2019. Furthermore, 22.9% of the whole school population is recorded as living in the top 20% of the most deprived areas in Wales, and 5.3% live in the top 10% of the most deprived areas. The three-year average for Free School meals for children is 25.9% for 2019 – 2021. For the financial year 2021-2022, the pupil development grant was set at £112,700. 22.1% of the children on the role are classified as children who use English as an Additional Language, whereas 12.2% have Additional Learning Needs (STCPS School Database, 2022). Learners are encouraged to control their learning; thus, they are not grouped by ability but taught as a whole class. Lower-ability learners and those with additional learning needs have support available to them through the support staff within the classroom, whether from the class teacher or teaching assistant. Lower-ability learners and those with ALN often sit within close proximity within the seating plan to make it easier for them to receive support collectively. The seating plan for these mixed-ability year five learners also considers the needs of learners of a middle ability whose alternative needs may go unnoticed. To mitigate this, these middle-ability learners are often partnered with more able and talented learners (MAT) to encourage collaborative thinking and put the learners in control of their learning. This concept has been supported by Vygotsky’s theory of the Zone of Proximal Development and the ‘more knowledgeable other’ as he states that the ZPD is defined as they gap in independent learning and supported learning, thus, the more able and talented learners (Lee, 2005, p.31). The class topic for this term is 'The Victorian Era', whereby the themes and discussion points of this topic will be explored in the main (primarily) through learner-led learning and questioning. The three lessons I have planned for in appendices 1,2, and 3 all relate to this theme of work; however, they do not follow a specifically ordered scheme of work. Regarding the learner's previous learning experiences of this topic, the AfL strategies for the learners will allow them to re-evaluate their prior knowledge of the topic to be able to draw upon that. Subsequently, these AfL strategies intend to further extend the learner's knowledge by letting them control their learning. This furthers their enquiry skills and experiences, which learners can transfer to different AoLE's across the curriculum. The three AoLE's I have chosen to further evaluate for this essay are Maths and Numeracy, Humanities and Literacy, Language and Communication. Each of these AoLE's has differing ‘what matters statements’ which relate to the principles of progression and descriptions of learning. 
           Assessment for learning can be defined as a product of the formative learning approach, whereby "practices such as questioning and providing feedback help 'form' or 'shape' student learning" (Cambridge Assessment International Education, 2011). The Welsh Senedd suggests this form of assessment as a core element of proactive teaching and learning, rather than the more traditional form of assessing at the end of a topic or year group (Dauncey, 2021). They also imply that the main focus of assessment is taken away from the "system-wide evaluation of school by school performance". However, more valuable use of effective assessment directly benefits the learner, informing the teacher of the true attainment levels in their classroom. It is widely argued by educationalists that there are many aspects of Assessment for Learning that can be broken down. Florez and Sammonds proclaim that there are four Assessment for Learning elements in which teaching and learning thrive: "questioning, feedback, peer-assessment and self-assessment, and the formative use of summative assessment" (Florez and Sammonds, 2013). However, Dylan Wiliam also argues that "clarifying and understanding learning intentions and criteria for success" should be added to the aspects of Assessment for Learning as it encourages independent learning and allows the learner to monitor their progression. Quality of talk and questioning as a form of Assessment for Learning relates to how learners evaluate and develop their learning and skills through discussion. Teaching and learning can also be developed, and the progress monitored by using practical and valuable feedback, with Hattie and Timperley implying that feedback is "among the most critical influences on student learning" (Hattie and Timperley, 2007, pg 102). Wiliam, 2011 supports thuis argument and clarifies that "information does not become 'feedback' unless it is provided within a system that can use that information to affect future performance" (Wiliam, 2011). An attempt to link both elements causes a system whereby Assessment for Learning can become successful. However, some theorists have criticised the evidence used to support Assessment for Learning as it has "a limitation in the methodical analysis; the studies do not tend to consider the influence of this factor (feedback) in isolation from others" (Tierney and Charland, 2007). Peer and self-assessment are tools introduced into proactive teaching and learning which can benefit pupil progression as it allows the learner to visualise where they have come from. This then allows the teacher to inform the learner of where they need to be aiming for and how to reach their targets. An example of a formative Assessment for Learning strategy would be two stars and a wish method. Two stars and a wish comprises a peer or self-assessment task whereby learners are asked to develop two positive statements, written or verbal, on what they feel went well or are proud of. The wish is then a statement whereby the learner assesses either their own work or their peers to create a target so that they can develop their progress during further lessons. Black and Wiliam, 1998 suggest that teachers and their learners develop the use of formative assessment styles by providing information which is then used as feedback to revise the teaching and learning activities in which they are involved (Black and Wiliam, 1998). Where formative assessment lends itself more towards the learner leading their learning journey, summative assessment "typically is an attempt to measure student attainment at the end of a period of learning" (Florez and Sammonds, 2013). Formative use of summative assessment would lead towards the more traditional assessment methods such as exams or end-of-topic testing. Arguments have been made to challenge the use of summative assessments within schools as teachers follow a scheme of work whereby they teach what the learner is to be tested on. The cause for concern with this Assessment for Learning strategy is that the learner's full potential is not being challenged and limiting their knowledge from prior visits to the topic. Although it has been challenged, summative assessment forms can aid learners who may not be able to ask for help during recorded tasks or whole-class learning. Many learners lack knowledge or misunderstand the topic. Summative assessment allows the teacher to gauge the learners who need more support to aid their development and progression. From this, teachers and support staff can set up intervention groups to close the progression gap between the more able and talented learners and those who would benefit from the interventions. Assessment for learning is necessary within our school systems as it allows for the unpredictability of school systems and their learners. The monitoring of learners' progression and development is essential to be able to make adaptions to the schemes of work already in place. However, the Assessment for Learning process teaches and encourages learners' "willingness, desire and capacity to learn" (Harlen et al., 2002). Harlen et al. also support the theory that for assessment to support the learning and progression of the learners, supporting guidance must be provided to detail the continuing instructions, which must encourage the learner to prioritise education growth rather than their well-being. 
          As shown below in appendices 1, 2, and 3, all lessons revolve around the topic of 'The Victorian Era' aimed at a year 5 class of mixed-ability learners. During these lessons, learners are not grouped by ability and are seated randomly throughout the classroom. A selected number of lower-ability learners are seated together for support from staff. The carousel introduction and subsequent KWL page (What I already know, what do I want to learn about and what I have learned) lesson plan (see appendix 1) was set as an introduction to the topic and the first chance for the learners to introduce themselves to 'The Victorian Era'. This included a series of three stations whereby the learners moved from one task to the next on a timer and were encouraged to use the resources provided for them to independently research the topic. This task enabled the learner to develop constructive questioning strategies on the topic, encouraging learner-led learning in later lessons. It was clear to the learners that their work would be building on the concept of learner-led learning, which encouraged them to take charge of their progression and knowledge attainment. Liberto suggests that there are clear discrepancies in learning outcomes since a move from an “inflexible, strictly regulated process” which diminishes the potential for these concepts leading to a lesser quality of learning and the demise of well-being in the lower ability learners. The more recent structure of a flexible strategy allows for “child-led, interest-inspired learning” which allows for the individual needs of the learners to be met (Liberto, 2016). The focused AoLE for this task was humanities as this was a research-based task on their new termly topic. As the 'what matters statements' imply for the humanities AoLE, "Enquiry, exploration and investigation inspire curiosity about the world, its past, present and future" (HWB,2020). Additionally, the Curriculum for Wales states that part of the four core purposes is to encourage and promote ethically informed citizens, which this lesson plan succeeds in, as Donaldson suggests, "are knowledgeable about their culture, community, society and the world, now and in the past" (Welsh Government, 2020). This task also includes cross-curricular skills taken from AoLE's such as Literacy, Language and Communication. During the beginning carousel, learners were asked to use their research skills to go online and research The Victorian era using a selected group of websites given to them via Microsoft Teams. This links the Digital Competency Framework to their cross-curricular skills, using multiple software types and online resources. Learners were asked to complete a KWL page which uses spelling, punctuation, and grammar skills to be utilised in other AoLE recorded tasks. For this specific task, learners were split into groups for the carousel activity, and the success criteria were displayed to the whole class. Each point was read out by a member of the class and clarified if the learners had been successful thus far. If the criteria were not yet met, it was discussed as a whole class how the learners could achieve this. The success criteria are visible to the learners throughout the lesson so they can independently monitor their progress and keep themselves on track. Hattie suggests for learners to understand the meaning behind the success criteria, they need to be shown what a successful piece of work looks like. Learners then will work backwards to create the steps on how they got to the end point, creating effective success criteria (Hattie, 2012). This is beneficial to the learner as they can assess what level they are currently working at and what they need to do next to progress in their learning and challenge themselves further. It also develops the ability of the learner to independently assess their progress and self-assess how to improve their learning. Andradre and Valtcheva, 2009, support this thinking as they suggest that peer assessment enables learners to develop their confidence while assessing their learning and peers. Furthermore, it allows the learner to judge their progression rather than relying solely on the comments of teachers and support staff. This independence to assess their progress allows for a higher level of motivation and independence by taking an active role in their learning journey (Andrade and Valtcheva, 2009). Another AfL strategy used during the introduction carousel was the quality of talk, whereby learners explain and elaborate their ideas and research to their peers in their own words, reinforcing their learning and understanding. During this task, learners were asked to use a random selection of lollypop sticks to verbalise effective questioning words to aid them in researching the appropriate topics. For example, the colour or texture of the food they were trying or what they could see from the images they were provided. Using lollypop sticks eliminates the need for the hands-up strategy, as Clarke suggests "raises the learner's level of continuous focus" (Clarke, 2005). This also allows the learners with a lower level of self-confidence to voice their opinions and findings to their peers, developing their communication skills and allowing the teacher to gauge their understanding. The use of AfL during the plenary of this lesson was paramount to engage with the learner's attainment via verbal feedback. A game of quick-fire questioning was introduced with a ball being used to throw to a learner, and a question asked of one thing they have learned today or one thing they would like to develop in future lessons. This strategy, like the lollypop sticks, allows for the learners who would not volunteer themselves or their ideas to their peers to voice their findings and offer an alternative perspective. It also allows the teacher to address any misconceptions from the learners and give out any additional support in the later lessons where needed, whether through a higher level of resources to support the learner or through staff intervention. On reflection, I would adopt a similar AfL strategy but add written feedback to ensure a thorough understanding of every individual's needs and understanding. I would do this by adapting the plenary to include exit cards, whereby each learner would be given a card to evaluate their learning. In this case, I would ask that the learners write down one fact they have learned and one question they would like to research further. This way, the teaching staff can identify the learner's progression level and their most effective next steps. 
Another lesson planned for a mixed ability year 5 class around the topic of the Victorians centred around the AoLE of maths and numeracy. This refers to the ‘what matters statements’ of 'the number system is used to represent and compare relationships between numbers and quantities (hwb.gov.wales, 2020). This task (see appendix 2) incorporated skills from the humanities AoLE and the digital competency framework. Learners were asked to use their prior knowledge of digital technology to scan QR codes throughout the school, which they located using their orienteering skills to read the school floor plans. Each QR code contained details of a significant date and event from the Victorian era, which they worked in pairs or groups to note down and later create a chronological timeline for these events. During this task, learners will be working towards achieving progression step 3, although as stated in all appendices, a year 5 class should be working towards achieving progression step 3 as a collective. However, some learners in this mixed-ability class will be achieving above the norm for their age, and alternatively, others will be achieving below their expected level of achievement. Consistency within learning is vital for instilling a routine in the learners' skill development, hence, the success criteria are displayed throughout the lesson for learners to independently track their progress and access what steps to take next. In this case, learners had a class discussion on what a successful task would look like while out on the orienteering task, including behaviour expectations. During the next part of the activity, learners were back in the classroom, using the information already collected to order a timeline chronologically. At this point of the lesson, the class and I discussed a WAGOLL (what a good one looks like). Hattie suggests that displaying an example of the completed task develops the learners abilities to produce an effective list of success criteria, which aids in the progression to independent learners (Hattie, 2012). The learners were shown a blank timeline template and asked to use 'Think, Pair, Share' to discuss with a partner what the term ‘chronological’ means and how they would sort each date and event into the correct sequence. Their ideas were then shared with the class to allow other learners to build on shared answers. Rowe implies that the ‘Think, Pair, Share’ Assessment for Learning strategy likely increases the participation from students during whole class discussions and challenges new ideas (Rowe, 1972). Whilst the learners are completing their recorded tasks, pit stops will be used throughout the lesson to address any common misconceptions that may arise or to praise learners by displaying examples of excellent work. Misconceptions can be addressed in many ways. When there is a group of learners working close to each other who all have found similar issues, the support teachers can intervene by creating a small intervention group to discuss and solve any issues along the way. However, if an issue surfaced with multiple learners throughout the lesson, this was to be addressed as a whole class pitstop to refresh the learner's thinking and bring their attention back to the current task. Using this pit stop method of AfL, I can monitor the level of pupil attainment and track the learner's progression. Depending on the task, this can be tracked throughout the lesson or a series of lessons. During the plenary for this lesson, I used an AfL strategy whereby the learners thought of this more as a game rather than recalling knowledge. Peer 'hot seating' consists of the learners using quality of questioning and talk to draw on the learned knowledge from the lesson. A learner is selected to be in the 'hot seat' while the other learners in the class prepare relevant questions for the person in the hot seat. In this case, the person in the hot seat will be given a date we discussed earlier in the lesson by a peer, and they will have to pair the date with the corresponding event. On reflection, I would ask peers to put their hands up if they agree with the date and event pairing or, if they disagree, introducing a peer assessment element into the AfL strategy used for the plenary. Peer assessment develops the learners abilities to evaluate their own understanding by building on their prior knowledge and making a connections between their own learning and that of their peers. Learners can then determine any misconceptions by voicing their thoughts and explanations and cement their understanding (Roscoe and Chi, 2007). 
The final lesson plan (see appendix 3) I will discuss has a Literacy, Language and Communication AoLE focus with cross-curricular links to humanities, maths and numeracy. The later AoLE is included within this lesson as learners were asked to complete a Venn diagram comparing two images as a starter activity. These images both portrayed a hospital scene, one from the Victorian era and one from modern life. As an AfL strategy, I used quality of talk in the form of 'Think, Pair, Share' to encourage the learners to work with their partners as effectively as possible to share their ideas with their peers later in discussions. I feel 'Think, Pair, Share' works well and benefits the learner as often, when addressing the whole class, you get the same pupils offering discussion topics. This AfL strategy allows the lesser confident learners to put forward their ideas within their pairings without sharing them with the class publicly, taking away the possible judgement that comes with addressing all their peers (Rowe, 1972). The learners were then introduced to the main task of the lesson and discussed as a whole class what would make effective success criteria for this task. This was displayed to the learners throughout the lesson for them to follow and track progress independently. This often worked as a problem-solving aid for the learners as they would often consult the success criteria in the event of an issue before consulting the teaching staff in the room, allowing them to develop their skills as independent learners who are in control of their achievements. I also displayed and discussed a WAGOLL (What a Good One Looks Like) with the learners and used quality of questioning to discuss what factors to consider while completing the recorded task. I then related the WAGOLL to the learning aims and success criteria and asked the learners if each success criteria had been achieved within the example, and if not, what steps they could put in place to be able to become a successful learner during this task. During this recorded task, teachers and support staff were available to all learners to discuss any queries or misconceptions that had arisen throughout the task. For this, pitstops were used to aid individual issues or shared by the whole class. For whole-class misconceptions, whereby multiple learners have asked similar questions or are struggling with the same aspect of the learning, the class's attention is brought back to the teacher using call and response methods discussed and agreed upon by the learners. The class addresses any misconceptions they find during the task and discusses and clarifies with the teacher what the success criteria is asking the learners to do. Pitstops can also be used to praise the learners positively by displaying examples of excellent work or presentation, giving the learners a target to work towards. An Assessment for Learning strategy I used during the plenary of this task was a true or false quiz in which learners took part. This use of quality of questioning enabled the learners to recall prior knowledge on the topic from previous lessons, allowing them to connect prior and current learning. On reflection, I would use a different Assessment for Learning strategy to assess the learner's attainment as the true or false quiz did not test their knowledge from the recorded task and did not show the teacher what they had attained from this lesson. An effective plenary should have shown the learner's progression and what this lesson had done for the development of the knowledge of the learner. 
          In conclusion, Assessment for Learning has been shown to be an effective method of recording the learner's progression from where they are currently, to where they need to get to and how they intend to get there. Assessment for Learning allows the learner to control their learning and independently keep track of their progression and targets. Throughout appendices 1, 2, and 3, I have used similar Assessment for Learning strategies for each of the three lessons taught. I have used this crossover of strategies as my knowledge of the learners and classroom suggested that they have responded well and fully understood the purpose of the Assessment for Learning and how it can benefit their progression. These Assessment for Learning strategies and suiting the learner's development style also match up well with the lessons planned for their topic. From practical experiences, I have observed that knowledge of a class and the learners within prove vital when planning lessons, as the strategies used to monitor learner progress can help or hinder the attainment of knowledge. Should the learner not engage with the Assessment for Learning strategy suggested, they will fail to engage with the lesson aims and success criteria which enables them to continue their progression as independent learners. Furthermore, knowledge of the class and its learners can be beneficial as the bond and rapport built up with each personality can determine each learner's progress. Learners with a lack of confidence or a tendency not to offer opinions or observations can often feel excluded in lessons whereby the Assessment for Learning strategies do not suit their style of learning. Hence, I have used these methods of Assessment for Learning through appendices 1, 2, and 3 as they have been practiced and approved by this group of learners, showing they work as a tool to develop and monitor learners progress throughout the topic. 
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Appendices

Appendix 1
Carousel and KWL Page – Humanities AoLE
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Appendix 2
QR Code Timeline – Maths and Numeracy AoLE
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Appendix 3
Victorian Comparisons – Literacy, Language and Communication AoLE
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Plenary be gauged via true or false via true or false quiz. questioning.

quiz.
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Timing:
Brek down
timings into
groupsif
appropriate.
Consider pace,
engagement
levels (ensure.
Dupilsre
“doing’quickly),

Role of the teacher & support staff:
e.q., ke questions, retrieval of prior learning
(What previous learning needs to be revisited in
today'’slesson?), modelling and explanations,
checking understanding, planned use of additional
adults. Choice of pedagogical model or of the 12
‘pedagogical principles

Pupil’s learning:

What will the pupils be doing and what learning willbe taking

place?

Consider CHUNKING (too much information can limit learning)

Inclusive Strategies

(including
differentiation):
“Focus on the what s to be
taught, (and how) rather than
who’s to learn it (Florian,
Black-Howkins, 2011). Make
appropriate reference to
resources which support this.
Reasons for, and details of

Checking what pupils know,
understand, and can do:
Key questions, self, and peer
‘assessment opportunities,
effective AfL strateges, live
‘marking opportunities, planned
Jeedback.
Types of Retrieval Practices?

‘managing
transitions scatolding,
Types of representation in
tasks?
« Carousel activity of 3 o Learners will take part in carousel * All learners will o AFL - Quality of
Opening stations, Victorian foods, activities to develop questions be included in talk and Sharing
Phase research/fact books and around the topic which will then be the carousel the Success
household objects. learner used for learner led learning in asitis an Criteria with the
led activity. further lessons. informal learners.
* Support staff will be floating * Learners will be encouraged to write discussion.
between groups to help notes in their school notebooks to
develop questioning prompt ideas.

¢ The aim and success
criteria will be discussed
with learners so they have
clear expectations for the
lesson.
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Support ideas to contribute

Learners will start to develop their

Learners will

AFL - Learners

Teaching to KWL page. KWL page with information and be encouraged will be asked to
& Core Model the main task of knowledge they have prior to the to display their refer back to the
Learning what a good KWL page in session and using facts they have work in a success criteria
books will look like. seen in the starter activity. unique and to check their
creative way work and
using colours progress.
and drawings
to display their
ideas.
Request feedback from * Learners will be asked to produce Learners may e AFL - Verbal
Plenary lesson of what the learners questions they have around the want to show feedback from
enjoyed during the lesson. topic which will then be the focus of their work to the learners

Ask for their ‘Want'

questions to base further
lessons on.

lessons in the future.

the class or
share their
ideas with
peers.





