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Introduction
This handbook is created with the goal of educating and empowering childcare professionals to facilitate transition experiences and results for infants and young children as they leave nursery setting and face full-time education for the first time. The central theme emphasized throughout is the importance of efficient communication among all stakeholders throughout the transition process. This approach is interconnected with considerations of children's rights, theories on human behavior, governmental policies, and adherence to National Minimum Standards, all contributing to the establishment of best practices.

According to the Welsh Government (2008), those who hold significant roles in a child's life bear the responsibility of ensuring the child achieves the most favorable outcomes. Sticking to this principle enables children to receive effective support within their environment, thereby facilitating the achievement of their maximum potential. This handbook will provide those practitioners with crucial information on child development and the theories that support current practices. Furthermore, it clarifies the skills and knowledge necessary to support children's development while strategically planning smooth and gradual processes throughout transitions.


What is Transition?
Transition generally refers to a process or period of change from one state, condition, or stage to another. In various contexts, the term can be applied to describe shifts or adjustments in different aspects of life. For example:
· Developmental transition:  In human development, transition can refer to the different stages or milestones individuals go through, such as moving from infancy to childhood, adolescence to adulthood, or changes in roles and responsibilities. In the context of early childhood development transition can be described further, as HSE (2018) highlights, from cruising to crawling to walking, babbling to mimicking to talking and listening, developing fine and gross motor skills, and starting problem solving.
· Educational transition: This involves changes in a person’s academic life, like moving from one level of education to another (i.e., transitioning from day-care to school, from primary to secondary school, or on to college). Again, considering early childhood, Kirklees (2013) believes the transitions can be divided further, moving from home or the primary caregiver to childcare, then on to a Nursery setting, from Nursery to Reception, and Foundation Phase to Key Stage 2.
· Career transition: Refers to changes in a person’s professional life, for example moving from one job or field to another.
· Cultural transition:  Describes the process of adapting to a new culture or environment, often experienced by individuals moving to a different country or region. This is also highly relevant within the current world climate where families are relocating due to external factors not necessarily personal choice.
· Environmental transition: Considers the change in physical setting, like moving house, changes in staff, classrooms, etc. Pacey (2016) also highlights the changes and transitions children experience with the birth of new siblings, bereavements and family loss, and parental separation as factors to be considered when dealing with children.

In practical terms, transition concepts are frequently employed in more nuanced and specific ways, such as distinguishing between vertical and horizontal 'passages' (Kagan and Neuman, 1998: 366). Vertical transitions are defined as significant changes from one state or status to another, often involving 'upward' shifts (e.g., from nursey to primary school, from primary to secondary school, etc.).
Horizontal transitions are less noticeable when compared to vertical transitions and happen routinely on a day-to-day basis. They encompass the movements that children (or any individual) regularly undertake between different areas of their lives, such as everyday shifts between home and school or from one caretaking setting to another, moving from inside to outside activities. These transitions shape children's movements across space and time, facilitating their entry into and exit from institutions that play a role in influencing their well-being (Vogler, Crivella and Woodhead 2008).

Early years practitioners should recognize the significance of the transition for a child entering preschool from home. This experience is momentous, and it is crucial for the child to feel valued and welcomed during this process. The transition is shaped by social structures and encompasses not only the child but also involves practitioners, parents/caregivers, and other professionals working together.
In all areas of the transition process, it is crucial to consider and address the individual needs of the child and their family in a flexible and sensitive manner, as specified by the Welsh Government (2017). To promote successful transitions, practitioners, following the guidance from the Welsh Government (2017), should:
1. Provide enough time: Recognise that each child will adapt in their unique way, and the integration process is gradual.
2. Take into account the specific situations of each family: Acknowledge that parental/carer support and involvement will vary for each child.
3. Promote inclusivity: Cultivate an environment where all families feel welcomed without judgment.
Successful communication and socialisation among all parties involved in the ongoing transition process are crucial for its success. The child's development can be influenced positively or negatively during this process, encompassing physical, emotional, personal, or psychological aspects. Therefore, ensuring these transitions occur as smoothly as possible is vital for all participants, particularly the child, to promote a sense of happiness and stability in their new environment.
Bronfenbrenner (1979) highlighted that children who experienced a smooth transition from home to the learning environment, coupled with a positive overall experience, were more likely to achieve successful transitions in the future. He acknowledged that the child's transition and development within their learning environment played a crucial role in determining their outcomes and their ability to become successful learners.
Bronfenbrenner's ecological systems theory proposes that an individual's development is shaped by a network of interconnected environmental systems, spanning from immediate surroundings, such as the family, to broader societal structures, like culture. 
Bronfenbrenner's ecological systems theory perceives child development as an intricate network of relationships influenced by various levels of the surrounding environment, ranging from immediate family and school settings to broader cultural values, laws, and customs. To comprehend a child's development, it is essential to examine both the child and their immediate environment, as well as the interactions within the larger environment. He categorized the person's environment into five distinct systems: the microsystem, the mesosystem, the exosystem, the macrosystem, and the chronosystem. The microsystem, which includes the family and school, is considered the most influential level in the ecological systems theory, being the most immediate environmental setting containing the developing child. Bronfenbrenner's ecological systems theory holds significance for educational practices.
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