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AA - Appropriate Adult
ACE`s - Adverse Childhood Experiences 
PACE - Police and Criminal Evidence
NAAN – National Appropriate Adult Network
YJB – Youth Justice Board
CCE – Child Criminal Exploitation
	
	
	




		
[bookmark: _Toc714364533]Personal Development Plan/Learning Plan
Name: Claire Thomson (1603261)															 
	Objectives 
What do I want to be able to do 
or do better? 
	Success criteria 
How will I recognise success? 
How will I review and measure my improvement? 
	Actions 
What methods will I use to achieve my learning objectives? 
 
	Implementation 
How will I practise and apply what I learn? 
Timescale? 

	Critical Thinking Skills

	
1. Recognize important questions. 
 
 
 
 
	Understand background and methods in studies and be able to be critical of academic works. 
My understanding and familiarisation with academic works should improve allowing greater depth of knowledge and ability to recognise critical questions. 
	Independently read literature related to my subject area and use tools to critique them. 
	 Academic work throughout my PhD should reflect this input and become more critical.  
 
Continuous throughout PhD. 

	 
2. Design an experiment, answer questions and understand controls. 
 
 

	Working alongside my supervisor will allow me to ask questions and work through options for dissertation to provide a rounded experimental design following protocols. 
Supervisor reviews. 
	 Regularly scheduled meetings and discussion of experimental design with supervisor and peers.  
	 Note taking or Voice recorder will allow me to go over discussions, cementing knowledge and improving understanding. 
Throughout PhD. 

	 
3. Interpret Data. 
 
 
 
 
 
	 Describe relationships between data and underlying experimental methods. 
 
Understand different data types and tests 
 
Generate graphs and images to convey data appropriately. 
	 Use online tools to practice with data. 
 
Think more critically when reviewing data in academic works. 
	 Use online sources to practice with data to help understand relationships. 
 

	 
4. Actively research topics of interest 
 
	 Be able to understand papers and ask questions to recognise connections and relationships.  
	 Discussion with peers and supervisors to explore topics related to my PhD work? 
	 Any academic work undertaken will be extensively researched and discussed where possible to improve understanding. 
 


 
 
 
 
 
 
 
 
	Objectives 
What do I want to be able to do 
or do better? 
	Success criteria 
How will I recognise success? 
How will I review and measure my improvement? 
	Actions 
What methods will I use to achieve my learning objectives? 
 
	Implementation 
How will I practise and apply what I learn? 
Timescale? 

	Communication Skills

	 
1. Informal Oral Presentation Skills 
	Being able to discuss and introduce topics and ideas from academic literature 
	 Practice: discuss key papers, ideas and knowledge with friends and lecturers and possibly AI tools. 
	 Discussion. 
 
Throughout PhD  

	 
2. Formal Oral Presentation Skills 

	 Present 15 minutes of research idea and background with PowerPoint slides with narrative and data. 
	Practice: with peers and assignment presentations. Work solo on reading things aloud and ask peers and colleagues to ask me questions for practice. Record presentations and rewatch to learn about my skills. 
	Throughout Degree in University and regularly present ideas to peers for practice. 

	
3. Written Communication 
 
	Learn structure of PhD dissertation.  
Work on aims and objectives of research. 
Improve writing using formats to support critical arguments 
	Practice: review comments and written assignments. Practice writing to enhance my writing ability, use tools to check syntax. 
	Throughout Degree  


 
     
 
 
	Objectives 
What do I want to be able to do 
or do better? 
	Success criteria 
How will I recognise success? 
How will I review and measure my improvement? 
	Actions 
What methods will I use to achieve my learning objectives? 
 
	Implementation 
How will I practise and apply what I learn? 
Timescale? 

	Essential Skills for PhD Study

	 
1. Motivation 
	 Accept direction and attend lectures and meetings. 
	 Calendar and ensuring I am free for academic events 
	 Throughout PhD 

	 
2.  Self-directed learning  
	 Able to work alone and interest in subject grows. 
 
 
	Schedule in slots were academic work take priority. 
 
Use campus as a base for learning. 
 
	Work and academia are arranged to be separate allowing me to organise my academic worktime more efficiently. 
Notes around the house and reminders help me to do tasks related to my study. 

	 
3. Perseverance 
 
	Overcome setbacks and redesign work where necessary to incorporate new information. 
	Repeat research and writing where necessary to include new information or formulate alternate strategies if necessary. 
	Throughout PhD 

	 
4. Adaptability 
	 Manage studies, work life and family life to best suit the academic priority of my PhD. 
 
	Utilise school hours for my academic study treating it like a job where possible. Weekends are reserved for work life unless lectures are planned. 
	Done 
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An Analysis of Concept Map Exploring Concepts, Theories and Models Informing Practice in Relation to Young People and County Lines Offending.
County lines offending represents a complex and evolving form of organised crime in the UK, involving the exploitation of vulnerable young people to facilitate the distribution of drugs across geographic areas. Increasingly, county lines drug trafficking is understood not solely as criminal activity but as a safeguarding issue rooted in child criminal exploitation (CCE) (HM Government, 2023). The concept map provided visually captures the interconnected structural, psychological, theoretical, ethical and practical dimensions of young people’s involvement in county lines offending. 
This analysis critically examines how the concepts, theories and models represented within the concept map inform professional practice. It demonstrates how integrating criminological, sociological and psychological perspectives enables practitioners to adopt trauma-informed, contextual and ethically grounded approaches. The concept map is analysed as both a learning tool and a framework for reflective professional practice, supporting informed decision-making across safeguarding, youth justice and multi-agency contexts. 
At the centre of the concept map is a clear definition of county lines, encompassing organised drug supply networks, cross-border operations and hierarchical structures that rely on the exploitation of young people. Establishing this context is fundamental for professional practice, as definitions shape how young people are perceived and responded to. Research indicates that when county lines involvement is framed primarily as criminality, young people are more likely to be criminalised rather than safeguarded (Marshall, 2024). 
The map’s explicit recognition of youth roles within county lines, such as runners, enforcers and recruiters, reflects contemporary understandings that young people can occupy complex positions as both victims and offenders. This aligns with policy guidance which emphasises that children involved in county lines should be assessed primarily through a safeguarding lens (HM Government, 2023). By foregrounding exploitation, the concept map supports proportionate and ethical professional responses. 


Structural and Socioeconomic Drivers 
The concept map identifies poverty and inequality, family factors, education and exclusion, and community context as key structural drivers. These factors align strongly with sociological theories of crime, particularly strain theory and social disorganisation theory. Strain theory suggests that limited access to legitimate means of success increases the appeal of illicit alternatives, particularly for young people facing socioeconomic deprivation (Baird, 2023). 
Family breakdown, domestic abuse, neglect and care experience further increase vulnerability by weakening protective relationships. Educational exclusion is particularly significant, with evidence consistently linking school exclusion to increased risk of exploitation and serious violence (Youth Endowment Fund, 2024). Community-level factors such as gang presence, postcode rivalries and reduced social capital reflect social disorganisation, where weakened community cohesion creates conditions for criminal networks to operate. 
For practitioners, recognising these structural drivers discourages individualised blame and supports interventions that address systemic inequality alongside individual need. 
 
Psychological and Developmental Factors 
The inclusion of adolescence and identity, trauma and adverse childhood experiences (ACE’s), and risk and resilience, highlights the importance of developmental psychology in understanding county lines involvement. Adolescence is characterised by identity exploration, heightened risk-taking and sensitivity to peer influence, making young people particularly susceptible to grooming and coercion (Sanders, Laming and McCartan, 2022). 
Trauma-informed theory is central to this aspect of the map. Research shows that many exploited young people have experienced chronic trauma, including violence, instability and neglect, which shapes emotional regulation, decision-making and coping strategies (Manister and Wroe, 2023). The concept map appropriately links trauma to mental health vulnerabilities, reinforcing the need for relational and therapeutic approaches in practice. 
Importantly, the inclusion of resilience reflects strengths-based models. Recognising protective factors and adaptive coping strategies allows practitioners to avoid deficit-focused narratives and support positive identity development. 
Grooming, Coercion and Exploitation 
The concept map’s exploration of grooming pathways, including gifting, manipulation, threats and online recruitment, reflects established child protection frameworks. Criminal networks deliberately exploit young people’s needs for belonging, status and financial security, often normalising risk and violence through incremental grooming processes (Baird, 2023). 
The explicit reference to CCE is particularly significant. Framing county lines within CCE models aligns practice with safeguarding legislation and ethical standards. It also challenges the false dichotomy between victim and offender, acknowledging that coercion and control significantly limit young people’s agency.  
For professionals, this understanding supports early identification, disruption of exploitation pathways and appropriate safeguarding responses. 
 
Theoretical Frameworks 
The concept map integrates criminological, sociological and psychological theories, demonstrating an interdisciplinary approach. Criminological theories help explain organised crime structures and recruitment mechanisms, while sociological theories highlight the role of inequality, marginalisation and exclusion. Psychological theories relating to attachment, trauma and development help understand individual vulnerability and behavioural responses. 
This theoretical integration strengthens professional assessment and intervention. Rather than relying on single-cause explanations, practitioners are encouraged to consider how multiple factors interact. Such synthesis supports evidence-informed practice and aligns with contemporary expectations of professional competence at advanced levels (Marshall, 2024). 
Methodological and Ethical Considerations 
The map’s focus on methodological and ethical considerations reflects critical professional awareness. Working with exploited young people raises complex ethical challenges, including informed consent, confidentiality, safeguarding duties and the risk of re-traumatisation. Reflexivity is essential, requiring practitioners to examine their own assumptions, power and positionality. 
Research highlights that practitioner perceptions significantly influence whether young people are treated as victims or offenders (Marshall, 2024). Ethical practice therefore requires not only adherence to formal guidance, but also reflective engagement with values, language and professional judgement to ensure practitioners can develop their skills and experiences in line with this rapidly evolving criminal activity. 
 
Impacts and Consequences 
The concept map distinguishes between individual, community and systemic impacts of county lines offending. Individually, young people may experience trauma, disrupted education, criminal records and long-term stigma. At a community level, county lines activity contributes to violence, fear and reduced social cohesion. Systemically, enforcement-led responses can reinforce racial disproportionality and mistrust of statutory services (Youth Endowment Fund, 2024). 
Understanding these layered impacts supports proportionate responses and reinforces the need for trauma-informed and anti-discriminatory practice. 
 
Intervention and Prevention 
The intervention and prevention section reflects contemporary best practice. Early intervention through youth work, mentoring and family support addresses vulnerability before exploitation escalates. Evidence suggests such preventative approaches are more effective than reactive enforcement alone (HM Government, 2024). 
Multiagency collaboration is emphasised throughout the map, reflecting the reality that county lines span policing, education, social care, health and youth justice. While policy strongly promotes partnership working, research highlights ongoing challenges around information sharing, thresholds and organisational culture (Ofsted et al., 2023). Recognising these challenges is essential for realistic and effective practice. 
Policy innovation, including trauma-informed and contextual safeguarding approaches, supports a shift away from punitive responses. Recent legislative developments further reinforce the need to protect exploited children rather than criminalise them (Topping, 2025). 
Conclusion 
The concept map provides a comprehensive and integrated framework for understanding young people’s involvement in county lines offending. By combining structural, developmental, theoretical and ethical perspectives, it reflects the complexity of contemporary professional practice. The map supports a shift from offender-focused narratives towards safeguarding-led, trauma-informed and multi-agency responses. 
As a reflective tool, the concept map enhances professional understanding, supports evidence-based decision-making and promotes ethical accountability. Its value lies not only in visualising complexity but in guiding practice that recognises exploitation, addresses inequality and prioritises the welfare of vulnerable young people. 
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Case Study: Youth Justice Practice in a Rural Welsh Context – Workplace Realities and Future Research Directions 
This case study examines the workplace contexts, professional learning development and emerging research interests of a trainee youth worker undertaking work placement as an Appropriate Adult (AA) in the youth justice board (YJB) in Ceredigion, Wales. Using reflective practice, organisational and policy documents, and academic literature this case study explored the complexities of youth justice support in rural Wales. The work highlights several areas for future research opportunities that could inform better practice and lead to more equitable service provision. 
 
Child-first and rights-based practice  
The YJB is a statutory body with a child-first mandate for the effective safeguarding of the rights of children involved in the youth justice system, with additional responsibilities to prevent offending and promote effective practice (Youth Justice Board for England and Wales, 2021). Within this structure, the AA plays a critical role in ensuring children detained or questioned by police are treated lawfully, humanely and fairly under the Police and Criminal Evidence Act (PACE) (Home Office & NAAN, 2011). National standards describe the AA as a safeguard who supports the young person, ensures procedural understanding, observes the interview process, and facilitates communication where necessary (NAAN, 2018). During the placement, the trainee encountered confused, frightened young people and uncertainty about the youth justice process, highlighting the need for the AA role. Bevan (2016) clearly supports this observation, noting young people as having a lack of understanding of legal consequences and therefore being at a disadvantage in the justice system.  In addition, young people in the youth justice system are subject to an inherent power imbalance between themselves and officials (police, judges, social workers), and social and community status changes with the official label of “offender” (Smithson and Jones, 2021).  
 

Rural service delivery challenges 
Youth justice practice in Ceredigion is shaped by the rural geography of the area. Government data identified by the trainee shows that Ceredigion is sparsely populated, and characterised by limited transport links, long travel distances and subject to many services centralised to the major towns in Ceredigion (Welsh Government, 2020). The Community Profile developed during the placement, highlights a lack of funding for youth services in Ceredigion compared to the Welsh average (Welsh Government, 2021) and a lack of youth services, clubs and networks in many areas except for the larger towns. This situation often leaves young people unsupported, isolated and reliant on others to attend services, clubs and events in centralised locations within Ceredigion. These contextual challenges mirror academic findings within this study that indicate limited services, isolation and rural poverty as factors intensifying social exclusion and increasing the risk of offending (Sariaslan et al., 2014; YJB, 2021).  
 
Multi-agency working  
The trainee’s role involved numerous multi-agency experiences including police custody suites, education settings, bureau panel meetings, restorative justice sessions and youth services, working with officials within the justice system, parents, teachers and police. These experiences show the diversity of professional culture and priorities that are the reality of decision-making within youth justice. Police settings were procedural, and efficiency driven to ensure processing of individuals, whereas the bureau panel meetings were discussion based for the purpose of planning child-centred interventions. The case study reveals tensions between some agencies, with differing opinions of risk and welfare and different approaches, sometimes prioritising compliance over participation. These tensions are also apparent in academic works (Case and Haines, 2015; Creaney, 2015) discussing a misalignment between punitive system measures and modern youth work practices such as rights, empowerment and participation. The trainee also discusses bureaucratic pressures undermining meaningful engagement and negatively impacting interventions for young people in the youth justice system. 
 

Ethics and Emotional labour  
This case study highlights the interplay between young people’s complex needs, systemic pressures, and practitioner ethics. The role of the AA is both emotionally demanding and ethically critical, requiring resilience, fairness, and advocacy.  Supporting young people during arrest and custody process frequently involved heightened emotional states and fear of the unknown, was often linked to family conflict, trauma and mental health difficulties. Many of the individuals in this case study had histories of disrupted attachment and traumatic adversity, affecting emotional regulation, social functioning and offending risk (Baim, 2020).  
The emotional strain noted in the case study is supported by Myles-Wright and Nee, (2020), which suggests distressing disclosures and situations require skilled practice to remain neutral and child focussed. The trainee’s experiences reflect these findings, with reflective practice being used as a key tool for developing skills to remain effective and neutral, whilst managing personal responses in these extreme situations. Awareness of unconscious bias was also crucial in the trainee role, particularly when working with young people whose offences or experiences may evoke strong emotional responses.  This was necessary as Chafota (2020) emphasises that these strong emotional responses can affect the judgement of practitioners working with young people, and influence decisions, further extending the importance of practitioner reflection and ethical vigilance in youth work. Future research should focus on reducing unconscious bias, supporting worker wellbeing, and addressing socio-economic inequalities that underpin offending behaviour. 
 
Restorative justice and participation 
[bookmark: _Int_w7JFRJgh]The experience of the trainee creates an unique vantage point from which key research gaps and development areas emerge. Restorative practice was a key element of this placement, particularly involvement in reparation work and bureau panel meetings. A notable case was that of a young person undertaking restorative work in his school environment. Observations of this case show the potential of restorative practice to encourage accountability, understanding and constructive community relationships for young people. This is supported by Zehr (2015) who suggests that restorative interventions offer opportunities for young people to grow and reflect by examining the impact of their actions. The trainee also notes the conflict between restorative measures and the societal expectation of punishment for offences, raising questions about public perceptions of youth justice and interventions, and the practical limit of restorative justice in rural and small communities. The engagement of young people in this process is essential for the effectiveness of restorative justice, with a noted difference between; participation to tick boxes and remain out of custody, and full engagement with these interventions (YJB, 2010), having a major effect on the outcomes and learning experiences provided to the young people.  
Youth participation emerges from this case study as another central theme. Observations show that while some young people could confidently express views, others appeared overwhelmed in the situation and by formal processes, leading to reluctance to speak in key meetings with numerous professionals. This variation reflects much of the research identified which shows youth participation is dependent of context, practitioner approach and perceived safety. The AA role could in this circumstance be considered a safety jacket allowing a higher level of participation in the youth justice process. The YJB advocates for a child first approach to youth justice with participatory principles, however, this is not always achievable in high pressure environments such as custody suites and panel meetings. The AA role in this is to be the expert communicator between young people and professionals, adapting processes to the needs of the individual. The experiences reported in the case study confirm that young people participate more when they are fully respected, informed and supported. Unfortunately, these conditions are not always able to be met leading to inequalities in the youth justice system. 
 
From these contextual observations various themes emerge for future research within Youth Justice: 
· Youth voice and participation in justice settings.  
· The lived experience of young people in custody.  
· Rural youth justice inequities.  
· The emotional and ethical labour of AA.  
· Trauma-informed practice across multi-agency settings. 
 
Overall, the trainee demonstrates that delivering child-first, rights-based youth justice in rural Wales requires not only skilled and reflective practitioners, but also systemic changes that recognise inequities, and the unique challenges and opportunities shaped by rural contexts. 
In conclusion, this case study illustrates the complex reality of youth justice practice in rural Ceredigion, highlighting the ways geography, professional cultures, emotional labour, and children’s rights intersect in everyday decision-making in YJ. The AA role highlights that child-first and rights-based approaches are both essential and difficult to maintain within a system influenced by procedural demands, limited services, and structural inequalities. Rurality intensifies the challenges by offering limited support networks, centralising vital services, and increasing the emotional and logistical pressures on young people and practitioners in Wales. 
The analysis demonstrates the crucial role of multi-agency relationships, where divergent priorities, power dynamics and organisational cultures can either support or hinder meaningful participation and positive outcomes for young people. The emotional demands of the AA role, combined with young people’s trauma histories, heightened vulnerability and the ethical tensions of practice, underscore the importance of reflective practice, supervision and training to maintain neutrality, resilience and child-centred decision-making. Experiences with restorative justice further reveal its potential to empower young people and strengthen community relationships, while also exposing limitations around public perceptions and inconsistent engagement. 
Taken together, these findings point to several critical directions for future research, including the impact of rurality on youth justice experiences, trauma-informed and attachment-based practice, rights and participation, practitioner wellbeing, restorative justice in small communities, and multi-agency power dynamics. Addressing these gaps is vital for informing policy and practice that is equitable, evidence-based and capable of meeting the needs of children in rural settings.  
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A Critical Reflection on Professional Practice as an Appropriate Adult in Youth Justice 
Introduction 
The role of the AA remains a cornerstone of procedural justice for children and young people who encounter the criminal justice system. Contemporary youth justice policy emphasises a child-first, rights-based and trauma-informed approach, recognising that children in custody are often among the most vulnerable in society (Youth Justice Board (YJB), 2021; Ministry of Justice, 2023). The AA is therefore not a passive presence but an active advocate responsible for ensuring comprehension, participation, and fair treatment throughout custodial processes (National Appropriate Adult Network (NAAN), 2022). 
This assignment critically reflects on my professional practice as an AA during placement, focusing on role clarity, emotional labour, and ethical decision-making within custodial environments. These aspects were selected due to their centrality to effective advocacy and their potential to generate moral tension within a system oriented toward compliance and risk management. Reflection is structured using Gibbs’ Reflective Cycle (1988) to examine a specific practice encounter, concepts of reflection-in-action and reflection-on-action to evaluate professional learning and adaptation. The reflection further identifies key learning points and critically evaluates how I manage my own learning as a developing doctoral-level practitioner. 
During placement, I attended a police custody suite to support a young person detained following a domestic-related incident. On arrival, it became apparent that the young person believed I was a solicitor and expected legal advice. This misunderstanding required immediate clarification to ensure informed participation and adherence to NAAN standards regarding independence and role boundaries (NAAN, 2022). 
My role involved explaining custodial procedures, ensuring the young person understood their rights, facilitating communication with police officers and legal representatives, and offering emotional reassurance. The encounter involved multi-agency interaction, including custody staff and youth justice professionals. While procedural requirements were met, the experience highlighted the complexity of balancing advocacy, emotional engagement, and professional detachment in a highly regulated and emotionally charged environment. 

Emotional Responses and Reflexive Awareness 
At the time, I experienced a strong sense of responsibility alongside uncertainty. The young person’s evident anxiety and confusion evoked feelings of protectiveness and concern, intensified by my awareness of the power imbalance inherent in custodial settings. Simultaneously, I felt the pressure of operating within a clearly bounded role, conscious that over-stepping professional limits could compromise both ethical practice and the young person’s legal position. 
This emotional response required regulation. Youth justice practitioners are routinely exposed to distressing narratives and coercive environments, making emotional labour an intrinsic aspect of practice (Knight, 2021). Engaging in reflection-in-action Gibbs, I consciously moderated my responses, ensuring empathy did not blur role clarity. These feelings later became a focal point for reflection-on-action, prompting deeper consideration of sustainability, professional identity, and ethical resilience. 
 
Critical Evaluation and Analysis 
This experience highlighted the significance of role clarity in youth justice practice. Contemporary professional literature emphasises that unclear role boundaries can undermine trust, participation, and ethical accountability (Banks, 2021). The young person’s assumption that I could provide legal advice reflected broader confusion about professional roles within the justice system, reinforcing the AA’s responsibility to explicitly articulate their function. 
The encounter also exposed role conflict, a persistent challenge within youth justice. Practitioners must navigate tensions between organisational efficiency, procedural compliance, and child-centred advocacy (Goldson & Muncie, 2020). While AA standards prioritise the rights and welfare of the child, these responsibilities operate within a system structured around surveillance, risk assessment, and control. This contradiction reflects what Creaney and Smith (2022) describe as the moral friction of youth justice practice, where relational and participatory ideals sit uneasily alongside punitive frameworks. 
Emotionally, the situation required careful management of professional distance. Research indicates that practitioners often adopt emotional detachment as a coping mechanism when working with vulnerable or stigmatised populations (Knight, 2021; Myles-Wright & Nee, 2020). While emotional regulation is necessary, excessive detachment risks dehumanising practice and diminishing advocacy. Reflexive engagement allowed me to recognise this tension and maintain a balanced approach grounded in empathy without over-identification. 
Applying a trauma-informed and attachment-aware lens further enriched my analysis. Contemporary research demonstrates strong links between childhood adversity, disrupted attachment, and contact with the justice system (Baidawi et al., 2023). Viewing the young person’s behaviour through this framework shifted interpretation away from individual blame toward an understanding of adaptive survival responses. This perspective aligns with current youth justice policy advocating trauma-responsive practice as essential to ethical and effective intervention (YJB, 2023). 
Additionally, the experience prompted reflexive examination of unconscious bias. Studies continue to show that practitioner assumptions, often shaped by media narratives and systemic inequalities, can influence decision-making within justice settings (Lammy Review, 2017; Smith, Cree and McRae, 2022). Through reflection-in-action, I actively monitored my assumptions, while reflection-on-action enabled critical interrogation of how power, identity, and institutional context shape practice. 

Key Learning Points and Professional Development 
Several key learning points emerged from this experience. Firstly, I developed a heightened awareness of the ethical complexity of advocacy within coercive systems. Professional ethics are not static rules but require ongoing moral judgement and reflexivity (Banks, 2021). Upholding children’s rights in custody demands both procedural competence and moral courage, particularly when organisational priorities conflict with child-centred values. 
Secondly, the experience reinforced the centrality of relational practice. Research consistently demonstrates that trust, clear communication, and respectful engagement significantly influence young people’s willingness to participate meaningfully in justice processes (Bateman, 2020; YJB, 2021). This learning aligns with contemporary youth work and social work standards emphasising participation, empowerment, and co-production. 
Thirdly, I gained deeper insight into multi-agency dynamics. While collaboration is essential to safeguarding and effective intervention, fragmented systems can limit continuity of care. Accepting that practitioners may not witness long-term outcomes was a significant professional learning point, requiring tolerance of uncertainty and trust in collective processes. 
Finally, the experience strengthened my commitment to the child-first principle within my practice. Observing co-production within bureau panel processes illustrated how involving young people in decision-making enhances accountability and engagement. Current evidence supports participatory approaches as more effective than purely punitive responses in reducing reoffending and promoting positive outcomes (Bateman & Hazel, 2023). 
 
Managing My Own Learning as a Reflective Practitioner 
Managing my own learning has been integral to my professional development. I engaged in systematic reflective journaling, enabling structured reflection-on-action and integration of theory with practice. Reflective writing is widely recognised as a critical tool for developing reflexivity, ethical awareness, and emotional resilience in advanced practice (Fook & Gardner, 2022). 
I also utilised a Personal Development Plan (PDP) aligned with contemporary youth work and social work competency frameworks. This facilitated identification of strengths, learning needs, and professional goals, supporting intentional and self-directed development. For example, recognising gaps in trauma-informed practice prompted engagement with current research and professional training. 
Supervision, observation, and formal training further supported learning; however, reflection revealed the risks of overly individualised learning. At doctoral level, this insight underscores the necessity of relational and dialogic learning, where critical reflection is supported through supervision and peer engagement (Fook & Gardner, 2022). Reflexivity thus functioned not only as a learning mechanism but as an ethical safeguard, supporting sustainable and accountable practice. 


Conclusion 
This critical reflection has demonstrated how practice as an AA facilitated substantial professional learning concerning role clarity, emotional labour, and ethical decision-making within youth justice. Using Gibbs’ Reflective Cycle alongside Gibbs reflective concepts enabled a rigorous examination of experience, integrating theory, policy, and practice at doctoral level. 
The reflection reaffirmed the importance of trauma-informed, child-first and rights-based approaches within systems often dominated by punitive frameworks allowing workers to safeguard individuals once identified as victims. It also highlighted reflective practice as a professional imperative rather than a purely academic exercise. As I progress toward advanced professional practice in social work, I remain committed to reflexivity, ethical integrity, and lifelong learning as foundations for promoting justice and wellbeing for children and young people. 
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