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I am keen to embark on my academic career as a lecturer in International Hotel Management, motivated by a strong passion for teaching and a dedication to creating an engaging and inclusive learning environment. I teach around 150 students from various backgrounds and with varying abilities and capabilities. I now teach two modules to level 4 and 6 students: Food and Beverage Management and International Events Management. I am a big believer in the collaborative nature of teaching and learning, which necessitate active participation from both students and educators.

I was able to acclimatise to the delivery of the online lectures since I completed my studies during the covid pandemic and became accustomed to studying on a virtual platform. Because I work from home for three days a week, I need to ensure that all students have equitable access to reliable devices and networks. Furthermore, I had to ensure that the IT system is capable at the institution-level, so that Virtual Learning Environments [VLE] do not, for example, crash during lectures or examinations.  Students frequently lack trust in their ability to effectively use technology and engage with knowledge and may have ambiguous expectations of virtual learning; thus, even though I am computer literate to some extent, I do not always have effective information to guide them when they require technological assistance. However, I try to fix the problem by interacting with other students as well.

To me, teaching is more than just passing on knowledge; it is about inspiring interest, fostering creative thinking, and cultivating a lifelong love of learning. I see myself as a facilitator who encourages students to investigate multiple views, challenge conventional thinking, and develop their own analytical and creative abilities as they pursue knowledge. I feel that education ought to continue beyond the confines of the classroom. As a lecturer, I urge students to use their knowledge in real-world scenarios in hotels during placements or when they visit a hospitality-related property in order to bridge theory and practice. To improve their comprehension and abilities, I provide experiential learning opportunities such as case studies, hands-on exercises, and open discussions. Furthermore, I emphasis the significance of ongoing self-reflection and mental processing, encouraging students to evaluate their own progress, find areas for growth, and take responsibility of their learning journey.

In an ever-changing world, I understand the need of adaptation and the necessity to provide students with lifetime learning skills. As aforementioned, I incorporate technology, digital resources, and interactive platforms into my classroom instruction, such as VEVOX. using a combination of quizzes, online assignments, group projects, and peer evaluations. Timely and constructive feedback is critical in this process because it allows students to discover areas for growth and encourages their continued development capitalising on their potential to increase engagement and enable personalised learning experiences.

I see online education as a constant adventure of discovery and innovation. I am committed to remaining up to date on new technologies, research on effective online pedagogies such as an example, synchronous learning can include live online lectures, virtual classrooms, or group conversations in which participants are all connected at the same time. as well as Asynchronous learning is self-paced learning in which students interact with course materials and complete activities at their leisure. This could include pre-recorded lectures, discussion forums, online quizzes, and so on., and best practises in online instruction. I actively seek professional development opportunities, participate in collaborative communities of practice, and analyses and adapt my teaching practices in response to student feedback and evolving educational research. I see distance learning as a constant adventure of discovery and innovation. I am committed to remaining up to date on new technologies, research on effective online pedagogies, and best practices in online instruction. I actively seek professional development opportunities, participate in collaborative communities of practice, and analyses and adapt my teaching practices in response to student feedback and evolving educational research.
Finally, my goal as a new lecturer is to develop an enthusiasm for learning, enable students to think critically, and prepare them for the difficulties and possibilities that await them. "I am committed to constantly improving my teaching practices, staying current on emerging educational research, and fostering an academic community culture of intellectual curiosity and growth."
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	Details of the Observation  
	 

	Observee 
 
	Jaliya de Silva

	Practice Advisor / Expert peer observer 
 
	Ka Po Chong

	Date of the Observation  
 
	 06th Dec 2023

	Campus / Location  
 
	Online

	Date, Time, Duration 
 
	06th Dec 2023, 16:00, 10 mins

	Subject Speciality  
 
	Sri Lankan Culinary 

	Type of activity  
 
	Lecturing

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice. 


 
	 Teaching/Support preparation [A1: Design and plan learning activities] 
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods.  
 

	 Comments  
 
Evidence in good preparation and organisation of content. Jaliya has prepared a power point with visual images and video to support teaching. He has applied lecturing for the micro teaching. 

He has explained the reason of choosing Sri Lankan Culinary as the topic and it has reflected cultural diversity. It is one of the professional value of HE lecturer. It is good to know some more other countries culinary. 
 
 
 
 
 



	 Teaching   [A2: Teach and/or support learning.] 
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods.  

	 Comments  
Jaliya has clear opening and stated the purpose of the micro teaching in proper manner.  As mentioned, he has used video to support the content delivery and demonstrated the process of making coconut sambal. 

However, the recipe can be more specific. It is good to tell us the measurement of the ingredients, and explain it step by step, thus, we can make it at home. 
 
 
 
 
 
 
 
 

	 Effective Learning Environments [A4:Develop effective learning environments and approaches to student support and guidance.]  
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students. 

	Comments  
 
Jaliya has created engaging environment with visual images and video support. The power point is colourful.

However, the power point may have too many words, he should consider to organize it in point forms instead of paragraphs. 
 
 
 
 
 



	Assessment [A3: Assess and give learners feedback]  
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students005C. 

	Comments  

Jaliya did not set up assessment and Q&A session because of time limitation and the condition of pre-recorded lecturing. I recommended Jaliya can consider Quizlet as assessment tool to encourage student have self-learning after class. 

	Core Knowledge   
· Subject knowledge  
· Teaching methods  
· Student learning 
· Learning technologies   
· Evaluation  
· Teaching effectiveness 
· Quality assurance 	 

	Comments  
Very good subject knowledge about Sri Lankan Culinary. 
Video has supported student learning in demonstration. 

As this is a micro teaching, the lesson cannot cover all core knowledge but I believe student has basic idea  of Sri Lankan Culinary after the lesson. It is an evidence of teaching effectiveness and student learning. 

	Professional values 
· Respect for learners  
· Promote participation 
· Evidence informed approaches  
· Wider context of HE 

	 Comments  
 
 It has no doubt that Jaliya respect all learner and he emphasized the importance of cultural awareness. He tried to promote Sri Lankan Culinary in Wales, which is an evidence. 

He has clear statement about HE value in the introduction. 

	Examples of good practice:  
  
Video
Visual image
Clear Intoduciton
  
Action points:  

The video is too small. Considering to open a new slide for the video. 
The word is too small, the word size should be at least 24. 
Considering bullet points rather than paraphs.
The micro teaching is 10 minutes only. The introduction is little bit too long and it is around 2 minutes. 
Set assessments or tasks for students.

	 
 
Observer .......Ka Po Chong.....                          Date: 06th Dec 2023
  
  
Observee  ..... Jaliya de Silva....                          Date: 06th Dec 2023
PGCert PARTICIPANTS 
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets. 
  
Reflection (250 words):

The micro-teaching session gave me important insights on my teaching style (Areas of Activity A1, A2). The good response emphasised the importance of having defined learning objectives and a well-structured introduction. Diverse teaching styles were effective in retaining engagement and encouraging active involvement.
However, the comments about incorporating Q&A sessions struck a chord with me. When I reflect on the session, I realise that certain sections were rushed, affecting the depth of information (Core Knowledge K1). This emphasises the significance of precise preparation and allocating time for Q&A session and check their knowledge (K2). In future sessions, I hope to achieve a better balance, covering all crucial points without sacrificing clarity.
The participant inclusion feedback encouraged me to reassess my facilitation technique(Professional Value, V1,V2). While I encourage contact, I recognise the importance of being more deliberate in ensuring equal participation chances. Using tactics to engage all participants, such as focused questioning or group rotations, will help to create a more inclusive learning environment.

Overall, this experience has helped me refine my teaching abilities. The constructive criticism acts as a road map for future enhancements, directing me towards more successful and inclusive learning experiences for my students.
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Reflective Evaluation of a Constructive Pedagogical Strategy: An Analysis of "How to Teach in Higher Education" authored by Stephanie Marshall – ISBN – 978-0-367-20081-7

Stephanie Marshall's book "A Handbook for Teaching and Learning in Higher Education: Enhancing Academic Practise" has been a transforming guide for me throughout my academic path, considerably affecting my understanding of educational theories and their practical implementations. As I consider the essential lessons from this thorough handbook, numerous important components jump out, changing my pedagogical approach and increasing my effectiveness as an educator.
Marshall's work emphasises the use of Constructive Pedagogical Strategies (CPS) based on constructivist theories. This is consistent with the UKPSF's Areas of Activity A1, A2, A3, emphasising the need for educators to develop and plan effective learning environments. Marshall's emphasis on active involvement and cooperation is consistent with the UKPSF's demand to engage with students in a variety of teaching and learning settings. Drawing inspiration from well-known theorists such as Jean Piaget and Lev Vygotsky (Pardjono, 2016), I have shifted from traditional lecture-centric teaching methods to strategies that promote critical thinking, problem-solving, and knowledge application, thereby addressing the UKPSF's Core Knowledge domain K1, K2, K3 and K5.

Marshall also dives into social learning theory, emphasising the role of observation and modelling in the learning process. This not only corresponds with Bandura's (1977) social learning theory, but also with the UKPSF's goal that educators promote a good and inclusive learning environment. By combining collaborative activities and encouraging student interaction, I hope to create a setting conducive to comprehensive learning experiences, reflecting the UKPSF's emphasis on establishing a friendly and inclusive learning environment.

Marshall's advocacy for integrating technology into teaching techniques is consistent with the UKPSF's acknowledgment of the changing landscape of higher education. The book, based on connectivism notions, emphasises the use of digital technologies in improving learning experiences (Jacobsen et al., 2013), which is directly related to the UKPSF's call for educators to engage in digital and information literacy within the Professional Values area V1, V4,V3. Embracing technology has enabled me to increase engagement, foster collaboration, and provide personalised feedback, all of which align with the UKPSF's aspirations for improving the quality of the student learning experience.
Finally, my journey through "A Handbook for Teaching and Learning in Higher Education" has served as an effective reflection of my professional development as an educator. The congruence with constructivist, social learning, and connectivism principles has offered a robust theoretical framework, while practical insights and empirical validations have served as guideposts for implementing effective teaching practices. I am confident that if I continue to include these concepts into my teaching, the promise of improved student learning outcomes and the creation of an engaging learning environment will be realised. Stephanie Marshall's handbook sheds light on the path to pedagogical excellence in higher education.














[bookmark: _Toc152866141][bookmark: _Toc152866478][bookmark: _Toc152867276]Reflective Evaluation of Continue professional Development (CPD)- 2
    TED TALK on the topic "Transformative Teaching: Empowering Minds in Higher           Education" Watched on YouTube.

Watching the TED TALK on the topic "Transformative Teaching: Empowering Minds in Higher Education" has opened my eyes to the importance of continual professional growth as a higher education instructor(V1). This reflective assessment investigates the presentation's tremendous impact on my teaching practises, the integration of educational ideas and concepts, and the consequences for my continued professional development (K1, A2, V1).
The TED TALK emphasised the crucial relevance of transformative teaching in higher education, calling for a shift away from traditional didactic techniques and towards active, student-centred learning(V1). Constructivism was one of the foundational educational ideas emphasised in the talk(K1). The idea that students actively construct knowledge through their experiences and relationships resonated strongly with my conviction in encouraging deep learning through problem-solving, conversations, and real-world applications(A1). This affirmation reaffirmed my dedication to designing learning experiences that go beyond passive information absorption, encouraging students to actively participate with and create their understanding(A2).

Another significant element highlighted in the TED TALK was experiential learning, which aligned with my own experiences as a university student(V1, K1). The discussion emphasised the need of linking theoretical concepts with real experiences by drawing similarities with my hotel placement experiences at Marriott hotels. This realisation motivated me to refocus my curriculum on including hands-on exercises, simulations, and real-world applications (A1, A2). By doing so, I hope to improve students' learning experiences and provide them with skills that go beyond the theoretical.
The TED TALK's emphasis on cultivating a growth mentality was a captivating component, emphasising the role of perseverance, persistence, and a positive approach towards adversity (V1, K1). Recognising the need to promote a growth mindset in my students became a focus for me as a lecturer (A1, A2). This entails not only encouraging people to accept challenges, but also providing constructive comments and fostering an environment in which mistakes are recognised as opportunities for progress. This mindset adjustment is consistent with current educational ideas and underlines my commitment to cultivating a good learning atmosphere(A4).
According to the TED TALK, inclusivity and diversity have emerged as critical components of transformative education(V2). The urge to create a more inclusive and diverse learning environment fits in perfectly with the changing landscape of higher education. Recognising the importance of varied viewpoints and experiences in enriching the learning process, I have actively implemented inclusion tactics in my classroom(A4). This entails cultivating an environment that honours and respects varied perspectives and backgrounds, as well as encouraging students' open-mindedness and empathy(V2, A4).
The ramifications for my professional progress are significant(V3). The TED TALK pushed me to reconsider my existing teaching methods, encouraging me to be more adaptive, open-minded, and creative in developing instructional strategies(V1). It sparked a fresh dedication to professional growth, prompting me to investigate workshops, seminars, and online courses that adhere to the ideals of transformative teaching(B3).
subsequently the TED TALK on transformative teaching has been a trigger for good change in my professional experience as a university lecturer(V3). It has added to my educational toolbox, directing me towards more student-focused, immersive, and inclusive teaching practises(V1, V2,V4). I am confident in my abilities to provide a dynamic and empowering learning environment for my students while keeping committed to continued professional development and the investigation of creative teaching methodologies as I continue to embrace these transformative ideas(B3).
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 Through Attending the Nexus seminar on PBL Problem-Based Learning (PBL) in Higher Education
Conference held 30th June 2023 at 16.00 to 16.45

Attending the Nexus conference on Problem-Based Learning (PBL) case studies was a watershed point in my professional development as a higher education lecturer. This reflective evaluation delves into the event's primary findings, examining their relevance to the current higher education landscape and considering the potential impact on my teaching practices, all while incorporating insights from the UK Professional Standards Framework (UKPSF) - Areas of Activity, Core Knowledge, and Professional Values.
The Nexus event presented a thorough introduction to Problem-Based Learning, establishing it as a transformative teaching approach that goes beyond traditional methods. This is consistent with the UKPSF's Areas of Activity A1, A2, A3, A4, which emphasise the need for educators to develop and plan effective learning environments. The event's emphasis on active learning, critical thinking, and problem solving resonated strongly with my educational ideas, helping me comprehend the essential concepts, benefits, and challenges of implementing PBL in higher education.
The seminar's varied range of PBL case studies provided important examples from a variety of sectors, demonstrating PBL's versatility and effectiveness in addressing difficult challenges. This is consistent with the UKPSF's Core expertise domain K1,K2,K3, which emphasises the value of topic and pedagogical expertise in teaching. As a participant, I learned how to adapt and incorporate PBL into my teaching practice, so increasing the dynamic and engagement of the learning environment.
The Nexus event emphasised the importance of collaborative learning environments in the context of PBL, focusing on effective ways for enhancing student engagement, teamwork, and communication. This aligns with the UKPSF's emphasis on creating an inclusive learning environment within the Professional Values domain V1,V2, V3. Recognising the benefits of cooperation, I am motivated to establish a classroom climate that encourages active involvement and reciprocal learning among students, in line with the UKPSF's objectives of encouraging respect, equality, and diversity.
Attending the Nexus PBL case studies seminar proved to be a watershed moment in my professional development journey(V3). The programme not only increased my understanding of PBL, but it also gave practical knowledge and examples that I can immediately apply in my classroom(K1,A1). I am looking forward to incorporating PBL into my courses to create a more engaging and student-centred learning environment. This experience reinforces my commitment to ongoing professional development, and I am motivated to pursue additional opportunities that will help me improve my teaching practices and the overall quality of education I provide to my students, in accordance with the UKPSF's principles (V3, B3).
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	Details of the Observation  
	 

	Observee 
 
	 Jaliya de Silva

	Practice Advisor / Expert peer observer 
 
	Scott James 

	Date of the Observation  
 
	 16/10/2023

	Campus / Location  
 
	 Online

	Date, Time, Duration 
 
	1 hour 

	Subject Speciality  
 
	Organisational Consultancy Level 6

	Type of activity  
 
	 Lecturing

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice. 


 
	 Teaching/Support preparation [A1: Design and plan learning activities] 
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods.  
 

	 Comments  
 
When reviewing Jaliya de Silva's lectures across multiple topics, several admirable qualities and opportunities for improvement become clear. In terms of Teaching/Support Preparation (A1), the lecturer exhibits solid preparation through organised content. The material has been carefully chosen and designed to demonstrate a thorough understanding of the learning objectives. However, varying teaching methods may improve the overall learning experience. Including additional interactive features or different ways may appeal to different learning types, ensuring engagement throughout the session.

 
 
 
 
 



	 Teaching   [A2: Teach and/or support learning.] 
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods.  

	 Comments  

In general, the beginning of the classes is effective, with clear introductions that establish the tone for the session. The continuity between courses is excellent, resulting in a unified learning experience. Jaliya de Silva maintains a great pace throughout the lectures, ensuring that the subject is neither rushed nor unduly lengthy. The attitude towards the material is positive and interesting, which encourages student engagement. Appropriate reinforcement tactics, such as asking questions and providing constructive comments, improve the learning environment. However, summarising sessions and providing clearer suggestions for future work may be improved.
 
 
 
 
 
 
 
 

	 Effective Learning Environments [A4:Develop effective learning environments and approaches to student support and guidance.]  
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students. 

	Comments  
 

In Jaliya de Silva's lectures, the general class mood is cheerful, encouraging involvement, attention, and curiosity. Students in general have a positive attitude and are capable of completing classwork. While learning difficulties are being addressed, there may be possibilities to recognise and solve them proactively. Increased knowledge of individual requirements and customising teaching tactics accordingly could improve the learning environment's inclusion. 



	Assessment [A3: Assess and give learners feedback]  
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students005C. 

	Comments  

Assessment strategies, such as formative and summative assessments, are effectively implemented. The question and response method works well and contributes to a dynamic learning environment. Exploring other evaluation methodologies, on the other hand, could provide a more thorough knowledge of student progress. Class management and student directions are often clear, which contributes to a focused learning atmosphere.


	Core Knowledge   
· Subject knowledge  
· Teaching methods  
· Student learning 
· Learning technologies   
· Evaluation  
· Teaching effectiveness 
· Quality assurance  	 

	Comments  
 Jaliya de Silva demonstrates a strong foundation in subject knowledge, teaching methods, and the incorporation of learning technologies. The lectures effectively contribute to student learning and demonstrate a commitment to evaluation and teaching effectiveness

	Professional values 
· Respect for learners  
· Promote participation 
· Evidence informed approaches  
· Wider context of HE 

	 Comments  
 
There is evidence of respect for learners, promotion of participation, and evidence-informed approaches in the lectures. However, a deeper exploration of how these values are integrated into the teaching approach and consideration of the wider context of higher education would further strengthen the overall effectiveness of the lectures.

	Examples of good practice:  
 Jaliya de Silva has successfully integrated a variety of instructional methods, giving students with an enjoyable educational experience. A helpful learning environment is shown by the positive student-teacher interaction. Case studies in which learning challenges were successfully recognised and handled can serve as useful models for future sessions.  
Action points:  

Consider including more explicit learning objectives, varying teaching approaches, and soliciting student feedback on a regular basis for continual development. Investigating alternative assessment methods and incorporating learning technologies

	 
 
Observer ...........Scott James . ...................     Date:  16/10/2023
  
  
Observee  .....Jaliya de Silva...........................                Date: 
PGCert PARTICIPANTS 
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets. 


	Reflection 
In Teaching/Support Preparation (A1), evaluation for my lectures includes commendations for strong organisation and topic selection, as well as demonstrating a deep comprehension of learning objectives. However, there is room for improvement by adding a variety of teaching approaches to accommodate different learning types and keep students engaged. 

good features of Teaching (A2) include excellent class start times, clear introductions, seamless continuity across courses, an acceptable speed, and a good attitude that encourages student engagement. While reinforcement strategies are acknowledged, there is a request to improve session summaries and provide better recommendations for future work. 

Effective Learning Environments (A4) feedback mentions a positive classroom atmosphere that encourages participation, attentiveness, and interest. While students generally demonstrate a good attitude and finish classwork, there is an opportunity to proactively identify and correct learning issues. Assessment (A3) procedures, such as formative and summative evaluations, are beneficial, but there is a recommendation to investigate other evaluation methodologies for a more comprehensive knowledge of student progress. Clear classroom management and student instructions help to create a focused learning environment.

Core Knowledge recognises a firm basis in topic knowledge, instructional methods, and the integration of learning technologies as effective contributions to student learning(K1,K2). Professional Values recognition includes evidence of respect for learners, promotion of involvement, and evidence-based practices, with a suggestion for further investigation into their integration and consideration of the larger context of higher education(B1,B2).

Positive student-teacher interaction, successful handling of learning problems, and the integration of diverse instructional modalities are all examples of good practice that can be used as models in future sessions(B1,B2). 

Action points include defined learning objectives, a variety of teaching methodologies, regular student feedback, the exploration of alternative assessment methods, and the integration of learning technologies for ongoing improvement(A1,A2,A3,A4).
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	Details of the Observation  
	 

	Observee 
 
	 Jaliya de Silva

	Practice Advisor / Expert peer observer 
 
	Charlotte Joyner

	Date of the Observation  
 
	 05/12/2023

	Campus / Location  
 
	 Online

	Date, Time, Duration 
 
	

	Subject Speciality  
 
	Accounting and Finance 

	Type of activity  
 
	 Lecturing

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert The and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice. 


 
	 Teaching/Support preparation [A1: Design and plan learning activities] 
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods.  
 

	 Comments  
 

· Use of PowerPoint slides to support lecture
· Good use of graphics e.g. graphs to support learning 
· Slides clear and visible to students.



	 Teaching   [A2: Teach and/or support learning.] 
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods.  

	Comments  

· Communication clear and affective for students – your pace was good for the students
· Slides accurately supported discussion

· I did not see much evidence of assessing students prior knowledge e.g. maybe you could have done a recap slide?
 OR – when you were talking about GDP and inflation, could you questions students first to see what the currently understand about the concepts and then build from there. Do not assume the students have heard of these key terms before. 

 


	 Effective Learning Environments [A4:Develop effective learning environments and approaches to student support and guidance.]  
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students. 

	Comments  
 

· Students appeared engaged and definitely listening along to your explanations as they were active responding to your questions when they were asked about a concept.
· It was hard to judge the level of participation as this lecture was very ‘teacher led’ and did not involve many activities. 
 
 
 
 



	Assessment [A3: Assess and give learners feedback]  
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students005C. 

	Comments  

· You posed opportunities for students to ask questions throughout lesson if they had any concerns with content. 
· However, try to test/check their understanding of knowledge as some student will not speak up even if they are stuck 
e.g. You could give them scenarios with different graphs and get them to identify it is more or less elastic
· Also, allow time for student to check out the knowledge for themselves. E.g. you have 5 mins to research and come back to the group with your understanding of a concept. Then you can build upon what has been discussed.

	Core Knowledge   
· Subject knowledge  
· Teaching methods  
· Student learning 
· Learning technologies   
· Evaluation  
· Teaching effectiveness 
· Quality assurance  	 

	Comments  
  

	Professional values 
· Respect for learners  
· Promote participation 
· Evidence informed approaches  
· Wider context of HE 

	 Comments  
 




	Examples of good practice:  
  
· Clear explanation of concepts and good pace of delivery
· Opportunities given for students to ask questions and raise concerns
· Slides were clear, easy to follow and supported delivery
 
  
Action points:  

· Do not assume students understand a concept – actively ask students or include definition on slides for them to follow e.g with GDP and Inflation 
· Include more activities to check understanding and increase participation – the lecturer was very teach led and didn’t allow for more student involvement. 
· Make it clear on slides when you are ‘asking a question’ – this is important online as they need to know ‘time to engage’ rather than in a classroom when you might go round with a handout. 

	 
 
Observer – Charlotte Joyner                            Date: 05/12/2023
  
  
Observee  - Jaliya de Silba                               Date: 
PGCert PARTICIPANTS 
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets. 
.

	Reflection 

The observation sheets, which were thoughtfully filled out after each session, have proven to be excellent instruments for self-reflection and progress (A1 A2). This technique has given me insights into various teaching methodologies, classroom dynamics, and students' diverse requirements (K2, K3). Each observation presented me with a distinct lens through which to critically evaluate my own teaching practises and identify opportunities for development. The structured feedback from these observations enabled me to improve my instructional tactics, boost classroom engagement, and customise my approach to better achieve the learning objectives(K6, K7). This introspective journey, as documented in the observation sheets, demonstrates my drive to ongoing improvement and to establishing a dynamic and effective learning environment
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	Details of the Observation  
	 

	Observee 
 
	 Lisa Knight 

	Practice Advisor / Expert peer observer 
 
	Jaliya de Silva 

	Date of the Observation  
 
	 20/10.2023

	Campus / Location  
 
	 Online

	Date, Time, Duration 
 
	20/10/2023 at 4:30 pm – Online 

	Subject Speciality  
 
	International Meetings Management level 6

	Type of activity  
 
	 Lecturing

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice. 


 
	 Teaching/Support preparation [A1: Design and plan learning activities] 
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods.  
 

	 Comments  
 

The lecturer made a noteworthy effort in embracing a variety of teaching approaches, ranging from lectures to hands-on practical activities(A1), in terms of content preparation, selection, and organisation. This multifaceted approach contributes to a well-rounded learning experience by allowing students to interact with the subject in a variety of ways. Furthermore, the curriculum was organised, ensuring thorough coverage of event management subjects (K2).

The combination of experiential learning, social constructivism, and Bloom's Taxonomy within the teaching/learning methods indicates a deliberate decision that caters to varied learning styles(V1,V2). Furthermore, this not only increases student engagement but also stimulates active participation, which is consistent with modern pedagogical ideas.



	 Teaching   [A2: Teach and/or support learning.] 
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods.  

	 Comments  

The lesson began with an intriguing introduction that effectively set the tone for the session. The combination of academic concepts and real-world applications ensured that continuity with earlier sessions was maintained. The lecturer was conscious of the students' prior knowledge, which they expertly built on to increase their mastery of the subject matter (A2, A3).

The presentation's clarity, suitable pace, and positive attitude towards the subject were major strengths (V1, V2). The Lecturer explained complicated concepts effectively, ensuring that students could readily follow the content. The session's timing was excellent, allowing students to assimilate material without becoming overwhelmed(K6,K7). The favourable attitude towards the subject matter most certainly contributed to the students' continued interest.
 
 
 
 

	 Effective Learning Environments [A4:Develop effective learning environments and approaches to student support and guidance.]  
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students. 

	Comments  
 
The general classroom atmosphere was conducive to learning, as shown by students' high levels of involvement, attentiveness, and interest. The utilisation of a variety of instructional methods, such as practical exercises and group work, helped to create an engaging learning environment(A2). The lecturer's ability to keep students interested throughout the module demonstrates their ability to create a good and dynamic environment(K3).

Through group activities, the speaker displayed an awareness of individual needs and promoted cooperative problem-solving (K5, K6). This strategy not only encouraged collaboration, but it also addressed possible learning issues by offering a variety of perspectives and thoughts. The friendly attitude towards pupils is likely to have contributed to the efficient learning environment.
 
 



	Assessment [A3: Assess and give learners feedback]  
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students005C. 

	Comments  

The lecturer's incorporation of diverse assessment methods, including formative and summative assessments, aligns with effective pedagogical practices(A3). The use of question-and-answer techniques, coupled with other evaluation procedures, enhances the overall assessment strategy(K3). The lecturer's approach to class management and clear instructions to students contribute to a well-organized learning environment(V2).

	Core Knowledge   
· Subject knowledge  
· Teaching methods  
· Student learning 
· Learning technologies   
· Evaluation  
· Teaching effectiveness 
· Quality assurance  	 

	Comments  
 The lecturer displayed great subject expertise by delivering essential information well and thoroughly covering event management fundamentals(K1). Integration of instructional approaches linked with higher-order thinking skills, as demonstrated by case study analysis and event idea creation(A1, A2). The emphasis on lower and higher levels of Bloom's Taxonomy demonstrates a well-rounded approach to improving students’ cognitive capacities. Environment.

	Professional values 
· Respect for learners  
· Promote participation 
· Evidence informed approaches  
· Wider context of HE 

	 Comments  
 
The lecturer demonstrated respect for students by using a student-cantered approach and encouraging engagement through interactive components (V1, V2). Evidence-based techniques, such as combining educational ideas and concepts, helped to ensure the overall quality of the teaching methods. The construction of a complete and powerful learning environment took into account the broader context of higher education.


	Examples of good practice:  	
  
 It was an excellent practise to use experiential learning, social constructivism, and Bloom's Taxonomy as educational theories and concepts(K1, K2). Furthermore, the use of a variety of teaching approaches, such as practical exercises and group work, demonstrated excellent pedagogical strategies(A1, A2). The lecturer's ability to keep students engaged and interested throughout the module is an excellent example of effective practise.
  

Action points:  
Furthermore, the effective use of learning technologies could be investigated further to improve the interactive parts of the curriculum. 

	 
 
Observer .........Jaliya de Silva... ...................   Date:  20/10/2-23
  
  
Observee ........Lisa Knight........................          Date: 20/10/2023
PGCert PARTICIPANTS 
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets. 
  

My experience performing peer observations on the university-level events management module was eye-opening and rewarding(V3). Lisa Knight, the lecturer, exhibited a great commitment to student-centered teaching approaches, combining experiential learning, social constructivism, and Bloom's Taxonomy (V1, V2). The observations revealed an organised and engaging learning environment that encouraged students' active engagement and collaboration(V1). The use of several teaching modalities, such as lectures, practical exercises, and group discussions, aided in providing a thorough and powerful learning experience (A1, A2).
Observing the successful implementation of educational ideas and concepts, as well as the lecturer's ability to retain student involvement, demonstrated the efficacy of these approaches (V1, V2). The reflective process emphasised the significance of pedagogical tactics in fostering a good and dynamic learning environment, prompting me to examine similar approaches in my own teaching practises(V3). The observation sheets provide useful documentation of observed strengths and potential areas for growth, so helping to the continuous improvement of teaching approaches(B3).
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Executive Summary
This reflective report describes a teaching intervention cycle carried out in a higher education setting in accordance with the UK Professional Standards Framework (UKPSF). The intervention centred on a Hospitality and Tourism, modules International Accounting and Finance and Organisational Consultancy at the University of Wales Trinity Saint David. The intervention, which incorporated the UKPSF's Areas of Activity, Core Knowledge, and Professional Values, included thorough preparation, different teaching styles, and inclusive assessment practises.
The intervention's key findings highlight the efficacy of multimodal teaching strategies in reaching varied learning outcomes. The intervention's success in fostering comprehensive understanding and critical thinking abilities was confirmed by assessments and student responses. In order to create an equal and supportive learning environment, the emphasis on inclusivity and variety in teaching styles was paramount.
Student learning was impacted by increased engagement, greater cognitive skills, and continued interest in the subject matter. The reflective journey has greatly aided professional growth by emphasising the significance of ongoing improvement and reflective practise. The experience has shaped a more intentional, learner-centered approach to teaching, as well as a dedication to continuous improvement.
In the future, the insights gathered from this intervention will shape future teaching practises, emphasising inclusivity, diverse pedagogies, and adherence to the UKPSF values. This teaching intervention cycle is a transformative experience that solidifies the educator's role in delivering meaningful, student-centered learning experiences in higher education.
















1. [bookmark: _Toc152866482][bookmark: _Toc152867280]Introduction
The purpose of this reflective report is to explain the pedagogical journey taken throughout a teaching intervention cycle and its connection with the UK Professional Standards Framework (UKPSF). The goal of this reflection is to critically evaluate the educational intervention's conception, implementation, and impact, with an emphasis on improving student learning outcomes and fostering inclusivity (A3, A4, V2). The instructional intervention took place in a higher education setting, specifically in modules related to Hospitality and Tourism Management.
The teaching intervention cycle followed the UKPSF, a widely accepted framework that establishes professional standards for teaching and learning support in higher education(Heron and Corradini, 2023). This framework has three dimensions: Activities, Core Knowledge, and Professional Values. The intervention was painstakingly crafted to match with these aspects, ensuring a comprehensive and evidence-based approach to teaching and learning.
The teaching intervention addressed the planning and design of learning activities, the delivery of teaching sessions, and the assessment and feedback methods used in the context of Areas of Activity(Pilz and Zenner, 2018). To enable effective learning experiences, the Core Knowledge factor was addressed by including subject-specific content and pedagogical knowledge. Professional values were respected by creating a welcoming and helpful learning environment and promoting tolerance for differences.
This intervention took place in the educational setting of University of Wales Trinity Saint David a dynamic and diverse higher education institution dedicated to excellence in teaching and learning(V2). The Degree in International Hotel Management, modules (International Accounting and Finance and Organisational Consultancy(K1). Our academic curriculum includes the modules International Accounting and Finance and Organisational Consultancy, which provide students with separate yet complementary perspectives on the global corporate scene.
The International Accounting and Finance module is intended to provide students with a thorough understanding of accounting and financial principles in a global setting (K1). Its goals include developing the ability to analyse multinational firms' financial accounts, traverse worldwide financial markets, and make informed judgements in a global corporate environment (A1, A2). The value of this module to the broader curriculum is found in its ability to bridge theoretical knowledge with practical applications, preparing students for jobs in international finance, accounting, and related sectors in Hospitality Industry(V1). This module's student cohort often consists of undergraduate students from Hospitality and Tourism academic disciplines.
Concurrently, the Organisational Consultancy module seeks to expand students' understanding of organisational dynamics and successful consulting practises(V2). The ability to undertake organisational diagnosis, manage change, and adhere to ethical consulting norms are among the objectives. This programme is carefully placed within the curriculum to foster strategic thinking as well as the ability to promote good change in organisational contexts.
The teaching intervention cycle included stages of extensive planning, execution, evaluation, and reflection(A3). During the planning phase, learning outcomes were identified, appropriate teaching techniques were chosen, and inclusive assessment procedures were designed(A1,A2). A range of instructional tactics, materials, and technologies were used during deployment to engage students and promote active learning. To assess learning outcomes, evaluation procedures such as formative and summative evaluations were used.
A comprehensive study of the teaching intervention cycle will take place through this reflective report, digging into the complexities of the planning process, the actual implementation of teaching tactics, and the following evaluation and influence on student learning. The reflection will also emphasise how inclusivity and diversity were incorporated into teaching methods, resulting in a more equal and fulfilling educational experience for all students.
2. [bookmark: _Toc152866483][bookmark: _Toc152867281]UKPSF Alignment

2.1. [bookmark: _Toc152866484][bookmark: _Toc152867282]Contextual Setting and UKPSF Alignment

Teaching in the United Kingdom is regulated by the Standard Professional Framework, which sets out the fundamental knowledge, abilities, and behaviours that educators are required to possess(Walker, 2020). (According to OECD, 2017), for instruction and professional development to be of high quality, it is important that teaching methods are in line with this framework.
In the continuously changing world of higher education, educators must adjust their teaching practises to meet the different needs of students while maintaining high standards of excellence(Ernest et al., 2011). In this context, the UK Professional Standards Framework (UKPSF) is a cornerstone for guiding and evaluating teaching and learning in UK higher education institutions. A constant interaction of factors, such as technological breakthroughs, various student demographics, and evolving instructional philosophies, characterises the educational context(Haleem et al., 2022). The UKPSF provides a structured framework that matches teaching practises with recognised professional standards to help educators navigate this difficult environment(Thornton, 2014). The UKPSF, developed by the Higher Education Academy (HEA), provides three aspects - Areas of Activity, Core Knowledge, and Professional Values - each with Descriptors that specify educator expectations.

2.2. [bookmark: _Toc152866485][bookmark: _Toc152867283]Rationale for Aligning Teaching Practices with the UKPSF

The rationale for aligning teaching practises with the UKPSF is the pursuit of excellence, inclusivity, and continual progress in higher education(Turner et al., 2013). By adhering to the framework, educators guarantee that their instruction is based on best practises, promoting an environment favourable to effective learning and student achievement(Abdeldayem, 2018). The UKPSF as a whole provides a thorough path for educators to manage the intricacies of their roles, fostering not only academic mastery but also pedagogical skill and a commitment to professional values. Alignment with the UKPSF is more than just a formality; it is a deliberate decision that indicates a commitment to quality education (Thompson, 2014). It recognises the necessity of designing learning experiences that go beyond information distribution, focusing on the development of critical thinking skills, inclusion, and students' overall growth(Haleem et al., 2022). Furthermore, alignment with the UKPSF ensures that teaching practises are reflective, adaptive, and sensitive to changing higher education demands.
Affiliation with the UKPSF is more than just a formality; it is a deliberate decision that indicates a commitment to quality education(Turner et al., 2013, pp. 42–44). It recognises the necessity of designing learning experiences that go beyond information distribution, focusing on the development of critical thinking skills, inclusion, and students' overall growth. Furthermore, alignment with the UKPSF ensures that teaching practises are reflective, adaptive, and sensitive to changing higher education demands(Van Der Sluis, 2023).

2.3. [bookmark: _Toc152866486][bookmark: _Toc152867284]Intervention: Embodying UKPSF Principles and Values

The UK Professional Standards Framework (UKPSF) delineates the fundamental concepts and values that ought to steer teaching practice(Thornton, 2014). Skilled educators demonstrate these principles in their everyday tasks. Lying in the centre of the United Kingdom The PSF (Professional Standards Framework) is a dedication to education that focuses on putting students at the centre of the learning process, using ways that are supported by evidence, and consistently improving professional skills and knowledge (King et al., 2022). 
Furthermore, (according to Baraiya, 2013), equally significant are the principles of respect, integrity, and the pursuit of greatness. The educator's function should be characterised by ethical conduct, intellectual rigour, and a strong commitment to continuous growth.
The proposed intervention is intended to exemplify the principles and values mentioned in the UKPSF. Educators will engage with the framework through focused professional development initiatives, workshops, and collaborative activities to obtain a deeper knowledge of its characteristics and how they can be translated into effective teaching practises(Thompson, 2014). By fully adopting the UK Professional Standards Framework (UKPSF), educators in the UK can recognise their significant duty towards students and society(Bostock, 2019). This ethical approach yields the competent, skilled, and caring professionals that the education of the 21st century requires (Hope and Colaiacomo, 2020).
The intervention recognises the interdependence of the UKPSF's Areas of Activity, Core Knowledge, and Professional Values. Workshops will focus on improving teaching abilities, integrating subject-specific information, and encouraging a commitment to inclusivity, diversity, and continual professional growth(Royce et al., 2021). Furthermore, educators will be encouraged to reflect on their practises and align them with the UKPSF principles in order to improve the overall quality of teaching and learning experiences(Meng, 2023). Finally, aligning teaching practises with the UKPSF is a strategic imperative as well as a commitment to creating quality in higher education. The proposed intervention aims to empower educators by embodying the UKPSF's principles and values, ensuring that teaching practises are not only consistent with professional standards, but also contribute to the broader goals of student growth and academic performance.

3. [bookmark: _Toc152866487][bookmark: _Toc152867285]Planning and Design

3.1. [bookmark: _Toc152866488][bookmark: _Toc152867286]Intervention Design

As a lecturer, I accommodate a wide range of students with different skills in my class. Certain students encounter difficulties in meeting English language competency, whereas others have acquired it through practical methods in their respective native countries. I utilise inclusive pedagogical approaches to ensure the active participation and achievement of all learners, by modifying educational materials and instructional strategies to accommodate individual requirements and cultivate a nurturing atmosphere for learning.
The planning process for author’s teaching intervention included a methodical approach to aligning learning outcomes, teaching approaches, and evaluation procedures (A1). The major goal was to increase student involvement and comprehension. The learning outcomes were designed to ensure a thorough comprehension of the subject matter. These outcomes were developed from Bloom's taxonomy, which included both lower-order cognitive skills like knowledge acquisition and higher-order cognitive skills like critical thinking and problem-solving (K2,K3). A range of instructional strategies were chosen to achieve these learning aims. Lectures were used to communicate foundational knowledge, followed by group discussions and collaborative activities to enhance interactive learning (A1, A2, A3). Hands-on exercises and case studies were also included to help students apply academic principles in the real world. The heterogeneous nature of the student cohort was considered when selecting teaching approaches to accommodate different learning preferences and styles.
Assessment methodologies were developed to effectively measure achievement of learning outcomes. To provide ongoing feedback and guide students on their learning journey, formative assessments such as quizzes and peer evaluations were implemented. Summative evaluations, such as exams and project presentations, were designed to test overall comprehension and application of the subject content. To establish a meaningful and reliable measurement of student achievement, the assessments were closely linked with the learning outcomes.

3.2. [bookmark: _Toc152866489][bookmark: _Toc152867287]Inclusive Teaching Approaches

Throughout the planning process of the educational intervention, inclusivity and diversity were key considerations (V1, V3). The student cohort's unique demands, including different learning styles, cultural backgrounds, and skills, were considered to establish an atmosphere that supported equitable chances for all learners.
The incorporation of multimodal approaches was a significant part of inclusivity in teaching methods (V1, V2). Recognising that students have different learning styles, author incorporated visual aids, hands-on exercises, and vocal explanations into author’s lectures. This accommodated different learning types, such as visual, auditory, online learners. By doing so, author hoped to make learning more accessible to all students(K6).
Furthermore, the intervention's content and examples were diversified and culturally sensitive (V1, V3). Author attempted to make the learning materials approachable to students from various backgrounds by relying on a variety of cultural references and views, establishing a sense of inclusivity and cultural relevance.
Accommodations were put in place to meet the different demands of students of varying abilities. For example, students with recognised disabilities were given extended assignment deadlines and alternate assessment techniques (V1.V2). This meant that every student had an equal opportunity to demonstrate their knowledge and abilities.
In addition, using inclusive language and cultivating a supportive school culture were critical components of promoting inclusivity. Encouraging open communication and actively soliciting student opinion contributed to the creation of an environment in which varied views were heard and appreciated.
Finally, the teaching intervention's planning and design required careful consideration of learning outcomes, teaching methods, and assessment procedures (K2, K3). The use of inclusive teaching methodologies intended to accommodate the different requirements of the student cohort while also providing an egalitarian and supportive learning environment (V1, V2). The inclusive tactics described above are consistent with the Universal Design for Learning (UDL) principles and add to the overall efficacy and success of the teaching intervention.
In addition, using inclusive language and cultivating a supportive university culture were critical components of promoting inclusivity. Conversely, Various studies emphasise the need of using inclusive language and fostering a supportive campus atmosphere to enhance inclusiveness. Nishina et al., (2019), and Ejimabo (2015) both highlight the importance of fostering a varied and inclusive educational setting, with the latter especially discussing the responsibility of university administrators in resolving issues of inequality and prejudice. Encouraging open communication and actively soliciting student opinion contributed to the creation of an environment in which varied views were heard and appreciated.
Finally, the teaching intervention's planning and design required careful consideration of learning outcomes, teaching methods, and assessment procedures(Scholkmann et al., 2023). The use of inclusive teaching methodologies intended to accommodate the different requirements of the student cohort while also providing an egalitarian and supportive learning environment (V1, V2). The inclusive tactics described above are consistent with the Universal Design for Learning (UDL) principles and add to the overall efficacy and success of the teaching intervention.

4. [bookmark: _Toc152866490][bookmark: _Toc152867288]Implementation

4.1. [bookmark: _Toc152866491][bookmark: _Toc152867289]Teaching Strategies Employed

My teaching intervention was methodically planned, following the United Kingdom Professional Standards Framework (UKPSF) - Areas of Activity, Core Knowledge, and Professional Values. The major goal was to improve student engagement and comprehension by harmonising learning outcomes, instructional strategies, and evaluation systems.
The learning outcomes were carefully constructed in accordance with the UKPSF's Areas of Activity to guarantee a thorough comprehension of the subject matter. These objectives, based on Bloom's taxonomy, included both lower-order cognitive skills (knowledge acquisition) and higher-order cognitive skills (critical thinking and problem-solving) (K2, K3). To achieve these different learning objectives, several instructional methodologies were used, such as lectures, group discussions, collaborative activities, hands-on exercises, and case studies(K3). The consideration of the diverse student population was clear, with teaching methods adjusted to fit different learning preferences and styles (V1, V2). Assessment procedures were carefully designed to adequately measure learning outcomes while adhering to the UKPSF's Core Knowledge standards(K6). Formative assessments, such as quizzes and peer evaluations, provided continuous feedback to help students navigate their learning journeys. Summative evaluations, such as tests and project presentations, were intended to assess overall understanding and application of topic material. This approach not only follows the UKPSF criteria, but it also provides a meaningful and reliable measure of student progress by closely tying examinations to predetermined learning outcomes.

By adopting the UKPSF's Professional Values, the planning process demonstrated a commitment to creating an inclusive learning environment. The recognition of different learning styles and the use of multiple evaluation methods demonstrate respect for students and a commitment to encouraging involvement. 

Overall, the methodical alignment of learning outcomes, teaching methodologies, and evaluation procedures during the planning phase embraces the UKPSF principles, resulting in a comprehensive and successful teaching intervention that meets professional standards in higher education. Furthermore, Also, the author intends to use tactics such as Culturally Responsive Teaching (CRT), which emphasises the need of recognising and valuing students' cultural backgrounds, experiences, and identities in the teaching and learning process. It seeks to build inclusive classrooms in which students from many cultural origins feel validated, valued, and actively involved in their learning.


4.2. [bookmark: _Toc152866492][bookmark: _Toc152867290]Student Engagement and Feedback

The level of student engagement during the intervention was assessed through both formal and informal mechanisms(A3). Regular class discussions, interactive polls, and group activities served as opportunities to gauge participation and understanding. Additionally, formative assessments, such as quizzes and brief reflections, provided continuous feedback on student progress(K3).
Feedback from students was actively sought through surveys and open discussions. This feedback was instrumental in shaping the ongoing delivery of the intervention(A3). Positive responses highlighted the effectiveness of the diverse teaching strategies employed, emphasising the value of interactive elements such as group discussions and multimedia resources. However, challenges were also identified, particularly in the context of remote learning.
Unexpected problems for several students included issues with technological access and connectivity. Alternative communication routes, such as email and discussion boards, were established to guarantee that students experiencing technological difficulties remained engaged and informed. Additionally, recorded lectures and extra materials were made available for asynchronous learning, allowing students with time constraints to participate (V1, V2).
Flexibility emerged as a critical component in overcoming obstacles and increasing student participation(Wood and Su, 2017). Adjustments to the intervention's pace and the addition of additional support sessions aided in accommodating varied learning demands and mitigating any unforeseen obstacles that developed during implementation. subsequently the educational intervention was implemented using a variety of instructional styles, resources, and technologies. The constant evaluation of student involvement and feedback enabled real-time tweaks to solve issues and improve the overall learning experience. The implementation lessons will be used to shape future iterations of the intervention, emphasising the need of adaptability and inclusivity in educational practises.

5. [bookmark: _Toc152866493][bookmark: _Toc152867291]Evaluation and Impact

5.1. [bookmark: _Toc152866494][bookmark: _Toc152867292]Assessment of Learning Outcomes

The effectiveness of the educational intervention in achieving the intended learning outcomes was examined using a combination of formative and summative evaluations (K2, K3). Formative assessments, such as quizzes, conversations, and group activities, provided continual insights into students' understanding during the intervention(A3). Summative assessments, such as exams and project presentations, were created to assess the attainment of higher-order cognitive skills in alignment with the desired learning outcomes(A3).
The analysis of student performance on these tests demonstrated a good relationship between the instructional intervention and the achievement of learning outcomes(A3). The distribution of grades revealed a significant improvement in both underlying knowledge and the application of critical thinking skills. Furthermore, the quality of project presentations revealed a deeper comprehension of the subject area, with students demonstrating creative problem-solving ability(K3).
Furthermore, feedback from individual tests and group activities demonstrated that students could communicate and apply theoretical concepts in real-life situations, verifying achievement of the defined learning targets. The correlation between the assessments and the desired objectives provided strong evidence of the intervention's success in generating comprehensive learning.
5.2. [bookmark: _Toc152866495][bookmark: _Toc152867293]Impact on Student Learning

The teaching intervention had a considerable influence on student learning, as evidenced by both immediate and long-term impacts(Eka Putri et al., 2023). In the short term, increased engagement and active participation were noted, promoting a collaborative learning environment. The introduction of numerous teaching methods and resources helped to a more inclusive and accessible educational experience, catering to various learning preferences within the student cohort.
Furthermore, the intervention aided in the development of critical thinking and problem-solving skills, as indicated by insightful comments in class discussions and the quality of group projects. Students displayed an improved capacity to analyse complicated concepts and apply them to practical situations, showing a favourable impact on their cognitive growth.
The intervention has a long-term impact on students' perceptions and approaches to the subject matter. Post-intervention surveys and interviews found that students retained an interest in the field of study, with many expressing a wish to learn more about related issues(Gibson, 2010). Students identified the abilities learned throughout the intervention, such as effective communication, collaboration, and independent learning, as valuable assets in their academic and professional paths.
Anecdotal evidence from alumni also revealed that the intervention had a favourable impact on their professional paths. Many past students reported using their intervention knowledge and abilities to real-world difficulties in their different occupations(Vereijken and van der Rijst, 2023). This long-term impact showed the intervention's persistent usefulness in altering students' academic and career paths.
Finally, the evaluation of the teaching intervention revealed that it was effective in reaching the desired learning objectives. The short- and long-term effects on student learning were significant, with evidence demonstrating gains in information acquisition, critical thinking skills, and the application of theoretical concepts in real-world scenarios. The good outcomes seen highlight the importance of careful planning and inclusive teaching approaches in improving students' overall educational experience.



6. [bookmark: _Toc152866496][bookmark: _Toc152867294] Conclusion 

In conclusion, the teaching intervention cycle provided excellent insights and delivered key conclusions that will substantially contribute to author’s professional development as an educator. The linkage with the UK Professional Standards Framework (UKPSF) has been critical in directing the intervention's design, implementation, and evaluation stages.
The intervention's key results include the effectiveness of various teaching styles in reaching learning outcomes, the positive influence on student engagement and learning, and the significance of inclusion in building a supportive learning environment. The evidence gathered, including assessments and student feedback, confirms the intervention's success in generating thorough subject understanding and application.
The experience has been transformative for author’s professional development, strengthening author’s educational skills and emphasising the importance of reflective practise. Alignment with the UKPSF has not only offered a systematic framework for effective teaching, but it has also highlighted the significance of continual improvement and staying current on pedagogical best practises.
[bookmark: _Toc152867295]This introspective journey has enhanced my understanding of the complicated interplay between teaching approaches, diversity, and student learning outcomes as an educator. These discoveries will guide my future teaching practises, allowing for more intentional and learner-centred methods. Overall, the teaching intervention cycle has been a transformative experience that has shaped author’s role as an educator and contributed to author’s continuous pursuit of excellence in teaching and learning.
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