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In Iceland and other similar countries, there is a great importance for all children to have opportunities to experience play and learning in the outdoors.  There are articles written about government guidelines of the benefits of this.

The curriculum guidelines state, that utilising the outside area as a learning environment for children, will benefit their concept of the natural world and the importance of exercise and a healthy attitude to life, according to the article written by Norodahl and Johannesson (2013).

For many years in Iceland, the emphasis on outdoor learning for children between the ages of one to six is that they have outdoor play every day in school, for children aged between six and sixteen, they only have outdoor play together during playtime.

It is not known how and what teachers have planned for the outdoor learning, however each school and teacher will deliver their lessons  differently.

There is evidence that schools in Iceland use the outdoor for teaching more than it had before.  In the capital Reyjkavik, according to (Oladottir 2008) 70% of schools use outdoor education on a regular basis.




Adapted from:

Noradahl, K. and Johannesson, I. (2014) ‘Icelandic teachers’ views of using the outdoors’ Education 3-13: International Journal of Primary, Elementary and Early Years Education.  Vol 44, No.4, September 2014, 391-406.
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Forest Schools

A definition of “Forest School” has been made by the Forest School Network.  It says that “it is an inspirational process that offers children, young people and adults regular opportunities to achieve and develop confidence and self-esteem through hands on learning experiences in a woodland environment”. (Murray and O’Brien 2006).

According to Murray and O’Brien 2006, there are concerns that school children today do not have enough experiences learning in a green, woodland environment.  This is mainly due to the fear of the child being injured or harmed.  It is said that children can do more indoors now than when their parents were young.

Research also tells us that if a child does not experience woodland learning when young, then probably will not experience it growing up either.  This can result in the person missing out on the physical and emotional benefits of access to nature. (Ward Thompson, C., Aspinall, P.,Bell, S., Finlay, C.,Wherrett, J and Travlou,) 2004.  This is because learning outdoors is very different to learning in a classroom environment.  

The Welsh Government are now encouraging teachers to use Forest School in their own setting, especially in the Foundation Phase.
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Plagiarism – is presenting someone else’s work or ideas as your own, with or without their consent, by including it into your work without full acknowledgement.

No, references must be used not only when using direct quotation, but when writing long and short quotation, paraphrasing and summarising.

False – Wikipedia can be unreliable because almost anyone can go in and modify information.  It is hard to tell that information written is the truth or something that has been modified by someone that is not creditable.  Although Wikipedia can seem useful, double checking information is a must with a reliable source. 

Longer quotations should be indented from the main text as a separate paragragh.  Quotation marks are not required.
1. The quoted text must begin on a separate line after a colon: and be inset from the rest of the essay.  
2. After the final full stop, give your reference. (Irons,1948,p4)
3. Use a longer quotation for passages of 40-50 words (approx four lines).
4. Indenting the quote will set the work apart from the main body of essay, so quotation marks are not needed.

Steps to follow to conduct research for an academic assignment
1. Plan – start library search early.
2. Analyse – Make sure to know what the question is asking you.  Does is require a particular type of material or resource?
3. Develop – Use books to get an overview of the topic area and then search for journal articles that are more specific and up to date.
4. Evaluate – Do you need more research to fully answer the assignment question?
5. Reference – Use correct citation style.


  

Five sources acceptable for academic study

1.  Book
2. EBook
3. Academic journal articles
4. Published expert reports
5. Policies
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Critical Response to an article – ‘Yes, but … ‘: rhetoric, reality and resistance in teaching assistants’ experiences of inclusive education written by (Mackenzie 2011).

Mackenzie’s article points out the growing unrest and tensions felt by several teaching assistants working with special educational needs children in inclusive education.  It highlights the feelings and the problems that TA’s have to overcome in their day to day role.  One of the findings that stood out was Blatchford et al.(2009) stated “ that there were no findings of the impact of TAs on the academic achievements of pupils with special educational needs”,  even though the research did find other benefits for pupils.





O’Brien and Garner (2001) raises their concerns about the poor uncertainty of contracts for teaching assistants and the poor pay that is offered to such hardworking staff.  It brings into question the dedication that the TAs bring to the role of providing support and education for very complex and challenging needs.

It is refreshing to get a clear down to earth version of what it is really like to work as a TA.   In the article, Mackenzie writes about the hugely important part that the teaching assistant brings to the role and the importance to the children.
 
 According to (O’Brien and Garner, 2001,p.4) it states that the teaching assistants felt undervalued and often forgotten about when there are discussions about the inclusion of the child.  At best, the teaching assistant knows the child more than the teacher/Senco and should therefore be more involved in the planning (Hammett and Burton, 2005).

All the TAs interviewed in the article are very similar in that they are all studying or have studied.  Some of the TAs started in special education due to family members having a SEN need, so were wiser and more experienced to what the role entailed.  Also, the TAs mostly felt that the teacher often didn’t have a good understanding of inclusion for children with additional learning needs.  The TAs were on times very negative about their job, often referring to the teacher not actually including the child.  Although it was very clear that all the TAs enjoyed working with the children even though they did not necessarily agree with some of the decisions made by the teachers.  

The TAs all talked about the lack of training that they and the teachers had with working inclusively with the children in mainstream education.  Jill stated that the Senco role was seen as just ‘ a label … a bit of a badge’ and was carried out  without the required knowledge and training needed for the role.  She highlights that because of the league tables that need to be reached, children with educational needs suffer because of the lack of time given to support these children.  Jill also implied that young, inexperienced SENCO’s were often pushed into the role, without really knowing how to carry out the role as it should be, also she stated that male TA’s were in the minority and that female TA’s were more approachable especially around young children.

According to Jane Davidson AM for the Welsh Assembly Government and Minister for Education and Lifelong Learning, she states that the SEN Code of Practice for Wales will assist in improving the educational experience of children who have special educational needs, whether they have a statement or not.   This Code is all about removing barriers to participation and learning. The key principle is that children with special educational needs should have their needs met. Providing effective support for children with special educational needs is an essential feature of effective schools’.(Special Educational Needs Code of Practice Wales pdf/2018).

Another TA, Jane, stated that there was a great lack of communication between herself (the TA) and the teacher, she also complained of the lack of lesson planning for her and she often had to “think on your feet”, she was also grieved about often not being in the classroom during an introduction due to a peripatetic way of working.  She also highlighted the tensions often felt with the hierarchies of TA’s, often working in catty environments being female led.  Despite these problems, Jane loved her job and the difference her input made to the children.

Angela, a TA with children with emotional and behaviour needs, states that she is often seen as an “extra pair of hands”, she also complains that teachers could not meet the needs of children with emotional and behavioural problems and just put behaviour down to just naughtiness!  As did Jill, Angela states that SENCOs are just mainly working their way up the ladder, often hiding away from the classroom and being unavailable when needed for guidance and advice.



According to the Welsh Government the role of the Senco is:
 The SENCO is the individual with overall responsibility for ensuring the coordination of provision for all learners with SEN within the school is undertaken. The role should be viewed in the same light as other strategic roles undertaken within the school. The SENCO, working closely with the headteacher, senior management and fellow teachers, should be closely involved in the strategic development of SEN policy and provision. The SENCO has responsibility for day-to-day operation of the education setting’s SEN policy and for coordinating provision for learners with SEN, particularly through School Action and School Action Plus. (Welsh Government 2018).

According to (Article 23) UNCRC, it states that all children has a right to special education and care if you have a disability in order to live a full life

In conclusion to the various statements and comments above, I think that most of the TA’s although having some grievances about their roles, were very happy in their job supporting the children with additional learning needs and found their job rewarding and fulfilling. However, even though they supported inclusive education in mainstream school, they did not feel it was always implemented fully.
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