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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Aim to read more widely and draw on current theory surrounding your subject area to support your writing.

	I have focused on many documents by the Welsh Government and Estyn and have also discussed a key theory surrounding my subject area.

	Targed/Target 2
	Ensure to reference everywhere to ensure your claims are supported unless it is clear you are giving your own opinion.

	I have referenced everywhere possible where I have used literature within this piece of work, unless it is of my own opinion.

	Targed/Target 3
	Drawing up a clear structure in the initial stages of research could be helpful in allowing you to develop themes and arguments more concisely.

	I believe that this assignment draws upon a clear structure allowing me to develop themes and arguments more concisely.



I acknowledge the use of ChatGPT (ChatGPT) on 20/02/2025 to check my work. I used the prompt(s): 
1. Please check my work for readability and grammar. 

I confirm that I have not presented any AI generated text as my own work. I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence.

Introduction 

Through analysing school A’s development plan and assessing its impact and relevance within the school's context, the selected action point to focus on is the continuation of mindfulness initiatives (School A, 2024). This strategic target is significant in addressing that students are confident in using the strategies and understanding why they are doing so. It is important for the school to promote positive attitudes and maintain excellent practices related to this goal within the development plan.  

School A is a primary school located in South Wales, serving approximately 428 students from diverse backgrounds (BERA, 2024). Around 18% of students qualify for free school meals, a figure considered relatively low within Wales (Estyn, 2017). Additionally, about 11% of students have additional learning needs (ALN). As outlined within the Estyn report, the school faces several recommendations such as addressing the health and safety concerns raised during the inspection, strengthen pupils' ability to work independently and take ownership of their learning, sharing best practices across the Foundation Phase, and developing the strategic role of governors to ensure they effectively challenge the school’s performance (Estyn, 2017).
 
This assignment is structured to begin with an introduction where the topic is introduced, providing context and outlining the main objectives. This is followed by a literature review, which examines existing research and theories related to the topic, highlighting key findings and identifying any gaps. The next section will be to developing an action point, where practical strategies for addressing the issue at hand are proposed, along with reasoning and potential challenges. The reflection and evaluation section allows for a discussion on the process of developing the action points, evaluating their effectiveness, and reflecting on any insights gained. Finally, the conclusion will summarise the key points and provide a brief closing statement, potentially suggesting areas for future research or action. 

Literature Review 

The evolution of school self-evaluation processes has been shaped by the need for reflection and improvement. However, over time, the focus on producing a formal self-evaluation report became more focused on meeting external expectations rather than fostering genuine school development. However, this reflective approach became overshadowed by the high stakes associated with producing an ideal report, often overshadowed by what a good report should include (Estyn, 2019). Consequently, there has been a shift toward prioritising the School Development Plan (SDP) as a more effective tool for continuous improvement.

The School Development Process (SDP) refers to the systematic planning and execution of strategies aimed at improving the quality of education within a school system. According to the Welsh Government’s School Improvement Framework (Welsh Government, 2024), the SDP involves several key stages, identifying areas for improvement, setting strategic priorities, implementing actions, monitoring progress, and evaluating outcomes. By researching the document in greater detail, the implementation of the Curriculum for Wales aligns with the national objectives outlined within the Well-being of Future Generations (Wales) Act 2015 and supports the well-being goals set by the Welsh Government. Promoting well-being is a central theme within the Curriculum for Wales, which is further reinforced by the all-Wales Framework for embedding a whole-school approach to emotional and mental well-being (Welsh Government, 2025). 

The SDP serves multiple purposes, it addresses immediate educational needs while also aiming to achieve sustainable, long-term improvements in teaching and learning (Welsh Government, 2014). The strategic planning process ensures that interventions are evidence-based, focused, and relevant to the specific context, promoting students' overall development and nurturing an inclusive school environment. In Wales, the SDP is a central element of Estyn inspections, which evaluate schools based on their capacity to continuously improve and achieve educational objectives. The Welsh Government has placed increasing emphasis on incorporating well-being, including mental health and mindfulness, into the curriculum, making it a key priority in the Well-being of Future Generations (Wales) Act 2015 (Welsh Government, 2025). 

Included within ‘Concept and Design Developments in School Improvement Research: Longitudinal, Multilevel and Mixed Methods and Their Relevance for Educational Accountability’, a key challenge associated with the School Development Process (SDP) is the difficulty in measuring and sustaining long-term educational improvements (Oude Groote Beverborg et al., 2021). The text highlights that although longitudinal and multilevel approaches can provide valuable insights into the outcomes of school improvement initiatives, they introduce significant challenges in terms of data collection and analysis. Schools often face difficulties in ensuring the consistency and reliability of data over time, which in turn complicates the accurate assessment of the effectiveness of their SDP efforts. Furthermore, the author discusses the challenge of aligning school-specific improvements with wider educational frameworks, noting that diverse student needs and the varying contexts of individual schools often hinder the process of evaluating progress. This ongoing tension between local development priorities and external programmes remains a considerable challenge within the SDP process (Oude Groote Beverborg et al., 2021). 

Another challenge is the effective integration of well-being within the SDP. Although well-being is central to both the Curriculum for Wales and the Well-being of Future Generations (Wales) Act 2015 (Welsh Government, 2024b), schools often struggle with the tangible implementation. There is a growing recognition that well-being cannot simply be an add-on to the curriculum but must be embedded in every aspect of school life. However, research suggests that a lack of clarity around what constitutes "well-being" and how to measure its impact can hinder schools' efforts (Coulombe, Hardy and Goldfarb, 2021). Furthermore, the pressures of academic achievement can sometimes overshadow well-being initiatives, as schools may feel compelled to demonstrate immediate academic success in Estyn reports rather than long-term well-being improvements (Estyn, 2019b). 

According to Scheck (2014) Erik Erikson’s theory of psychosocial development focuses on children developing competence and confidence, aligning well with the integration of mindfulness into a School Development Plan (SDP). Mindfulness practices can help children regulate emotions, manage stress, and build self-awareness, supporting their sense of competence and resilience. By incorporating mindfulness into the SDP, schools can foster emotional regulation and social competence, empowering children to navigate academic and social challenges. Additionally, mindfulness improves empathy, helping students build positive relationships with peers and teachers, which is crucial for their well-being (Bethune, 2023). Mindfulness also serves as a tool for reducing academic stress, which can prevent feelings of distress and distraction. To integrate mindfulness, schools can implement mindful practices through curriculum integration, provide teacher training, and establish school-wide initiatives like mindfulness breaks. Evaluating the impact of mindfulness programs will ensure their effectiveness in supporting students' emotional, academic, and social development, aligning with Erikson's psychosocial developmental theory (Cherry, 2024). 

While mindfulness has gained considerable attention as a tool for promoting student well-being and enhancing academic performance, several gaps and contradictions in the research continue. A significant gap is the lack of long-term studies evaluating the sustained impact of mindfulness interventions in schools. Many of the existing research focuses on short-term outcomes, such as immediate improvements in emotional regulation or stress reduction, but there is limited evidence on whether these benefits persist over time (Zenner, Herrnleben-Kurz and Walach, 2014). Mindfulness is now widely used in education, but there is ongoing debate about its effectiveness. Proponents believe it improves both individual and societal well-being, while critics argue it conflicts with the values of modern education (Lee, McCaw and Van Dam, 2024). 

Developing an Action Point

This action plan analyses school A’s approach to integrating mindfulness as a target in the School Development Plan (School A, 2024). The purpose is to evaluate how the integration of mindfulness into the school environment contributes to student well-being, academic success, and emotional regulation. Through a detailed analysis of the school's strategies, resources, and impact measurement, this report will provide insights into the alignment of mindfulness initiatives with the broader goals of the school and providing recommendations for improvement (Welsh Government, 2024a). 

Mindfulness has been increasingly recognised as an essential component in fostering positive mental health in students (Estyn, 2021). In alignment with the school A’s vision of providing a holistic education that nurtures not just academic excellence but emotional well-being, mindfulness was chosen as a key target in their SDP. The school’s mission focuses on creating a supportive and inclusive environment where students are empowered to develop emotionally, socially, and academically (School A, 2024). 

The decision to prioritise mindfulness stems from various sources, including feedback from recent inspections, surveys from the school community, and concerns raised by teachers regarding rising levels of stress and anxiety among students (Estyn, 2017). The growing body of evidence suggests that Psychological Association (2019) supports the benefits of mindfulness for enhancing focus, reducing stress, and improving emotional regulation played a significant role in choosing this target. Additionally, the increased demand for mental health support services within today’s society highlighted the need for preventive measures like mindfulness to support students’ well-being before more intensive interventions are required or needed by the individual (Plewes, 2022). 
 
To address the mindfulness target within School A (School A, 2024), a structured approach is to be used over the current academic year. From September to October, all teaching staff participated in professional development workshops led by mindfulness experts, learning techniques such as breathing exercises, body structure, and mindful listening. This ensured that staff were well-prepared to incorporate mindfulness into their classrooms. From November to December, mindfulness was integrated into the curriculum through weekly sessions for students, as well as mindful moments during lessons, particularly when the students began to feel overwhelmed. To support these efforts, resources such as mindfulness apps, guided meditation recordings, and quiet spaces for reflection were allocated within the school. Additionally, through January and February, the school engaged parents by offering workshops to encourage mindfulness practices at home, fostering a holistic approach that involved both the school and the community (Suto, 2023). 


The effectiveness of the mindfulness target at School A is assessed using a multifaceted evaluation framework (School A, 2024). Student surveys are conducted at regular intervals to determine changes in various aspects of well-being, including levels of stress, emotional regulation, and concentration. These surveys provide robust qualitative and quantitative data, capturing students' self-reported experiences and perceived benefits of mindfulness practices (Reyes, 2024). In addition, teacher observations are integral in evaluating the impact of mindfulness on student behaviour. Teachers also document improvements such as reduced disruptive behaviour and enhanced engagement, particularly during periods of high stress. The school also analyses attendance data to explore any correlations between participation in mindfulness activities and student attendance, with a particular focus on students who experience anxiety or other barriers to regular attendance (Department For Education, 2023). Furthermore, academic performance is closely monitored to assess whether mindfulness contributes to improved focus, cognitive processing, and overall academic outcomes and achievements. 

School A’s approach to mindfulness is commendable for its holistic strategy, integrating mindfulness practices across various activities and prioritising development (School A, 2024). A key strength is the active engagement of students and parents, fostering a community-wide engagement that extends beyond the classroom. This involvement enhances the potential for sustained mindfulness practices. However, a significant weakness is the lack of differentiation for students with additional needs or those resistant to mindfulness, which may limit the initiative's effectiveness (Keller, 2022). The school could also benefit from a more longitudinal evaluation to better understand the long-term impact on mental health and academic outcomes. While initial surveys provide useful insights, a more comprehensive, long-term assessment would offer clearer evidence of lasting benefits (Reyes, 2024). Furthermore, according to Mussey (2021), expanding mindfulness training to include all school staff, not just teaching staff, would strengthen the initiative by ensuring a more consistent and unified approach throughout the school environment, enhancing its overall impact. 

Reflection and Evaluation 

As a student teacher, I have actively contributed to supporting the school A’s development plan on mindfulness by integrating mindfulness practices into the classroom environment and aligning my approach with key Welsh educational policies (School A, 2024). Through this, I aim to not only support the well-being of students but also to contribute to the overall goals of the curriculum, such as developing the whole child and promoting mental health in line with Welsh initiatives (Welsh Government, 2022).  

In the mindfulness session, the primary focus was on cultivating a sense of calm and relaxation through focusing on a report by Estyn (2020b). The lesson began with a deep breathing exercise, where we employed a counting technique to regulate breathing and quiet the mind. Subsequently, we followed a guided video that provided structured instructions to facilitate relaxation. This practice proved to be valuable, as it contributed to a heightened sense of tranquillity, enabling us to approach forthcoming challenges with greater composure. Overall, the session served as an effective method for fostering mindfulness and supporting the maintenance of mental well-being. 

In my practice, I have incorporated daily mindfulness routines such as short breathing exercises, guided visualisations, and brief mindful movement sessions to help students improve their focus, reduce anxiety, and foster emotional regulation. These practices align with the Curriculum for Wales (Welsh Government, 2022), which emphasises the importance of well-being, resilience, and emotional literacy in creating a holistic learning experience for all students. The Curriculum for Wales encourages schools to adopt a learner-centred approach, and mindfulness activities are a practical tool to support the development of a positive mindset, which is essential for learning. 

Additionally, the Well-being of Future Generations (Wales) Act 2015 highlights the importance of improving well-being for current and future generations. By fostering mindfulness, I am supporting students in developing skills such as emotional awareness, stress management, and resilience, which contribute to their long-term well-being and ability to thrive both inside and outside the classroom (Welsh Government, 2025). 

To further strengthen the school’s mindfulness initiative, I recommend developing a consistent, school-wide mindfulness routine, embedding mindfulness into staff training, and engaging parents through workshops or resources, thereby ensuring a whole-school approach that supports the well-being of both students and staff (Estyn, 2020). 

Conclusion 

In conclusion, this study has provided critical insights into the complexities of school development planning, with a particular focus on the integration of mindfulness within School A’s strategic framework (School A, 2024). The analysis underscored the pivotal role of evidence-based decision-making in enhancing student well-being and academic achievement. Through an extensive review of the literature and a rigorous evaluation of mindfulness implementation, it became apparent that a systematically structured and inclusive approach is essential for maximising the efficacy of school initiatives.

Key findings emphasise the importance of embedding well-being as a core component of the curriculum (Welsh Government, 2022), maintaining a systematic process of monitoring interventions and refinement to secure sustainable outcomes. Furthermore, challenges such as the long-term viability of mindfulness programs and the need for tailored approaches to accommodate diverse student needs were identified, reinforcing the necessity for continuous evaluation and adaptive strategies in educational development (Zenner, Herrnleben-Kurz and Walach, 2014). 

This experience has significantly shaped my teaching practice by emphasising the importance of holistic education and well-being-centred strategies. In alignment with professional teaching standards (Welsh Government, 2019), I will continue to incorporate mindfulness and evidence-based approaches to foster an inclusive, supportive learning environment that prioritises student development. 
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