Critically reflect on your skills and competencies for working with vulnerable populations and identify your continuing professional development needs.
	
As a current master’s student studying Applied Psychology, it is an important skill to be able to reflect upon past experiences of formal, informal, occupational, as well as educational situations and endeavours. Of course, psychologists often tend to work with a wide variety of vulnerable groups, which can be vulnerable in many different ways, such as xenoracism, worries of stability, identity, and more, which appears to continue to happen commonly to Polish people within the UK (Tyrrell et al., 2019). I am a first-generation Polish immigrant, having moved to the UK when I was six years old, although according to some literature regarding EU immigrants within the UK, the more appropriate term for my situation is a ‘1.5 generation immigrant’ which refers to individuals who were foreign-born and partly raised within their country of origin, but moved to a different country at a young age (Park, 2022). 
Due to my ethnic background, I am rather interested in similar groups, therefore for the purpose of this reflective piece, I will be reflecting on a potential future profession path of being an interpreter, specifically for Polish immigrants who have come to live in the UK either permanently or for an extended period of time, whose English language level ranges from none to conversational, or any individual who may require the help of an interpreter for perhaps more advanced situations where professional terminology may be used. 
In order to identify key areas in which I must improve or develop my skills, and reflect on the skills I already possess, I will be referring to the Vitae Researcher Development Framework (RDF; Vitae, 2010). Although the RDF is meant for assessing skills in the context of a researcher throughout four domains, each with three sub-domains, it is still an effective framework to use for evaluating overall individual skill sets that may need to be improved. Therefore, keeping that in mind, where appropriate I will provide examples from my personal, family, and academic experiences and analyse them by utilizing the guidance from the Gibbs Reflective Model (Gibbs, 1988), in order to provide more context of practical situations where I had utilized my skills. 
Before exploring my skills with the RDF, it is worth nothing that one of the biggest skills I have been able to develop throughout my personal/family life has been advocacy, which has different definitions depending on the context. Overall, advocacy refers to individual and collective actions, or expressions, which further a cause, idea, or policy (Reid, 2000). Since turning 13 years of age, I have been actively helping both my parents by translating for them in a wide range of both formal and informal situations. It is important to highlight that advocacy on behalf of a person and advocacy as part of an organization are also distinct from each other (Reid, 2000), therefore advocating for my parents as a family member, and advocating for someone as an interpreter would also have to be treated differently. 
Starting off with the first Domain A of the RDF, which involves knowledge and intellectual abilities, Domain A1 is the knowledge base, and the most important skill here is my fluency in two languages. I am fluent in both the English and Polish language, with a score of A* in Polish GCSE exam, which was is the only formal qualification I have carried out for my Polish language ability. However, I recognize that despite being fluent in Polish, my vocabulary is falling behind due to only speaking Polish to my parents at home. Outside of my home environment, I very rarely use Polish, therefore I tend to forget more specific vocabulary, which would be necessary in many different circumstances while working as an interpreter. This could be easily rectified by putting in some time searching and refreshing my memory on Polish vocabulary, or even reading books in Polish in order to polish up my skills. As for my English ability, it is a skill that is vastly developed, as throughout my higher education journey I have expanded my capacity for professional English quite extensively.
Within Domain A2, I possess a reasonably good level of skills such as analysing, synthesising, and problem solving thanks to my modules throughout my undergraduate and my current Psychology courses, which involve taking both verbal and numerical information and interpreting what they mean, and I actively work on polishing these skills up as my current course goes on, which at the master’s degree level involves much more advanced use of these skills. 
Domain A3, which refers to creativity, is also an area that I have been able to develop thanks to my education throughout my Psychology degree, through open conversations with the lecturers who have a wealth of experience in a range of topics, being able to openly discuss about issues of theory, current society, research methods, etc. Throughout my dissertation in my third year of the undergraduate degree I had attempted to innovate with my topic of parasocial relationships with animated characters, and reckon I developed my creativity skills by trying to explore a less commonly explored topic within Psychology research.
Within Domain B, of personal effectiveness, Domain B1 is composed of personal qualities. I would argue that my lived experience of being a 1.5 generation immigrant also provides some unique insight for even engaging with people from other ethnicities and countries regardless of language, as the experience of the ‘in-betweenness’ is very personal to me, and I can empathize with others who are, or were, in a similar situation. I would also say that my level of responsibility has been developed quite extensively even before university life, considering that in many instances when translating for my parents I was responsible for accurately translating to convey the proper meaning. Writing work emails for both my parents involved many different situations, whether it be for switching jobs, writing about mistaken wages, accidents that may have happened, sick notes, and many more. In multiple occasions, I had to help fill out accident forms, or health forms in English for my parents, while being told what to write. Considering my father has multiple health issues, I have also often attended GP and hospital meetings/appointments as a translator for my parents, which came with a lot of responsibility, as translating symptoms incorrectly could have led to incorrect diagnoses or prescriptions by the doctors. I will describe an example of a situation in which I had quite a substantial responsibility placed on me through using Gibbs reflective model (Gibbs, 1988). 
The following event was a doctor’s commission assessment, following a car accident my mother had been in, which was to decide my mother’s health a few months later, which would in turn decide how much damages she would get. I had been an eyewitness to the accident as it happened when I was getting picked up from school, which made me feel in part guilty for that happening, though it was irrational, and at the time it appears that I engaged in ‘counterfactual thinking’, which is defined as thoughts of ‘what might’ve been’, which commonly occurs following adverse life events (Kennedy et al., 2021). Within the meeting, I doubled as a translator and an eyewitness for my mother, and prior to the meeting we had compiled information on her negative health effects post-accident, ineffective physical therapy, etc. Before the meeting I had felt extremely stressed, and during the meeting the stress had gotten worse, due to the doctor that had been interviewing us being rather intimidating, which had likely exacerbated the stress. I would evaluate that the experience overall had a negative outcome, as we had not been able to convey what we wanted to, though it was a good learning experience for the future, on how to properly prepare for an assessment like this. I think the specific reason as to this was because I had suddenly forgot crucial pieces of information we had prepared beforehand to mention to the doctor, which could have possibly been due to spontaneous forgetting, which is theorised to happen due to interference (Miller, 2021). The skills I had to develop to handle a situation like this better in the future was mainly my confidence in the information I know for certain is true, and in turn improve my abilities as both an interpreter and advocate, and if this situation was to happen again in the future, this time I would prepare notes in physical paper form, in order to provide prompts in case spontaneous forgetting would occur again. 
	Back to the Domains of the RDF, the Domain of B2, self-management, I reckon I have developed my skills within this area relatively well. Throughout my undergraduate, my time management had not been effective, which actually caused me to have to resit my second year at one point, which was an important learning experience for me to improve not only my time-management when it comes to assignment work, but also my work-life balance, and how to find time to be able to effectively work and find spaces to focus. 
Domain B3 is likely my weakest developed area, as I have not had any formal work experience as of yet. However, I have had what I would refer to as informal work experience, in the form of a university course placement, as well as a brief period of volunteering for a charity shop, YMCA. Firstly, the university placement, which was called the CONNECT project, and was designed to provide students with training to become ‘connectors’, and we were trained to talk with other distressed students, which provided me with some basic talking therapy skills, although the project itself did not work out, as the demand for such a service was not present at the time. 
I had also volunteered for the YMCA charity shop as part of an assessment I had been working on during my A-Levels studies for Welsh Baccalaureate, which involved finding a place to volunteer and noting my experiences from the volunteering opportunity, with confirmation of the manager of said volunteering activity. This opportunity involved me sorting through donated clothes and possessions that people had donated, and sorted them into correct areas within the shop, as well as occasionally helping out customers to find some items they may have been searching for. Thanks to this volunteering, I had realized how difficult the economic situation of people from the working class can be, as many of the customers of the shop appeared to be from that group. It is likely that some of the customers were immigrants, possibly even similar to the vulnerable group which I aim to possibly work with in the future. 
Domain C, of research governance and organisation, Domain C1 refers to professional conduct, which is a skill I have also developed extensively through especially my research methods modules on my degrees. Referring to guidelines such as the BPS Code of Ethics and Conduct (2021a), the BPS Code of Human Research Ethics (2021b), and the BPS Practice Guidelines (2017), and incorporating conduct I have learned from carrying out my dissertation, this skill is well developed, although legal requirements is something I have not looked into extensively and could develop on. 
Domain C2 refers to research management, which is also a skill I have been able to develop well in terms of quantitative research from carrying out my dissertation study, although I have not done much qualitative research, which is something I can look into improving throughout the rest of my master’s degree. 
Domain C3 is finance, funding, and resources, which admittedly is a skill that I am not very confident in. I have completed student finance applications multiple times for both my undergraduate and master’s degree, beyond that however, I do not have much experience with managing money and finances, as I do not spend much money in the other than essential necessities for both my home and academic life. 
Now onto Domain D, which involves engagement, influence, and impact. Domain D1 refers to specific skills of working with others, such as teamworking, supervision, and mentoring. As mentioned extensively throughout, I have quite a developed skill of advocacy, which is similar to supervision in a way, although those specific skills I have also been able to develop throughout my degree through assessments which involved group work, such as group presentations, and even jointly developed ethics forms for research studies. 
Domain D2, referring to communication and dissemination, is an area I have not developed in a major way. I have some basic understanding of publication in the context of psychological research papers, though have never published anything that I had created, nor worked on. Communication media, such as Microsoft teams has been helpful in developing interaction skills through the use of such remote methods, and how to effectively utilize it for remote communications. 
Domain D3, of engagement and impact, consists of some skills I have developed well, and some skills which I can improve upon. In regard to public engagement, my recent studies on the master’s degree have focused extensively on patient and public involvement within research, which highlights the importance of engaging the public in research to produce more informed and relevant research, which has expanded my understanding of the importance of public engagement. The policy aspect is one skill that I am not too confident with, as I am not familiar with policy-making policies and the context of how they are developed. 
	As for the specifics for becoming a licensed interpreter, within the UK, there are two main organisations for licensed interpreters, the National Register of Public Service Interpreters (NRPSI, 2024), as well as the Chartered Institute of Linguists (CIOL, 2024), both of which outline specific qualifications that are required in order to become a licensed interpreter, and by becoming a member of either of these organisations, individuals, groups, or organisations which could be in need of an interpreter with specifically Polish/English speaking capabilities could find me on the websites of the NRPSI or the CIOL, with confirmation and proof of necessary qualifications for their given task. 
Although it must be highlighted that an interpreter and advocate are technically separate professions, research by (El Ansari et al., 2009) had highlighted the need for joint advocate and interpreter roles within the healthcare system in the UK, and even outlined an example of a Polish advocate who now works as a health advocate in a hospital trust, as well as an interpreter and translator for courses within the UK (El Ansari et al., 2009), showcasing that there is some demand for such positions. 
Of course, as a licensed interpreter I could also help out in psychological research studies in order to interpret for Polish participants, if any such research arose. The main guidance that must be followed in situations like this are the working with interpreters guidelines from the British Psychological Society (BPS; Tribe & Thompson, 2017). These research guidelines outline that in many cases, interpreters may require training in research methods in order to be able to accurately interpret in some cases, and thanks to my education throughout both my undergraduate and postgraduate psychology studies, I have covered research methods extensively, which would make for smooth research proceedings. 
In conclusion, there are quite a few key areas in which I need to improve my skills, most importantly within the occupational aspects, as I have yet to obtain any formal work experience, which will be crucial to learn basic occupational skills which I may not be able to learn without some work experience. For example, I may, in theory, understand how to deal with patients, clients, or customers, however that knowledge and theory may not translate into practice, when put within the moment, therefore that is currently the main area to develop skills. Overall, the skills I already possess provide a good starting point for continuing onto a potential future pathway of becoming an interpreter, with official requirements such as licensing being the main focus point towards progressing this goal. 
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