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Morality is the ability to make choices with the knowledge of the differences between right and wrong (Oswalt, 2018). This can be contributed to cognitive and social development. From birth we are amoral, as we do not have a personal understanding of values and judgements, we develop these throughout childhood, adolescents and adulthood (Gross, 2010). Morality is used fundamentality within developmental psychology to continue to educate and define the educational needs and goals of educators (Gilligan, 1977). This allows children to develop from infants in to autonomous adults, whilst developing a sense of right and wrong. There are many psychologists who have designed models to explain how individuals develop morality, from sociocultural perspectives and cognitive ones (Gilligan, 1977). Morality is influenced by many facets such as parents, teachers, society and the environment in which children live. This affects people cognitively, physically, emotionally and socially. Morality can be a foundation for social harmony as it allows individuals to learn how to relate to each other with fairness and respect, or alternatively cause conflict (Turiel, 2002). Most parents hope that their children acquire a strong moral compass in order to make sound judgements, and understand social constructions. 

Piaget (1936) was the first psychologist to show that children think in different ways to adults and that intelligence is not one dimensional. Piaget paved the way to test children’s cognitive abilities and suggest that cognitive development occurs throughout life, due to physical maturation and interaction with their environment (McLeod, 2018). Piaget’s theory is cognitive and implies that new knowledge or morals are developed within the individual. Children learn to construct an understanding of the world around them, then experience discrepancies between what they already know and what they discover in their environment (McLeod, 2018). A change from heteronomous to autonomous morality occurs for children at around age 7, however this occurs due to social expectations rather than punishable laws. Piaget believed that the use of schemas cause adaption within the child to enable transition from one stage to the next.

There are four stages to Piaget’s cognitive theory, Piaget believed that all children go through the stages in the same order. Stage one is sensorimotor, from birth to age 2, children develop object concept and ability to form mental representations. Pre-operational which is between the ages of 2-7, children’s thought is egocentric, they lack conversation and the ability to decentre themselves. Concrete operational, age 7-11, children can decentre and acquire better conversational skills, however lack abstract reason or test a hypotheses systematically. Lastly, formal operational 11 and above, children develop abstract reasoning. Even though there are age ranges within this model, Piaget did not state that individuals rates would be the same. Piaget stated that assimilation and accommodation are imperative, it requires the learner to be active not passive, due to the fact that problem solving skills cannot be taught, that they must be discovered (McLeod, 2018). 

Furthermore, children’s morality shifts from egocentric to operational, Piaget believed this is achieved by interacting with peers (Gross, 2010). One criticism of Piaget theory is that cognitive development is necessary for moral development but since moral development develops at roughly two years behind cognitive development, this cannot be a sufficient theory to explain all moral development (Gross, 2010).	

Additionally, children switch from unilateral respect of parents and adults whereby they adhere to rules, until around the age 10, this dynamic then changes to mutual respect of peers. This is an essential part of moral development, children have to learn to negotiate through disagreements and come to a resolution as this helps children to develop cognition (Gross, 2010). Piaget also theorizes that there is a reciprocal relationship between society and the individual. Individuals make decisions based on societal traditions and acceptances. Piaget believed that children have to go through the stages of development in order to progress onto the next stage, one criticism of this could be that children may be able to perform one task better than the others, so they may be rated at different levels on the scale (McLeod, 2018). 

Piaget used games to study morality in children and noted that girls eventually attain similar levels of morality to boys, as they are less concerned with legal explanations, this could be stated to be gender bias, which is a similar criticism of Kohlberg’s theory (Gross, 2010). Another criticism is that Piaget stories used in studies state the consequences of the behaviour in a more prominent way, rather than the intention (Nelson, 1980, as cited in Gross, 2010). Additionaly, if a child of three witnesses a negative consequence to a behaviour, they also believe the intention is negative. Contradictory to this, if the intention of that action is explained to a child of three in language they can understand, they can discriminate and make judgements, regardless of the consequences (Damon, 1977, as cited in Gross, 2010.). 

Kohlberg’s theory of moral development was influenced by Piaget work, Kohlberg similarly believed that morality developed gradually throughout childhood and adolescents. Also like Piaget, Kohlberg was more interested in peoples reasons for their moral decisions rather than the decisions themselves. Furthermore, throughout this study the reasons tended to change as the boys got older (McLeod, 2013) indicating evidence of moral devolpment. Kohlberg developed a three stage theory, with six sub-categories, and like Piaget believed that children had to pass through all stages and in order to progress to the next (McLeod S. A., 2013). Firstly the preconventional stage, which is age 9 and below, this stage is based on punishment and obedience. Conventional, which is most adolescents and adults, and is described as interpersonal concordance or wanting to please and help others to be deemed as a ‘good’ person, showing respect and maintaining social order. Lastly, postconventional morality, which only 10-15% of adults achieve and not before mid-30’s, this is described as social contract and legalistic orientation, along with universal ethical principles. 

One criticism of Kohlberg theory is it was all male participants, however he claims that the stages are universal, and females rarely reach above level three of the six levels, which is indicated to be achieved by adolescents and adults, leaving females appearing to be morally deficient. Dissimilarity, Gilligan (1982) indicates that men and women have different concepts of morality. Kohlberg also indicates that individuals must progress through the stages of moral development. However, one criticism is that people may be at different levels of moral development depending on the topic, whereas a person may rate a level four on infidelity, they may only be level three with regards to stealing (Gilligan, 1977, as cited in Sweider, A.,R., Mahapatra, M., & Miller, J., G., 1987). Another criticism is that the dilemmas in the study are hypothetical, people may respond very differently in real life situations, indicating discrepancies in this study and possibly question the validity of results (McLeod, 2013). Furthermore, Kohlberg’s theory is biased, according to Gilligan (1977), women’s moral development is based on compassion and care, as opposed to law and justice with men. 

Gilligan’s theory of moral development argues that if moral development occurs, that adults are equipped to live as an adult in an ethical, caring and giving way, which tries to balance itself to ultimately relieve the tension between the self and another. Studies by Broverman, Vogel, Clarkson and Rosenkrantz (1972, as cited in Gilligan, 1977), showed reapeated findings that the qualities needed within adulthood functioning, such as autonomous thinking, clear decision making and responsible action are predominatly masculine traits. Gilligan argues that a female’s sense of self is more embedded in relationships, sympathy and caring (Gilligan, 1977). Gilligan’s three stage model compromises of stage one, preconventional, the goal is individual survival, followed by a transitional phase from selfishness to responsibility to others. Secondly, conventional stage, this is defined as self-sacrifice is goodness, followed by another transitional phase from goodness to truth, suggesting that women consider themselves also. Lastly, postconventional, the principle of nonviolence, not to hurt others or the self. Interestingly, Gilligan did not put any specific age ranges on her stages, however, it must be noted that the last transition or level may never take place for many.

Gilligan’s theory was the first to contradict relational bias and form distinctions that women develop different social and moral understanding to men. Furthermore, Gilligan’s theory was based on changes of the self rather than cognitive capability as stated by Kohlberg. One criticism of Gilligan’s theory is that she argues that women have a set of values and traits that are particular to women, however, one of her participants in the study on abortion, identified a lot of male traits also, Additionally, another criticism is that Gilligan has possibly biased interpretations and exaggerated the opposition to Kohlberg’s theory (Broughton, 1983). Another contribution to moral developed is a cultural one, whilst all the theories above state that interaction with society is important for cognitive development, they do not acknowledge that sociocultural influences play an imperative role in cognitive development as sociocultural theorist do, but rather external influences causing internal conflict and growth. 

Vygotsky attributes cognitive development to social interaction and culture, this development varies across different cultures. In comparison to Piaget’s model which implies that cognitive development is universal across cultures, Vygotsky suggests that individual cognition occurs within a social situation and cannot be separated out, therefore giving the process a holistic nature. Furthermore, interacting in a social group is an essential part of the learning process to the individual in forming higher levels of knowledge and learning, this is achieved mainly  through speech and language (Jaramillo, 1996). Children playing with older more educated or experienced adults, enabling moral information to pass onto the children and advances their learning. According to Vygotsky, the child’s morality is developed by interpersonal interaction and then intrapersonal process, resulting in change. Vygotsky has a nonlinear sequence to learning, whereby the child learns by internalising concepts, this is affected by personality and socio-moral knowledge and they learn this through self-discovery (Jaramillo, 1996). 

Furthermore, Vygotsky uses a theory called zone of proximal development, this is the person’s ability to perform task under adult or peer supervision and the students ability to solve the problem independently. Vygotsky had a constructivists view on learning and this suggests that individuals construct their reality in the world by mental fabrication, it is an objective reality that a group of people devise. The individuals accept and define their own worlds parameters, so it is a very subjective view, in comparison to behaviourist counterparts such as Piaget.

Turiel similarly to Vygotsky theorized that individuals form judgements based on their social interactions and use several factors when making those judgements including welfare, justice and rights. These are connected to emotions such as empathy, affection and sympathy. Turiel believes that even though social arrangements, norms and practices allow for society to relate to each other in a fair, respectful and harmonious way, alternatively this can also allow injustices to occur and can be detrimental to groups, specifically those in lower social hierarchy. In these circumstances, morality can be a source of conflict and injustices and inequality within social systems (Turiel, 2002). Turiel states that character traits are learned from by example and it is an error to focus on cognition alone. By parents providing a constant and consistent practice of good morals judgement, this allows a child to develop good moral habits (Bennett, 1995, p 12, as cited in Turiel, 2002). Turiel indicates that children evaluate social norms and practices and begin to form judgements about situations that require the assessing and organization of different areas, these do not always come from past social practices or norms. However, children can only progress on from one stage to the next after a phase of internal conflict, or uncertainty, which causes the child to re-examine an existing mode of thought to make way for a new one (Turiel, Conflict and transition in adolescent moral deveolpment, 1974). 

[bookmark: _GoBack]In conclusion, moral development can be contributed to a cognitive and sociocultural influences. This can be contributed to internal and external influences, internal being temperament, genetics, characteristics and external being environment and social influences. This can cause conflict to moral development due to individual’s personality traits, along with children developing at different rates, and adults varying on scales set out by theorist as individuals may view issues on different levels within at scale (Sweider, et al, 1987). Gilligan (1977) provides evidence that there are moral developmental differences between men and women’s due to different moral reasoning, whilst Piaget made the distinction that children think differently to adults, both Piaget and Kohlberg indicate that children must progress through all stages to achieve the highest level of moral development due to internal processes, maturation and interaction with the environment. However, contrary to this Vygotsky, Turiel provide evidence that children develop morals due to external influences and moral information is learned from more experienced adults. Piaget theory is still used today within educational context and is an in depth viable theory. Even though Piaget indicates that internal forces are responsible for cognitive intelligence and moral development, he still acknowledges the fact and importance of children needing social interaction to further develop cognition.  
