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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Proof read your work to ensure clarity of points you are making.
	Proof read and asked a friend to read through

	Target 2
	If you are going to use direct quotes, use them for a valid reason
	Have only used quotes where applicable

	Target 3
	Develop your critical thinking skills to develop and sustain an argument.
	Evaluated the data applicable to the task and tried to refrain from making assumptions without evidence





Part 1: Professional Learning Passport

Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	The bridging meet activity took place online due to Covid restrictions. The aim of the bridging activity was to investigate assessment for learning (AFL) strategies. The meet activity covered the four broad dimensions of ‘Great Teaching’
Effective teachers understand the content they are teaching and how it is learnt. 
Effective teachers create a supportive environment for learning.
Effective teachers manage the classroom to maximise the opportunity to learn. ​
Effective teachers present content, activities and interactions that activate their students’ thinking​.
The MEET day also provided examples of AFL strategies as summarised below
Sharing criteria with others​
Quality of questioning / Quality of talk​
Quality and use of Feedback​
Peer and self-assessment ​
The objective of the bridging activity was to trial different AFL strategies during our teaching placement. The remit was to choose two strategies, trial them during the test phase of bridging and then to report back on the outcomes during the share phase. 
Additional bridging meet activities included a marking strategy and a levelling activity. 	The day was informative and the presentation on the different AFL strategies was interesting and provided the focus needed.
 I am looking forward to trailing AFL Strategies in the classroom. I have used some of the techniques previously without knowing they were AFL and will observe the techniques my class mentor uses. I will also discuss with my mentor what she finds works best and if there are different strategies she uses in different lessons. I will make sure that I carefully incorporate AFL into my lesson plans so that the emphasis is still on the lesson and not on the technique I am trialling 
The marking strategy activity was also informative as it was different to the one used in my placement school. It made me think about the different ways the same activity (marking) could be undertaken and why it was important for the school to have a policy that all staff adhere too.
The levelling activity showed how different people have different perceptions and ideas regarding the same piece of work. This shows how important it is to collaborate and have open discussions with other staff members within a school.
The meet day has left me thinking that AFL is an area I would like to research further and investigate whether certain strategies work better for a specific gender or teaching a certain subject matter.


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	The two AFL strategies I decided to trial in the test phase involved questioning. 
I decided upon using the following strategies: 
1. No hands up
2. Question matrix

The no hands up is an AFL strategy that randomises which of the students will be chosen to answer a question. Instead of asking children to put their hands up if they know the answer, the teacher chooses randomly. I decided to use the randomiser on class dojo as this accounted for any absent children and the children could see that the process was fair. I could also have used lollypop sticks or picked a child’s name out of a hat.

The question matrix is an AFL strategy that encourages the teacher to ask a variety of different questions. The matrix has a series of open and closed question starters, for example “What is?” to “How will?” which allows for differentiated questioning in all subject areas. The matrix can be used for verbal questioning but also can be used to write extension questions during the marking of the children's work


	I found it quite easy to integrate the two AFL strategies into planning and teaching, and really enjoyed using the two methods.
1. No hand up
The positives of the no hands up method were that it was simple to use, kept all the children engaged in the lessons as nobody knew who was going to be chosen. Using the randomizer bought in an element of excitement as we all waited to see whose name was going to be picked. 
The main negative of the technique was lack of teacher control. If a child was chosen who did not know the answer to the question, depending on the child, they sometimes felt embarrassed. I was also unable to target a child I knew had not been listening or working to their maximum potential. As a technique it is one that I found had overall positive application, but in the future, I would use the lollypop stick method. This would allow me to direct an appropriate question and provide scaffolding and also target a child I knew had not been listening.
2. Question Matrix
The positives of the question matrix were that 
it allowed me to differentiate questioning and allowed me to easily move my questioning up or down a level, depending on if children were finding the questioning easy or difficult. It also allowed the children to hear a variety of styles of questioning and allows them to adapt their questioning. 
The main negative of the technique was the time aspect. There were 31 children in the class and if I wanted to engage all children it would have taken a long period of time.





Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	The share day was held online due to Covid restrictions. During the share day, presentations were given that focused on two AFL strategies implemented during the test phase. These presentations lasted between 5 and 10 minutes. 
My colleague and I gave a joint presentation highlighting the different methods we had trialled and the comparisons with how the methods were received in the Y2 and Y3 classes respectively. We found that as the school had an AFL policy the children were used to the AFL techniques from an early age.
No hands up was trialed in both age settings and had positive results in keeping the children engaged in the lessons. The traffic light system was the second method trialed in Y2.  This allowed the children to reflect on how difficult they thought that the work was and allowed the teacher to compare how the child felt about the work with how well they had performed in the task.  

	The share day was very enjoyable and extremely informative. 
I liked the fact that people had used the same techniques such as ‘think share pair’, but in a variety of age settings, and with a variety of results. Some found that the technique was disruptive, whilst other found it was successful. I really liked the idea of recording the different information in different colours in the workbooks of older Year 5-6 children. 
The use of whiteboards was also interesting as most peers who had trialled the technique reported that behaviour management was needed as children of all ages were excited about the use of whiteboards. It was interesting to see examples of the use of whiteboards in a reception setting as well as in KS2.





DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? 
I felt that I needed to expand my understanding of children's books, so I undertook an Open University course on exploring how children's books use words and picture together to communicate to readers. This course has given me a better understanding of the importance of how words and pictures can reinforce or contradict the text, how images communicate meanings to children and how images have changed over time. The course led me to take independent research on the work of Pie Corbett and his approach to storytelling to improve the language and writing skills of children in the primary sector. 
Rhifedd / Numeracy
Evidenced by an asset? 
[bookmark: _Hlk64897999]To help me to recognise the correct level to teach mathematics whilst applying high standards, and to help me to understand the new methods for supporting mathematics concepts, I research a selection of modern-day mathematics books. This research, coupled with class mentor collaboration, has allowed me to produce a series of lessons both in the classroom and online for Year 3 and Year 5 students. They have also helped me to produce differentiated worksheets at the correct levels during my first placement. 
Cymhwysedd Digidol / Digital competence
Evidenced by an asset? a
ICT lesson based on J2data. I used my previous expertise of databasing to apply my knowledge to the j2data package for children. I learnt how to use the software and prepared a teaching dataset that was relevant to the World War Two topic the children were studying. I was able to create a series of lessons based around the creation, population, and searching of databases relevant to the children and gave real life context to how databases can be used. 


Safonau/ Standards

Professional Experience Template 1: Timetables real life context
Pedagogy Standard: Advancing: Real Life Authentic Contexts
What did you do and why?
I planned a series of maths lessons for a Year 5 class on time and timetables. I started the series of lessons by reintroducing the subject of time, the analogue clock and twelve and twenty-four hour time. Until I knew that the class understood time, it would not make sense to undertake the topic of timetables. I used Assessment For Learning (AFL) strategies to assess the pupils prior knowledge and was able to identify any weaknesses or misconception they had. This was especially evident around the twelve o’clock midnight and midday times and when the children were counting or subtracting minutes that spanned the hour. I also emphasised the importance of using am and pm when using twelve hour time by providing lots of examples and asking children questions using the randomiser to choose the child. I then provided differentiated worksheets for the children to undertake to practise the activity. I tried to set high expectations as emphasised by Donaldson (2015), but also provided scaffolding resources so that the task was accessible to all. Once I was assured that the children were confident with time I moved onto the topic of timetables and based the lesson around the local bus and train timetable. By using these real-life examples, the children were able to visualise themselves at the bus stop. It also allowed them to quickly understand the timing concepts as they were aware that a bus was not always waiting at the stop. The distances between the stops on the journey and the time taken between the stops was also more relevant to the children, they knew that a journey from their school to the town centre did not take 4 hours for example, so could use estimation and additional growth mindset skills of reasoning to check their answers. The children learnt a life skill that could easily be revisited, when planning a school trip for example.  Differentiated, support and extension questions were provided, and marking was undertaken giving relevant feedback and guidance.
What have you learned?
From this experience I have learnt that the pupils enjoyed using relevant information to the task in hand. I learnt that it is important not to assume prior knowledge. The subject of time had been previously covered but if I had not of made sure the pupils were confident in the subject before moving onto timetables, then a lot of mistakes would have been made, and potentially the confidence of some of the pupils would have been lowered. It is great to set high expectations if the children are scaffolded, prior knowledge engaged, and prior misconceptions corrected. 
What next?
In this instance, the teaching of time and timetables was a series of planned lesson with the subjects revisited during the the World War Two term topic. I planned to revisit timetables when the children were learning about evacuees (for example what time the children would need to be at the station for evacuation? how long would the journeys take?) and D-day (the timetable of events that unfolded). Using real life context in the lessons enthused the children, they could see the purpose and the application of the topic. I found that this is essential for their continued developed and the maintaining of high standards. The children could revisit the topic at any time, if going on a school trip they could be set the challenge of working out when they would need to be at the school, how long it would take to get to location and the time they would need to leave, all skills that are a key part of the new curriculum for Wales.


Professional Experience Template 2: Offering expertise and managing the environment:  Databases
Pedagogy Standard: Refining: Managing Learning Environment
What did you do and why?
The subject of databases was part of the midterm plan, and as I have previous subject knowledge in this area, I offered to teach the topic. As we were looking at World War Two and evacuation, I decided that this would be the ideal topic to teach through databases. The students were home learning due to Covid 19 and the software was not one I had used previously, but I based a series of lessons on producing an evacuee database. The children were initially engaged in thinking of the types of data a billet officer would require about the evacuee children. From this list we had a class discussion of the best categories to use, and I made a list of data and populated it with the relevant information. I then decided on the order of the series of lessons as we were home learning so would not be in the school ICT suite. I decide to teach the children a factual lesson about databases then move onto a practical session. I used a ‘follow me’ approach to show the children how to open the program, which buttons to press to allow them to create the database. As this was all to be taught online, it was important that I had thought about how to manage the learning environment. I made sure that I had practised with the program and planned the timings of the lessons so that the children had plenty of time to follow my lead. I was also aware of the amount of screen time that the children would be exposed too, so planned the lessons in stages.  The children undertook a fourth lesson in which they populated the database (using the follow me approach) and a fifth lesson focused on querying the database (using the follow me approach). The final session was a plenary session to demonstrate why databases are important in real life and to answer any questions the children had.
I had prepared extension tasks and had backup databases that I could quickly populate a child’s working area with, in case of any absences or to aid any children who were struggling. After the query lesson I provided differentiated worksheets and produced an extension task involving multi-field questioning for those who were able to tackle an additional challenge. Support was also available with a dataset that could be shared into the child’s working files. 
This was a new topic, and it was important that all children were able to access the resources and that all children were challenged so that they can become capable ambitious learners. The differentiation also meant that children who had less computing knowledge were able to undertake the same type of work as those who were familiar with computing. Focussing the database lesson about World War Two also provided a relevant context to the midterm topic. The plenary session provided additional relevance to real life database, such as the school register and the doctors surgery.
What have you learned?
From this experience I learnt that I was able to use previous knowledge gained over my working career to teach a topic in a fun and interesting way. Children were eager to complete the optional harder searches and even asked if they could do more database work. I feel that the differentiation and real-life context was successful, and my class mentor even admitted that it was the first time she had really understood the value of databases. The needs of all abilities of the children were met, and the marking of the children’s databases and differentiated worksheet responses it was clear that the topic had been understood. As the lessons were taught online in live teaching sessions the classroom management and planning was important in making the series of lessons a success.
What next?
This is a topic that could be revisited throughout the term, additional fields could be added into the database for additional World War Two topics such as rationing, as well as when the children were able to return to their families after the war. I have offered this support to my class mentor even after my teaching placement is over. I feel that the lessons would have been easier to teach in the classroom but by thinking logically and using the approach of demonstrating each button to press worked remarkably well as live online teaching lessons. I am lucky that the children involved all had access to digital machines so were all able to take part. I have talked to my peers about the database lessons and have offered support if they need it in future teaching practices and have offered additional support to the class mentor.



Professional Experience Template 3: Listening to learners - KWL World War Two
Pedagogy Standard: Influencing: Listening to learners
What did you do and why?
When tackling a new term project, I feel that it is important to include the children in the discussions of what aspects they are interested in and what they would like to know more about. For the topic of World War Two the children were asked to fill in a KWL grid. This is a way of the child indicating ‘What is already known (K), What would like to be known (W) and What has been learnt (L)’. The grid allows the children to access previous knowledge, develop a purpose for learning through interests, and summaries what they have learned. It also allows the teacher to identify any knowledge gaps. Three areas were identified in the ‘what would like to be known section’; how gas mask work, how powerful were the bombs, and whether black children kept as slaves. After collaboration with my class mentor, I developed lessons and resources based on these questions and integrated them at the appropriate time into the timetable. The topic of 'whether black children kept as slaves' enabled me to look at all minority groups during world war (for example, how were disabled children evacuated, how mixed ethnicity children were treated, how were city children welcomed into the rural community) and allowed the opportunity to incorporate video clips of black adults recalling their experiences. I also introduced the topic of the arrival of black soldiers from the USA and discussed the differences in segregation linking this with a previous topic of Black Lives Matter. I assessed the lesson using scenario card discussions, and all children were able to, and participated in the discussions. 
What have you learned?
I have learnt that involving the children in aspects of planning is a positive in the classroom. For the topic of World War Two it allowed cross curriculum investigation to produce lessons and allowed the children to feel like they were listened too and involved with their education. It enabled the class mentor and myself to prepare lessons that were   interesting to students and helped to keep the students learning as engaging as possible. I learnt the correct terminology to use when addressing issues of race and learnt that children enjoyed discussing the various scenarios that were introduced.
What next?
I have learnt that involving the children in aspects of planning is a positive in the classroom. For the topic of World War Two it allowed cross curriculum investigation to produce lessons and allowed the children to feel like they were listened too and involved with their education. It enabled the class mentor and I to prepare lessons that were interesting to students and helped to keep the students learning as engaging as possible. I learnt the correct terminology to use when addressing issues of race and learnt that children enjoyed discussing the various scenarios that were introduced.


Part 2: Critical Reflection      Word Count 1995
Advancing Pedagogy: Real life authentic contexts

Introduction
The use of real life authentic context in teaching is an area of personal interest as it not only has links to all aspects of teaching, but it also specifically addresses the area of relevance to today’s society and links to the new teaching curriculum for Wales. Real life authentic context or authentic learning can be summarised as using a wide range of techniques to focus on connecting what students are taught in school to real-world issues problems and their application (Herrington, Reeves and Oliver, 2014).
 During the past twenty years there has seemed to be a global shift in children’s learning, with many countries moving away from what students should be learning and instead focusing on what the children should become (Priestley and Sinnema 2014).  The successful futures report (Donaldson,2015) identifies that areas such as literacy, numeracy and digital competence should be developed and strengthened across the entire curriculum, but also emphasises that younger people need a wider range of skills that are necessary for modern life and work.  Over the past two decades, and with the more recent online student learning experiences, it can be clearly seen that new skills (for example in the digital domain), are required that were not applicable to students of the last decade. There is also an increased awareness of the natural environment, and the importance of nature and outdoor learning in developing environmentally aware and ethical citizens. 
During my teaching practise I was able to link real life authentic context and outdoor learning in subjects such as maths and geography. Incorporating the benefits of outdoor learning and real life authentic context saw an increase in student engagement, independent thinking and problem solving in the lessons I taught. It is this aspect of advancing pedagogy that I am going to investigate further, as it requires the teacher not only to have content knowledge (as defined by Coe et al., 2020), it also requires creativity, collaboration and planning. I would like to understand and evaluate the benefits of using real life authentic context in my teaching practise and assess how I can expand my professional development in this pedagogical area. 

Critical Discussion of Chosen Aspect
The introduction of new curriculums around the world has seen a change of emphasis from the traditional style of teaching to a move towards a more skill base approach with a greater emphasis on the voice of the learning and teacher input (Priestly and Sinnema 2014). The change in the emphasis of the teaching approach although welcomed by many, has also drawn some criticism with some who believe that the change is downgrading knowledge (Biesta and Priestly 2013). Some see the change as weakening the traditional subject boundaries (Young and Muller 2010), with others critical of limiting the curriculum to the experiential knowledge of the teacher (Rata 2012). The arguments for and against curriculum reform seem to be deep seated in the individual’s belief of the learning theories of education, with the changes favoured amongst those with a constructivist perspective (Newmann, Marks and Gamoran, 1995). 
The use of real life authentic context in teaching can be regarded as a method to connect the activities in the classroom to those of the world beyond the school gates. John Dewey was an early proponent of planning the curriculum around the interests of the child and introduced real life experiences into the learning process (Hussain, Ahmad and Khan 2013). When teaching using authentic real-world contexts, students take on a more constructivist role rather than a passive role in their learning. Student are encouraged to use inquiry, problem solving, critical thinking and reflection to understand the real-life problems they are introduced to. Teachers are increasingly being called upon to lead students to engage in higher-order thinking, not just rote learning of superficial information (Newmann, Marks and Gamoran, 1995). The curriculum has changed its emphasis from teaching students to pass tests to preparing them to succeed, although how this can be measured is another question for debate. 
There is a significant difference between a child absorbing and reproducing information, to a child understanding and making use of the information they have been taught (Newmann, Marks and Gamoran, 1995).  It can be argued that the traditional teaching approach is still required, as without the basics such as reading, writing and mathematical skills then a child is unlikely to be able to develop the next step in learning (Tularam and Machisella 2018).  Research undertaken by Maddox (2014) reported that lower-level cognitive learning was more effective when a direct link to a real life context was used, with the results highlighting that hands on practise and reflection on the learning activities enhanced students’ learning. Hussain, Ahmad and Khan (2013) remark that students of all abilities are able to take part in authentic learning, with all able to contribute to class discussion and take part in hands on activities. They argue there is a higher retention power of the learnt skills when there is a relation to real life content and discussion of how these skills can be used outside of the classroom. There is also a direct and natural link between some topics of authentic teaching context and outdoor learning.
Outdoor learning is not a new concept, the Montessori method of learning encourages engagement in nature, with benefits reported as physical and psychological development (Johnson 2013). The United Nations Convention on the Rights of the Child (UNESCO) includes that a child has the right to a holistic education that respects the natural environment (United Nations 2005).  The Steiner model of education concurs with this intuitive connection to nature, which helps children feel at home in the world (Richards, 1980).  The development of forest schools in the UK are also a popular way of developing a child’s interpersonal and collaborative skills and connecting to nature (Forest School 2019). 
Research has suggested that outdoor learning has benefits for both teacher and learner for improving health, wellbeing and engagement in lessons and school (Marchant et al. 2019). Studies have concluded that natural environments support children’s cognitive development (Yuniastuti & Hasibuan, 2019) and that being outdoors presented a range of learning opportunities, including improving the quality of children and educator’s relationships, (Blanchet-Cohen & Elliot, 2011). There is also evidence to suggest that children achieve higher educational success when they have an engaging curriculum, with outdoor learning used as a way of enriching learning and enhancing engagement (Marchant et al. 2019). Outdoor education is widely used in the early years setting.  The Welsh Government in 2010 introduced the Foundation Phase curriculum stage for ages 3–7 (Welsh Government 2009) in which children were encouraged to be creative and imaginative. Guidance documents were issued by the Welsh Government in 2014 entitled ‘First Steps outdoors’ and ‘Further steps outdoors’ but as children progress through the school, the outdoor learning approach is underutilised and rarely recognised by educational inspectorates (Marchant et al. 2019).  One of the areas of conflict appears to be between the wider benefits of education attributed to outdoor learning, and the lack of measurement and value placed upon these by education inspectorates. Common barriers to outdoor learning are reported as existing curriculum pressures, time factors, safety, cost, child behaviour and the lack of support from colleagues (Marchant et al. 2019). Kuo, Browning and Penner (2018) researched whether lessons in nature impaired the subsequent engagement in classrooms lessons. The study took place in the Midwestern United states in an elementary school and ran over a period of ten weeks. The lessons in nature were formal, teacher led learning, not informal learning/play and the study investigated whether the engagement of the children in the lessons after the outdoor learning. They reported that there were higher levels of classroom engagement after lessons in nature than after carefully matched classroom-based counterparts. Their study suggesting that the lessons in nature allowed the students to rejuvenate their capacity for learning and fostered greater interest in school. They also reported that the envisaged poor, uncooperative behaviour in the subsequent classroom-based lesson did not materialise, to the surprise of some teaching staff. 
Studies strongly suggest that the use of real-life teaching context and the engagement in nature has positive impacts on promoting learning (Kuo, Barnes and Jordan 2019). Although there are many benefits reported (examples such as increased knowledge retention, discipline inquiry problem solving), it is important to remember that these pedagogies are only part of the knowledge base required for effective practise. The use of real-life context required progression in learning, cross curricular themes, assessment, differentiation and so forth, so the pedagogical principles all link together and are better viewed as a collective (Husbands and Pearce 2012).

Conclusion
Moving forward it is evident that it is important not to concentrate upon one area of pedagogy but to understand the mosaic that makes for a better teaching and learning experience. One must negate the fact that discussions about education are actually discussions about data (Thoutenhoofd, 2017), from attendance to dojo points awarded, to assessment grades and levelling, and work out what can help each pupil to achieve their potential. 
During my teaching practise I used the simple idea of using a local bus and train timetable when teaching about time and timetables. This allowed the children to have a greater understanding of the subject as they knew the area and the places they were being taught about. They could recall distance between stops on the timetable and therefore could approximate and check their answers with reality, as they interacted with the information it became real to them. I also be revisited the topic in a cross-curriculum way, when undertaking teaching of World War Two. A timetable of when refugees needed to be at the station, was a simple method of recalling and building on the children’s prior knowledge. When planning a school trip, the children could all be involved in working out what time they would need to leave the school to reach the destination for a certain time, all small things that keep the children involved and recalling the topic. 
During my teaching practise I also took my classroom outdoors for lessons on bar charts and for a mapping topic in geography. The bar chart lesson introduced the topic and allowed for all pupils of all abilities to take part. The children were given pictures of sea animals that they were studying and formed themselves into a human bar chart on the school yard. The activity required collaboration with the class mentor and teaching assistant, but the children were enthused by the activity, and were also able to recall the lesson a couple weeks later when drawing bar charts on the plastic content in their packed lunches. Being able to incorporate the benefits of outdoor learning into real life authentic context saw an increase in student engagement, independent thinking and problem solving and surprisingly the children’s behaviour during and after the activities were positive. 
Going forward in my teaching practise I hope to incorporate authentic problem-solving opportunities into my lessons, as well as reasoning for the topic being taught. I would also like to incorporate question and answer sessions as these allow for discussion amongst the children. These sessions would increase the children’s confidence in speaking and, through practise and scaffolding, the ability to formulate and ask questions, all key components of the Donaldson (2015) four purposes.
I would also like to incorporate further outdoor learning. Some subjects naturally align themselves with outdoor learning, if learning about local plant species, why not look around the school, why not instigate a simple data investigation into plant species? This approach allows for real life contextual teaching as well as critical thinking and has a cross over to the other pedagogical practises for example blended learning, questioning, assessment, building on previous knowledge. I hope that I would bring an integrated approach to my teaching that would provide the children with the skills they require to achieve the goals of the four purposes as defined by Donaldson (2015). 
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