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Ella’s Profile – Assignment ECAD4007-C


Task Description
Using the pupil profile given, identify how specific aspects of the child’s holistic development could be met within an educational setting. Underpin this with reference to relevant theories, research and examples of excellent practice.


In a short space in the early year’s life, comes continuous change socially, emotionally and cognitively. Teaching practitioners play a vital role when shaping and guiding these aspects of a developing child and is reflected in the work of theorists including Vygostky, Montessori, Piaget and many others. Excellent teaching practice requires understanding of theories which underpin our teaching techniques today. Moreover, it is vital to incorporate key principles within the recognised theories, to deliver a quality, enriching and an individualistic approach to teaching and learning. More modern theorists believe the importance of a holistic approach to teaching and child development. Key theorists in this field include Steiner and Montessori, who both believe in nurturing the whole of the child’s needs, education and growth. 
[bookmark: _Hlk26644264][bookmark: _Hlk27056965]Ella is a four-year-old female currently in reception class. Emotionally at the age of four, Ella is showing a lack of care and respect towards others, as well as regular non engagement with her peers. She also rarely initiates talk which suggests she may not be speaking about her feelings and emotions. According to Renee (2018), children at 4 years old should be interested in pleasing friends, playing alongside them, gaining more independence and can express feelings verbally. Ella is showing signs of emotional insecurity, and as suggested by Lindon and Brodie (2016), emotionally secure children are more caring towards peers. Emotional security is strengthened by consistency and support through adult interaction and this area of development can benefit from a social constructivism approach (Vygotsky 1978, as cited in Glazzard et al, (2010). Additionally, Vygostsky (1978, as cited in Glazzard et al, 2010) also states that socialisation, the foundation of a social construcitivism approach is closely linked with emotional development, as the child can learn behaviours and imitate an a more knowledgeable other (MKO hereafter). Reflecting on ways to improve Ella’s emotional security, it can be suggested that she needs to be exposed to warm, caring and encouraging environments.
Crowley (2014) states that adults who acknowledge a child’s every emotion help build the child’s development and literacy in terms of labelling and understanding the emotional behaviour. Therefore, it can be suggested that Ella’s emotional development can be improved if her adult peers show more care and understanding towards her emotional behaviour. An activity in which Ella can strengthen her development in this area could be an emotional ‘check in’. An example of this ‘check in’ activity could be ‘circle time’, where a class teddy could be passed around to pupils. Moseley (2015) states that ‘circle time’ is hugely effective for pupils in primary schools. Activities like this can give pupils, like Ella, the opportunity to explain what they enjoyed/ not enjoy about their day at school. Moreover, the pupils can be given the opportunity to express their feelings and emotions whilst being greeted with warm, understanding expressions from the teaching practitioner during this activity. Consequently, Ella will be a part of ‘Social Referencing’ (Crowley,2014, p.148), where she will be given the opportunity to absorb her peers and teachers’ reactions. This will, in turn, build upon her own emotions to reciprocate this behaviour towards others. Vygotskian theories can contribute to the social constructivism nature of this activity and developing Ella’s emotional security.
Vygostky viewed the development of children less as an individual process and more as a result on the relationships they build around them (Vygostky 1978, as cited in McBlain, 2014). This supports the idea of the circle time activity as suggested above, to develop Ella’s emotional security through social interaction. Ella is very reluctant to communicate her needs and can use gesture’s as a means of communication. Her reluctancy to initiate talk can suggest she is not expressing her current emotional state, which therefore can lead to lack of support or misinterpretation by others. Furthermore, another link is formed between social construcitivism and emotional development, as language is seen to be a key factor in emotional development, as proposed by Vygostky, (1978) The theorist believed ‘as children use language, they engage with those around them through their interpretation of what they hear and say’. (McBlain, 2014, p.46) this suggests that improving language skills by social interaction can therefore improve how Ella communicates her needs and feelings. An activity to improve language skills for Ella can be a Reciprocal teaching activity (Vygostky, 1978). A small group including Ella and pupils with a higher level of language skills, can take turns reading a passage of text (slightly above Ella’s current language level). The more experienced pupils can therefore offer support and encouragement. Through reading, listening and support, Ella can improve her language skills. This in turn, can further encourage her to express her feelings not with gestures but more importantly, language. 
On the other hand, social development plays an important role within emotional development. Ella is keen to play on her own, with no awareness of her peers. She is reluctant to share resources in play activity and is unable to negotiate solutions in conflicts that arise, without intervention from an adult.  According to Renee (2018), a child at Ella’s age should enjoy playing with others by understanding rules, sharing and taking turns. It is apparent from these findings that Ella is currently behind with her social development. Additionally, experiential learning plays a fundamental role in a child’s social development (Vygostsky 1978, as cited in Macblain, 2014, p.45) and this involves learning through play with a substantial focus on social interactions. Mcblain (2014) implies that the development of a child is less of an individual process but a result of the relationships that they develop with peers around them. This reflects the importance of Ella enhancing her social skills, so she is then able to learn at a steady rate alongside her peers with the help of role play, group activities and Social Referencing.
 However, there are some theorists who provide contrasting opinions on the grounds of learning being an essentially social focus. An example would be Thorndike (1978) and Watson (1913), who provide a contrast to Vygotsky’s principles and beliefs. Thorndike (1978) pioneered the notion that ‘children should be encouraged to learn by themselves as opposed to instructed by others’ (Macblain, 2014.P34). Furthermore, Watson believed in providing a stimulus after a behaviour to encourage a repeat of the desired behaviour, and this, he believed is how we shape a child’s learning. (Pound, 2005). Therefore, this research suggests that rewarding desired behaviour can be beneficiary for Ella to recognise when she is doing something right in terms of social interaction.
Children go through play phases as noted by Parten (1932) and these include parallel play and cooperative play. Ella needs to be encouraged to enter parallel play and then supported to reach the next level, cooperative play.  Parallel play can be defined as children “who move to play alongside other children without much interaction with each other” (Child Development Institute, 2019). Moreover, Cooperative play can be explained as “solving a problem by working together to achieve a common goal through play” (Cecchini, 2008). This stage will encourage her to play a part in any role play and group activities. There are links between social development and cognitive development, which is proof that enhancing social skills can benefit the latter. Johnson et al (1982) found constructive play positively correlated with intelligence scores. Role play also gives children and insight into the roles of adults and incorporates the need to organise individual roles whilst taking turns. As Crowley (2014) suggests, role play is important for theory of mind. A socio-cognitive skill where an individual can recognise the state of mind within themselves and others. Therefore, considering all the above and recognising how important social skills and interaction can play a vital role in cognitive development, there is evidence to suggest it would be beneficiary to support Ella with her social skills. An activity in which Ella could benefit from is ‘talking partners’. An example of this activity could start with a book read out by the teacher, such as ‘Friends’ by Kathryn Cove and ‘The Very Helpful Hedgehog’ by Rosie Wellesley. These books incorporate the sense of friendship and the benefits of maintaining friendships. Afterwards, the teacher can select talking partners. This will include close observation from the teacher to pair Ella with a more confident member of the cohort. During this, a prewritten list of questions will be issued by the teacher. The pupils take it in turn to be the person asking the question and then the person answering. This activity can help to form a bond between the pupils where Ella can feel a sense of attachment and trust. This pair bonding can be rotated amongst pupils and can be beneficiary to Ella to recognise there is friendship and play beyond lone play. The teacher can encourage taking turns and provide spoken examples within the observation of Ella being in proximity. During this process, Ella will be gaining social confidence. After a few weeks, the teacher can start to withdraw from her, whilst she is continuing to gain friendships and has the confidence to interact with peers on her own. By working to improve her language with emotional development as discussed, her language skills will link in with her social development. To underpin Vygostky’s key principles, Ella will gain friendships and bonds who she can actively learn from. 
Piaget (1936) offered the view that children learn through constructing their own personal understanding through their environment. As written by Mcblain (2014) he believes teachers can predict when and what a child can/cannot learn at certain stages of development. However, this has been criticised by other theorists in this field of cognitive behaviour, such as a study by Baillargon and Devos (1991). They found a flaw in Piaget’s theory about object permanence and found 3.5-month-old babies had evidence of this, contrasting Piaget’s view that object permanence does not become established until 12-18 months (Crowley, 2014). Despite criticism of Piaget’s theories, his work has still contributed widely to the teaching and learning practices today. Piaget (1936) also offered the concept of zone of proximal development (ZPD hereafter) and this interlinks with the theory of social constructivism. It proposes 3 stages; what a child can do independently, what they can do with support and what they can not do. According to Crowley (2014) he suggests that Piaget was focused on what children can achieve through the help of social interaction and MKO’S. He also suggests that Bruner (1983) contributed to the social aspect of Piaget theory and came up with the concept of scaffolding, where an adult adjusts support according to the child. When the child reaches the stage within the ZPD where they can achieve independently, the scaffolding is then taken away. To support Ella in her cognitive abilities, as suggested from the evidence above, she will require social support from teachers and peers. The teachers will need to use active observations to identify how they can develop Ella going forward and identifying her interests as a starting focus. Ella can become confused when given instructions, is unable to tell a short story and her mathematical development is limited with counting. Her language skills are also limited. Ella can benefit from the key principles of Piaget’s theories of exploring her environment in order to construct her understanding. It would be an idea to break down instructions, and pairing Ella with a more knowledge other so she is able to imitate. The teacher can also sit by Ella during an activity and use words to describe the actions they are doing, to internalise the instructions for Ella. Activities need to be organised with Ella’s current interests in mind. For example, if she has interest in animals, a field trip to a zoo can be ideal, for her to explore the learning she has had in the classroom and turn it into reality based on exploring her environment and seeing the animals in person. She can gain development through exciting and meaningful activities. Such as sing-a-longs, rhymes and writing alphabets in sand and shaving foam. Evidently, Reciprocal teaching as discussed beforehand can also be an example of language development. Lastly, information communication technology (ICT hereafter) can provide exciting ways to encourage children to develop. Tablet devices are seen across many schools and provide real insights into the world around them such as free apps with virtual reality (VR hereafter) and opportunities to create VR videos. Devices and graphics like these can help Ella to understand the differentiating cultures, languages and objects within her holistic environment. This can also provide development in her Welsh language. Moreover, tablets and VR can also be helpful for Ella to engage in pretend play as she has not quite gained confidence to fully immerse herself into pretend play with peers. 
To summarise, the theories and research that have been proposed are fundamental to Ella’s cognitive, social and emotional development and the suggested activities can provide a sound structure to encourage her development.
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