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Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.

The aim of this assignment is to choose an intervention that best suits the needs and development of a chosen pupil. Due to pupil confidentiality the pupil chosen is called Idris. According to (BERA 2018) ‘’The confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research’’, therefore there is no breach of confidentiality to this pupil.  Idris is 9 years old and is in year 4. Idris struggles with social and emotional development. He is keen to please adults but shows disappointment if he fails to perform tasks or gets wrong answers. He is respectful towards other adults and children, but he only likes to work and play alone. His teacher has recommended that he needs an intervention to be put in place to help his needs. When a teacher or other appropriately trained individual, such an educational psychologist, suspects that a student or a group of students may not be performing or behaving at expected levels, they may decide to implement an intervention. Interventions specialise in lessons that differ from standard practice meaning that pupils may get taken out of lessons individually or in small groups to help them with their needs. Students may start to lose confidence when they fall behind their classmates. Putting treatments into practice can support a child's development of both their academic comprehension and sense of self-worth. (Hawthorne, 2023) Furthermore, interventions frequently take place in a supportive, secure setting, which can enhance their overall well-being. Interventions might assist students learn self-regulation techniques in these circumstances, enabling them to participate in class more regularly and effectively. To identify the students that require extra assistance, you'll need to summative evaluate the students in some capacity. Given that it provides a baseline for the children's circumstances before to the intervention, this data will also be essential for evaluating the intervention's efficacy. After researching different interventions such as self-talk superhero and Lego therapy to help Idris, the option that best suits his needs is to have an emotional literacy support worker. This is otherwise known as an ELSA. Children who require extra assistance with their emotional literacy abilities can receive one-on-one support through the Emotional Literacy Support Assistant (ELSA) project, an in-school initiative. (Burton, 2008) An ELSA can help Idris with his social and emotional development. 

Idris is struggling with his social and emotional development. The ability to feel, express, and understand a wide range of emotions, as well as the ability to cope with them correctly, are all gradually enhanced during emotional development. From birth through infancy, youth, and adulthood, this process takes place. (Christopher, 2005) It occurs in a particular social and cultural environment and is intimately linked to neurological, cognitive, and behavioural development. Stable self-concepts based on the child's regular emotional experiences develop throughout middle and late childhood. Children who are able to reflect on themselves more often learn to comprehend the feelings that are aware of them. Therefore, the child's self-concept is impacted by the regular experience of patterns of self-conscious emotions. (E. Izard, 2005) Idris shows disappointment if he fails to perform a task or gets answers wrong. This could mean that Idris may feel self-conscious about himself when he doesn’t always get things correct. Well-known developmental psychologist Erik Erikson put up a theory of psychosocial development that covers early childhood through old age. Erikson said that there are eight different phases in the development of personality, each marked by a different conflict or difficulty. These phases mould our morals, values, and sense of self. A person goes through a psychological crisis at every stage, which may or may not have a positive or negative impact on personality development. Erikson was convinced that during the early years of someone's life, patterns emerge that govern, or at least affect, their behaviour and social interactions for the remainder of their lives. The stage that best describes Idris’s development Erikson's fourth psychosocial crisis, which pits industry (competence) against inferiority, takes place in childhood. At this age, kids begin evaluating their skills and value by comparing them to their classmates. The child is adjusting to increased social and academic responsibilities. The child now feels the desire to gain acceptance by demonstrating certain skills that are valued by society and grows to take pleasure in their achievements. When one is successful, one develops the virtue of competence; when one fails, one feels inferior. (Erikson 1963) When children see that their effort is valued and supported, they start to feel competent and capable of accomplishing their goals. A child may not develop to their full potential if this initiative is not supported by parents or teachers, is restricted, or otherwise made to feel inferior. The child may grow to feel inferior if they are unable to acquire the particular ability, they believe society requires. It could take a little setback for the child to gain some humility. In this case it could be that Idris gets an answer wrong and feels frustrated and feels likes failed. 
Another term used for our ability to communicate our own emotions and comprehend those of others is emotional literacy (Steiner, 2003; Steiner & Perry, 1997).  It involves considering the factors that might lead us to behave badly, make poor decisions, act with low self-esteem, or retreat from society. It might be useful in avoiding the use of negative coping mechanisms. Stronger self-efficacy, confidence, and self-esteem may be developed through emotional literacy, which is beneficial for social development. A child that possesses emotional literacy is said to have acquired social-emotional competencies and be skilled in interpreting their own and others' feelings via observation (Elswick, 2018). Furthermore, emotional literacy suggests that the child has acquired the necessary empathy through exposure and instruction. This is why an ELSA might be more beneficial to help Idris. 
According to Piaget's theory of cognitive development, children go through four phases as their mental processes become more complex. Although Piaget's main area of study was cognitive development, his theories may also be utilised to understand how children's emotions develop (Mooney, 2013). As Idris is 9 years old he is in the concrete operational stage which is the third stage in Piaget’s theory of cognitive development. At this stage, children can only apply logical reasoning to physical objects, yet logic is beginning to develop. Additionally, children may now look into other viewpoints throughout this period. They are emotionally capable of telling the difference between what they need and why they need it. Children's identities gradually take shape as social connections become more significant (Garcia, 2022). Children learn more about justice, fairness, and regulations throughout this stage. They might experience things like feelings of guilt and conflicts with others. According to behaviourists, children learn morality through imitation, rewards, and consequences. Morality is defined as ‘a set of personal or social standards for good or bad behaviour and character’ (Cambridge English dictionary, 2016). Additionally, Piaget (1965) created a cognitive theory of moral development. He thought that moral development happened naturally in children and that cognitive stages related to moral development produced the ability for recognizing and understanding norms (Johnston et al, 2013). 
Idris doesn’t like to do his schoolwork and if he isn’t allowed on the school tablet or computer, he sulks in a bad mood and sometimes kicks off. His teacher introduced positive reinforcement. When a behaviour is followed by the introduction of a pleasurable or desired stimulus, this is known as positive reinforcement. The behaviour is reinforced by the desirable stimulus, increasing the likelihood that it will reoccur (Skinner, 1950). The idea behind Skinner's positive reward method is called operant conditioning. Essentially, the concept is that behaviour may be changed by managing the outcomes that result from it. For example, to encourage Idris to do his work, he can go on the tablet or computer once his work is complete. This will stop him sulking and stop his bad behaviour. 


Idris struggles with his social development. He doesn’t like to interact with others, he only likes to play by himself. Albert Bandura (1977) developed the social learning theory, which emphasises the value of seeing, mimicking, and copying other people's actions, attitudes, and emotional responses. Social learning theory explores how human learning and behaviour are influenced by the interaction of cognitive and environmental variables. A fundamental component of social learning theory is observational learning, which believes that people learn new behaviours by watching others (Bandura, 1961). People who are observed are referred to be models. Children are surrounded by a variety of powerful role models in society, including their parents, siblings, peers, teachers at school, and fictional characters on children's television. In this case, Idris’s models are his teacher and his mother. Children like to watch these ‘models’ and in time start to imitate their actions and behaviour. Idris likes to copy his mothers’ actions in school by watering the flowers like he does at home. He also likes to copy his teacher in the classroom. This model suggests that we are more likely to imitate the actions of those who are similar to us. This is because we tend to relate more with these individuals, which makes their actions appear more relatable and achievable (McLeod, 2021). Its interesting how Idris copies his mother and teacher but not his peers. Idris doesn’t like to interact with his peers. He is behind in his social development. Vygotsky believed that changes in behaviour were influenced by environmental and cultural factors.  In order to explain how social interaction shapes children's ideas and behaviours that are typical of a country or culture, he established his sociocultural theory. Unlike Piaget, the focus of the set of beliefs is on how children engage socially with important people, including peers, parents, and teachers. Children learn vital social values and skills from these experiences, and they also develop more advanced and higher-order cognitive capabilities through interactions within a sociocultural environment (Les Vygotsky, 1987). Based to this concept, adults can help children learn more by regulating their teaching to be just beyond what they now grasp but still accessible to them if they need help. According to Vygotsky's theory, "leading activities" are social interactions that result in significant developmental gains and get children ready for the next stage of growth. As Vygotsky (1962) argues, society frames the social processes of childrearing in ways that are similar to developmental phases, therefore these leading activities actually reflect Piagetian stages.

According to the ecological systems theory, which was advanced by Bronfenbrenner (1995; Bronfenbrenner and Evans, 2000), a child grows up inside a complex social system that is influenced by connections and the surroundings. He put out a possible influence mechanism for development that is four tiered. A young child's development is influenced by a number of microsystems, the most significant of which being their family and the setting or school environment. The first tier is called the microsystem. This is where interactions between the child, parents, caregivers and siblings occur. Individual experiences within the microsystem are linked by a system of connections called the mesosystem. If anything happens in the microsystem such as a family divorce etc, this will have a negative impact in the mesosystem which influences negative behaviour in school. The third tier is the exosystem, external influences. An exosystem is the network of relationships a child has with a setting that influences them but with which they have no direct interaction, such the administration of a school or a parent's place of employment. Idris’s dad previously lost his job, and this could have a negative influence on this stage of development. Lastly, the macrosystem is the all-encompassing circle that holds the laws, rules, and regulations that govern society as well as the conditions that have an impact on people's lives, families, and society as a whole. These directly affect every other system as well as how people behave and respond in public (Caillau-Foster et al, 2013). According to Bronfenbrenner (1995), before we can reassemble and adjust to our environment, we have to first understand our experiences.
Idris doesn’t like to interact with his peers in school he prefers to play alone. Learning, the development of social skills, and the socio-emotional and cognitive domains all depend on play (Siraj-Blatchford, 2009). Parten (1932) logically categorizes play into six basic social stages: associative, cooperative, isolated, observer, and parallel. These stages increase in complexity. As early childhood development stages proceed, this work continues to serve as a fundamental guide for skill progression (Lee et al., 2022). It is widely believed that children who spend a greater amount of time alone themselves are more prone to a variety of social, emotional, and educational difficulties (Rubin, Coplan, & Bowker, 2009). According to Rubin and Asendorpf (1993), social withdrawal is the process by children distance themselves from opportunities to socialize with their peers. Socially withdrawn children may miss out on the significant and special advantages of peer connection for children' social, emotional, and cognitive development since they spend a lot of time alone (Rubin, Bukowski, & Parker, 2006). One of the earliest phases of play is solitary play, often referred to as solo play, in which children play by themselves either because they prefer to play alone or because they have not yet reached the social development necessary to play with others (Parten, 1932). Solitary play is most commonly used among children between the ages one and three. Though, Idris is 9 and only play by himself. However, solitary play isn’t always a negative thing, it has a number of advantages that help with a child’s overall development. Children who play alone are more likely to become independent and self-sufficient. Children learn to rely on their own creativity, problem-solving talents, and decision-making skills when they participate in independent activities. Their independence gives them a sense of empowerment and lays the groundwork for a lifetime of self-assurance. (Woodbury, 2023).  
A key component of the Curriculum for Wales is the advancement of learners from age three to age sixteen along a learning continuum. In order to enable each student to advance at a suitable rate and to receive the support and challenges they need, progression is essential. (Hwb Wales 2020). Learning progression is the process of gaining and enhancing abilities, information, and comprehension over time. Understanding what it means to advance in a certain field or topic as students gain more depth, breadth, and complexity in their knowledge and comprehension, abilities, and traits and dispositions is the main focus of this. The main goal of assessment is to support learners in their progress, which is a major component of Curriculum for Wales. (Hwb Wales 2020). To ensure that learners have a coherent progression throughout their learning journey, especially at transitional points like the transition between primary and secondary school, practitioners must explore, discuss, and come to a shared understanding of progression both within their own school or setting and with other schools and settings. Therefore, a common concept of development is crucial for developing curriculum, enhancing instruction, and assisting each learner in making progress.
[bookmark: _Hlk163045643]An ELSA in a school is known as an Emotional Literacy Support Assistant. ELSAs are experts with an extensive range of knowledge in working with children as well as adolescents. Educational psychologists train and routinely oversee ELSAs. This is accomplished by giving teaching assistants the necessary training to create and implement individualized support plans that cater to the emotional needs of the children and teenagers under their supervision. It acknowledges that when children's emotional needs are met, they learn more effectively and are happier in school. In Britain today, educational psychologists use this method extensively (ELSA network, 2017). Their responsibility is to help the emotional well-being of students. ELSAs are qualified to organize and conduct support programs for students in their school who might be in need of extra emotional support for a short- or long-term period of time. ELSAs work one child one-on-one for the most part, although there are some situations in which group sessions could be useful, as when developing social and friendship skills. Additionally, ELSAs will assist children and teens in solving any issues they may be having. An ELSA provides crucial support to a child or young person while assisting them in solving challenges on their own (ELSA Support, 2021). ELSAs can help children with emotional literacy, anxiety, social skills, self-esteem, bullying, loss and bereavement, emotional regulations and managing feelings and anymore. Throughout the course of a term, sessions will often take place once a week and last anywhere from 30 to 60 minutes. To help with Idris social and emotional development, it would be useful to have session on a 1-1 basis with an ELSA to help his emotional development and have a small group session to help with his social development. The goal of ELSA support is to establish a respectful relationship that allows the young person to consider their circumstances without fear of criticism or judgment. It is meant to be temporary, intentional support, usually aimed at helping the student acquire new abilities or coping mechanisms that will increase their chances of success. To determine when an intervention should conclude, ELSAs must adhere to precise and realistic program objectives. To determine whether they have been met, these must be clearly stated. The ELSA will use the data gathered from parents/caregivers and teachers to carefully organize the sessions according to the child's requirements. The sessions will be divided into various components, all of which will support your child's emotional growth and enhance their wellbeing at school (ELSA network, 2017). Lessons at school shouldn't feel the same as ELSA sessions. They aim to increase students' self-awareness and assist them in coming up with their own answers and coping mechanisms rather than instructing or directing them. This requires for the ELSA to have highly developed active listening abilities as well as to use questions that encourage reflection with skill. An ELSA should inquire about the child's well-being and past week's experiences throughout a session. Review the information that was discussed at the previous meeting and determine which parts require additional review. To present new content with entertaining games and exercises. Conclude the lesson in a way that will facilitate the child's transition back to school. Shorter sessions could be beneficial for certain children, depending on how long they can stay focused. Idris finds it hard to concentrate for long periods of time therefore shorter periods may be more beneficial for him. The importance of giving young people a voice and the freedom to express their opinions on issues that directly impact them is outlined in both the SEND Code of Practice (Department for Education & Department of Health, 2015) and Article 12 of the Conventions on the Rights of the Child (UNICEF, 2010). Another psychological theory that forms the basis of the ELSA training is Bandura's Social Learning Theory (SLT), published in 1977. According to this idea, which emphasizes the value of social interactions, emotional literacy is more often modelled than taught. Research on children's emotional literacy should also take emotional intelligence into account; Salovey and Mayer (1990) emphasized this. They proposed that children may struggle to recognize and categorize their own feelings, which could lead to a decrease in their resilience in handling emotions.

A study was completed by Debbie Shotter (Senior Educational Psychologist) and Val Garland (Primary Mental Health Worker about the Effectiveness of Emotional Literacy Support Assistants (ELSAs) in Schools. According to the research, SENCOs, head teachers, and ELSAs themselves all agreed that ELSA training was beneficial in assisting teaching assistants in working with children to enhance their emotional literacy. The post-training questionnaires demonstrated a better understanding of the idea of emotional literacy, a greater grasp of how emotional literacy affects learners, a rise in program design and delivery confidence, and an increase in supervision experience. The findings demonstrated that there was significant variation between the pre- and post-questionnaire responses. This confirms the results of additional research that ELSA training benefited trainees' personal and professional growth and increased the amount of support they got (Mann, 2014). One disadvantage taken from this study was the cost of ELSAs in schools. However, it would be beneficial for all schools to employ at least one ELSA.
In our educational environments, Learning Support Assistants (LSAs) are a valuable resource. The LSA can serve as a link between the child's learning and the outside world, helping to manage difficult behaviour, meet specific needs, and remove barriers to learning. Prior studies have demonstrated that teaching assistants are frequently not employed in ways that enhance student performance in schools. However, studies supported by the Education Endowment Foundation's EEF show that they can increase learning by up to one extra term when applied in structured settings with high-quality assistance and training (Norfolk Cunty Council). Wales’s schools are identified by a strong sense of accountability and duty as well as a constant focus on improvement. They intend to use LSAs to expand this much further. Their aim is to explore the abundance of exceptional and efficient methods by aiding LSAs in their professional growth by analysing data and comprehending the effects of their work. As a result, the school gave LSAs the proper chance to specialize in and oversee a variety of intervention programs in order to assist students with additional learning needs (Estyn, 2020).
It is clear from research that ELSA interventions have a positive impact on learners. I think this type of intervention will have the biggest impact on Idris’s social and emotional development. Taken from all this research about ELSA interventions, I think it would be beneficial to all schools and it’s an intervention that schools should invest in. I think at least one member of staff should be specifically trained in ELSA in every school. Schools should also train the LSAs in ELSA. Schools should work very closely with the parents in order for the child to reach its full potential. 
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