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	Module Learning Outcomes 
(from module syllabus)

	Professional Standards
· Compare professional standards requirements within the police service to similar professional organisations 
· How policies and procedures to reduce the possibility of professional malpractice and increase community confidence.
· Role of independent bodies such as the IOPC or HMICFRS in holding the police accountable 
· Why people in positions of respect or authority may fail to comply with policies, procedures, protocols or legislation, and commit criminal offences 
· How misconduct & malpractice can influence future professional policing 
· Progress being made within the police service to improve professional standard
Criminal Justice
•	How diversity (individual & social) impacts on criminal justice system
•	Effective partnership/collaboration regarding offender rehabilitation
Wellbeing & Resilience
•	Potential impact of organisational justice on a police constable
•	Organisational culture 
•	Strategies for dealing with organisational culture within policing
Leadership & Teamwork.
· Team-building skills based on objective analysis of models currently deployed in policing
· Theories of team dynamics as a means of developing team cohesion
· Why inter-personal conflict can occur and strategies to enhance individual and team performance
Communication Skills
•	Evaluate and apply a range of theories and practices associated with communication 
•	Non-verbal communication skills for use in professional contexts
•	appropriate and effective presentations to an audience
•	Conducting an operational briefing
Decision Making
•	NDM
•	Importance of accountability in assessing risk 
•	Impact of risk aversion and risk avoidance 
•	how varying circumstances can exert influence upon the decision-making process 
•	Ethical considerations being crucial to decision-making process
Public Protection
•	Impact of abuse on victims 
•	Current public protection practices in investigating public protection incidents
•	Role and impact of MAPPA and use of community intelligence in managing offenders
•	Potential links between serious/organised crime and public protection 
•	Misuse of police role/authority/ police powers to commit sexual offences
•	Effect of media coverage on public protection policing strategy
Vulnerability & Risk
· Concepts and theories of how a person becomes a victim
· Theories about the onset of offending
· Early intervention - effect on offending curve
· What works regarding tackling repeat victimisation/repeat offending
· Appropriateness of different approaches in supporting or managing vulnerable people or people at risk 
· Youth gangs targeting vulnerable people, or people at risk of harm
Valuing Difference & Inclusion
•	Theories and concepts linked to ethics 
•	Impact upon policing of differing values, ethics and norms within diverse communities 
•	Professional approaches to policing, demonstrating fairness, ethics and integrity
Research Methods & Skills
•	planning research activities
•	strengths and weaknesses of research methodologies and approaches
•	evaluation of qualitative and quantitative data
•	academic skills








	
TASK DESCRIPTION



Students are required to complete a 4000 word submission in the form of four 1000-word essays (4 x 1000). 
Submit this in a word document via ‘Turnitin’ bearing your name, student number and your 4000 word submission only – please do not include this document as it adds to and skews the similarity percentage score. 
Your submission should include one 1000 word essay under each of the following titles: 


Essay one title:
Analyse the role of independent bodies (i.e., IOPC/HMICFRS) in holding the police accountable to those they serve. (1000 words)

Introduction
In this essay, there will be a focus on what the role professional bodies’ play and how they are used to hold police accountable for their actions. 

Accountability
The police Code of Ethics are made up of different principles that have been shown crucial to maintaining and enhancing public confidence in policing. One of those principles is accountability, The College of Policing defines accountability in the Police Code of Ethics by saying “You are answerable for your decisions, actions and omissions.” code_of_ethics.pdf (college.police.uk)
 
What organisations exist
In relation to the police, Her Majesty’s Inspectorate of Constabulary and Fire & Rescue Services (HMICFRS) are an independent body that hold police accountable to those they serve. It is a government organisation that was founded in 1856 and is still operational in 2022. Sir Thomas Windsor was appointed the Chief Inspector of Constabulary and Chief Inspector of Fire and rescue services in 2012 and he is still in that position in 2022. The HMICFRS is an independent body that now monitors on the police and more recently the fire services efficiency and effectiveness. The HMICRFS works in the public’s interest to enhance policing and police forces in order to make the public safer in the most efficient way possible. They do this by issuing open and transparent reports to the public on forces and their departments. (HMICFRS, n.d)
The HMICFRS has no power of intervention due to it being an inspectorate, but they do have powers to secure information and to give recommendations. (HMICFRS, n.d)
The IPCC was founded in April 2004 as a result of the Police Reform act 2002. The IPCC replaced Police Complaints Authority (PCA) which lacked powers that the IPCC would now have. Their principal statuary goal was to restore and sustain public trust in England and Wales’s police complaints system. Still the majority against police officers and police staff were still handled by police units. The IPCC reviewed complaints from persons who were unhappy with how the force handled the complaint. From November 2012 the appeals process was still shared with police forces. Police forces were still obligated to refer the most serious complaints even if persons had not made a complaint, for these could be investigated independently. (IOPC, n.d.)
The investigation into the IPCC's first fatal shooting, that of Mr Nicholas Palmer, took four months, about half the time it would have taken an equivalent police investigation under the previous system. (Hardwick, 2006)

The Independent Police Complaints Commission (IPCC) officially changed to the Independent Office for Police Conduct on January 8, 2018. (IOPC). The adjustment was made because the IPCC had doubled in size since 2013, taking on six times as many investigations and they had requested structural modifications from the government to better accommodate the rapidly expanding organisation. (IPOC, n.d)
There were many changes including a more efficient and simpler handling of police misconduct complaints and a more proportionate discipline system, a closer working relationship with other police organisations and the power to investigate without a referral. (AAAPPP)
Most recently the IOPC conducted an investigation into 2 officers from the Metropolitan Police following the murder of Nicole Smallman and Bibaa Henry on the 7th of June 2020. The officers had shared images of the crime scene and used derogatory term to describe the victims. After the investigation was completed a file of evidence was submitted leading to charges against the 2 officers in April 2021. 
Following the charges, on December 6 the officers were sentence for 2 years and 9 months. (Dodd, 2021)
In light of the Black Lives Matters protests, The United Families and Friends Campaign (UFFC) have drawn up a plan calling for changes to the way deaths involving police are dealt with. They noted that a very large number of deaths involving the police are from the black community. They believe that by the IOPC failing to prosecute the officers involved it sends a message to the police that they can act in that way and there are no consequences. (TAYLOR 2020)
Research was conducted by IOPC and published on their Public Perceptions Tracker. When looking at how the public feel about impartiality most people were fairly confident in the IOPC’S impartiality. Those in the BME, Black and Minority Ethnic, were the least confident that the IOPC acted impartial with the highest percentage of 9% being not confident at all while only 5% of White participants were not confident at all. (IOPC)
In the research out of those who were not confident in the IOPCs impartiality 73% thought that the IOPC is biased in favour of the police. When discussing what would most improve confidence in the police complaints system 22% of BME stated that evidence of police punishment would make them more confident while only 12% of all other participants thought the same. (IOPC)  
There are many incidents of discrimination that have been reported and they have resulted in the IOPC investigating these, but many have already come to an end and resulted in no punishment for officers with it being reported there were no issues with any interactions (DODD, 2020)   

What you have learnt 
It is evident that independent professional bodies have numerous advantages and disadvantages and when required to, can hold police accountable for their actions and decisions if they are deemed unlawful or unfair. It is clear, however, that on-going improvements still need to be made so that every facet of the community feel protected by these bodies. In the future, I would research and compare of independent bodies operate in other countries to see how they operate and impact the delivery of policing services.
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Essay two title: 
Examine the ethical dimension of ‘real time’ operational decisions. (1000 words)

In this essay I will look to examine the dimension of ‘real time’ operational decisions.

Unhelkar defines real time decision making as “provision of information in context and integrated with work-flow in real time.” (Unhelkar, 2009) In relation to police operational decisions it refers to the ability to make operational decisions based on the information or evidence that becomes clear to officers when dealing with an incident. 

Peelian Principals
As Home Secretary, Sir Robert Peel formed the Metropolitan Police in London in 1829. This new force took the place of the formerly chaotic and disorganised unpaid volunteer constables. Sir Peel believed that the best approach to standardise the police was to make it a paid profession, to have better organisation and to make it a job that is answerable to the public. (The Open University, n.d.) The Peelian principles are a set of ideas proposed by Sir Robert Peel to establish an ethical police force. The need of public support is emphasised prominently in Peel's principles, as is the necessity for the police to gain and maintain public confidence. (University of Washington, n.d.)

Code of Ethics
In its position as the professional body for policing, the College of Policing created the Code of Ethics in 2014. It establishes and defines the exemplary standards of conduct for all police officers and police staff it also assists officers and staff in their decision making. (Home Office, 2014)

Officers and staff members, not only those on the frontline, of the police force are constantly required to make difficult judgments. Forces have adopted the national decision model (NDM) to assist in making the best judgments and to develop a model in which decisions can be reviewed and questioned both during and after an incident. The NDM is made up of six main components. Each component provides a focus and attention area for the user. The essential component that connects the framework together is the Code of Ethics. (College of Policing, 2013)

National Decision Model
There are six key elements that make up the NDM these are Information; assessment; powers and policy; options; action and review; and lastly in the middle of the model is the code of ethics. While dealing with an incident an officer or member of staff will go through this model multiple times during a real time operational incident. Information changes constantly and can change at rapid rates which means that risk levels and the outcomes a person may choose also change. Throughout this period an officer or member of staff must always go back to the core of the NDM and decide, Is the decisions I’m making ethical?

Use of Force
Within the code of ethics are standards of professional behaviour one of these standards is the use of force. “I will only use force as part of my role and responsibilities, and only to the extent that it is necessary, proportionate and reasonable in all the circumstances” (College Of Policing, 2014, p.4) Despite negative and unethical views by the public associated with use of force being used in situations, it is clear that a majority of officers follow the NDM and look back on the code of ethics to ensure the use of force is proportional and ethical. With officers applying necessary force in overcoming resistance during the commission of a lawful arrest and to protect themselves. Between April 2020 and March 2021 there were 562,280 recorded incidents where an officer used force. Restraint tactics, which includes handcuffing, was the most prevalent type of force used with 447,496 incidents (80%) using this tactic. 391,202 incidents (70%) were recorded where force was used for officers to protect themselves. Arrest was the most common outcome of the use of force with a person/person’s being arrest in 425,941 incidents (76%) (GOV.UK, 2021)

However, at an incident, what seems ethical in the moment to one individual under extreme time pressure could not seem ethical another individual that is present or reviewing the use of force. It is clear that, one of the issues with determining the proportion of force used is that it requires human judgement. (Elliott and Pollock, 2019)

In the Tennessee v. Garner 1985 case, Garner was shot and murdered by a state police officer while fleeing the site of the crime. Despite the fact that Garner was unarmed, the officer, who knew garner was unarmed felt justified in shooting him to prevent him from fleeing. The Tennessee statute authorising the use of deadly force in this situation was challenged in court by Garner's father. The court then held that the officers’ actions were constitutional, and the appeal was closed. Shooting a non-violent fleeing offender would have been legal in the past since it would have resulted in the same outcome as if he had been apprehended and convicted as a majority of offences carried the death penalty. This is no longer the case, and the Supreme Court changed the law on the use of lethal force to reflect this. (Justia, 2019)

Adding to the pressure of making on the spot time critical decisions while also ensuring they are ethical; society holds police highly accountable for executing complex situations. Officers and staff are frequently forced into a position where they have to make rapid decisions on false or incomplete information and if a mistake is made the officer can be put under investigation and charged with misconduct. All of this adds to the pressure on officers to never make a mistake—and to protect themselves and one another if they do. As a result, they form alliances among themselves to keep the bad things hidden. Keeping mistakes hidden goes against the codes of ethics where honesty and integrity are held to the highest standard and challenging and reporting improper behaviour is encouraged. (London Policing Ethics Panel, 2014)

What I have Learnt
It is clear that officers and police staff work in an incredibly stressful environment where lifechanging decisions are made every day. A lot of those decisions are made by frontline officers who deal with incidents that are time sensitive and need the most ethical decisions to be made. Ethical decisions are not always the right decisions, in some cases, and differences of opinion have a large bearing on what is ethical and what is not ethical. In future I would look to examine how ethical decisions are made and what models are used in other public bodies such as the NHS.
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Essay three title: 
Assess the impact of organisational justice on police agency. (1000 words)

In this essay I will look to analyse the impact of organisational justice on police agency.

Employee perceptions of workplace fairness are referred to as organisational justice. The perceived beliefs by employees can have an impact on their attitudes and behaviour in a work setting and can have both positive and negative effects of workplace performance. (Rupp and Thornton-Lugo, 2015)

Several studies have demonstrated that organisational justice is a fundamental source of a variety of factors that influence employees' attitudes and behaviours, including employee creativity and job performance. Organisational justice is such a broad term, it encompasses everything from payment systems to how an employee is treated by a boss. Organisational behaviour researchers recognised a three-factor model: distributive justice, procedural justice, and interactional justice. ( Pan et al., 2018)

Distributive Justice
Theoretically, distributive justice is defined as the fairness of resource allocation and decision results. The resources or benefits (money or praise) can be tangible or intangible. Much of the research on distributive justice has been based on Adams' writings. Equity theory, according to Adams, can be used to judge the fairness of a result. Employee behaviour resulting from unfairness perceptions can be explained using equity theory (Adams, 1965)

Procedural Justice
“Procedural justice refers to the perceived fairness of the procedures used in decision-making”(Lemons and Jones, 2001). It has been theorised that procedural justice is more likely linked to organisational commitment and trust in senior management. According to Allan Lind and Tyler, procedural fairness has a beneficial impact on employee engagement, information sharing, and employee creativity. Procedural justice can help employees adapt to changes in the organization's beliefs and goals. Research has also showed that being able to voice your opinion or being involved in the procedure of allocating rewards is more significant than the overall outcome. (AllanLind and Tyler, 2013,pp.133-135)

Interactional Justice 
Employee views of interpersonal behaviour used during the portrayal of decisions and procedures are the focus of interactional justice. It encompasses a wide range of socially sensitive behaviours, such as bosses treating employees with decency and respect. (Usmani and Jamal, 2013). This is not simply defining how managers treat their team members; it may also refer to how co-workers and colleagues engage with each other. Establishing conduct standards is crucial to ensuring that employees are treated with respect and that the organisation is seen as a fair and safe place to work. (Cropanzano, Prehar and Chen, 2002)

A number of warning flags are appearing in terms of police in England and Wales. Victims are increasingly dissatisfied, and fewer crimes are being prosecuted, given that government expenditure has declined by 16% since the 2009/10, this is perhaps unsurprising. (Institute for Government, 2019) Low morale was cited for so many officers quitting the force early in their careers, according to a two-year poll released by the United Kingdom’s Police Federation in September 2019. Stress was cited by 40% of the officers as a key contributing factor in their decision to leave. (Bryon, 2021) 
According to the Police Federation, low salaries are another issue that contributes to early retirement. For 2021, a 2.5 percent national salary raise was agreed upon. However, it is unclear whether it will attract enough new recruits to relieve the pressure on officers who are already dealing with greater workloads, longer hours, and cancelled rest days and holidays. (Bryon, 2021)
As mentioned above, officers and police staff are being cancelled on their rest days, in some instances without pay, but they are receiving a rest day they can use in lieu. Due to the lack of officers on the frontline it is near impossible to use this day given back by the organisation at a time when officers would like to use it. There seems to be a lack in Procedural justice as this is something that has been decided on and not chosen or discussed by its employees.

Officers who thought their organization was unfair had a larger mean average of self-reported and peer acts of police deviance than officers who thought their organisation was fair, according to a 2008 study. Disrespecting residents, corruption, dishonesty with supervisors, drug/alcohol abuse, excessive force, and theft were among the self-reported offences. Similarly, a 2011 study examined how perceptions of organisational treatment influence police misconduct in the form of complaints made by the public, organisational investigations, and charges in relation to violating the forces disciplinary code by combining an index of three aspects of organisational justice, including distributive, procedural, and interactional. Increased perceptions of organisational justice were linked to lower levels of all three types of misconduct, according to the findings. (Reynolds and Helfers, 2019)

However, in this time of need for more frontline staff an additional 9,814 police officers have been recruited throughout England and Wales’s 43 police forces, and they are already making a difference in reducing crime. Thus, allowing more officers who have put the work in to move on too promotions or to enable them to follow their career pathways. It also means that the workload it minimised per officer and the fear of cancelled rest days are not at the forefront of officer’s minds as there are more staff to cover shifts.

What I have Learnt
It is clear that organisational justice has a huge impact no matter what organisation you work for or are involved in. Within a police agency organisational justice can sometimes determine the actions of members of staff or police officers whether they have a positive affect with officers going the extra mile or negatives, where officers find themselves being less proactive and possibly putting their job in jeopardy. It seems that the government and police federations are working together to make a fairer working environment for officer where there are more officers being recruited to assist frontline staff. There are also increases in pay which again is a form of distributive justice where officers will believe that they are getting paid fairly for the work they put into their role. In future I would look to see what impact organisational justice in other government bodies such as the NHS.
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Essay four title: 
Analyse potential links between serious and organised crime and public protection issues (1000 words)
In this essay I will look to analyse potential links between serious organised crime and public protection issues.

Within the police public protection is vital and forces across the UK have specialised Public Protection Units (PPU’s). PPU deals with a variety of serious and complex crimes, and they are actively involved in community safety and safeguarding issues. Child protection, neglect and abuse investigations, the management of dangerous offenders (MAPPA), domestic abuse, rape, and sexual assault, including historical sex offences, and the protection of vulnerable adults are all handled by the Public Protection Unit. (Guernsey Police, 2018)

The College of Policing now use the THRIVE (threat, harm, risk, investigation, vulnerability, and engagement) model to define vulnerability. ‘A person is vulnerable if, as a result of their situation or circumstances, they are unable to take care of or protect themselves or others from harm or exploitation’ (College of Policing, 2021)

HM Government defines SOC as ‘Individuals planning, coordinating, and committing serious offences, whether individually, in groups and/or as part of transnational networks. Child sexual exploitation and abuse, illegal narcotics, illegal guns, money laundering, corruption, organised immigration crime, modern slavery and human trafficking are the principal types of serious crimes covered by the term. A big motivation for person involved in SOC is financial gain. (HM Government, 2018)

There is a national strategy that is built on a framework for tackling serious and organised crime and it has four pillars, these are pursue, prevent, protect and prepare. (Local government Association, 2015)

County Lines
County Lines is an excellent illustration of a current topic that ties major organised crime and public safety concerns together. The term "County Lines" refers to organised illegal drug-dealing networks that are often managed by a single person and utilize a single phone number or "deal line." These networks frequently cross local and police authority lines. They typically operate out of large UK cities, employing 'runners' to distribute illegal substances in rural and suburban communities. To avoid attracting the notice of law enforcement, dealers will frequently enlist vulnerable children and adults, many of whom have mental health or addiction issues, to work as drug runners or shift money. (CrimeStoppers, 2021)

In some cases, dealers will use abuse, violence and even grooming techniques to take over a neighbourhood property, usually belonging to a vulnerable person, and use it to carry out their illicit operation. This is referred to as cuckooing. Which is another example of a link between serious organised crime and public protection issues, Cuckooing victims are frequently lonely or isolated and are drug addicts, but they can also include the elderly, those with mental or physical health issues, female sex workers, single mothers, and those living in poverty. (DerbyshireSAB, n.d)

People who are coerced or forced into a county lines situation or who are cuckooed may not regard themselves as victims, but they can be subjected to physical, mental, and sexual abuse, and in some cases are transported to regions far from home as part of the network's drug-dealing operations. To commit further offences and to be victimised over and over. (National Crime Agency, 2018)

Modern Slavery and Human Trafficking
According to a review conducted by Her Majesty's Inspectorate of Constabulary and Fire and Rescue Services (HMICFRS) in 2017, there were approximately 10,000 to 13,000 victims of modern slavery and human trafficking in the United Kingdom in 2013. However, because many victims are unable or unwilling to cooperate with authorities and may be transported across county and country borders on a regular basis, the true figure is likely to be significantly greater. Victims may be continually exploited by perpetrators while their suffering goes undetected and unaddressed. (HMICFRS, 2017)

While inspecting 43 forces across the UK they discovered serious flaws in the police's capacity to identify victims of modern slavery and human trafficking. They found that many frontline contact, response, and neighbourhood police were unsure how to spot signs and were hesitant to bring up concerns of these crimes in their local areas thus meaning that the quantity and quality of intelligence via local participation can be and is severely limited. (HMICFRS, 2017)

Officers responded to an address in January 2017 after receiving information that it was being used as a brothel by Chinese nationals. Officers discovered a lone female, she was detained on suspicion of immigration violations and brought unto police custody. It was then discovered that the female was in the UK legally, but she had no idea where she was. When she was taken back to the property, she expressed her dread of the business’s owner. Despite the females concern she was left outside the building, with safeguarding concerns not being taken into consideration, as she didn’t even have a key for the property. On return there was an expression of concern raised officers in regard to the female being a victim of modern slavery and human trafficking. Officers revisited the address finding that it had been vacated. The female has now vanished and is missing person, putting her at risk of re-trafficking and the further exploitation by serious organised crime groups. (HMICFRS, 2017)

The National Referral Mechanism (NRM) is a system for identifying and recommending possible victims of modern slavery, as well as ensuring that they receive the help they need. The number of NRM referrals offers a good idea of the number of known victims in the UK, but it's not a powerful indicator of total prevalence. In 2019 the number of potential victims that were referred to the NRM was 10,627, which is 52% more than in 2018 where only 6,986 potential victims were referred in 2018. Thus, showing that there is an increased understanding of the NRM and that police officers and staff are more confident in their knowledge of what to look for in regards modern slavery and human trafficking victims. In 2019, the CPS filed charges against 239 defendants. (HM Government, 2020)

What I have learnt
It is evident that serious organised crime is linked to public protection issues with those involved praying on vulnerable adults and children to exploit them. The government has implemented services for victims and training for police staff and multiagency staff but there needs to be more training in areas of identifying and safeguarding potential victims and to not criminalise them or treat them as anything but victims. In future I would look to see how the UK uses safeguarding to issue continued support towards victims of Serious and Organised crime.
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 

Refer to reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers’ these sources are not reliable, try to use governmental sources and reliable journal articles and books. 

2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: You should demonstrate that you have understood what we have discussed in lectures and tutorials. Do not simply reproduce power point slides, show understanding and expand your knowledge by reading. 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
Do not show bias in your assignment you should present a balanced argument putting forward different perspectives on the topic. 

4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You might use ‘real world’ examples to highlight your arguments.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: Put into practice what you have learned in Academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate you effective referencing skills. 

	
STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	25
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	25
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	









	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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