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This school is called the School of Life and it caters for children ranging from three to eleven-years old; it is a private school with one class per year. In this prospectus the school of life is a mix between boys and girls, where the overall ethos of the school is the idea of learning through experiences, with the focus on preparing the children/learners for life experiences. The School of Life brings together what we feel are the best elements from other respected radical schools, such as Montessori and Steiner, and drawing these ideas together in one place. This school has large playing fields, an ample amount of space in the playground and several garden spaces (Outwood’s Primary school, 2018). The School of Life guarantees all the children accomplish their true potential within their own capabilities (Outwood’s Primary school, 2018). For this to happen the School of Life delivers a variety of different subjects, it offers brilliant extra-curricular activity and provides Additional Learning capabilities that are not done in the classroom (Outwood’s Primary school, 2018). The School of Life prides itself on caring for and inspiring the children with a high motivation and desire for education (Whitchurch, 2019). It gives children the ability to be confident, have an enthusiasm for learning and to give them the potential to see what they can accomplish (Whitchurch, 2019). The School of Life develops a strong connection between home and school life by working with each other in an environment that supports and values the children’s education (Whitchurch, 2019). This can deliver the best potential for our children where it makes them happy and allows them the possibility to fulfil their own lives for their future (Whitchurch, 2019). 
The School of Life’s outdoor area has been made with the help of a team of children, parents and staff of the school, working collaboratively, where it has a lovely river and a fishpond for each of the different age groups (Fernhill, 2015). The school has a beautiful garden in which the children grow food that is then given to them for their school meals (Fernhill, 2015).  
This prospectus explores how schooling is defined in contemporary society. It explains how the structure of the school day looks with what lessons are done throughout the day, the types of curriculum that the school follows (Donaldson, 2015), and how the school assess children’s learning on their progression and attainment (Welsh Government, 2017). This prospectus explains what is happening, what the teaching looks like and how it is facilitated (Harris, 2012). It will explain what the School of Life’s aims are (Fieldhouse, 2020), their underpinning ideology with reference to the theorists Holt, Freire and Gatto (Gatto, 2014). We also look at what we teach at the school and why we teach these subjects (Donaldson, 2015), as well as what sort of teaching that we use and why we use it (Claffey, 2016). It will give an insight into what rules we have in place, what the school’s environment looks like, and the type of relations that the school has with other people within the School of Life (Department of Education, 2020). It will give examples of how the School of Life is different to other schools and explain why the School of Life believe they have better approaches to help children learn.   
Setting the context
Here at the School of Life we believe schooling is about children getting the best out of their education by making the school inclusive where the children can achieve and improve their confidence (Fieldhouse, 2020). The school makes sure that it works together with the community and we provide a caring and nurturing approach with respect to others (Fieldhouse, 2020). This school maintains a calm and friendly school ethos where it provides security and the opportunity for children and staff to grow, and the school gives children the chance to succeed by being motivated and resilient (Fieldhouse, 2020). This school makes sure that the education is the best for the children to be able to gain understanding and knowledge with the most recent technology and educational resources (Fieldhouse, 2020). The School of Life’s main key for everything that it offers is to make sure the children are able and ready to create their own positive outcomes and preferences for their own futures (Fieldhouse, 2020).
This is linked to John Taylor Gatto’s ideas that children and their families need to stop depending on schools and be responsible for their own education (Ruenzel, 2001).  He highlights how home schooling is one option that education is taught through, but also Gatto (2014) has ideas for schools to have extra help from the community (Ruenzel 2001). Gatto (2014) understands that children learn by helping them teach themselves; children learn from others and their own experiences and he believes that preparing children for their future is a must (Gatto, 2014). Schooling is defined as being educated in a school environment where pupils are taught in the same way with the basic skills of literacy and numeracy within the structure of a classroom. Whereas according to Smith (2015) education is defined as learning in any type of environment which can achieve a more in depth understanding for the learners. It is understood that it is a method that invites reality and opportunities to help and give time to find out (Smith, 2015). 
This school follows policies that relate to education, just because the teaching is done outside the classroom the legislation and policies are still there and the School of Life still abides by them (Department of Education, 2020). The authorities need to make sure every child is having an education whether it is in schools, at home, or in the community (Department of Education, 2020). The education policy makes sure that children have literacy and numeracy skills in their education (Department of Education, 2020). According to the United Nations Convention on the Rights of the Child (UNCRC) (2019) every child has a right to an education. The School of Life’s principles are based upon a range of strengths and areas for development in all our communities, and all our pupils learn through a variety of learning techniques, and they are all valued and respected in our society (Alliance for Inclusive Education (Allfie), 2020). All pupils can be able to achieve their abilities by considering their own obligations and needs, and the pupils feel secure within their learning environment (Allfie, 2020). 

Most traditional education is done in the classroom; this may appear radically different, but the problems of having classroom-based learning for children in primary school has an impact on their development (Williams, 2017). However, the School of Life’s ideas on education are based outside the classroom, according to Marchant, Todd, Cooksey, Dredge, Jones, Reynolds, Stratton, Dwyer, Lyons and Brophy (2019) a study was conducted to better understand the children and staff of three primary schools and what their knowledge and ideas were on outdoor learning for children aged nine to eleven years. Marchant, et al, (2019) go on to explain that the study’s findings recognised that outdoor learning benefited the children and the whole school. The children and the staff noticed how well the children had enhanced their engagement, attentiveness and performances of learning (Marchant, et al, 2019). It also made a positive impression on the health and wellbeing of the children and made the jobs of the teachers rewarding (Marchant, et al, 2019). 


Structure
In the School of Life, the day starts off at breakfast club at seven fifty to eight-fifty where all children from three to eleven years can attend (Ysgol Gymraeg Bryn-y-Môr, 2020). At eight thirty there will be a teacher at the school gate waiting for children to arrive; children are not allowed to arrive beforehand unless they are accompanied by a parent/carer (Ysgol Gymraeg Bryn-y-Môr, 2020). The school bell rings at eight fifty where all the children in Foundation Phase, Key Stage one and Key Stage two head into their classrooms (Ysgol Gymraeg Bryn-y-Môr, 2020). 
All the children have indoor shoes so when they put their bags and coats in the cloak room, they take off their outdoor shoes and put their indoor shoes on before entering the classroom. According to Primary Practice (2017) the best thing about having indoor shoes in school is that they are comfy, they have a softer sole than actual school shoes and this can help make the children feel stress-free. A video from Primary Practice (2017), about a primary school wearing slippers in the classroom, suggested that children’s performance improves along with their behaviour and concentration. This is supported by Grassby (2017) who found that a primary school in England started wearing indoor shoes in the classroom, which was launched because a study was conducted by Professor Stephen Heppell on the positive outcomes that came from wearing indoor shoes. 
The Foundation Phase consists of nursery children who are in school until eleven twenty, and reception class children who are in school until three in the afternoon, where the age range is from three to five-years old (Ysgol Gymraeg Bryn-y-Môr, 2020). Key Stage one children, which are year one and year two, and whose ages range from five to seven years old, are in school until ten past three (Ysgol Gymraeg Bryn-y-Môr, 2020). Key Stage two children, which are year three, four, five and six, and whose ages range from seven to eleven, are in school until twenty past three (Ysgol Gymraeg Bryn-y-Môr, 2020). During the morning session, which is from nine to twelve o’clock, the school teaches the children outdoors in the school’s lovely outdoor area (Beaufort Primary School, 2018).
Lunchtime for Foundation Phase and Key Stage one children is between eleven-fifty and twenty past twelve, and Key Stage two children have lunch from twelve thirty to one o’clock (Bacon Garth County Primary School, 2020).
Foundation Phase morning and afternoon sessions are based on learning through play, Lillard (2013) supported the idea of Montessori on how children’s education involves learning through play at the same time it avoided imagination. Lillard (2013) backs the ideas up with the children learning through play by research on how Montessori’s ideas that imaginary play is key for education learning.
Key Stage and Key Stage two morning sessions learning takes place outdoors where the different subjects can be learnt through exploring the outdoors (Beaufort Primary School, 2018).  
Key Stage one and Key Stage two afternoon session are done in the classroom where the children are tested on what they have learnt through the different subjects done in the morning if they choose to be they can either be tested or make projects where they feel comfortable (Neill’s, no date). 

Curriculum
The School of Life’s Foundation Phase has the seven areas of learning that is implemented with: 
Personal and social development, Well-being and Cultural Diversity. Language, Literacy and Communication skill (revised to include the literacy component of the LNF). Mathematical Development (revised to include the numeracy component of the LNF). Welsh Language Development, Knowledge and Understanding of the World, Physical Development and Creative Development.
(Welsh Government, 2015)

These are put into the Foundation Phase where the children learn their experiences and this is done through play where they can choose different activities which consists of learning ‘through dramatic play, sand play, water play, dough and clay play, table top play, small world play, construction play and creative play’ which are based outdoors in the morning (Early years inter board panel, no date). According to Early Years Inter board panel (no date) this gives children preparation for their future which can provide them with what they need. When children learn they need to be able to make mistakes and decide on how they can overcome them when they are given responsibilities to be independent learners (Early years inter board panel, no date). Doing this helps the children with their daily patterns so that they can gain the skills they need in life and have a sense of being safe (St Michaels Steiner, 2020). According to Thibodeau (2020) learning through play helps children’s communication skills, it enhances their cognitive growth and supports their social skills. Furthermore, the United Nations Children’s Fund (UNICEF) (2018) put forward the idea that learning through play is vital, as it gives early years children the potential to acquire a knowledge and understanding to equip them for adult life. It can be argued that ‘…play opportunities and environments that promote play, exploration and hands-on learning are at the core of effective pre-primary programmes’ (UNICEF, 2018). From Piaget’s theory on learning through play Ahmad, Hussain, Batool, Sittar and Malik (2016) understood that play supports mental development in different ways, for instance, it improves the children’s ability to develop their imaginary and memory skills which is one of the most important factors of the child’s future development. 
In the afternoon session the Foundation Phase can choose if they would like to learn through play in the classroom or the outdoors. According to Netcoh (2017) a study was conducted where it investigated teachers and their pupils in a variety of schools where their knowledge of choice was identified in a differentiated learning class. Necoh’s (2017) findings were that the teachers and pupils had found it difficult with the limitations on the pupil’s choices, the large amount of choices from the pupils were discouraging and the teachers were straining in terms of how to cope with the pupils’ choices, for example, their own aims and ambitions. However, Necoh (2017) suggest that from the findings the advantages for the teachers were that they were able to make the learning more important where the pupils and teachers come together and talk to each other about their ideas and decisions, so that they can both enhance their aims and ambitions in a collaborative way. On the other hand Beymer and Thomson’s (2015) ideas about how teachers are in the classroom when it comes to motivating children to learn comes from  ‘self-determination theory’ and the idea  that pupils have the need to understand, and be able to develop skills and independence for them to develop and grow. Beymer and Thomson (2015) explain that for these requirements to be developed, the pupils need to feel an excessive amount of motivation, and for this to happen having the ability to have a choice in the classroom is the way forward, as the more pupils are motivated, the higher level of skills they develop.     
From the Stable Company (2019) the activities that the Key Stage one children can benefit from are exploring ‘sensory and texture walking’ during which they can learn language and literacy, ‘exploring and make maps’ which helps with literacy and technology, ‘outdoor masterpiece’ develops expressive arts, ‘what’s the critter thinking?’ which develops their science and humanities, and ‘outdoor play time museum’ which supports health and wellbeing. A research study was conducted by James and Williams (2017) who found that by listening to children in schools was beneficial to people who were training to become teachers, as well as teachers themselves. Through the study the topics that helped the participants to decide on the question ‘Is experiential outdoor education for middle school-ages students a valuable use of school time?’ (James and Williams, 2017), included positive engagement in learning, the different physical activity and giving them real opportunities to expand their classroom learning (James and Williams, 2017). The results were that it was a positive way for children and the teachers to learn outdoors, however it is known that this is regularly ignored in parts of the curriculum, but it is absolutely a requirement (James and Williams, 2017). Similarly, Fiskum’s (2012) results showed that learning outside helps children’s motor and verbal skills and supported their emotions in becoming more flexible. It also helped with their communication skills and the children were able to become more physically active (Fiskum, 2012). 
According to Centre for Evaluation and Monitoring (CEM) (2020), a study was undertaken with children from the ages of two to six years in a school in England.  It was done randomly with some children tested in the morning and some children tested in the afternoon. CEM (2020) explains that all the experiments were the same apart from the time of day, the study revealed that eleven out of twelve children preferred being tested in the afternoon. The results from CEM (2020) who conducted it, was that it appeared that children between the ages of two and six years are much better off being tested and taught in the afternoon.  

Key Stage two children’s subjects implemented by the Stable Company (2019) are delivered using the ‘2D rope shape’ by which mathematics and numeracy is learnt, ‘Al frescos artistry’ which develops expressive arts, ‘plot the school grounds’ health and wellbeing, ‘animal perspectives’ where science can be learnt, ‘texture walk and report’, which is where their language and literacy is developed and ‘classroom mini-garden’, where they can learn about science and humanities. From John Dewey’s idea on children learning through hands-on approach (Williams, 2017), it links in with what this curriculum is all about. Dewey believed that children learn through real life experiences (Williams, 2017).
In the afternoon the children in Key Stage one and Key Stage two, are given the subject that they learn about, and this will be from within the range of the six areas of learning from Donaldson’s new curriculum. They are: 
· Expressive arts
· Health and Wellbeing
· Humanities
· Language, Literacy and Communication
· Mathematics and Numeracy 
· Science and technology 
(Welsh Government, 2017)


At the School of Life curriculum was put together with the insight of the school, it includes the national obligations (Beaufort Primary School, 2018). The curriculum in this school is intended to make sure it is all about the child’s needs, where they can develop their knowledge and understanding of academic skills by using their cognitive skills (Beaufort Primary School, 2018). Having the enjoyment and interaction with purpose and meaning relating to their specific interests, the children can learn to develop through practical hands-on experiences (Beaufort Primary School, 2018). In the School of Life the school follow the four purposes of the curriculum discussed by St Athan (no date) where it supports the children of the school to make sure they can enhance their skills and guarantee their experiences are created, they consist of:
· Ambitious, capable learners ready to learn throughout their lives
· Enterprising, creative contributors, ready to play a full part in life and work.
· Ethical, informed citizens of Wales and the World
· Healthy, confident individuals, ready to lead fulfilling lives as valued members of society 
(Dauncey, 2015).

The School of Life follows some of the National Curriculum which consists of ‘English, Maths and Science’ (UK Government, 2019). From Donaldson’s new Curriculum the school has made sure that they encourage the ‘spiritual, moral, cultural, mental and physical development’ (Donaldson, 2015), for the children of the school and the community.
Donaldson’s (2015) idea of organizing the children at the school to make sure they are given chances, that they are taught to be responsible, and are able to learn through experiences to help with their future.



Assessments
When Foundation Phase children learn through play, the teachers assess their interaction by observing them. According to Broadhead (2005) having observation in the Foundation Phase for children, between the ages of three to five-years old, is seen to fulfil the assessment for each child individually. They have a formative way of assessing throughout the Foundation Phase (Welsh Government, 2015). Similarly, the Foundation Stage advice and the Code of Practice state that the benefits of observations, in the early stage of learning for children, is a must for the development of continuing learning and teaching methods (Wall, 2011). To understand and recognize where children’s development is at, Wall (2011) explains that for this to happen observation of the children is key as it helps practitioners to evaluate for any future teaching and learning. Wall (2011) explains that, if a child has any difficulties in their development, having the observation in an early stage helps them to recognise and detect any needs, and this cannot be done without early observations. This school’s ideas on observation of children within the Foundation Phase ensure that the children learn from their experiences, which gives them a sense of happiness and willingness to engage, so they can understand what they are learning (Baldwin Primary School, 2020). This links with Kolb’s (1984) ideas from one of his four stages on ‘observation and reflection’, where the morals, views and principles can impact on the way learners think (Kolb, 1984).   

In Key Stage one the children are assessment within this year group through using formative assessment via group projects and group activities (Zook, 2017). This helps give learners the chance to work together and develop their learning skills, making learning an active and participatory experience (Smawfield, no date). It also helps children to support one another, and for practitioners to accommodate each individual child’s needs (Smawfield, no date). In support of this concept, Burke (2011) highlights how although pupils may sometimes be reluctant to engage in group activities, it has been found that group activities are good for not only pupils, but the practitioners too. When there are group activities going on and pupils work together their outcomes and attainment improves (Burke, 2011). To keep parents/carers involved, the teachers and pupils work together to make up questionnaires to take home, and when the homework comes back in the teacher evaluates it and marks the children based on their knowledge of what they have learnt through the projects and activities. With this in mind, Vygotsky’s (1978) theory of the ‘Zone of Proximal Development (ZPD)’, where learning happens within this zone, relates to this way of assessing pupils. By letting the pupil work under the supervision of adults, or more knowledgeable others, they can work together with a view to eventually being able to solve problems on their own (Vygotsky, 1978).   


Key Stage two children are assessed regarding their abilities in reading, literacy and numeracy throughout year three, and again in year six, where the teachers and parents/carers can see how the child’s learning has progressed and developed (Welsh Government, 2017). From the ‘National Reading and Numeracy Tests’ (Welsh Government, 2017)  the School of Life takes on a formative way to assess this in the school, where it ensures that the areas of development are recognised for the practitioners to support the progress of the pupils on their ‘reading and numeracy skills’ (Welsh Government, 2017). According to Adelli (2014), some of the benefits to having these tests are that the pupils learn how to prioritise their learning, it allows schools to test all pupils on an equal basis, thus helping staff to gauge where they are at with their teaching skills. However, Adelli (2014) suggested that some of the negative outcomes of using tests are that they can be predictable and make it appear that each pupil is at the same level of learning. Adelli (2014) also states that they contribute to a decrease in what can be delivered via the curriculum as there is more time spent on these tests than utilising actual learning opportunities. Key Stage two pupils can be assessed on individual projects and/or group projects, where they have the opportunity to choose what they feel is best for them to learn, and whether they would like to undertake tests throughout years’ four and five, or just be tested on their projects (Anderson, 2016). Anderson (2016) understands that pupils’ choice in what they learn and how they learn is supported through practitioners allowing them to learn how to make their own choices. When the pupils have decided on their choice, the practitioners still play a part in their learning. For example, once they have finished, the practitioner can help pupils to understand the outcomes of their choices and their work, so that they are able to self-direct their own future learning (Anderson, 2016). These are supported by Gatto (2014) in that he was not concerned about tests and he did not like the idea of grades. He also knew that children could teach themselves while choosing what they would like to learn by taking one day of the week to let the pupils choose to be an apprentice, go on class field projects and more (Gatto, 2014). Gatto (2014) gave children the opportunity to think about what they want to do to with their life. He understood that self-knowledge for the children was key to their future development; he also felt that this ensured that children were not pressurised and became resilient (Gatto, 2014).





Pedagogy approach
The way in which the School of Life teaches children is mainly based on outdoors experiences (Harris, 2012). According to Harris (2012) it is important that children get the knowledge and understanding of real-life learning, which can then be brought back into the classroom where they are able to share experiences and teach and learn from each other (Claffey, 2016). The school takes a child-centred approach, which helps children learn from each other (Welsh Joint Education Committee (WJEC), 2019). It also allows them to learn from hands-on experiences, and it helps them to develop their skills in confidence and working independently (WJEC, 2019). Additionally, Humberstone and Ina (2011) found that experiences like these are just as important for teaching staff, as when they are interacting with their learners it creates chances for learning about fairness and equal opportunities, as well as ‘shared positive learning’. This is highlighted as an important area for enhancing professional development (Humberstone and Ina, 2011).

In the Foundation Phase, learning through play is done with different activities where the children can explore like different types of play using their senses (Early years inter board panel, no date). Teachers at the School of Life teach the children by letting their imagination take them to whatever and however they want to develop in their early year’s life, and this gives the children skills and knowledge to find out what they are good at (Homan, 2016). This Links to William’s (2017) on John Dewey’s theory on open-minded education for children to take part in learning through experiences within their development. Dewey (1938) thought successful education was linked to the connections through socialising therefore a school should be known as a social pathway for each child. Dewey (1938) believed that education should be means of living and not a plan for the future. 

Key stage one children and Key Stage two children are taught by letting them explore the activities outside the classroom with help and support from the teachers (Humberstone and Ina, 2011), the School of Life teach these children to develop further in their education by using their skills and knowledge through real life experiences. According to Office for Standards in Education (Ofsted) (2008) having a real-life experience of learning through the outdoors, children have the ability enjoy the different subjects that are taught and improves on their knowledge. It can also support the way children develop on their ‘personal, social and emotional skills’ (Ofsted, 2008). For example Ofsted (2008) explains that a group of year three children took part in a science lesson outdoors, where one child discovers a creature on the ground, the child initially ask questions and worked together with the group of others to figure out why the creature lived there (Ofsted, 2008). At the end of the lesson the children put together all their questions and answers to assess what other children came up with (Ofsted, 2008). The results of this lesson the children were able bring together their ideas created by real-life proof (Ofsted, 2008). This links with Royal Society for the Protection of Birds (RSPB) (2010) that the advantages of children being in nature helps with their learning and their health, it can also improve on their awareness of safety and their individual and social skills plus their knowledge on reliable people.  
However, Muddy Days (2017) suggest there are a number of negative outcomes to learning in the outdoors, for example the weather may stop the children to go out and explore, but with the right waterproofs it shows less of a problem. Not every child would like the outdoors and the environment of the area may not be safe or clean (Muddy Days, 2017). Finally, children may feel that they could struggle with going back into the classroom after exploring and enjoying the outdoor environment (Muddy Days, 2017). 
With this in mind Kings College (2010) have stated being in the outdoors environment has a positive outcome, with the health and social aspects of education and culture, but, Kings College (2010) suggests that from certain research majority of children are missing their relationships with the outdoors due to the environment they live in. It is stated that ten per cent of children at current explore the outdoors in comparison with the forty per cent of grown ups when they were children (Kings College, 2010). Furthermore the disappearance of the outdoor environment has a damaging effect with regards to approaches and actions within children (Kings College, 2010). This links in with Vygotsky’s (1978) theory that children learn from contact with the social and educational encounters. He believed children’s development is a progression rather than learning through stages (Vygotsky, 1978). 

In conclusion, the School of Life has adopted an evidence-based approach to implement a pedagogical framework, with students learning through experiences.
The School of Life places an emphasis on the importance of outdoor learning, with evidence suggesting that student’s ability to engage with learning material is enhanced when it is introduced in the outdoor environment (Marchant, et al, 2019). The benefits of outdoor learning include improvements to motor and verbal skills (Fishum, 2012) and positive improvements to health and social abilities (Kings College, 2010).
The School of Life seeks to utilise learning through play with foundation phase students. Evidence points to this approach improving learner’s communication, cognitive and social skills (Thibodeau, 2020) and it has been shown to enhance future development by supporting imaginary and memory skill (Ahmad, et al, 2016).
To further enhance the learning experience group work features heavily to make learning an active and hands-on experience (Smawfield, no date). This helps to allow each child to support other learners and for each teacher to accommodate the individual needs of the learners (Smawfield, no date).
This prospectus seeks to give learners individual and collective agency deigned to foster a sense of ownership over their learning experience (Anderson, 2016). This has been designed to enhance student’s understanding and to provide a foundation which allow them to be able to self-direct their future learning (Anderson, 2016).
Finally, a child-centred approach has been implemented in this prospectus based on evidence suggesting that experience and hands-on learning supports student’s ability to develop their skills to work confidently and independently (WJEC, 2019).
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