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Task 1

Relevant areas of the National Policing Curriculum: 
Understanding the Police Officer Role.

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.  


	
Critically evaluate the strategic role of the College of Police in professionalising policing in the U.K.


Evidence how you are working to fulfil the role of a modern professional police officer now that you are in your final year of probation.

Critically reflect upon how your final year of probation has seen your role as a police officer change. 


Consider the strategic Policing requirement, Policing Vision 2025, the Workforce Transformation 2018 and the College of Policing’s 5 Year Strategy.



2000 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

The College of Policing (2025) provides the blueprint of professionalism within policing in the UK, encompassing leadership and strategic responsibilities, training and the standards that UK police forces should uphold. This essay will critically analyse the effectiveness of the College of Policing and how it enhances the professionalism of the UK police service, aiming to identify the strengths and weaknesses with its approach (College of Policing, 2025). A reflection on how my professionalism has a ‘modern day police officer’ has evolved through experience within the role and utilising the guidance provided by The College of Policing (2025).

The Policing Vision 2025 is a strategic plan which has been collaboratively developed by the National Police chiefs’ Council (NPCC) and the Association of The Police and Crime Commissioners (APCC) (College of Policing, 2025a). This vision aims to encompass the modernisation and the professionalism of policing in the UK, outlining key priorities and development up to 2025 (Martin, 2022). The vision assists in the professionalism of UK police forces by campaigning for specialist training and Continuous Professional Development (CPD) (Huhta et al., 2022). The purpose of this is to ensure UK police forces are best equipped for any situation which may unfold, ensuring the best quality of service is provided to members of the public in the times they need them the most. The vision also supportive of “evidence-based policing”, encouraging police forces nationwide to properly investigate crimes, maintaining professionalism and encouraging victims to speak out. Evidence based policing encourages police to utilise all evidence available and if meeting the full code test, to send to the criminal prosecution service (CPS) for a charging decision to be made (Rogers, Pepper, and Skilling, 2022). Encouraging this method of policing provides victims with the essential safeguarding they require, even when they are not supportive of police investigation. This ensures that once crimes have been committed, they are investigated properly. Furthermore, the vision aims to explore the entry routes into policing, highlighting the importance of apprenticeships into policing. The entry route into policing aligns new police officers with their professions.

The College of Policing and the Policing Vision 2025 are closely linked, The College of Policing has a key responsibility in implementing the agenda set out in the vision (College of Policing, 2025.) The College of Policing identifies the strategic direction for police services across England and Wales, providing direction through the development of national standards. It outlines what is expected from police services, developing polices and procedures where police forces are lacking and promoting consistency throughout policing practices. By focusing on the development of the code of ethics, it ensures officers are conducting their duties professionally and always acting with integrity. Furthermore, the College of Policing aims to issue guidance to UK police forces. This comes in a form of “Authorised Professional Practices” (APP), covering guidance to police forces including areas such as investigations, public order and safeguarding. The College of Policing (2024) issues the new guidance regularly to police forces nationwide, ensuring officers working on the front line are fully informed of new policies and procedures whenever they come into action. 

The College of Policing’s commitment to education and professional development primarily introduces its training through the commonly known entry route into policing; Policing Education Qualifications Framework (PEQF), requiring entry route police officers to commit to a two or three-year educational programme depending on their educational background (Andrews, 2025). New police constables who have previously completed a degree are required to complete a two-year programme of dedicated learning, with the expectation of completing this whilst learning the role of a police officer. New police officers who do not currently hold a degree are required to complete a policing apprenticeship whereby they are expected to complete a professional policing degree, alongside learning the role of a police officer. The aim of the PEQF entry into policing is to ensure new police officers are equipped with the necessary knowledge to prepare them for their career as a police officer (Andrews, 2025). This helps to align new police officers with their colleagues and other emergency services which allows for a professional force which represents the core values of policing, maintaining a credibility throughout (Martin, 2022). However, the strict entry route into policing comes with drawbacks, including the limitations brought by certain socio-economic factors, including financial backgrounds, age, gender race and religion. People all have different educational qualities and factors which effect how they may respond to further learning. Creating a mindset that people from a less fortunate upbringing may be unable to apply and proceed through the learning programme (Tangen, 2023). Furthermore, the PEQF entry route was only introduced to police forces in 2016, which saw its implementation in 2020. Inevitably officers who have more experience and who did not have to complete the PEQF scheme may be less willing to accept the knowledge of younger officers, creating a divide between officers without the degree (Andrews, 2025).

Using the Borton’s Theory of Reflection (1970) will reflect on my final year of probation, to allow me a clear, logical flow to critically reflect on how my role as a police officer has changed.

Having reached my final year of probation I have become a first-hand witness into the expectation of me to uphold, showing an increased level of competence into policing. Showcasing how I can make complex decisions in a real time situations, whilst maintaining the professionalism of a modern police officer. The biggest change I have experienced is how often when I am attending an incident, I am now one of the more experienced officers dealing with that incident. Inevitably, this causes other officers turn to me for guidance, making managing high-stress situations more difficult whilst ensuring professionalism is maintained throughout. Throughout my first three years as a police officer, I have learnt and developed resilience into responding to high pressure situations, (Mccraty, and Atkinson, 2012). Adapting how I respond and changing my decision making, ensuring I maintain professionalism, keeping in line with the National Decision Model. Exampling this, I recall a time a few months into my third year of being a police officer, I attended a mental health crisis call whereby a member of the public was making active threats and attempts to end their life.  I attended this call with the information that the individual had a knife on them and was making active threats to any emergency service worker who may try to approach them. Reflecting on how I would have responded to this incident within my first year of policing, I know I would have struggled to attend this incident without wanting to gain control of the subject straight away. I would have used force to do this, and then attempting to gain control and assist them with any mental health requirements afterwards. However, I have learnt that this is not an effective method to approach a situation like this, not only does it put myself in danger, but it puts the individual in danger who is currently in crisis. My knowledge has since developed, and I understand how building a rapport and working with an individual, implementing my tactical communication skills, is the safest and best way to maintain professionalism within some of the most high-pressure situations police respond to.
 
During my final year of probation, I have experienced how my confidence has developed when responding to a variety of policing incidents. I have experienced how I am responding to these incidents and implementing my own experiences into managing these incidents effectively. I have developed a greater understanding of policing powers, allowing me to respond accurately and provide the best services towards victims of crime; noticing how my confidence to delivering a high level of service whilst remaining professional has dramatically increased, I can confidently make decisions without the extra support of other colleagues and supervisors. 

Whilst working as a police officer, I have experienced how important the support network of a shift team around you is.  Whether working together or working on your own, assisting colleagues with their enquiries or attending emergency calls which they are responding to. When this is implemented correctly, I have experienced how shift morale is dramatically better, allowing for a fluid working environment, furthermore, work stresses tend to be shared, and you are not left to feel like the responsibility falls to you all the time. However, in the final year of my probation, my colleagues on my shift have been achieving their goals and moving off response towards other departments.  I found I went from a shift with experience, to a shift whereby I was the most experienced, in a relatively short amount of time. As a result, our overall numbers of officers on shift had almost halved, meaning that call demand was higher, workload pressures were increasing all with less support to control these factors. My role as a police officer changed due to the circumstances mentioned above. I experienced how I went from learning from my colleagues in real time situations, to providing leadership and proving independence within my team. This made for my policing style to adapt, demonstrating autonomy, making decisions myself, instead of allowing the more experienced officers to do this. Although I found myself in these circumstances, I found myself learning quicker and trusting my decision making more, however before this occurred, I had allowed myself to become overwhelmed on numerous occasions, when I was making these decisions in higher-risk situations. I have found due to being the ‘senior officer’ on my shift, I have had increased accountability upon my decision making. Although I cannot directly tell a colleague what to do if they are seeking guidance, I can offer my advice on how I’d respond to that situation, I have found that my decision making now, not only has an impact on what I’m responding to, but also my colleagues and the individuals they are assisting. 

The third and final year of my probationary period has incorporated significant change on how I am as a ‘modern day police officer’. I have experienced the transition of being purely classroom based, which was heavily reliant on literature and learning the basics of what it takes to become a police officer, understanding legislation and the rules and procedures around the powers and policies I find myself having. I have experienced the College of Policing’s “professionalism agenda” directly through the PEQF scheme that I joined through, experiencing almost all three years of this, reshaping how I developed skills, learning in a safe environment, prior to going out into the communities (Martin, 2022). This is not how I would typically learn, however I have experienced the benefits of this, by having an understanding prior to answering my first emergency incident, allowing me to feel better equipped. 

During my final year, I have taken on greater responsibility, investigating more complex crimes, responding to emergency situations as the now “senior officer” on my shift and making valued decisions within high pressure environments. I have experienced how the PEQF process has built professionalism in my day-to-day duties. In a short period of time, I have been able to understand situations better, and remain in line with the force’s ethics, I have found that I have the continuous want for more knowledge surrounding my career, ensuring that I am best equipped to deal with whatever I respond to. 
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Task 2

Relevant areas of the National Policing Curriculum:  
Communication Skills, social media, Communication Strategy 
 
You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.  


  
	
Critically evaluate your experience of the use of social media as a means of informing and engaging with the community and promoting policy initiatives.

Consider the force policy on using social media for professional information and engagement purposes. 
What social media platforms are used by policing?
What are the benefits and risks of using social media?


 
2000 words (+/- 10%: include your actual word count at the end of each section) 




ANSWER:

Throughout this essay I will reflect upon an incident I responded to where I used social media as part of the appeal process to identify an offender. I will critically reflect upon my experience with the use of social media since I have been within the police, albeit not being used often by response police officers. I will explore angles about the positives and negatives of using social media, to interact with communities whilst keeping in lines with policies within the police. Borton’s Framework for Reflection (1970) will be used to conduct a reflection on how I have used social media as part of my role as a police officer.

I have recently responded to an incident whereby there had been a robbery on a high-street. The incident which had been reported is that an unknown person had held someone at knife point, before demanding they hand over their personal belongings/valuables and then leaving with them. This left the victim stranded after having their personal possessions taken from them against their will. The incident which I responded to resulted in being the first of four incidents, all with a very similar modus operendi (MO) causing the one incident to end up in a crime series (Davies, and Woodhams, 2019). For all the incidents which had occurred, no offender had been named, nor had an identity been provided, making the investigation to identify the offender a pressing matter. Initially, I have conducted all “golden hour enquiries”, (College of Policing, 2023), completing a CCTV trawl and speaking to local business owners in the hopes that a witness would become available. However, for all incidents, the only person who had witnessed the incident was the victim, meaning the offender was targeting people who were alone and when there was no one around. From conducting the CCTV trawl I had been able to find a camera which had captured one of the four incidents happening. Due to the timeliness of the investigation, and the natures of the incidents being within a close proximity, community tensions had began to rise. Seeing members of the public voicing their concerns on social media, directing their frustrations towards the police, (Cartwright, and Shaw, 2020). Subsequently questions from senior management teams started to raise questions and view the progression of the investigation which further increased the pressures upon myself to identify an offender. An identifying a camera captured one of the reported robberies, which meant I was able to put a screen grab from the CCTV into an appeal post upon the Gwent Police Facebook page. The benefits of this were that the Facebook page has a much larger community outreach, which encourages people to speak to police and provide information when they might not be comfortable with doing so in person (Lieberman, Koetzle, and Sakiyama, 2013). Furthermore, it encourages people to share the post, widening the outreach of the social media post (Wut, Lau, and Chan, 2022), with the hopes of it ending up on someone’s timeline who could identify or recognise the offender. After three days of my social media appeal being out, a member of the public contacted the police and was willing to identify the offender, which subsequently led to the arrest of the subject involved. After the incidents gaining traction on social media, and causing outrage about how the police were responding to the incident, I requested a further social media post to inform the members of the community that the person involved in the robberies, had since been arrested, charged and remanded into custody. The aim of this was to achieve a positive response and reassure the public that police take these matters seriously (Ralph, and Robinson, 2023).

Considering the incident described above and reflecting upon the process I had to go through to achieve a social media post, I learnt that Gwent Police has policies and procedures to which need to be followed in order to achieve a social media post upon their platforms. It is stated that all enquiries have been completed prior to potentially putting the identity of an offender out on to social media platforms, thus enhancing risks towards an offender, from the already increased community tensions, putting them at risk from the communities they’re residing in, (Rogero, 2025). Police need to ensure that when they’re requesting a media appeal, the safety of anyone identified from a media appeal is maintained. Officers need to take swift action once they have been identified to prevent any harm coming to them as well as that person evading police and capture. 

From my personal experience of utilising social media as a policing tool, I have learnt the policy I had to adhere to and understand the process better. In the future, when I am using social media as part of a policing investigation, I will be able to consider certain factors to achieve a social media post faster. Understanding this process will give a better chance of engaging with the public serious incidents have happened in, reassuring the public that the crime is being investigated and not forgotten about.

Using social media as a policing tool requires careful monitoring and observations, Gwent Police as a force have not publicly published their internal policies for how their officers use social media as a policing tool. However, my research has identified insights and information from various sources providing an analysis of their approach to use social media for professional engagement, (Ralph, and Robinson, 2023a). Gwent Police maintains a strict monitoring method upon their social media platforms, exercising control over their social media platforms such as X, Facebook and Instagram. These platforms have the largest following and attract the most interaction of the public, thus increasing their importance as a policing tool. Allowing members of the public to report non-emergency crimes through these platforms, and have a social media team to monitor these accounts, 24/7, (Gwent Police, 2025a). Whereas social media accounts such as TikTok and Snapchat are primarily used for community engagement, showcasing what officers are doing within their day-to-day duties, and the larger crime disruption officers are relentlessly working at completing, including drug warrants, (Gwent Police, 2025a).

Gwent Police have a whole media department set up and designed to monitor and manage the accounts. Ralph, and Robinson (2023b) suggest that Gwent Police have advanced monitoring tools set up to monitor key words ensuring the content published upon their pages remains within the organisational policies and standards, maintaining integrity throughout.

Although the exact detail of Gwent Polices social media policies are unknown, the available information indicates how the force aims to strictly monitor their accounts and content, ensuring that anything which go against their codes of ethics which may be viewed or interpreted as offensive or unprofessional isn’t put out onto their platforms. This approach which Gwent Police have inherited, has been designed to mitigate risks whilst maintaining public trust, ensuring that officers and staff adhere to these policies allows for social media to be an effective tool for professional engagement (Carr, 2023).

Police forces nationwide and more specifically Gwent Police have built up a following on numerous different social media platforms. The aim of the platforms is to build a community of people from different demographic backgrounds, allowing for a safe space for members of the public to communicate directly with their local police force. Different platforms are utilised by police to reach different audiences, there are three main social media platforms my research has found that are used by police forces, including, Facebook, X and TikTok. These social media platforms have their own benefits and drawbacks, however, are primarily used to reach different audiences. 

The use of Facebook, is primarily used as it is effective for community engagement, encouraging local communities to engage with the police force using two-way engagement. Posts allow users to reply to different posts and converse with each other throughout the comment section of the post. Furthermore, allowing users to reply with their opinions to the police force directly, giving them space to share their concerns with the local area. The use of Facebook is also useful for police forces to share crime prevention advice with their communities they’re serving, exampling a recent surge in online fraudulent activity, Facebook is a great platform to share advice on how to notice online scams, protecting their communities from falling victim to such crimes, (Patten et al., 2021).

X is again a very commonly used platform within policing, and is useful for posting real-time updates, this is including emergency alerts for any real-time updates for a live incident which may be ongoing, causing disruption to members of the public. For example, if there is a multi-vehicle, road-traffic collision, (RTC) and there are going to be road/lane closures. X is a good platform to share quick, real-time updates to communities and members of the public, (Tafti, Zotti, and Jank, 2016).

Finally, the introduction to police forces utilising TikTok has had an immense impact upon the engagement from younger audiences who would typically not engage or have a positive interaction from police forces. TikTok works on an algorithm-based method, whereby when the users interact with certain content, more of that content will appear on their feed. By police forces posting short, catchy videos which encourage interaction, they’re able to get their content to reach further audiences encouraging engagement. Allowing for engagement in a more informal way, providing opportunity to challenge negative perceptions of policing and change the outlook upon police officers, (McCashin and Murphy, 2023).

Police forces using social media inherits numerous benefits into building the reliability of the force. Social media allows for public interaction on whatever the force chooses to post, opening a comment section and encouraging engagement from communities is a great way for the public to feel their opinions and concerns are being raised and listened to, (Dawkins, 2023). This type of engagement, combined with police forces posting how they’re combatting these concerns raised by the public via sharing what their officers have been up to encourages reliability within the communities. Building trust between police forces and members of the public can community policing by responding directly to concerns raised. Furthermore, social media is a place which police have capitalised on sharing crime prevention advice to the communities they’re working within, offering safety advice, and advice on how to better protect themselves and their property from any criminal activity. Social media inherits a great place to share opportunities within communities, including upcoming job opportunities, encouraging others to work within the police.

However, social media can be incredibly damaging towards police forces and officers, if social media is misused and inappropriate or unprofessional content is shared, the reputation of a police force can be significantly damaged. Content on social media is accessible to anyone who has an account, as such if the wrong post is interpreted or shared incorrectly, this is viewable to anyone who has an account allowing access to this content. This can bring negativity upon police forces and damage the trust which may have been built (Waters, 2012).

In conclusion, the use of social media by police forces majorly transformed forces nationwide in maintaining a modern force of police officers. It allows police forces to provide accurate updates, insights, appeals and job opportunities providing communities to engage with the police force. The often-two-way communication that social media sights allow, invite members of the public to engage and voice any of their concerns, giving an almost human like interaction without someone having to speak to the police in person. However, utilising social media within policing has many risks to the success of a police force within modern policing. Officer misconduct, cyber security threats and the opportunity for easy public backlash puts the police social media platforms in the limelight of receiving hate and misinformation being spread. It is imperative that police social media accounts are managed effectively, ensuring anyone with access has received the appropriate training to have access to these accounts.
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Task 3

Relevant areas of the National Policing Curriculum:  
Leadership and Teamworking 
 
You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.  


	
Critically evaluate and evidence your flexibility in leadership style.
 
Critically analyse leadership strategies that you have developed to manage a range of different operational situations.

Consider leadership models commonly used in policing.
How were you able to apply a change in leadership style/strategy to reflect changing circumstances?
  
 
2000 words (+/- 10%: include your actual word count at the end of each section) 
 




ANSWER:

In my short career as a police officer I have been exposed to numerous high risk incidents which have required me to lead and direct other police officers as well as further emergency services to ensure the correct plan and procedure is implemented, maintain safety and protect others from further danger. I have learnt that maintaining flexibility whilst dealing with a live incident is paramount to the success of the operation. I have experienced first hand how policing is ever changing, especially when responding to incidents. It is crucial that all the information provided by the force control room (FCR) is taken in, being aware of the initial information provided, and asking any questions further questions will allow you to be as prepared as possible for what you’re going to. This allows you to build a plan in your mind of exactly what you’re going to do first. Throughout this essay I will analyse the way in which I responded to a multi-vehicle road traffic collision (RTC), where I was the first on scene. This inherently caused me to take charge of the situation and coordinating a multi-agency response, meaning all three emergency services, including police, paramedics and the fire service were requested: declaring it a major incident (Brandon May et al., 2023). I will analyse the leadership style I implemented, recognising how I adapted it as the situation developed with new information, considering how I could have done this better and what I will change in the future. For the purpose of this reflection, I will use Borton’s Framework for Reflection (1970).

Throughout my career have ensured that I observe my colleagues and follow their leadership styles, to enable me to learn about how it is best and most appropriate to deal with a live incident. This has allowed me to learn, develop and most importantly put these different theories into practice when I have found myself leading these types of incidents (Bush, Michalek, and Francis, 2020). By observing my colleagues and their leaderships styles, it has assisted in me understanding the workplace cultures. I have found that by doing this I have been able to witness how people respond in certain situations, making me informed of what is valued within these environments. By doing this and implementing these different styles into my day-to-day work, I have experienced how members of the public, as well as my colleagues and emergency services respond, making the workforce more efficient when it is most needed. 

Since being a police officer, I have observed, learnt and inherited numerous different types of leadership styles, all with their own purpose, which can be changed and adapted to whatever situation is in front of you. The leadership style I have observed the most and have found most common and effective within policing is the ‘situational leadership style’ (Graeff, 1997). This leadership style allows for you to take in all information which is in front of you and allows flexibility to how you respond to the incident. For a high-risk incident, the style provides adjustment to being firm and accurate to whoever the recipient is, requesting an immediate response from that person, or in non-dynamic situations, the style allows you to be more supportive and to guide people through different situations. I have found this is most used from supervisors to the officers they’re managing. 
Another common leadership style that I have witnessed, received and utilised is the Authoritative leadership style. This style is used in high-risk situations where there are either a lot of casualties, or the risk to others, including officers and the public is so high, quick, clear and accurate decisions need to be made, to ensure safety to anyone involved directly or indirectly (Iqbal et al., 2021).

Within my third year of policing I attended a multi-vehicle road traffic collision (RTC). The call initially came in as a two vehicle RTC, however during the time it took me to get from my current location to the scene of the collision, further information had been received by the force control room (FCR) from other members of the public who were reporting the RTC. As such, it became apparent that there were multiple vehicles involved and numerous casualties present. Whilst I was making my way to the scene of this incident, I have utilised the FCR to gain as much information as possible. For example, whether anyone had lost consciousness, or if there were any serious injuries. By conducting these checks, I had been able to decide my approach prior to my arrival at the scene. Upon arrival to the scene of the collision, I had observed 6 vehicles involved in the incident, with severe damage to four of them. There were three people stood outside of their cars who appeared to have minor injuries. However, for the four vehicles with severe damages, the occupants were still inside of the vehicles, some unconscious, and some with severe injuries. 

Due to the severity of the incident I have utilised an authoritative leadership approach (Brænder and Holsting, 2022). Being the first emergency responder at the scene of the incident and knowing there were unconscious casualties as well as ones with severe bleeding, I have had to prioritise safety, saving life and limb. Once another officer had arrived, I requested they complete a ‘ten second triage’. A ten second triage is essentially grading the level of injury sustained by all involved parties, a wristband with a grade is then placed upon the wrist of each of those involved. The aim of this is to assist paramedics when they first arrive at the scene of an incident, allowing those who need the most urgent medical care to receive treatment first. Prioritizing those who are unconscious, or who have severe bleeding over the people without life-threatening injuries, (College of Policing, 2023). I found by providing clear and exact instructions to this officer, allowed for a fast response from them.

Implementing the authoritative approach, I had been able to direct other units to the location of where they were required the most, prioritising safety and protecting the scene of the RTC. I directed other units to come to the location from different directions, and was then able to request them to close the junction nearest to them to prevent further traffic moving into the scene. Once these junctions had been closed off, I directed these officers to the casualties to assist in providing emergency first aid on the roadside. In this incident, I have found that being authoritative and providing clear instructions to my colleagues, ensured that no unnecessary time was wasted, meaning that the scene was managed, the FCR were clearly updated on the status of the scene and first aid was given to those who needed it most.

Approximately 15 minutes after my arrival, paramedics and the fire service arrived. Due to being the first at the scene, and a supervisor or sergeant not currently present, I was still leading the incident and directing the correct emergency services to the right locations. I liaised with paramedics and fire service to provide them with all the information which I had obtained thus far, such as that I had completed a ten second triage on the casualties, which occupants were stuck in which vehicles and which vehicles we were unable to safely approach due to them smoking. As such I have directed the paramedics to the vehicles and casualties which were accessible and safe for them to treat, and the fire service to the vehicles which were unsafe to approach. Providing this information quickly and efficiently was a key responsibility to ensure everyone gets the treatment they need. The fire service were able to approach the two vehicles which were unsafe, make them safe and safely remove the occupants from the vehicle. This meant that they were able to provide first aid to these casualties away from the vehicles and then pass over the information to the further paramedics who’d arrived at the scene of the incident. 

Whilst this was being undertaken, and that I knew the relevant emergency services were working efficiently to provide the care and attention the casualties needed, I decided it  was best to change my leadership approach, into a situational leadership style. This meant I was able to be more supportive to my colleagues and allow us to work together as a team as opposed to me directing them to complete the necessary tasks, (Tortorella, and Fogliatto, 2017). Beginning with this, we have worked together to identify any key witnesses, as well as speak with the drivers of the vehicles who were not injured and were stood/walking from their vehicles. I found that completing this with a situational leadership style, I was able to adapt my approach when speaking to my colleagues as well as when speaking to members of the public involved. This allowed for a more human like feeling and to properly understand the incident which had occurred, further allowing to identify if any criminal offences had taken place, causing the RTC.

I identified the impact that the change in my leadership style had on my team, when dealing with a high-risk incident like this, adrenaline tends to build and so can tensions between colleagues. It is paramount to understand your role within these situations and to recognise how you’re talking to people. I found that by alternating my leadership style when I knew the casualties were getting the correct care that they needed, relieved tensions and allowed my colleagues to maintain focus on the incident. 

Although my leadership style had changed, as I was the first officer who had arrived at the scene and had coordinated a multi-agency response, I felt that the dealing of the incident inevitably fell to my responsibility. Due to this, when a sergeant had arrived at the scene, provided all of the information in chronological order, fully informing them of the situation at hand. Such as, where we were within the investigation side of the incident. By providing this handover to the supervisor I was able to handover the incident as scene manager to them, which left me to assist in my normal duties as a response officer, allowing the supervisor to direct myself and my colleagues as and where we were required. 

In conclusion I have found that being able to adapt to ever-changing circumstances and being able to implement different leadership styles is essential to ensuring the safety of anyone involved, including all emergency services dealing with a situation. I found it is best to utilise a situational leadership style and adapt that leadership into whatever incident is in front of you. By doing this I have identified that coordinating a response from numerous emergency services allows for a quick response from all parties providing the best care for those involved. However, in certain, high-risk circumstances, I have witnessed how being authoritative and directing emergency services to where they’re most required allows for a quick response and ensures that people who need help, get it from the correct service.
Reflecting on the incident described above, I learnt valuable skills which I will continue to implement into my role as a police officer. An incident of this magnitude doesn’t happen often, however when it does, I am better informed on how I should be responding and how to adapt my leadership styles to achieve the best outcome. I understand the importance of being able to implement an authoritative approach however recognising when this isn’t required anymore is paramount to being successful in my duties as a police officer.
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Task 4

Relevant areas of the National Policing Curriculum:  
Coaching, Mentoring, Assessment
 
 
	
Critically reflect upon your three-year probation:

How have you benefited from mentoring and coaching? 
How has it helped you to meet personal, professional and organisational goals?
How has it aided you to learn, develop and perform in the workplace?

Consider relevant coaching and mentoring definitions along with current coaching and mentoring theories used in policing.

How do you provide and receive feedback?

2000 words (+/- 10%: include your actual word count at the end of each section) 
 



ANSWER:

My first three years as a response police officer have been some of the most challenging years of my life. I have experienced learning a brand-new job with no experience within this line of work, feeling the pressures and the risks of the job whilst trying to provide a high level of service and commitment has had an immense strain on my life. Furthermore, I completed these three years whilst using my own personal time to complete a degree. I found that this has affected my personal relationships as well as my outlook on my career. I will write my reflection considering the Borton’s Theory of Reflection (1970).

During my first three years as a police officer I have experienced mentoring and coaching throughout. Initially at the beginning of my career, I primarily received coaching from a personal tutor, who’s role was to expose me to numerous policing incidents and guiding me to understand the best ways to deal with these situations. Due to it being a short term experience, there were performance-driven objectives that had to be completed. Following this, I have experienced mentoring from my supervisor whilst they managed myself as well as my colleagues, guiding me through different policing incidents and complex police investigations, providing personal and professional development to my career (Rolfe, 2016). The mentoring from my supervisor is long-term, which can allow us to build a positive professional relationship.

At the beginning of my career, when I first went onto response, I received an 8-week tutorship period. Throughout this tutorship period, I was permanently crewed with an officer where I received coaching from a response officer, who had only recently completed the three years I have been going through. My experience of my tutorship period provided me with the necessary learning and exposure to a multitude of different policing incidents, giving me the comfortability with responding to calls and witnessing how my tutor responded to different situations. It also gave me the freedom and opportunity to deal with situations knowing that my mentor was there for feedback, advice and to assist me if I was struggling with a certain situation. 

My 8-week tutorship period was divided into two sections, there was also a matrix of different situations that I had to be exposed to. The idea of the first four weeks was for me to shadow my mentor and to observe how he responded to different situations, allowing me time to develop my skills by observing how someone else had responded to certain situations. When I initially started I found that is that policing isn’t always about conflict, its more about interacting with new people, and finding the best solution to their problems. I experienced how my tutor utilised his communication skills a vast majority of the time to explore issues and bring tensions down, avoiding escalation and conflict, wherever possible. Albeit within certain situations in policing, conflict is unavoidable, and these situations, I got to experience and assist my tutor in maintaining control of the situation and control of the subject ensuring safety for all involved. The initial four weeks of the tutorship period, my tutor primarily lead all situations we were faced with, gradually pushing me to lead the situations. Upon the fourth week, I recall a conversation myself and my tutor had, whereby I was informed he would be taking a step back and shadowing me and how I respond to calls, with the purpose of identifying the areas I was struggling with and highlighting the areas I was excelling. After every call or incident, we attended, my tutor and I would have a debrief about the incident we’d dealt with and the areas which I had done well and the areas I need to improve upon. 

Reflecting upon my initial 8-week training period, I now realise that my tutor had adopted a “guided discovery method” (Microtraining Associates, 2006). I have witnessed and experienced how this style had a positive effect upon my professional development in such a short period of time, understanding how the mentoring style fosters active learning providing real-time feedback, (Farnese, et al. 2016). I understand how it is an effective method for skill transfer from tutor to tutee. However, this style of tutoring can only be effective with the dedicated commitment from both involved. Being so new into a high-pressure job, it is so easy to become overwhelmed at all the information being given to you meaning it requires carful structuring from the tutor, ensuring the feedback provided is constructive, rather than overwhelming, (Ramani et al., 2019).

Upon completion of my 8-week tutorship period and after reaching my independent patrol status (IPS). I experienced a significant change upon my role as a police officer. I learnt how the victims and subjects I was dealing with would look at me as they would any other police officer, expecting a service of quality from at the time they often feel like they needed it most. I have experienced the strain that was upon my professional self and felt the stress that I was experiencing was heightened (Karp, and Stenmark, 2011). However, from my initial tutorship period and the tutorship style I was trained with, I felt well equipped to respond to the situations and was able to utilise what I’d already learnt. Gwent Police have publicly viewable priorities that all officers should be working to fulfil, with the aim of increasing public confidence in policing. Including, keeping neighbourhoods safe, combatting serious crime, supporting victims and protecting the vulnerable, increasing community confidence in policing and maintaining sustainable policing.


Since joining the police, I wanted to make an impact upon the lives of the individuals whom I would inevitably end up dealing with. I joined with goals that I would best develop my skill set to be able to deal with complex situations and provide vulnerable victims with the best support possible. Being trained under the “guided discovery method” has allowed me to learn, adapt and overcome the challenges I was faced with during my early career. 

Being trained under the “guided discovery method”, best prepared me to meet personal goals as it has allowed me to change my style of policing under the real time feedback I was receiving. I have been shown how to do things in real time allowing me to then put this into practise straight away, meaning I was learning under delicate conditions. Learning under these types of conditions, put pressure on me, however I recall making it want me to provide the best service possible. Furthermore, Gwent Police’s organisational goals being publicly accessible, (Gwent Police, 2025b) means that any member of the public who wants to know, will be able to view and understand the goals of the organisation. This means that if they feel they have been treated and they feel that these organisational goals have been met, they are less likely to support the police or have trust in them for future issues they may feel they’d have wanted to report. Knowing that members of the public can access and view these goals, adds a drive to my motivation to deliver and achieve these goals no matter what call I am attending. I have noticed that it is something which is always in the back of my mind when I am at work and responding to calls, and this is something that I inherited from my mentor when I started, and continue to receive from my supervisor whilst I am conducting my duties. 

Since reaching my independent patrol status and now being independent for two years as a police officer, I have experienced the change of going from being coached by a personal tutor, to having a mentoring experience through my supervisor, probationary period assessor and my colleagues. My supervisor has oversight of all investigations which I currently have ongoing, as well as supervising how my colleagues and I are responding to emergency calls. However, I have found that the most support through mentoring has come from my colleagues who I work with every day, experiencing how these are often the people who I have the most contact with, as these are the officers who are also responding to emergency situations with me. 

Reflecting upon this, the mentoring style I am referring to is “Peer Mentoring”, (Dickson, et al., 2021). Peer mentoring explores how peer mentoring is highly valued for early career progression. It highlights how during the development phase, learning from colleagues who have been conducting their duties for longer are likely to have developed a good understanding and have developed a skillset which they can share, thus making learning a new profession easier. Understanding this, I have experienced this mentoring style throughout my career so far. My colleagues are the people who I have the most contact with during my career development, and experiencing how they respond to incidents, and having their knowledge passed onto me has allowed me to develop as a police officer, enhancing my understanding of what it is to be a police officer.

Being primarily mentored under this style has aided in me building relationships with my colleagues and becoming comfortable in the workplace. I have witnessed how my confidence has grown in such a short amount of time and how I have developed as a police officer. This has become apparent through my progression from my second year to my third year. As part of my probationary period, I have needed to complete a matrix of different policing incidents, to showcase my development and how I am responding to certain incidents. In my second year as a police officer, this matrix took me approximately six months to complete all points within the matrix, before my assessor could sign me off to have completed that year. However, in my third year, I have managed to complete the same matrix inside of two months. This highlights my progression as a police officer, showcasing how the influence of my colleagues in sharing their skillsets with me has aided my experience in conducting my duties. I have noticed my work performance has dramatically increased thus growing my confidence in decision making when I am responding to policing incidents. 

In conclusion, my first three years has a police officer has been extremely challenging, however the weight of these challenges has been lifted by the coaching and mentoring I have received. From beginning my career and starting with an 8-week coaching period, whereby I was subjected to the guided discovery method, I was able to observe, learn and then implement what I was being taught into real life policing incidents, completing a ‘learning on the job’ approach. I have understood how this is the best way to learn, as it is all occurring during real-time situations, exposing me to incidents and forcing me to learn under pressure; making me want to learn sooner so I can conduct these duties with minimal error.  The progression into completing my tutorship period and experiencing the change of the guided discovery method to the peer mentoring approach has allowed me to inherit other skillsets and adapt them to fit my now personal policing style. Having the support of my colleagues around me allowed me to feel comfortable within the role of a police officer and made me feel as though I was part of the team straight away. Inevitably, making my working life happier. The effect this has had on me personally has made me want to continue as a police officer, without any thoughts of alternative career options, and this is something I will aim to carry on with. I have already been able to pass on the knowledge and skills I have learnt to new officers who are starting out and have been fortunate enough to witness the effects this has had for their careers. This is something I will continue to do, applying to become a tutor constable, giving me the opportunity to pass on my knowledge and experience.
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