According to Oxford English Dictionary, learning is defined as ‘the acquisition of knowledge or skills through study, experience, or being taught’ (Lebor, 2017, p. 6) and is ‘often ideologically constructed in terms of inter alia behaviourist, cognitivist, constructivist, [democratic] and humanist (…)  process’. (Robinson, 2019, p. 27),  Learning is also 'the extension and clarification of meaning of one's experience' and change is its inherent concept. ‘Any discernible change in behaviour or cognitive development suggests that learning has taken place’. (Cox, et al., 2018, p. xxxiv intro)
Educators agree that ‘good learning is most likely to take place in a positive and supportive environment’ and (…) good behaviour is more likely when good learning is taking place’. (Robinson, 2019, p. foreword). This means that for successful learning to take place, effective classroom behaviour management to eliminate ‘negative’ or bad behaviour is very important. 
 Any ‘negative behaviour’ or ‘disruption’ is defined as ‘activities that are perceived to stop learning taking place’ (DfE, 2012) (Ofsted, 2022) and can range from quiet whispering or watching the phone to ‘obstructive, violent or subversive behaviour’. Traditionally it was associated with the ‘characteristic of the individual student, (…) a deficiency in the teachers’ skills of classroom management or (…) a combination of these factors.’ (Kaplan, et al., 2002). However, in current days when more adult learners come to the FE institutions, the complexity of their life increased the number of possible triggers of misbehaviour.  (Lebor, 2017, p. 17) (Robinson, 2019, p. 138)
Most of the current legislation in this area focuses on primary and secondary schools ( (DfE, 2016),  (DfE, 2019), (DfE, 2022), (WG Primary, 2012), (WG secondary, 2012)) and is based on the  ‘whole institution approach' as recommended in Tom Bennett’s independent review on behaviour in schools (Bennett, 2017). In colleges or universities it is much harder to impose a ‘whole institution approach’ due to large span of ages, many socio-economic backgrounds, etc. (Robinson, 2019, p. 31), it becomes teacher’s responsibility to manage the behaviour in class.
There are also significant differences between older and younger students.  Adults in post-16 establishments are expected to be more independent, self-motivated and self-directed and enter into education on a voluntary basis (except England where the age of compulsory education was raised to 18 (DfE, 2016). They  already have knowledge and life experience and expect that further education will be based on personal interests, wants, and needs. The role of “teacher” may be effectively filled by a mentor, coach, training facilitator, peer, or subject matter expert
This shifts the priorities put on higher education where ‘students are (…) treated as future work force’ and there is strong focus on financial targets make students consumers of knowledge  (Robinson, 2019, p. 7) and the role of teachers is no longer primarily to teach but to manage upcoming human resources.’ (Robinson, 2019, p. preface).
As teachers we prepare our students so that they can be successful in their future jobs (Standard 13. This isn’t simply teaching the content of the course and the technique that will help them pass the exam, but how they should act and behave as well. 
Although very important, the bahaviour management is often neglected within post-16 teaching and learning institutions. 
The UK Government has admitted that ‘We want to make sure that teachers have the necessary powers to maintain order in classroom. It is unacceptable that poor pupil behaviour is the greatest concern of new teachers and common reason why experienced teachers leave the profession’. (DfE, 2015) it still fails to produce legal documents that would provide guidelines to teachers in post-16 educational institutions and it is a teacher’s responsibility to manage the classroom behaviour.
The most relevant documents that address the post-16 classroom behaviour issues are:
·  ‘FE Skills Inspection Handbook (sections on personal development, and behaviour and attitudes) published by Ofsted (2019) that governs the approach to behaviour management show little tolerance for disruptive behaviour during an observation and lessons where disruption occurs are considered ‘inadequate
· Whole college behaviour management: Final Report UCU 2013 based on research done by David Parry and Dan Taubman (2013) it suggests that the ‘’whole institution’ approach recommended in Tom Bennett’s independent review on behaviour in primary and secondary schools (Bennett, 2017) should be applied for FE . If contextualised the research and theories of disruptive behaviour in schools could be transferable to post-16 educational institutions. (p72,UCU report)
· The Association of Colleges (blog document and links within) (AoC, 2023)

As well as being informed of the range of behaviour management approaches available to choose from teachers need to learn the skills and habits of improvising behaviour management and to develop these habits based on the values they wish to promote. (p51)
To address the diversity of FE institutions and the behaviour expectations they impose on their students they issue their own rules and policies such as ‘Code of conduct’ that provides framework for the students how to behave. (e.g. (UWTSD, 2021)) States the expectations of the institution from the students, defines its responsibility and explains the consequences of any misconduct.
Behaviour of apprentices coming to FE institutions is additionally regulated by Knowledge Skills and Behaviours (KSBs) occupational standards defined by the Institute of Apprenticeships represent the core attributes an apprentice must have in order to be competent in the occupation they are working in (Institute for Apprenticeships & Technical Education, n.d.).  They are the main assessment methods used in an end point assessment. The KSBs must be met by the apprentice, evidenced and assessed in order to pass their course. 
Each class is different but each teacher also has their own personality, energy, developed/developing skills, extrovert-introvert quotient and abilities to connect and communicate with diverse groups. It is imposible to legislate. However, (…) certain key strategies can be embedded at both macro- and micro-level beyond those which have already been discussed (p37)
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