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	Targed/Target
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn?
What have I done in this assignment?


	Targed/Target 1
	Follow all appropriate conventions exactly. E.g. a quote requires a page number in the reference.

	I have revised the Harvard Referencing handbook and made sure to include page numbers for direct quotes. 

	Targed/Target 2
	Aim for clarity in your written expression. Overly long, complex sentences are not necessarily the best idea if punctuation skills are not secure.

	I have practised using shorter and punchier sentences within this assignment. I acknowledge that complex wording is not always necessary and try to avoid it when it’s not needed. 


	Targed/Target 3
	Revise and address your use of colons and semi-colons.

	I have revised using colons and semi-colons to help break up lengthier chunks of text. 




Introduction
This contribution aims to accumulate evidence that either argues for or against, the positive impact child-led plenaries surrounding success criteria have on learners and teachers. The issues that interested me were regarding differentiation of effective assessment and how teachers can learn to approach the different needs of learners. Specifically, self-assessment is argued to be a crucial factor in the manifestation of self-regulation amongst students; it encourages the individual to monitor their progress and directs their attention to the established success criteria (Zamora, Suarez, and Ardura 2018). This concept is further supported by a model of learning proposed by Zimmerman (2000, quoted in Zamora, Suarez and Ardura, 2018). This model suggests that secure learning occurs successfully in a cycle of three phases: precedent cognition; independent performance; and then reflect on the performance with a critical eye. Conducting a lesson with self-assessment requires the classroom teacher to solidify what is expected from the pupils to succeed. To do this, a success criterion must be addressed (Sebba, 2008). 
I and my research partner have designed and conducted one lesson study each within our subject professions; Art & Mathematics; to investigate this issue. The study was conducted within a local, urban secondary school that accepts pupils from a large catchment. Many of whom are considered coming from low-income families. Our selected classes consisted of mixed ability pupils in Year 8, all of which demonstrate a wide range of skills in both subject areas. We implemented a success criterion; inspired by research; to ensure that pupils could understand how to formally self-assess their work. This criterion was discussed as a class and was readily available for pupils to refer to throughout both lessons. It is worth to note that the success criterion for Art was different from that of my partners, in Mathematics. But both served as a guide or checklist to inform our pupils what they should concentrate most on (see Appendix 5). By encouraging the pupils to step into the teacher's shoes, figuratively speaking, we aimed to help develop their perception of self-efficacy. Doing so has been linked to helping pupils' approach more difficult tasks with less anxiety and stress (Coronado-Aliegro, 2006).
Literature Overview
I investigated child-led learning before this study to inform our design of the lesson itself. It is claimed that creative thinking amongst students has fallen to neglect in modern education (Lear, 2015). Modes of learning tend to conform to the monotonous approach of direct teaching, therefore, subduing potential for innovation in pedagogy. This does not consider what kind of learning best suits the individual needs of the student (Lash, 2003). It is further supported by a theory by Dr Edward de Bono (1970) that illuminates the importance of encouraging more lateral ways of thinking to combat problem-solving in education. It argues to also enable independence in students and their learning. Whilst discovering this information, it became apparent to me that students may benefit from more opportunities to lead their learning. Though this recommendation is not recent, it is further recently explored by Beadle (2012, quoted by Pittam, 2015) who argues that tasks or plenaries that encourage students to broaden their perception of the lesson objective increase their motivation to actively engage within the subject and make new connections. However, this statement is debatable due to the numerous varieties of individual learner attitudes and abilities. Independent tasks may only benefit pupils who have the confidence in self-management, and the intrinsic motivation; perhaps peer collaboration would be a good way to start.
Furthermore, before the Teacher can develop such creative and independent problem-solving abilities within the students, they must make sure that their abilities are not suppressed (Department for Education & Employment, 1999). Consequently, a successful teacher, in any subject, will be able to instil courage in the youth to believe in their potential and unique abilities. These attributes can be imbued through independent learning, therefore, developing the youth into autonomous, aspirational and admirable citizens; which marry well with the Six Areas of the PLTS Framework explored further by Gilbert (2010). These six areas include supporting students into self-managing, creative and reflective learners. It is argued that to do this, the learner requires opportunities to take on new responsibilities and communicate in a variety of scenarios. “When learners take true responsibility for their learning, they will seek out educational experiences that will keep them motivated to continue learning” (Lash, 2003, p. 10). Using a task that places the student in the Teacher’s shoes would be a creative way to encourage this development of desirable attributes. It takes inspiration from the Mantle of the Expert approach whereby the pupil is placed in the centre of the learning and takes on a fictional identity to learn from (Heathcote,1995).
Despite the argued benefits of student-led learning, there are limitations to the extent to which this can be generalised to every pupil and every teacher. Student-centred learning lacks the legitimacy that direct teaching has. Therefore, the morale amongst some students may not be adequate as they may perceive their self-directed learning as insufficient (Bernot & Metzler, 2014), this can be problematic for both the student and teacher. For this reason, it is still mandatory to incorporate support from the Teacher to help reinforce security in decision making and self-management. Executing a child-led activity can be a precarious endeavour for the Teacher, as studies have revealed that it can mitigate learning difficulties (Liberto, 2016). Students all have their unique learning approaches, or modus operandi and child-led learning cannot be expected to reap the same benefits across the board. Therefore, we must make sure that the Teacher remains available and supportive throughout child-led activities.
Additionally, there is a belief that secondary knowledge; academic competencies; are much more challenging for youth to acquire on their own (Geary, quoted by Severs, 2019). The teacher must be the one to initiate these cognitive structures, before they can continue to build. Even so, it is fundamental for the learners to be securely engaged and have the motivation to approach new and complex challenges. Studies suggest that there is a key difference in performance-orientated learning because pupils may not regard their learning as a continuous process. Instead, they perceive it as a competition between peers (Bonnett, Yuill & Carr, 2017) and a battle against failures to the difficulty of the work. Those pupils who succumb to performance-orientated learning may dedicate more time comparing their work with their peers; this makes them susceptible to missing cues concerning their learning and support. Therefore, it is important to encourage a mastery-orientation attitude within the class so that pupils believe that success can be achieved with persistence and effort (Grant & Dweck, 2003). This directs the pupil to prioritise their self-set standards, and securely acquiring new knowledge. 
Furthermore, a child’s level of development can be viewed in two different ways; the actual level and the potential level (Rogoff & Wertsch, 1984, quoted by Jadallah et al, 2011). The actual level is calculated on the child’s ability to complete a task independently, on the other hand, the potential level is the child’s ability to work and achieve alongside the guidance of an adult or in collaboration. With a combination of peer collaboration, group discussions and instructional scaffolding, the potential level of achievement for each student can be increased; as investigated by Sarikas (2020) and her observations in the Zones of Proximal Development (ZPD). Therefore, within our investigation in the effects of child-led plenaries on student progress, the teacher must maintain an awareness of the ZPD for every student so that their teaching methods may adapt along the way.
Method
Within the field of education, there is a constant effort to improve and innovate the curriculum and accelerate academic attainment in the learners. One way to investigate achieving this is by utilising a research lesson. A research lesson enables Teachers to collaborate with observing peer/s and directly focus on pupil responses within their natural classroom experiences. They will plan, teach, observe and analyse lessons throughout this process to deepen understanding of how pupils learn (Dudley, 2014). This bottom-up procedure is relatively linear as the lesson remains uninterrupted and the observer/s follow a predetermined schedule that divides attention to various aspects of the naturalistic classroom scenario. This is an opportunity for Teachers to collaboratively solve a problem and actively improve their pedagogical practises (Özdemir, 2019).
Our research activity aimed to investigate how student performance and confidence is affected by using Success Criteria within lesson plans. Once the Success Criteria was introduced, the Teacher clarified each criterion to ensure a secure understanding. Afterwards, the teacher shared two examples of work from another class and challenges all students to grade both based on the Success Criteria. They discussed as a class, and this encouraged them to think in the Teachers shoes and practise constructive critique. As argued by Japa & Diputa (2014, quoted by Diputa et al, 2019); the competence of teachers has a direct impact on the competence of students. The Teacher then continues to inform how the examples were assessed and confirm what criterion was achieved or missed.
During the lesson study, the observing researcher observed three students within their natural classroom environment. These three pupils were identified according to their subject ability; the first was considered high ability (target A*/B), the second was middle ability (target C/D), and the third was lower ability (target E/F). The observer wrote notes on how the focus group (3 pupils) operated and collaborated with the Success Criteria throughout the lesson. The observer maintained a covert guise to avoid influencing student behaviour as much as possible. Both lesson studies concluded with focus group interviews which remained informal in style and lasted no longer than 15 minutes. Both researchers obtained a qualitative collection of data which was immediately revised and analysed in a discussion.
Moreover, it is argued that Lesson Studies are advantageous for the Teacher as they attain a “forensic visibility” of case pupil attitudes and behaviours (Dudley,2014). This is, figuratively, an x-ray scan of learners' true individual capabilities, which may contradict previous judgements or expectations. Previous experiences have enlightened on the phenomenon that pupils can be underestimated on their subject abilities due to continued low expectations and the subsequent low self-esteem (Dudley, 2013). This is detrimental to the progression of pupils and can be resolved and prevented through consistent and illuminating lesson studies. However, it is up to the Teacher to apprehend this issue once it has been recorded in the Lesson Study. The rectification of student progress afterwards relies on the enhancement of the Teacher’s professional development during the investigation (Cheung & Wong, 2014).
On the other hand, during this research, we were aware of the potential limitations caused by using observation as a research method. One of which is that there is a susceptibility to bias observations (Simpson & Tuson, 2003). This is when the observing researcher records their perception or assumption of an event as opposed to recording an event with impartial judgment. To counteract this issue, I and my research partner discussed the importance of dissociating any expectations of the pupils. Our observation schedule (seen in appendices 1 & 3) consists of instructions to investigate areas throughout the lesson study, using this template, our notes are guided into a more neutral acquisition of data. However, despite this effort, there may still be room for unintentional bias data during the observation. This is known as “confirmation bias” and happens when the researcher interprets data that favours the hypothesis (Shah, 2019). We took measures to reduce this issue and were careful to consider every aspect of the data obtained. Unfortunately, it is argued to be impossible to eliminate bias judgements, but actions can be taken to mitigate it (Jones, 2019). Due to this concern, we maintained a criticality of all data we recorded and questioned the reliability consistently.
Finally, the Lesson Study’s both conclude with focus group interviews. These consist of semi-structured questions which allow more open-ended responses from the selected participants. It was important to myself and my research partner that our participants felt comfortable to hold a qualitative two-way conversation and not believe that they had to cater their response to certain expectations. As argued by Lucas (2005, pg.42), “taking notes sends a message to the people being interviewed that what they say is important enough to write down”. Therefore, the participants would be likely to feel more obligated to provide valuable information. 
Ethical Considerations
Before conducting this investigation, there were several ethical considerations related to classroom research that we had to be aware of. As a principal researcher, ethical approval is mandatory and to obtain it we became acutely aware of the UWTSD Research Ethics & Integrity Code of Practise (2017-20), UWTSD Research Data Management Policy and the BERA (2018) guidance materials. Moreover, risks to participants, investigators, and the University were addressed in advance so that appropriate actions can be taken to mitigate them.  
For the confidentiality of our participants, we took the required precautions to ensure the safety of the pupils and their confidential information. To do this, names were not recorded upon data acquisition. We referred to the participants as “Pupil A, B & C”. The raw data that was obtained remained only in the possession of myself and my research partner and securely kept on an encrypted USB drive.
Lesson Study Findings and Analysis: Art
In the Art lesson, the learning objectives were to begin painting the clay sculptures that the pupils had created weeks before and then bring to life with colours, textures and detail. Aspects of this lesson objective were considered simple and were easily demonstrated by the students, however, adding texture and detail was arguably a task outside of the zone of proximal development (Matuga, n.d.). Therefore, as the teacher, I implemented a success criterion (see Appendix 5) that addressed this to further explain how the pupils could accomplish this task. I explained the Success Criteria to the class to further clarify each criterion and to ensure a secure understanding as recommended by Sebba (2008). Afterwards, I shared two examples of paintwork from another class and challenged all students to grade both based on the Success Criteria. They discussed as a class, this encouraged them to think in the Teachers shoes and practise constructive critique. The Teacher continued to inform how the examples were assessed and confirm what criterion was achieved or missed. Introducing work from parallel classes inspired and sparked the motivation for the pupils to create something “better” (Clarke, 2009). The pupils who contributed to the discussion were openly critical and did not refrain from generating comments that suggested the work was low (or high) level according to the success criteria. 
The class did not hesitate to begin painting their clay work after the discussion. Most students performed independently or continued to collaboratively work as they progressed through the task. There was an atmosphere of collective engagement as pupils proceeded to take responsibility for their painting and approach the lesson objective with initiative. This was noticeable because I was not being sought for assistance very frequently. The few occasions where I was sought for assistance would usually be to demonstrate painting techniques which were arguably outside of the ZPD (Matuga, n.d.). With time to witness all the pupil's performance in this lesson, I realised how efficient student workflow can become if plenaries are designed to combat the potential misunderstandings or confusions for the forthcoming tasks.    
During the focus group interview (see appendix 2), the three pupils expressed their opinions towards the lesson and the use of the Success Criterion, which were largely positive. Most pupils were observed to have shared their constructive ideas freely and appeared to relish in taking on the position of a teacher during the class discussion. Despite Pupil A having a somewhat reticent nature; often remaining to himself; he became more communicative during the interview. Pupil A informed us how he found the Success Criteria helpful and provided him with a checklist to work from. He mentioned that beginning such a creative task is the hardest part compared to everything else. All three pupils agreed that the class discussion about the success criteria was the best aspect of the lesson, they collectively confirmed that it helped them understand how to fulfil the lesson objective to the best of their ability. 
Interestingly, in contrast to pupil A and B, pupil C was quite explanatory in his answers during the interview. He recounted that having an opportunity to discuss and collaborate with peers allowed him to understand the creative process and the logic behind it. Despite already having the initiative to follow his routine, he still benefited from the success criterion to improve his methods. He continued to suggest that some students in the class could benefit from more independence and less guidance so that they could be more freely creative. I found this experience intriguing as I had never heard a student express their views so sincerely about the structure of a lesson, and then suggest ways of improving. I could see that allowing pupil C to take on the role of a teacher permitted him to speak to myself and my research partner on a more levelled ground. He was no longer limited to conform to a “passive learner” role and obey every instruction the teacher set. Instead, the class discussion empowered him to act more active and critical, which is highlighted by research as a highly regarded disposition (Walker, 2003). 
Initially, I was concerned about the potential repercussions of applying a self-directed plenary within this lesson after reading into the claims omitted by Bernot & Metzler, (2014) and I didn’t want any of my pupils to become disengaged due to any lack of confidence within themselves. However, applying a collaborative approach has proven to maintain engagement amongst the Art classroom. It opened doors to active learning by allowing learners to believe that there was more than one right answer and also accepting a culture whereby numerous solutions can be valued (Salsich, 2018). In retrospect, I believe that this study would have benefited more with a video recording as opposed to the presence of an observer, as this may have led to observer effects which inhibit the reliability of the observed behaviour.
Lesson Study Findings and Analysis: Mathematics
My partners Mathematics lesson’s objectives were as follows: to identify different types of quadrilateral and to solve problems involving angles in quadrilaterals. We acknowledged that there would likely be a difference in the outcome of implementing child-led learning within a mathematics lesson. As argued by Geary (2019, quoted by Severs, 2019), arithmetic is evolutionary knowledge and is not easily acquired independently. For these structures to be built, they must be taught. On the other hand, incorporating a child-led plenary in this subject was informative as it allowed us to observe how different the zones of proximal development were for each student, which further supports the importance of differentiation amongst teaching strategies to inform our practice. Inclusive pedagogy is one in which the teacher learns to avoid unintentional isolation amongst pupils. This can occur when pupils are given such varied tasks that exclude them from the rest of the class; this hinders their collaborative opportunities and their ability to receive peer support (Florian & Beaton, 2018).  
For our participating pupils, it was evident that they all had individual struggles or strengths in this lesson. These differences were much more contrasted to those observed in the Art lesson. Pupil’s A, B and C all approached the task and success criteria with different capabilities and attitudes. Pupil A was not as enthusiastic as she struggled to understand the methods of arithmetic introduced. Despite having the success criteria, Pupil A required consistent guidance throughout. Arguably, the success criteria introduced could have been more explanatory and specific so that the pupils could utilise it as a guide or a list of methods to practise. As Maths requires structure and explanation about complex concepts, clarity in the Success Criterion is an absolute necessity (Hart, 2017). Moreover, an effective success criterion is defined by achieving six things: ensuring appropriate focus, providing an opportunity to clarify understanding, identify success for themselves, identifying difficulties, ways to improve and monitoring of progress (Dyer, 2018). The success criteria for Maths may have achieved appropriate focus, but the rate of success for pupils was varied more than the rate of success amongst pupils in the Art lesson.  
On the other hand, upon interviewing the focus group, Pupil B described how he could recall everything that the Teacher had explained and benefited from having the success criteria as a prompt to consistently to refer to (see appendix 4). Pupil B continued to explain how important a quiet environment is to himself so that he can concentrate more and avoid distractions. This was supported by the other two participants who argues how Mathematics is best taught and learnt when disruptions are kept to a minimum and focus remains unbroken. They valued the introductory discussion with the Teacher as well as the time that the Teacher took to assist them individually throughout the lesson. This helps to combat unintended isolation and ensured that all pupils were included, supporting Florian & Beaton's’ argument (2018). It is important for Teachers to maintain careful attention towards the pupil's separate progress, difficulties and re-occurring struggles within a lesson so that their practice is better informed and adapted to the needs of the learners.  
Furthermore, Pupil C suggested that they would have preferred the teacher to demonstrate more visual examples on the board so that they could better comprehend the calculations involved throughout the lesson. Again, this statement questions the impact that including a success criterion has on an Arithmetic class because the pupils had to direct their focus on the strategies that were being taught rather than the answers. On the other hand, perhaps this lesson would have benefited more with a success criterion that outlined these strategies in order to achieve the lesson objectives. This would help students identify their difficulties and allow the teacher to monitor and support their individualistic progress as outlined by Dyer (2018) and Hart (2017).
Discussion
In the culmination of all data, I have learnt that implementing a success criterion as well as implementing child-led plenaries does not always obtain the same benefits across the curriculum. It heavily relies on careful execution and direct expansion of the lesson objectives. Pupils must be able to utilise the criterion as a guide towards attaining the lesson objective; therefore, it must be informative and explanatory, as supported by Hart (2017) and Dyer (2018). The claims that support child-led plenaries assume that it is generalisable across the curriculum as well as individual students. This assumption is not supported by our findings. Some pupils in the Math lesson seemed to desire a silent environment to improve their understanding and focus. That was their priority as opposed to the use of the success criteria. On the other hand, utilising a success criterion as well as a discussion within the Art lesson was observed to be more beneficial. Art is arguably not as explicit as Maths, the practices are very different (Hickman & Huckstep, 2003) therefore, require very contrasted teaching. Creativity itself is an ability learnt that permits the student to be explorative in their environment, and a good Art teacher is one that passes appreciation on to their students and acts as the agent of freedom to express (Williams, 1968). The class discussion was an opportunity for the Teacher to reinforce the learners with the confidence to approach the task and self-manage, as we acknowledged from Lash (2003) in our prior research. Despite the Success criteria not playing a huge role in the Maths lesson, the teacher still managed to instil some confidence through class discussion alone. 
Moreover, the class discussion succeeded to break the monotonous method of traditional teaching and students were actively engaged with the activities in both Maths and Art. By giving them the role of a teacher, it levelled the field between teacher & student and encouraged them to have an improved sense of self-efficacy. This supported our theory that introducing new responsibilities to the learners would act as a catalyst for the development of more desirable attributes. We observed attitudes of independence, teamwork, self-management, and a heightened sense of creativity within both classroom scenarios, which correlate well with the Six Areas of the PLTS Framework (Gilbert, 2010). Both scenarios were effective opportunities for the Teacher to observe the pupil's potential levels of performance (Rogoff & Wertsch, 1984, quoted by Jadallah et al, 2011). This was further informed when both focus groups were interviewed. Despite the predicted target grades for all six participants, their ability to comprehend and engage themselves within the activities were very similar. It can be argued that incorporating these child-led activities alone can positively alter the performance and motivation within pupils, regardless of their actual level. The ‘Pygmalion’ phenomenon (Rosenthal & Jacobson, 2003) is a controversial topic within grading systems in education but can suggest that a pupil’s actual level or target grade embed limits into their perceived capabilities and prohibits independent aspiration. Therefore, as a Teacher, a pupil's target grade can’t always be a reliable factor that influences our expectations of the learner's abilities. 
Conclusion
Overall, the lesson and the interview has led us to believe that allowing pupils to enact the role of a Teacher with access to Success Criteria encourages them to develop independence, as well as improve their understanding of assessment procedures. Allowing them to truly comprehend this criterion to then interpret it into their work has achieved a positive result and maybe a potential catalyst to accelerate student attainment. As it follows the model of learning (Zimmerman, 2000, quoted by Zamora, Suarez and Ardura, 2018), it supports the concept that the most secure form of acknowledgement occurs in a three-phase cycle: initial understanding, independent performance, and critical reflection. Placing the pupil in the centre of the learning allows the teacher to address the diversities that exist amongst the youth and to validate every learner’s experiences and knowledge. Not only is it beneficial for the learners but also the pedagogies implemented by the teacher. Learner involvement is also argued to enrich the educational experience in several ways: enrichment of knowledge, increased quality, active involvement, better relationships, more opportunities, and increased motivation (Welsh Assembly Government, 2010). 
Moreover, I believe that incorporating child-led plenaries, specifically, class discussion, was an enlightening experience as it allowed me to observe how students perform in a task with more independence and initiative. This affected their on-going attitude towards the task objective by providing them with total freedom and the chance to practise self-management. These benefits were more prominent within the Art lesson, on the other hand, the Mathematics students benefitted more from the direct explanation from the Teacher and a relatively short discussion. These differences made it hard to generalise the effectiveness of implementing child-led plenaries with success criteria, and there would likely be differences amongst other subjects in the curriculum too. Therefore, I would recommend that this method be trialled first and carefully thought through with the intention to provide an opportunity for the students to express their potential level. As an Art teacher, I aim to continue implementing child-led plenaries that explore the success criteria, as it has proven to act as a guideline to help navigate students around the whimsical and ambiguous world of creativity. 
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