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Personal Contribution to Developing the Literacy Skills of Children/Young People  

Introduction 
This assignment examines key theoretical perspectives that have informed the development of literacy, with particular focus on the relationship between oracy, reading, writing, and cognitive development. It critically evaluates evidence‑based strategies and pedagogical approaches used to support and engage learners with literacy difficulties, and considers how learners organise, synthesise, and present knowledge through the effective use of information sources. The second part of the assignment presents a reflective commentary on a five-minute video presentation, structured around the Gibbs Reflective Cycle, evaluating the effectiveness of the session, identifying strengths and areas for improvement, and considering the use of resources, follow‑up activities, and overall learning outcomes.

Part 1 
Several theorists have contributed significantly to the development of literacy.  Three, Skinner (1957), Vygotsky (1924) and Chomsky (1957) have all greatly contributed to developing literacy skills in children.  In classrooms and many homes around the UK, teachers read to student from a very young age and as they progress through the school years.  Most parents read to their children, mostly age-appropriate books which change as their child grows.  As the child grows, the classroom is discussion based, which helps the student use their vocabulary to form a response which is appropriate to the subject being discussed.  Students both young and older are encouraged to build creative sentences whilst being made aware that mistakes are part of natural development and how they would be corrected in the right context.  Students with ALN might need help in the form of an LSA or assistant to help guide them in the correct direction, ensuring the patterns they do fit together to help form the desired sound, putting more understanding on how language works and less emphasis on strict drilling. An example of this is a teacher will read a book and ask the children to predict what might happen next.  The child might say: “The boy goed to the park.”  Instead of correcting the child harshly, the teacher recognises the natural over-generalisation and models the correct formation: “Yes, he went to the park.”  The teacher has trust in the child’s innate grammar-building ability whilst providing the correct input. This form of teaching literacy is in line with Chomsky’s Language Acquisition Device (Philosophy Beyond, 2025) and is used by parents and caregivers when speaking to their infants at home to help make a positive contribution to the child’s cognitive development, which studies shows works as per the article by Murray and Egan (Child Language Teaching and Therapy, 2014).  Unfortunately, most parents do not have the time to read to their children due to work commitments where both parents currently must work, many households are single parent, and this puts pressure on the lone parent to work and find the time to read to their child, whilst also trying to upkeep their home, and lastly 1 in 6 British adults in England and Wales are considered functionally illiterate, which greatly impacts on the child's development as they lack the help and correct guidance from their caregivers (Pooley, 2021). 

Teachers also help develop literacy in children by using imitation, repetition, reinforcement like praise and rewards and conditioning. Students are taught phonics at school and meaning making because a child’s brain is wired for pattern recognition, with teachers using a structured step-by-step instruction having a clear success criterion by blending CVC words (Reis-Frankfort, 2023).  As the teacher pronounces the word, the student sees what the teacher is doing with her mouth and imitate to get the correct sound out.  This is followed by praise or reward charts and points, encouraging the child to aim for the correct answer.  An example of this is in a phonics session, a teacher presents flashcards to her students: r-a-t, and each time a student correctly blends the sounds, the teacher praises them: “Superb, well done for blending!”, and as the child receives consistent reinforcement, they are more likely to repeat the behaviour and improve decoding skills.  This form of teaching literacy is in line with Skinner’s Behaviour Theory (Cherry, 2025).  This is the approach used by many schools across the UK particularly in the earlier years as most students respond to rewards for their achievements like class dojo (SATC, 20206).  Unfortunately, this style does not work with every child, as some children are not interested in rewards so is not always a good incentive. The other problem that arises is that over rewarding children loses its impact and motivation which then leads to children feeling the reward is not exclusive or enticing which will have children less motivated to do well.  Another criticism is children seeing their peers being rewarded might be put off with the feeling of not being good enough to earn the rewards and likewise, children who are more academically capable might be expected to always achieve these grades whereas those same children seeing the children being rewarded who are struggling and not as academic capable might feel resentment or being left out. 

Another way teachers help develop literacy is through social interaction and guided support also known as scaffolding.  Children’s literacy grows through collaboration rather than solo practicing, internalise language through dialogue with adults, and with the help of teachers and their peers, children learn new words to add to what they already know.  Teachers will pair students into small groups to encourage reading, modelling, group discussions, and use sentence starters to help students who struggle to start a sentence.  For example, the teacher provides a scaffold: “Start with ‘One day…’ and tell me what happened”, and with the help of the teacher, the student co-constructs the next idea together, which with practice, the child independently writes similar narrative beginnings, showing the scaffold working.  This form of teaching literacy is in line with Vygotsky’s Social Interaction and Zone of Proximal Development (Eun, 2017) and is widely used in schools today especially in further education where students learn from their peers which is very effective in having successful students who go on to further their careers.  Unfortunately, this theory does not always work as some students do not want to be paired up with other students and prefer to work alone.  Other students might find it awkward or feel anxious to speak in a group so will hide away or feel pressured to say anything and so will withdraw from the group discussion, leading to resentment from the other group member as well as the student themselves feeling stressed from being in a social situation they did not feel comfortable in the first place. 
Poor oracy skills severely constrain literacy and cognitive development which limits academic success.  Research by the National Literacy Trust indicates that 1 in 4 children with poor oracy at age five fail to meet expected standards at age 11, which leads to later academic failure (Simon, 2024).  Children whose parent’s or caregivers do not read or help with writing due to either time restraints or lack of ability tends to affect the child’s cognitive progression, which normally goes with lack of engagement with schools to understand what help the child needs for the parent or caregiver to then help the child themselves, with some caregivers having the attitude of the responsibility should be on the school doing their job and not neglecting foundation learning, and not the caregiver (The Guardian, 2015).  Teachers reiterate schools are not a place to solely raise children; it is a partnership where home and schools must work together to contribute to the child’s success (Anazia et al, 2025).  Poor oracy has a significant impact on job prospects, career progression, and earnings in the UK, particularly for young people and those from disadvantaged backgrounds.  Research done by the Centre for Education & Youth and the University of Oxford suggests that weak communication skills are frequently said by employers to be a key factor in recruitment difficulties and workplace performance issues (UK Parliament, 2021).
Children learn from a young age when being helped and prompted by family and caregivers when practicing reading and writing, whether at home or out in clubs and playgroups.  Some effective strategies which help engage learners with poor literacy skills are disciplinary literacy, where teachers implant subject-specific reading/writing support such as grouping information using bullet points, providing visual aids, and breaking down writing tasks into smaller, manageable steps, alongside targeted interventions like phonics, vocabulary instruction, and scaffolding techniques.  Using assistive technology such as text-to-speech software, speech recognition, and word prediction programs, improving reading comprehension through explicit instruction, engaging parents, and using meta-cognitive strategies are some high impact approaches used by schools today (Education Endowment Foundation, 2025).  Teachers use tests which help pinpoint specific gaps to tailor support rather than relying on general reading ages (Education Endowment Foundation, 2023).  
Donaldson's review of the curriculum in Wales, Successful Futures, introduced a major overhaul of the school system.  Donaldson’s review concentrated more on curriculum design, looking at the content of individual subjects and their place within the curriculum, addressing several reviews, reports and recommendations that have been published in recent years such as Review of Welsh second language at Key Stages 3 and 4 (Welsh Parliament, 2024).  Instead of focusing on traditional subjects, it focused on key skills, promoting listening and speaking skills, as part of a movement towards six areas of learning which includes literacy, numeracy and digital competence (Gov.Wales, 2015).  Teachers can help students who learn differently by using a range of information sources which include employing active reading, synthesis techniques, and structured writing methods, such as mind mapping, note-taking, and scaffolding (EA, 2026).  Teachers tailoring language to the intended reader, organising ideas in a logical order, supporting arguments with gathered evidence, and presenting information using a variety of formats helps develop literacy skills of students of different levels (LearnLife, 2021).  
Part 2
I am going to do a reflective commentary using the Gibbs Reflective Cycle on the story I read to my children called The Gruffalo.  What I think was good about the session was my children love the story the Gruffalo, and since my son and I did the props during a Springboard session at school, my children had fun wearing the hats and holding the props as the story was being read.  Initially, I felt nervous, wondering if I was going to mess up reading, get the words wrong, hit a patch where I start saying filler words like “um” too many times which I feel ruins the story, and sound monotone.  After the session, I looked back at the video and although I think I wasn’t monotone and made some hand movements and gestures, I thought I did ok for shooting the video without redoing it. 
If I could redo the session, I would have told the kids a story about their mommy.  Although the kids liked the Gruffalo story and enjoyed me reading it to them, I felt holding the book and showing the pictures and trying my best not to stumble my words, which I think happened once, where as if I was telling a story about mommy to the kids, it would have come from my heart and deeply ingrained in my memories, which would have come out a bit more natural.  I do tell the kids stories about mommy, and both my son and daughter are very invested in the story, and to see their little faces when I am talking to them about mommy, I can see both are extremely proud of their mommy and the adventures we went through. Linking back to the theorist, I would ask my children what part of the story their favourite was, and this would get them thinking about what they liked about the story and what they would want to say which would improve their literacy.
The objective to my session was to read a story both my children liked and have heard many times before during play time and bedtime.  I do feel it is extremely important that both my children hear the words that come out of my mouth, because this will get them understanding what the words mean, as well as how they sound and pronounced which with the progression both my children have made in school shows that reading to them is helping them greatly at developing their literacy and oracy skills which I know are extremely important in doing well at school, further education and ultimately, landing a top job they both deserve.  
We used some props in the form of the characters from the Gruffalo which were the snake, owl, fox and mouse along with the Gruffalo.  My daughter wore the mouse hat and my son wore the Gruffalo hat, and they both played with the props as the characters came up in the story, with myself acting the parts of the animals as they came up, which was changing my voice, doing animal noises like hissing for the snake and hand gestures like slithering away like a snake.  This linked to Vygotsky in pairing my children up and by both using their literacy skills would say what the animal they were holding in the stage of the story.  The key stages here were from Key Stage 1 and Key Stage 2.  
For a follow up to the session, as both children like to draw and colour, I would ask them to create a different ending to the story and let them use their creativity to form a different ending, using scaffolding where needed to help inspire them with their ideas.  As the story revolves around the idea of the Gruffalo eating the various animal characters, and both my children love cooking and being a qualified chef myself, I would do a story-inspired cooking activity and bake some cookies with the help of my children and with some different sprinkles and various coloured icing, we would recreate the characters in the story and have fun eating them.  This would link to Chompsky in having my children hear the different words of ingredients we are using to make the cookies and to repeat the words in small parts which would help both my children understand how to pronounce the ingredients and help with their literacy development. 
Conclusion
Whilst we are 6 years post covid, approximately 20% of learners in Wales enter school year 7 with reading ages significantly below their chronological age, with approximately 40% of learners entering year 7 with reading ages at least 6 months behind their actual age (Welsh Parliament, 2021).  Figures suggesting these children are functionally illiterate, with PISA 2022 results showing a significant decline in reading performance (Sibieta, 2024), both schools and caregivers need to work together to promote literacy at home from a younger age to help best give their children a good start towards developing their literacy skills.  With programs designed to help adults improve their literacy, this will go a long way towards having the confidence to help their children with their oracy and reading skills, which will ultimately help their children achieve success in schools, further education and in life.  
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