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Critical response to an article that provides evidence of sound knowledge and understanding of themes related to the teaching of Welsh in the English-medium sector. (2000 words)
Introduction
Using English as the second language (ESL) being learned by the learners in a Filipino community, ‘the article’ that is to be critically reviewed within this essay was published to review the experiences of these “non-native” speakers of English in their journey to becoming effective bilingual learners (Bernardo and Gaerlan, 2011: p. 1). ‘The article’ reviewed many studies relating to the development of bilingual learners through psychological and sociological approaches; this involves the cognitive processes of the brain in learners when learning a second language and the personal and social factors involved in second language acquisition respectively (Bernardo and Gaerlan, 2011: p. 1). This essay will examine the arguments and findings made within “Non-Native English Students Learning in English,” (referred to as ‘the article’), whilst reflecting upon the potential impact the arguments within ‘the article’ have in relation to the teaching of Welsh as a Second Language (W2L) in the English-medium sector in Wales. 
Bilingualism and Wales
The Welsh Government (WG) clearly outlined its vision for a future bilingual Wales through various documentation published as early as 2003, such as the Iaith Pawb publication, who argue that the Welsh language is “integral to the identity of the nation” (WG, 2003a: p. 9; WG, 2003b; WG, 2017; WG, 2012). Indeed, the Well-being of Future Generations (Wales) Act 2015 desires for a future Wales that treasures “a vibrant culture and Welsh language” (Well-being of Future Generations (Wales) Act, 2015). Thus, the promotion and nurturing of the Welsh language is central to the development of Wales “as a bilingual nation” (Donaldson, 2015: p. 26).
However, numerous arguments exist that present differing definitions as to what is meant by a bilingual learner. Baker developed Mackey’s distinction between the “degree” and “function” of language:
“Degree is about ability and skill in using language. Function is about actual use made of language” (Mackey, 1962; cited by Baker, 1985: p. 66).
Since this early definition, further definitions of bilingualism indicate the presence of numerous dimensions to bilingualism, such as “ability; use; development; culture and choice” (Baker and Wright, 2017: p. 3-4). Ultimately, it is sometimes regarded to be impossible to assemble one true definition of bilingualism due to the great fluctuations in definitions; some argue bilinguals to be able to speak another language “with native-like fluency,” whilst others argue bilingual learners to be those who “know a few words of another language” (Broomfield, 1933; cited by Morgan, 2018a: p. 28; Baker, 2011; cited by Morgan, 2018a: p. 26; Baker and Wright, 2017).
Nevertheless, the action plan of the WG to create one million Welsh speakers by 2050 details the need to develop a clear understanding of bilingualism in Wales before transforming the methodology of teaching W2L to children in schools in a manner that is compatible with the findings of ‘the article’ (WG, 2017; Bernardo and Gaerlan, 2011).  
Psycholinguistic Approach
‘The article’ labels the underlying cognitive and psychological processes involved in learning language and developing language behaviours as a “psycholinguistic approach” (Bernardo and Gaerlan, 2011: p. 2). Indeed, ‘the article’ suggests that children’s learning in schools occurs through a process of interaction with their environment and constructing knowledge through external sources, such as: school staff; peers; and the environment (Bernardo and Gaerlan, 2011: p. 2). This argument draws similarities to constructivist learning theory, which advocates that learning occurs through real-life experiences and “learning by doing,” sometimes referred to as “experiential learning” (Dewey, 1859-1952; cited in Pound, 2006; p. 21; Beard and Wilson, 2006: p. 16). 
Through a focus on mathematics, ‘the article’ highlights a difference in learner’s cognitive processes when solving mathematical problems depending upon the language of instruction and the language of the problem (Bernardo and Gaerlan, 2011). Consequently, from the reviewing of several studies relating to the cognitive processing of information in bilingual learners learning in ESL, ‘the article’ concludes that a “language-consistency effect” significantly influences learners’ abilities to solve problems (Bernardo and Gaerlan, 2011: p. 3). This is where the learners are better able to solve problems in the language in which they learned the information and strategies. Where strategies were learned in English, even though English was a second language, learners were better able to solve problems in English; where strategies were learned in Filipino, the first or “native” language, learners were better able to solve problems in Filipino (Bernardo and Gaerlan, 2011: p. 3). Thus, ‘the article’s’ findings would greatly impact upon the teaching of W2L in English-medium schools as ‘the article’ suggests that, in order to develop children’s bilingual abilities in a variety of meaningful contexts, curriculum instruction must occur in the Welsh language. 
The one million Welsh speakers strategy agrees with these findings within ‘the article,’ suggesting that the numbers of children receiving provision through the medium of Welsh in English-medium schools needs to increase if they are to achieve the WG’s goal of one million Welsh speakers by 2050 (WG, 2017). Interestingly, Donaldson’s new curriculum proposes the development of children’s ability in the Welsh language through the creation of a continuum of learning, which provides the potential for all schools in Wales to accurately assess and develop their pupil’s Welsh language ability (Donaldson, 2015; WG, 2018b: p. 4). This is similar to the argument presented by the Cymdeithas yr Iaith Gymraeg (CyIG), who advocate for an education system whereby every child in Wales experiences part of their education through the medium of Welsh, regardless of the medium of the school (CyIG, 2013: p. 1). ‘The article’ suggests that such a system would be of value to children in accordance with the psycholinguistic approach to language behaviour and acquisition (Bernardo and Gaerlan, 2011).     
This is certainly the view of Vygotsky, who argued that learning through and the speaking of more than one language developed a child’s ability to think flexibly and access a greater range of knowledge (Vygotsky, 1968; cited by Morgan, 2018a). Additionally, “divergent thinking,” the ability to generate multiple ideas and possible solutions to problems, is argued to be better developed in bilingual individuals compared to monolinguals. (Grote, 2014: p. 6-8). Resultantly, neurological benefits are often observed in bilinguals, as the effects of dementia and other “age-related cognitive decline” conditions are sometimes postponed (Grote, 2014: p. 8).  
However, ‘the article,’ by its own admission, overlooks the process of exactly how an additional or second language is acquired and instead focusses on students that are already “bilingual” and competent in both languages. Therefore, the application of the findings in ‘the article’ may be beneficial to learners in a “streamed” school, where both Welsh and English are already used as the medium of delivery, but bears less relevance to the English-medium sector as a result of Welsh being taught to children in lesson form, as opposed to learning subjects through the medium of Welsh (Estyn, 2017: p. 2). Thus, the CyIG desire the removal of W2L as a subject and replacing it with a bilingual education system that teaches children through the medium of Welsh and English (CyIG, 2013). 
Furthermore, although mathematics and science are examined in ‘the article,’ the application of the findings to areas of the wider curriculum, as opposed to purely the core subjects, does not occur. (Bernardo and Gaerlan, 2011) With the findings of the research suggesting that a learner’s weaker comprehension ability and conceptual knowledge in the second language impacts upon their ability to understand and solve problems, in subjects where a greater range of comprehension tasks exist, such as history and geography, the weaker comprehension ability of such learners may be magnified (Bernardo and Gaerlan, 2011: p. 3).  
Sociolinguistic Approach
However, although increases in the number of individuals who stated that they could speak Welsh in the country’s “census” had risen in 2001, the most recent “census” in 2011 revealed that numbers of Welsh speakers have declined across Wales (WG, 2013a; WG, 2012; BBC, 2012). 
Worryingly, a recent poll conducted by ITV discovered that 64% of respondents believed that the teaching of W2L should not be compulsory for pupils up to the age of 16, whereas 33% of people believed that Welsh should not be a compulsory subject at all in English-medium schools (WG, 2012; ITV, 2015). The BBC build upon this view, arguing that compulsory Welsh lessons are not effective in developing more bilingual Welsh speakers in Wales. (BBC, 2017) This is despite the learning of Welsh as either a first or second language being compulsory for children up 16 years of age (BBC, 2017; WG, 2013b; Estyn, 2007; Estyn, 2015).    
‘The article’ makes clear the importance of the social status and perceived value in a language in order for this language to be effectively learned (Bernardo and Gaerlan, 2011). ‘The article’ terms such social factors involved in the learning of language as a “sociolinguistic approach,” as ‘the article’ states the need to view the process of language development as more diverse than merely cognitive processes (Bernardo and Gaerlan, 2011: p. 4).
ESL students believed that acquiring English language skills would improve their ability to learn other subjects in school, according to ‘the article,’ whilst also furthering their ambitions to qualify for certain work opportunities abroad (Bernardo and Gaerlan, 2011: p. 1). This compliments the view of Strubell, who views the “perception of the language” and the “motivation to learn and use the language” as having an inter-dependant relationship (Strubell, 2011; cited by Morgan, 2018b: p. 27). 
The most frequently mentioned social factor affecting the development of a second language, presented by Gaerlan within ‘the article,’ is exposure to the second language at home and the attitude towards the language held by family members (Gaerlan, 2009; cited by Bernardo and Gaerlan, 2011: p. 5). Perhaps this is unsurprising, given that Bronfenbrenner argues that those individual’s in a child’s “microsystem,” such as teachers and parents, have the greatest impact upon the child’s development (Bronfenbrenner, 1979: p. 25). 
[bookmark: _GoBack]However, in light of the statistics discussed earlier in the essay, it is possible that the perception of the value of the Welsh language has fallen in many people’s opinions and, when applying this perception to the inter-dependant relationship of the perceived value of a language and the motivation to learn such a language, it may follow that a poor perception towards the value of the language will influence some people’s motivation to learn the language (Strubell, 2011; cited by Morgan, 2018b; ITV, 2015; BBC, 2012). Thus, the WG, arguably, should prioritise raising the perception and value of learning the Welsh language, as ‘the article’ emphasises the impact that a positive attitude towards the learning of a language can have on the individual’s ability to become bilingual (Bernardo and Gaerlan, 2011).   
Nevertheless, ‘the article’ is keen to reference the need for teachers to model effective second language skills to their pupils, as this forms another significant area of influence in a leaner’s ability to learn a language (Gaerlan, 2009; cited by Bernardo and Gaerlan, 2011). Indeed, Vygotsky argued the case for language development occurring as a result of the child’s interactions with those around them, such as peers, parents and teachers (Vygotsky, 1896-1934; cited by Pound, 2006: p. 40). Despite reports that there are not enough Welsh speaking teachers in Wales, and that many teachers lack confidence in teaching the Welsh language to their pupils, Donaldson highlights the value that enabling Welsh-medium schools to act as hubs and share their expertise in the field of Welsh language instruction to teachers in the English-medium sector possesses (Donaldson, 2015: p. 108; Haggett, 2013; WG, 2013b). Thus, effective modelling of Welsh and the development of children’s Welsh language ability can occur in all education sectors in Wales through the incorporation of effective modelling language and skills being shared by Welsh-medium teachers to English-medium teachers, who in turn model this language to their pupils (Donaldson, 2015). This develops the argument presented in ‘the article’ (Bernardo and Gaerlan, 2011).    
Conclusion
Clearly, ‘the article’ has presented supported arguments for the development of learner’s second language skills through “psycholinguistic and sociolinguistic approaches” (Bernardo and Gaerlan, 2011: p. 2-5). When combined with the arguments of the CyIG and the WG that argue a case for the removal of the term W2L, together with a learning continuum curriculum presented by Donaldson, a revolutionary approach to the teaching of Welsh within the English-medium sector could occur through the increased delivery of subjects through the medium of Welsh (CyIG, 2013; Donaldson, 2015; WG, 2013b). With Welsh-medium schools acting as a hub to develop the knowledge and confidence of teachers in English-medium sectors, improved modelling of the Welsh language by teachers may impact upon the pupils’ own desire and ability to learn the language (Donaldson, 2015; Bernardo and Gaerlan, 2011).     
However, it must be remembered that ‘the article’ readily states that the process of developing second language skills in learners are overlooked and, in combination with the gradual decline in the numbers of Welsh speakers and the current poor perceived value of the Welsh language discovered through poll results, the WGs goal of achieving one million Welsh speakers by 2050 appears to be a great challenge (WG, 2018a; WG, 2018b; Bernardo and Gaerlan, 2011; ITV, 2015; WG, 2013a). Consequently, changing of the perceived value of the Welsh language could be argued to be the priority of the WG.
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