The Welsh Assembly Government create a play policy in 2006 highlighting and acknowledging the importance of play for every child in our society. This policy was founded on the knowledge and principle of the United Nations Convention on the Rights of the Child, Article 31 which states ‘Children have the right to relax and play, and to join in a wide range of cultural, artistic and other recreational activities’ (UNICEF, 1990: 2). Furthermore, the Welsh Government emphasise that play is an essential learning process with each child having an instinctive desire to play. The Welsh Government also note how beneficial and essential play is to a child’s physical, social, mental emotional and creative development. The Welsh Government states that society should create opportunities to support each child to enjoy an environment where they can thrive and explore different types of play in their surroundings (Department for Training and Education, 2006).
Bruce (2011) maintains that there are many pioneers of childhood play but identified Friedrich Froebel as a theorist who emphasised that play is the highest level of learning and development in a child life. He was the creator of kindergartens where he introduced the importance of play into a child’s education using the outdoors as a place to study nature, music, mathematics and creative thinking. Based on the ideas of Frobel’s thinking, play can be shown through 12 features which practitioners use to guide them in reflective practice. These 12 features are:
1. In play children make use of real experiences they have had.
2. Play gives children the opportunity to express their own ideas, understanding and expressing their feelings but also gives children control as they can make the rules of the play and are not bounded by the rules of others.
3. Play allows children to re-enact experiences, people or events in a fun, creative and complex way.
4. Play is instinctive to children. Children can not be made to play.
5. Play doesn’t always have to be happy, children often express or reflect upon adult roles. This is called role play or fantasy play which can be based on real events.
6. Play is imaginative, children can engage with fantasies. They can explore alternative worlds with ever changing scenarios.
7. Play is independent, children should experience playing alone so they gain a better understanding of themselves and feel comfortable in their own company.
8. Play is social, children need to experience working with others. Being able to lead, follow and negotiate their play and expressing their thoughts and ideas. Additionally, social play helps healthy brain development. 
9. Play is for all ages including child and adult interaction. Adults must be aware of ensuring they don’t dominate the play but rather come together and respect each other’s feelings, ideas and relationships. 
10. Play can be indoors and outdoors. When a child is engaged in play in full concentration they gain a meaningful and hands on experience of active learning
11. Play is not necessary about new learning it’s about what they have learnt and what they can do and archive. In their play they use skills and show what they know. 
12. Play is the most spiritual activity of a child, play unites the development and learning of a child. Making the child aware of them self’s and other. (Bruce, 2011)
In addition, theorists such as Freud, Piaget and Vygotsky (who all have fundamental differences in their theories of play) all acknowledge that play is beneficial to children’s learning and development. Freud argues that play is an emotional outlet that reduces children’s anxiety by giving the child the illusion of power and control. However, Piaget identifies that play facilitates cognitive development, he believed that children gain their knowledge through their environment. He asserts that learning involves two processes called Assimilation and Accommodation. Assimilation is taking new knowledge from the world and incorporating with exciting ideas. Accommodation is modifying previous understanding or schemas. He emphasised that play has a strong influence upon development and therefore has a significant educational purpose. With regards to Vygotsky he expressed the opinion that all children’s learning occurs with social interaction. He believes that development occurs when the child is given direction even if it’s minimal, he refers to it as the zone of proximal development. (Hughes, 1999)
Hughes (2012) asserts that play can be identified into 16 different play types, this gives researchers and practitioners a better understanding and a deeper insight to play and its purpose. Play types are now seen as a collection of different behaviours. He states that identifying and acknowledging different types of play gives more of an understanding of the complexity of play. Here are just two examples of types of play and their advantages,
Fantasy play 
Fantasy play is where a child’s imagination creates or re-enacts any event or object that’s in their world. In fantasy play children have no limitations or boundaries, indeed a world full of mystery and adventure. Fantasy play can come into 4 different types of play, for example functional play, constructive play, rule governed play and socio-dramatic play. Freud valued fantasy play as gaining access to a child’s psyche, and through fantasy play children could mirror their subconscious and be used as a therapeutic tool. Furthermore, Freud claims that through fantasy play children can act out roles and release emotional pressure which can help children dealing with traumatic experiences, Freud calls this process ‘sublimation’. Piaget also acknowledges the beneficial impact fantasy play has on children’s development. He states the fantasy element in such play can be assimilated into a schema and even though it’s fantasy the assimilation schema is happening in real life. He maintains that through fantasy play children can test out new ideas and make sense manly through assimilation. (Kitson, 2005)
 Fantasy play enables children to   influence their capabilities through creativity, intellectual growth and social interaction. Additionally, fantasy play supports children’s holistic development through enhancing their self-awareness and self-control, developing responsibilities, moral development, understanding and accepting other people’s feelings and ideas. The following is an example of fantasy play in practice.
· Four children participate in a make-believe story. They decide they are on an island and are going to camp for the night and need to gather sticks to make a fire. They all search for objects to represent the sticks. 
· They place blocks, books and toilet rolls in a pile and pretend they are on fire.
· One child suggests they must be careful not to get burnt. They gather cotton buds and place them on the twigs and pretend they are marshmallows.
·  Two of the children suggest making a den to use as a tent, they all run off to get materials to put over their heads to represent tents. 
· After 10 minutes one of the children gets distracted by another game and the play come to an end. 
Adults can support and heighten a child’s development through fantasy play, doing so by looking at Vygotsky’s theory zone of proximal development. If the adult become a part of the socio-dramatic play, then they can take advantage of a great learning opportunity. Skilful interaction can stimulate the child’s play. This can also set challenges through fantasy play that can help focus the child’s attention and will inevitably enhance and deepen a child’s experience. (Kitson, 2005).
Hutt et al. (1989) states that it is not engaging in the fantasy play that is significant to the child’s development but in fact the adult’s intervention and encouraging children with different concepts, ideas and tasks. 
Rough and tumble play.
Rough and tumble is physical interaction and social interaction. Children engage in rough and tumble by wrestling, tickling, rolling on the ground, chasing and play fighting. There are many benefits to rough and tumble play in a child’s development. For example, social skill development here children participating in rough and tumble play can gain better relationship skills with peers, taking in turns, accepts and understand boundaries, game rules also understanding other’s feelings and their own. Physical skills are also developed during this play, gaining better balance, strength and endurance, gaining muscle also body control. Through physical development children will naturally gain and support cognitive development and strengthening their abilities in creativity, confidence and learning their own limits. (Smith, 2005)
Piaget discusses that there are four developing processes for children to respond and experience in their physical environments. They are,
· Sensorimotor stage (birth – 2 years old) through physical interaction within the child’s environment, they build concepts about their reality and how it works.
· Preoperational stage (age 2 – 7) the concept of an abstract situation is still very difficult for a child this age to understand. A clearer approach to the situation will be needed.
· Concrete operations – (ages 7 – 11) the child has more physical experiences and is able to create concepts a structure to express themselves. The concept of abstract problem-solving has now been processed.
· Formal operations – (ages 11 -15) the child cognitive structure is more developed, and the child is capable of reasoning. (Smith, 2005)

Recent Research by Brussoni et al. (2012) demonstrates that risk prevention plays a crucial role in keeping children safe but imposing too many limitations on children’s risky play hinders their development. They highlight that risk taking in play helps children gain a better understanding of the world around them, tests their physical limits, improves learning and understanding of dangerous environments and activities and develops their perceptual-motor. Furthermore, they go on to discuss that practitioners and parents often acknowledge risk as dangerous but according to researchers giving children the opportunity for reasonable risk taking will give them a higher advantage in managing risks for themselves and make sensible decisions. If risk is removed from play or the restrictions are too high for children they may experience problems such as mental health concerns, obesity, lack of self-worth, lack of independence but also a decline in judgment, perception and learning. 
Brussoni el al. (2012) highlights that risky play involves physical interaction that can be defined as exciting and thrilling with a risk of injury. Additionally, they explain that there are three main types of free play that have a risk, they are physical activity play, object play and pretend play. Free play is a major agent in children’s learning and development. Through free play children learn self-control, rules, problem-solving and form relationships.
Health and Safety Executive (2012) confirms that elements of play provide children with opportunities to encounter potential hazards and feelings of uncertainty and unpredictability. They acknowledge that the aim isn’t to avoid or eliminate risk but to balance the potential risk with the benefits. They fully support that risky play is fundamental to a child’s development, they recognize that through play children experience the realities of the world and help children develop risk awareness which will stay with them through life. Furthermore, they recognize adult’s involvement in making correct judgments when dealing with risk and the need to respond in a responsible and sensible manner without placing them in any unnecessary risk or danger.   
Little, Wyver and Gibson (2011) discuss the influence that parent’s attitudes have towards risky play that can affect the child involvement in taking part in physical play. For example, parents that fear their child engaging in physical play may prevents or discourage their child in participating in the physical activity. This then could discourage the child and make them question their abilities and make the individual feel left out and not a part of the activity. Similarly, they found that practitioners in Early Years settings can have a significant effect on a child’s participation in risky play. If a practitioner has anxiety about risky play they might prevent any type of physical play in their setting. This may be due to worries of litigation and accountability. In the research papers Little, Wyver and Gibson (2011) debate that preschool practitioners have a negative attitude towards risk taking in the settings and felt they needed to exercise a high level of control to reduce any risk and ensure the child’s safety. In contrast, Forest school practitioners had a more relaxed approach to risk taking, emphasising the benefits that risk can have on children’s confidence, self-esteem and independence. Forest school practitioners assert that giving children trust in their abilities to judge risk for themselves has a significant effect on their development and character.   
[bookmark: _Hlk504836030]The Welsh Government (Department of Education and Skills, 2015) acknowledges that risk is beneficial for children’s holistic development and creating an environment that they can explore is vital. In the Foundation Phase curriculum, they state that children learn through hands on experiences and in play children discover risk which is beneficial for the child in the long term. Furthermore, they express that indoor and outdoor environment should stimulate and encourage a child’s natural curiosity but also develop safe environments that enhances child development.   





Risk Assessment: Pond dipping – tadpole hunting.
Details: Children ages 5-6 going to explore pond wildlife. Identify and noting what they find. Trying to find tadpoles. 

	Description
	Finding tadpoles and other creatures in the local pond.

	Department:
	Year 1 

	Location:
	Local pond behind school

	Author:
	Year 1 teacher

	Line Manager:
	Head teacher 

	Date:
	Open date

	Applicable Equipment:
	Pencil and paper, clipboard, sweep net, containers, magnifying glass, appropriate clothing and footwear also hand sanitizer 
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	Ref
	Hazard / Task / Activity
 Area of Concern
	Persons at Risk
	Existing Controls
	Describe Any Further Controls / Actions Needed
	Actions By Whom
	Action By When

	
1
	· Weather – prepare for rain
· Exposure – cold and windy 
	· Children & staff
	· Appropriate clothing and footwear (waterproof clothing, steady shoes)
· In advance send letter to parents reminding to bring appropriate clothing and footwear.  
· All weather needs to be considered 
	· Before leaving school grounds each child in check by staff making sure all have correct clothing 
· Check weather forecast leading up to the day. 
	· Staff
· Parents
	· on the day

	
2
	· Trips, slips and falls 
· injuries from equipment
	· Children & staff
	· Staff adequately trained in first aid.
· First aid equipment (regularly updated)
·  Inspected area beforehand (getting rid of any hazards)
	· Non-snag clothing (untired shoe laces)
· Appropriate footwear (wellies or non-slip shoes)
	· Staff
	· On the day

	
3
	· Unsupervised children due to inadequate staff child ratio. 
· Drowning 
	· Children & staff
	· Making sure staff child ratio are within the guidelines (1 staff for 6 children.
· Edge of pond always in clear visibility.  
	· Checking depth of pond beforehand making sure in safety guidelines.
	· staff
	· on the day

	
4
	· Dipping nets into pond
	· children & staff
	· making sure each child in spaced out round the pond.
· Having four children at a time dipping in the pond 
	· Educating and talking to children about water safety.
	· Staff
	· On the day

	
5
	
· Losing children 


	· Children & staff.
	· Always to a head count before going, when arriving, leaving and getting back to school.
	· Have a buddy system in place (each child has a partner)
	· staff
	· on the day 

	
6
	
· Hygiene 
	· children & staff 
	· making sure children know not to put hand in mouth during the trip
· have hand sanitizer at all times. 
	· washing hands with soap and warm water when back at the school.
· Any cuts children have before trip make sure are covered.
	· Staff
	· On the day

	
	
· Children with disability 
· Children fear of wildlife 
	
· Children & Staff
	· Paths and pound area are stable ground
· Supportive adult to comfort any child with fear
	· Talk and read stories about pond life before trip.
· Make the trip into an adventure
	· Staff
	· On the day 











I selected pond dipping as my activity and considered the important elements of play as detailed in section 1 and 2 of this portfolio. There was a need to balance the risks involved with undertaking an outdoor activity that has many inherent potential dangers with the well documented benefits a child can gain from risky activity where those risks are effectively managed.  In conclusion, I consider that the benefits of the activity outweigh the risks. These benefits include enhancing the child’s personal development in terms of confidence and self-esteem and provide scope for personal growth in learning how to face new challenges and learn new skills. Pond dipping clearly presents a challenge to a practitioner in terms of working with the children in an outdoor environment, exposure to the elements, potential danger from the water and a possibly unhygienic environment. The Risk assessment clearly needed to address all these possible threats to the safety of the activity. This process involved a thorough review of all elements of the activity and the incorporation of efficient risk management strategies. Additionally, I needed to ensure that my activity complied with the laws and the advice from the Health and Safety Executives and all the relevant policy statements. 
On a practical basis this involves checking the Health and Safety Executives website and making sure I noted every possible risk that could arise from my activity of pond dipping. It is important not just to note the physical risk but also important to think about the psychological and emotional risk that the children could experience. Uppermost in my mind was the need to incorporate Freud’s theory about children who experience anxiety and have a plan to help any child with any fears or emotions before and during the activity. I approached this element of my preparation in the lead up to the pond visit through engaging the children in speaking about what we were going to do, how we were going to carry out the activities and introducing the likely wildlife and pond life we might encounter. Most importantly this dialogue focussed emphatically upon all elements of pond safety and being safe around water.  Great emphasis was made on the fact that we all need to be cautious around the water, demonstrate patience, listen, ask questions and help each other. Simple courtesy such as taking turns to  dip the net into the pond is crucially important to ensure each individual is given the same opportunity for experience and learning. 
Having adopted a thorough approach to risk assessment through analysing each component part of the activity and identifying any possible hazards I felt confident that I had reflected upon good practice in the activity selected. The activity had to be appropriate for the age group targeted. This entails understanding the needs and requirements of the group. Communicating with parents and guardians and identifying any relevant factors such as fears, phobias, allergies, sensitivities and other pertinent issues is vital to this process and is part of the preparation for a comprehensive risk assessment.   Choosing an outdoor activity generates an excitement amongst the children and the unfamiliarity of the setting needs careful introduction to the group. The duty of care needs to be paramount towards all participants and this is vital to gain the trust of staff, parents and of course the children themselves.  Given the vagaries of the weather we couldn’t guarantee a beautiful sunny day, however facing the elements could also add to the spirit of adventure and learning opportunities. Children learn that there is no such thing as bad weather merely inadequate clothing. Obviously if the weather were to have been extreme then the activity could be postponed, however barring this I feel there is much to be gained from facilitating a child to experience an activity in less than perfect conditions. 
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