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1.	Introduction
Learning is described to be the acquisition of knowledge or skills through study, experience, or being taught. Over many years, huge names in the educational psychology industry such as Ivan Pavlov and Jean Piaget as well as many more have had a massive impact on how we approach education in the modern day. Currently in Wales educational practitioners are in the process of introducing the purposes (figure 1) recommended by Graham Donaldson (Donaldson, 2015). To effectively introduce these purposes, educational practitioners must have a clear understanding of what learning is and how learning is achieved. Within the scope of this assignment I will be focusing on one incident I witnessed during my time at school and will evaluate and conclude on how this incident links with the current literature. I will also be using this process of evaluation and conclusion to see how I can improve my own practice as I further progress into my career in teaching.

[image: ]Fig.    1
Four purposes of the new curriculum 2015, Wavehill Ltd (2018, 04)


2.	Observation
The incident I have chosen to analyse took place in an 11-18 comprehensive school in the north-west of Cardiff. The most recent Estyn report states that
  There are 1,263 pupils on roll, including 295 in the sixth form. Pupils come from a      wide geographical area, including Barry, Llantwit Major and Bridgend to the west, and Llantrisant and Pontypridd to the north. The large majority come from the city of Cardiff.  The school welcomes students of all faiths and those with no faith background.                 (p.1).
 

[bookmark: _GoBack]16% of the schools pupils have additional learning needs which is under the national average. However, 5% of pupils have a statement of special educational needs which is over the national average. The school has an additional teaching centre that caters to pupils on the autistic spectrum. The most recent Estyn inspection took place in 2018, every single category had been marked as excellent. (Estyn report, 2018). The school has a free school meals percentage of 8.3% which is well below the national average of 17% and the school budget per pupil is £5041 (mylocalschool.com). The incident I have chosen to analyse took place in a year 8 technology class of 16 pupils and I believe this to be a great example of primary and secondary behaviour management. I will expand upon the context of my incident as well as how I think this links to theory later in the assignment.


3.	Introduction to methodology
This part of the assignment is concerned with a specific critical incident and its ramifications in terms of teaching and learning. Specifically, the following section lays out a methodology suitable for addressing the critical incident, contextualises the incident in current policy (Donaldson, 2015) and reviews two themes resulting from the critical incident in the academic literature. The assignment concludes with a reflective section that evaluates the learning from the observation and identifies the next steps for my own professional practice.


3.1	Methodology
This section details the methodology of the overall approach taken and the methods employed in investigating the critical incident. Educational research into concepts relating to teaching and learning, which in itself is part of social research more widely, is designed to bring ‘clarification of issues having a direct or indirect bearing on these concepts’ (Cohen, Manion & Morrison, 2007:48). An educational research project requires an initial clarification of the model it is situated in and subsequently, the methodological approach employed. Cresswell (2014) defines constructivism within the interpretive paradigms for research as addressing ‘the processes of interaction among individuals’ (Cresswell, 2014:37). This is in contrast to the positivist paradigm which is predominantly applied in the natural sciences and designed to establish a cause and effect which enables a researcher to identify and predict patterns and laws. Given the context of the observation examined here and the focus on an individual pupil within a particular classroom situation, the overall paradigm is identified as constructivist.

Once the paradigm is established, the methodology and methods follow. The terms methodology and methods are used, at times, interchangeably, when they delineate very different concepts. Cohen, Manion and Morrison (2007) highlight the sequential relationship between the two concepts which means that the chosen methodology, eg. survey, an experiment or a case study, determine the methods which will be employed to investigate, such as interviews, tests or observations.
The research presented in this assignment can be described as a case study as it focuses on a specific learner within a specific context (critical incident). The purpose of a case study is summarised by Cohen, Manion and Morrison as ‘to portray, analyse and interpret the uniqueness of real individuals and situations through accessible accounts’ (2007:85). Here, the purpose of the case study was specifically to identify appropriate teaching and learning steps for a learner following a critical incident. The method chosen to identify those steps was an observation which, according to Burton and Bartlett (2011) ‘is a very efficient method of research and can lead to greater understanding’ (p. 142). Before the observation, all permissions and consent were secured.

With regards to the notion of the critical incident, it is important to highlight that critical incidents do not need to refer to grave or serious incidents but, according to Cohen, Manion and Morrison, events that are ‘non-routine but very revealing' (2007:404). In this particular case, the critical incident was a boy’s persistent disruptive behaviour. Long after the class had settled down. The teacher who was being observed showed considerable skill in the use of techniques to manage classroom behaviour in the context of a practical, hands-on lesson. The boy, however, had to be isolated in the classroom by sitting him apart from his friends, closer to the teacher, to achieve the desired outcome of him not disrupting and engaging in learning throughout the rest of the lesson.

The observation techniques employed during the observation included a detailed form which had been shared with the teacher before the observation. Copious notes were made during the session which is recommended by Cohen, Manion and Morrison (2007) to increase the reliability and robustness of the observation and anything produced as a result of it.


4.	Four purposes
This section will deal specifically with the critical incident at the heart of the assignment. However, rather than looking at it in isolation, it will be contextualised in the most significant policy document published in Wales in recent times, the Donaldson Report (2015), programmatically entitled ‘Successful Futures’.  The report is the outcome of a fundamental review of all aspects of curriculum and assessment which drew on more than 300 separate pieces of evidence submitted as a result of the call for evidence. This body of evidence, triangulated with data from international comparative studies, notably the Programme for  International Student Assessment (PISA), allowed the review team to come to substantial and comprehensive conclusions with a view to what constitutes education up until the age of 16 in Wales. One of the key recommendations of the review was the transition from a traditional, subject or discipline-based curriculum, towards one characterised by a selection of clearly articulated and distinctive purposes. 

The Donaldson Review (2015) arrived, following its process of deliberation and analysis, at four purposes that articulate, in their totality, the aims, or purposes, of education in Wales. In so doing, the four purposes describe from an outcome perspective of what the school system, specifically the curriculum and assessment arrangements, should result in regarding specific and student-centred outcomes. These purposes are defined further through progression steps in six areas of learning with a range of cross-area themes. The summary graphic below (Fig. 2) shows not only the four purposes but also indicative progression:
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Fig. 2 Donaldson (2015:55)

The critical incident I observed relates to a year 8 technology class in which there were issues with behaviour generally and a boy who had to be isolated in particular. The lesson was a practical one, in contrast to the preceding session which had been much more textbook and worksheet driven. The learners were preparing the design of a pillow which they subsequently pinned on making. A degree of low-level noise and chatter was to be expected and the teacher managed it through a range of behaviour management techniques, such as making eye contact, naming individual pupils and remaining silent at times to allow learners to re-focus. One boy persistently continued to display signs of low-level disruption and did not appear to respond to the teacher’s behaviour management strategies. The boy was subsequently isolated, in a calm and non-verbal manner, and after a period of isolation on a separate desk could be re-integrated into the group.
The lesson as a whole was designed to engage and practically involve all learners. In line with being ‘enterprising, creative contributors’ (Donaldson, 2015:29), the learners were tasked to work creatively and in so doing to ‘connect and apply their knowledge and skills to create ideas and products’ (Donaldson, 2015:29). However, by displaying continued signs of disruption and a lack of response to the teacher’s attempts at restoring discipline, the boy could be said to have not only jeopardised his learning but that of his peers. Whilst the Donaldson Report (2015) does not make explicit reference to behaviour per se, it nonetheless recognises the importance of motivation for pupils and thus the need for ‘good teaching and learning’ (Donaldson, 2015:64) which would result in challenging and encouraging students. An important question to address in the context of the critical incident would, therefore, be whether the behavioural issues, particularly with reference to the boy who was isolated in the lesson, could be linked to the teaching and learning within the class. As a consequence, two areas of research were identified, the link between behaviour and motivation, and differentiation in the classroom. These will be addressed in the subsequent literature review.


5.	Literature Review
There is a vast body of literature on both themes identified as areas for further research resulting from the critical incident. To explore either of them conclusively would be beyond the scope of this assignment. However, this section aims to highlight some key texts across the two themes and findings that can be identified in the literature. Cresswell (2014) identifies the purpose of a literature review as twofold, as it highlights the existing knowledge in a certain field and also provides a way of positioning a current study within the wider body of literature. This section, therefore, aims to point to existing studies in the areas identified to potentially pursue them further.


5.1	Behaviour and motivation
A review by Coe et al. (2014) was concerned with analysing the existing literature under the theme of the title of the report ‘What makes great teaching?’. Initially seemingly all-encompassing and broad, the report is introduced by a definition of great teaching as teaching ‘which leads to improved student achievement using outcomes that matter to their future success’ (p. 3). This could be seen as still very broad. However, it chimes with Donaldson (2015) who advocated a focus on student outcomes, rather than a more traditional view on subject-based and input focused notions of curriculum and teaching. 
Coe et al. (2014) identify six components of good teaching and rank them in terms of their degree of impact on student outcomes. Behaviour, as evidence of effective classroom management, is ranked in fourth place in this shortlist of factors. Coe et al. (2014) state that classroom management thus can be shown to have ‘moderate evidence of impact on student outcomes’ (p. 3). This is in contrast to Ikeogu’s (2011) detailed study on the links between pupil motivation and instances of poor behaviour. Approaching the topic from a psychological, as well as an educational standpoint, Ikeogu (2011) puts forward the hypothesis, which she goes on to proof in the context of the primary setting of her research, that a whole-school approach to behaviour and pupil motivation based on a combination of achievement goal theory on the one hand, and self-determination theory on the other, improves behaviour in classrooms and academic achievement throughout the school. Ikeogu (2011) found that ‘the variables that were found to be the most significant predictors of disruptive behaviour are deemed to be important to and espoused by teachers in their everyday practice’ and references variables such as listing teacher-student relationships, a sense of belonging and creativity in teaching, as well as a strategy focused on mastery in the classroom. Whilst Ikeogo (2011) a number of limiting factors of her study, such as a reliance on self-reporting in the context of eliciting perceptions from both students and teachers, the findings nonetheless have relevance for future research. 

This can also be said for research that promotes behaviour as an effective base for learning. One of the key findings from an anthology on behaviour for learning by the General Teaching Council for England (2010) is that ‘involving pupils in their learning helps them to develop effective behaviour for learning - they learn how to learn’ (p 27). In promoting positive and effective forms of behaviour for learning, the authors argue, students’ investment in their own learning is strengthened and evidence of poor classroom behaviour reduced. This, in turn, impacts positively on student motivation and academic achievement. 
The Welsh Government’s focus on improving behaviour (and attendance) as a pre-condition for improving educational outcomes for young people is evidenced by its action plan on for behaviour and attendance (2009). In its handbook on practical approaches to classroom management, the Welsh Government’s guidance (2006) draws the strong link between effective teaching and behaviour management as a pre-requisite for effective learning to take place. In describing the interconnectedness between the two aspects, the guidance states that            
In reality, the two are so interlinked that they can never be truly separated. Poor behaviour management will inevitably undermine effective teaching and effective behaviour management is of little purpose unless accompanied by effective teaching. The classroom is a learning space that, managed well, can reduce the likelihood of difficult or challenging behaviour and increase the chances of effective teaching and learning. (p.15).

The guidance goes on to draw the connection between pupil motivation and classroom behaviour and points out strategies for how teachers can positively impact on the students’ motivation in not only setting expectations and the general tone for learning but also increasing the students’ self-reliance and resilience as tools for learning and later life. Moreover, teachers’ awareness of their ability to ‘facilitate pupils’ attention, interest, motivation and co-operation’ (Welsh Assembly Government, 2006:16) is highlighted as one of the key characteristics of effective teaching.

In summary, it can be said that there appears to be a large body of literature on the theme of motivation and behaviour, viewed through the prism of their impact on student learning. Whilst there are different approaches taken in different studies, a link could be shown between motivation, classroom behaviour and learning taking place. 


5.2	Differentiation in the classroom
Employing a set of teaching and classroom behaviour management strategies that cater for the needs of all students in a particular class would probably be called the holy grail by most teachers in terms of what they are trying to achieve. The reality is, more often than not, characterised by teachers encountering a continual stream of challenges in trying to differentiate effectively in mixed ability classrooms. Tomlinson (2014) defines teachers achieving a differentiated classroom as ‘teachers who differentiate provide specific alternatives for individuals to learn as deeply as possible and as quickly as possible, without assuming one student’s road map for learning is identical to anyone else’s’ (p. 4). She poses that differentiation has a direct link with establishing effective behaviour for learning and suggests a range of practical strategies for teachers to achieve that. 
Highlighting the ongoing and cyclical nature of these endeavours, Stavros and Koutselini (2016) advance the notion of starting with a continual assessment of student needs and a ‘hierarchy of objectives of learning and teaching’ (p. 2586), linked to pre-determined outcomes, in their designing and delivering of differentiated lessons. Bromley (2019) points out the importance of feedback, in a personalised and differentiated manner, in lesson time, so that students can improve what they are doing. Not doing that, Bromley (2019) argues, would mean teachers ‘send a negative message about the importance of redrafting work and learning from our mistakes’ (p. 3). 
Whilst the advantages of differentiation seem convincing, there are also challenges associated with it not just in terms of practical considerations but also in conceptual terms. Over-differentiation, at times associated with the ubiquity of learning being differentiated according to different learning styles (An & Carr, 2017), and some authors point to the difficulties in quantifying specific benefits and the ability to associate gains with differentiation, as opposed to other contributory factors. Taylor (2017) argues that factors such as gender, background and class, to game but three, could have an effect on effective learning outcomes by stating that ‘consideration of factors such as these on individual students could provide greater insights and help schools build a platform for more inclusive differentiated learning’ (p. 55). 
It is also important to recognise that teachers require ongoing professionals’ development to differentiate effectively. As Van Tassel-Baska (2012) states, ‘differentiation strategies require higher-level skills of the teacher’ (p. 47) which means that their own knowledge and skills need to be continually developed. 


6.	Reflection, evaluation and next steps
Having highlighted in previous sections the significance of national policy developments I was nonetheless reassured by Sellars’ assertion that it was not these that are the ‘most powerful, durable and effective agents of educational change’ but the teachers on the ground. The author goes on to argue that for the process of professional reflection to be effective, it needs to be acknowledged that despite all teachers being individuals who analyse and process their experience no that individual basis, a framework could be adopted that provides helpful scaffolding and categorisation for the reflective process. Specifically, the author thus advances Gardner’s (1993) notion of interpersonal intelligence as a suitable framework for the implementation of professional reflection for teachers. Given the nature of the profession, the continual interaction between teachers and learners, teachers and their colleagues (as well as managers and parents and carers), the emphasis on interpersonal intelligence appears to be a helpful starting point. 

Foundationally, the reflective practitioner, a term often traced back to Schon (1983) who defined reflection in the context of professional self-analysis and reflection for the purpose of improving practise through learning from experience, has gained some prominence in education and the professional development of teachers. Finlay (2008) warns of the ubiquity of the concept of reflection and advocates for supported and effective reflection. From my own experience, the model of the reflective cycle as espoused by Gibbs (1988) provides such a framework designed to inform the continual improvement of practice through reflection on one’s professional practice. Critically, the cycle contains elements of evaluation, analysis and conclusion which guides the practitioner through a process of considering an experience through to devising an action plan on how to behave in the future. In other words, an occurrence in one’s practice can be used to prompt a process of analysis, evaluation and subsequent action-planning to enable the practitioner, the teacher in this case, to continually develop and move forward.
In the case study presented here, the critical incident could be viewed as one such cause for professional reflection. Placing myself into the role of the teacher, the critical incident provided an opportunity to first reflect on one’s feeling, before evaluating and analysing the situation. The teacher would likely have felt upset and possibly even frustrated by the general behavioural issues and particularly by the boy refusing to engage. The lesson appeared planned well and a small number of targeted behaviour management interventions resulted in the majority of the behavioural issues becoming resolved. Progressing in the reflective cycle, it may be opportune to evaluate and analyse precisely at what point the issues arose and whether there was an element within the lesson planning that perhaps was not focused tightly enough or allowed the learners to lose focus or motivation.  

Reflecting on the literature reviewed for the purpose of this assignment, an emphasis on motivation and differentiation could also be adopted. Moreover, even though both concepts were investigated individually, a focus on increasing student motivation through a more differentiated approach in the classroom could provide some strategies for effective learning and teaching adding to, and going beyond, behaviour management in class. For my own developing professional practice, this is a practical point of learning that I am keen to take forward and test in practical settings.


6.	Conclusion
In conclusion, the research presented in this assignment can be described as a case study through the method of observation. The incident that I have chosen to analyse demonstrated how isolating an individual pupil, in a calm and non-verbal manner, is a very effective behavioral management technique, that allows the effective re-integration of the pupil into the lesson. I have learned that there is a strong link between effective teaching and behavior management, to the point where the two can almost never be separated. Poor behavior management undermines good teaching, and effective behavior management is wasted unless accompanied with good teaching. I have also learned that differentiation within the classroom can be an extremely powerful tool in terms of behavior management, employing different strategies for different pupils throughout a given class is a sign of excellent teaching. Both of these points will be taken into careful consideration as I further progress into my own career in teaching. I believe that continually looking to reflect and evaluate one’s own practice is fundamental for any good teacher.  I would like to think that my analysis through observation of this incident has allowed me to identify these points and I will be taking them with me to improve my own teaching in the near future.





7.      Appendices

Observation 1

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date:26/09/19

	Lesson details:

The students are creating an essay on successful Tudors during one of their history lessons. The structure of their essays are already presented at the front of the class on the board.


	Classroom culture

(Are the students focused on learning?)
Initially after break some of the students are not very focused. The teacher addresses this with various behavior management techniques to quickly re focus the class and get them working.


	Objectives
(Is there a clear purpose to the lesson?  How do the lesson activities promote that purpose?)

Objective of the lesson is clearly explained to the class at the vert start of the lesson. Teacher reiterates these objectives throughout the lesson. Small tasks set through the lesson build up to complete the lesson objectives set at the start.


	Direction
(Are the students clear about what they are doing and how to do it well?)

Students are all very clear on the set tasks and have been given a general framework to work with in order to guide towards a good quality of work.


	Access and challenge

 (Are all students able to engage in the lesson?  Are all students challenged?)
Most students are engaged and are frequently asking questions throughout set tasks; however, some are possibly getting away with not doing a lot of work. All students are challenged as the work builds up to a higher standard that is expected of this year group in the first place.


	Assessment
 How does the teacher assess student understanding before, during and after the lesson?  How is this used in their teaching?

Open built upon questions bouncing back between teacher and other pupils are commonly used as a way of recapping on last lessons work. Students are assessed during the lesson as the teacher roams the classroom inspecting the quality of work of each pupil. Students are also assessed after the lesson as their essays are handed in for marking.


	Specifics / Critical Incidents
Are there particular telling moments and examples which it would be helpful to discuss?

· Boy eating at start of lesson is made example of to gain focus of class


· Time limit set for class on a particular task, teacher did not have time to see everyone that needed help with this task due to the time limit that was set.




Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date:
Digwyddiad critigol (Ffocws)/Critical incident (focus): 
	Profiad/ Experience


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?
“What are your feelings regarding the experience?”
	I felt that the lesson had good structure and scaffolding in place for students to excel in an extending writing piece that was already far ahead of what was expected of a class within this year group. Personally, I thought it was quite interesting how the teacher recognized the pupils would be more disengaged after break and tackled this using a variety of behavioral management techniques.

	Cofio a Deall/
Remember and Understand
Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
“Can you list the aspects of the learning experience that went well?”

Pa elfennau o’r profiad dysgi oedd yn siomedig?
“What were the elements of the learning experience that were disappointing?”

	

The learning objectives were clearly given at the start of the lesson and the lesson structure ensures that these lesson objectives are met. On top of this all students were clearly instructed on what they need to be doing, because of this all pupils were enabled to work at a high standard. However, I feel that this lesson was also very rigid, pupils towards the end started to become disengaged due to the heads in books nature of the lesson.



	Gwerthuso a dadansoddi/
Evaluate and analyse
Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
“What will you keep the same to ensure effective teaching and learning in the future?”

Beth oedd achos yr elfen siomedig bwysicaf?
“What was the cause of the most important disappointing element?”

	I would almost certainly keep the idea of having a clear objective of the lesson that is shared with the pupils, I would also like to employ some of the behavioral management techniques that the teacher demonstrated.





I believe the cause of the disappointing element was inherently due to the nature of the lesson, there was little room for creative discussion and pupils started to become bored with the model of work set.


	Casgliadau a chamau gweithredu/
Conclusions and actions
Beth yw eich atebion posibl i’r materiaon siomedig a nodwyd?
“What are your possible solutions to the disappointing issues identified?”

Beth ydych yn mynd i’w wneud nesaf?
“What will you do next?”
	
I think a possible solution to this problem would be to split up the work that was already set into 2 or more sections, and in between these sections maybe initiate open ended questions that could spark discussion amongst the class. This in turn could help students as well as keep their attention focused.


I will be attempting to implement these strategies and solutions into my own lessons as I continue on to my first placement






	Y profiad newydd / Transformed experience





Observation 2 (my critical incident took place in this observation)

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date:26/09/19

	Lesson details:

Students are designing different pillowcases for their upcoming project of making pillows


	Classroom culture
(Are the students focused on learning?)

The classroom is much more relaxed than normal due to the nature of the lesson. Students are up and moving around and creative discussion is displayed amongst pupils.


	Objectives
(Is there a clear purpose to the lesson?  How do the lesson activities promote that purpose?)

Pupils are given the task of making 4 different designs ideas – the activity set allows pupils to create each design in small steps.


	Direction
(Are the students clear about what they are doing and how to do it well?)

A clear and precise step by step exposition of what the pupils are supposed to be doing and how long it should take them is given at the front of the class. Pupils seem to get on with this task with a good understanding of what they are doing.


	Access and challenge
 (Are all students able to engage in the lesson?  Are all students challenged?)

All pupils are creating their own unique individual designs, because of this, all pupils are creatively challenged in some way while simultaneously being kept engaged throughout the lesson.


	Assessment
 How does the teacher assess student understanding before, during and after the lesson?  How is this used in their teaching?

The teacher chose what seems to be a high achieving pupils’ book to go through with the class in order to ensure that everyone in the class was on the same page. During the lesson the teacher sat at the 5 different tables for around 5 minutes at a time, looking at pupil’s progress on their designs – this is a great way to assess understanding during the lesson.


	Specifics / Critical Incidents
 Are there particular telling moments and examples which it would be helpful to discuss?

Teacher used silence and eye contact to gain attention of class but one pupil persisted in talking and the teacher had to non-verbally move him to another section of the classroom where he was isolated. Once the pupil showed a change in attitude he was praised and allowed to be re integrated with the rest of the class.














Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date:
Digwyddiad critigol (Ffocws)/Critical incident (focus): 
	Profiad/ Experience


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?
“What are your feelings regarding the experience?”
	
The lesson was very hands on and allowed for pupils to be creative which is always a good thing, a clear goal is set for the lesson and pupils are working towards that in their own way.



	Cofio a Deall/
Remember and Understand
Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
“Can you list the aspects of the learning experience that went well?”

Pa elfennau o’r profiad dysgi oedd yn siomedig?
“What were the elements of the learning experience that were disappointing?”

	
Students had a very good understanding of what went well, and due to the nature of the work, were all being individually challenged.


Most of the students did not seem to finish their designs and a number of them were kept behind to finish their work at lunchtime.




	Gwerthuso a dadansoddi/
Evaluate and analyse
Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
“What will you keep the same to ensure effective teaching and learning in the future?”

Beth oedd achos yr elfen siomedig bwysicaf?
“What was the cause of the most important disappointing element?”

	

From this lesson I would try and keep the individually and creatively challenging aspects of the lesson and I would try to incorporate these things into my own lesson. However, I will have to carefully think about how I do this and it would not be so simple to do in my own subject area.

I think the cause of most students not being able to finish their work was due to students using the free flowing nature of the lesson to chat instead of getting on with their work.





	Casgliadau a chamau gweithredu/
Conclusions and actions
Beth yw eich atebion posibl i’r materiaon siomedig a nodwyd?
“What are your possible solutions to the disappointing issues identified?”

Beth ydych yn mynd i’w wneud nesaf?
“What will you do next?”
	
I think a possible solution could be to scan the room more often in these types of lessons, The pupils seemed to take advantage of situations where the teacher was distracted with another pupil.


Leading on from this I will try to develop my classroom management skills in terms of scanning to stop situations like these arising in the first place.

	Y profiad newydd / Transformed experience




Observation 3

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date:26/09/19

	Lesson details:

Pupils start off by doing a set of welsh sentence exercises on talking in the 3rd person. Exercise set for the lesson is converting tense of sentences. 


	Classroom culture
(Are the students focused on learning?)

Everyone in the class is very engaged, teacher used reward card system with a score for each pupil to keep them engaged. – this was used all lesson and seemed to be extremely effective.


	Objectives
(Is there a clear purpose to the lesson?  How do the lesson activities promote that purpose?)

Learning outcomes set and displayed at the start of the lesson. Class activities such as standing and pointing to represent tense reinforced pupils understanding.


	Direction
(Are the students clear about what they are doing and how to do it well?)

Set tasks in terms of group work are repeated butt adapted to new topics – because of this, pupils quickly and effectively carried out most tasks.



	Access and challenge
 (Are all students able to engage in the lesson?  Are all students challenged?)

Starter activity split into 2 tiers of difficulty – pupils can pick their own questions (differentiation). All pupils show high levels of engagement due to the high levels of groupwork involved, this is backed by the reward system mentioned above.


	Assessment
 How does the teacher assess student understanding before, during and after the lesson?  How is this used in their teaching?

Towards the end of the lesson the teacher stops the fun group work type activity and has pupils engage in “higher level challenge” book work. Pupils are allowed to choose if they start on harder questions or not which is a great way for the teacher to see where individuals in the class are at.


	Specifics / Critical Incidents
 Are there particular telling moments and examples which it would be helpful to discuss?

· Class vote on which group activity they do – (socialist).

· Slightly hectic as group activities were getting very competitive – positives and negatives to a reward system.

· ALN student struggles to participate in most class activities as class is very heavy on group work.




Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date:
Digwyddiad critigol (Ffocws)/Critical incident (focus): 
	Profiad/ Experience


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?
“What are your feelings regarding the experience?”
	
I felt that this class was a thoroughly exciting classroom to be in. The pupils were clearly engaged throughout the lesson through the teacher’s competitive game like approach to teaching, which I felt was a lovely way of learning.


	Cofio a Deall/
Remember and Understand
Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
“Can you list the aspects of the learning experience that went well?”

Pa elfennau o’r profiad dysgi oedd yn siomedig?
“What were the elements of the learning experience that were disappointing?”

	
The reward card system went down extremely well with all pupils, and the different games set throughout the lesson all built up into completing the lesson objectives set at the start. These games also pushed constructive group work to take place.


Towards the end of the lesson, some of the pupils seemed to get a little too competitive for the games that were taking place and seemed to be more focused on winning then learning.


	Gwerthuso a dadansoddi/
Evaluate and analyse
Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
“What will you keep the same to ensure effective teaching and learning in the future?”

Beth oedd achos yr elfen siomedig bwysicaf?
“What was the cause of the most important disappointing element?”

	

I would almost certainly try and incorporate games that reinforce what I’m trying to teach into my lesson as I believe this is a fun way of engaging the class, especially with some of the younger year groups.


As mentioned previously, some of the pupils seemed to be less focused on the learning involved and more focused on winning the game, this led to some of the lesson not being as effective for the whole class as it could have been.


	Casgliadau a chamau gweithredu/
Conclusions and actions
Beth yw eich atebion posibl i’r materiaon siomedig a nodwyd?
“What are your possible solutions to the disappointing issues identified?”

Beth ydych yn mynd i’w wneud nesaf?
“What will you do next?”
	
I think a solution to this problem could be to not have these games continue to the end of the lesson and possibly to use them more sparingly as a breather to reinforce what was already learnt.

Regardless of my criticism, I still believe that this was an excellent lesson and I will definitely be looking to take these game style approach activities into my own practice.


	Y profiad newydd / Transformed experience





Observation 4

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date:02/10/19

	Lesson details:

A year 8 physics class are covering speed distance and time, students know there is an upcoming practical coming that will involve going outside.


	Classroom culture
(Are the students focused on learning?)

Students enter the classroom and automatically sit in a seating plan while 2 other students hand out everyone’s books. The class settle quickly and immediately become engaged in a Q&A session with the teacher.


	Objectives
(Is there a clear purpose to the lesson?  How do the lesson activities promote that purpose?)

Teacher states the lesson objectives – speed/distance/time. An outdoor activity is set for students to tackle these objectives.



	Direction
(Are the students clear about what they are doing and how to do it well?)

Clear instructions about the practical are given out to the class, to build upon this the class practical is broken down into small tasks which aare assigned to groups of pupils in the class.


	Access and challenge
 (Are all students able to engage in the lesson?  Are all students challenged?)

Pupils are encouraged to put hands up throughout the lesson if they have questions – many pupils participated in this. On top of this, the practical is quite an effective way of keeping all students engaged.


	Assessment
 How does the teacher assess student understanding before, during and after the lesson?  How is this used in their teaching?

The teacher questions class on work form last few lessons that has been built upon for today’s work to be correctly covered. Teacher assigns tasks to students after practical that pushes them to think about what the purpose of the practical was and what the data acquired represents.


	Specifics / Critical Incidents
 Are there particular telling moments and examples which it would be helpful to discuss?

· Addresses a particularly rowdy pupil as “birthday boy” – I believe the teacher had this information from SIMMS, this seemed to be an effective way of gaining the focus of this pupil while addressing the excitement he had.

· Students messing around with the practical equipment while the teachers attention was drawn elsewhere.






Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date:
Digwyddiad critigol (Ffocws)/Critical incident (focus): 
	Profiad/ Experience


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?
“What are your feelings regarding the experience?”
	
The main focus of the lesson was the practical which after being carried out would generate discussion amongst the class that the teacher could direct to give everyone a good understanding of the topic at hand. I felt that this was a great way of introducing a new topic.



	Cofio a Deall/
Remember and Understand
Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
“Can you list the aspects of the learning experience that went well?”

Pa elfennau o’r profiad dysgi oedd yn siomedig?
“What were the elements of the learning experience that were disappointing?”

	
The practical for the most part was carried out quickly and effectively. The open discussion amongst the class before the practical took place went down well and was a good way of recapping last lessons work.


I thought the practical went down well and got the pupils talking about the right things. However, the pupils did not have a chance to make notes in their books about what was being discovered and I could not help but think this work would easily be forgotten.


	Gwerthuso a dadansoddi/
Evaluate and analyse
Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
“What will you keep the same to ensure effective teaching and learning in the future?”

Beth oedd achos yr elfen siomedig bwysicaf?
“What was the cause of the most important disappointing element?”

	
I would personally try to involve some kind of practical like this into my own lessons as I believe it is a great way of keeping pupils engaged as well as breaking up the heads in books style nature of my subject area.

I think the cause of the problem I highlighted was the time constraints of the lesson, the practical took longer than expected and because of this the pupils did not have much time to get back to class and complete the appropriate bookwork.






	Casgliadau a chamau gweithredu/
Conclusions and actions
Beth yw eich atebion posibl i’r materiaon siomedig a nodwyd?
“What are your possible solutions to the disappointing issues identified?”

Beth ydych yn mynd i’w wneud nesaf?
“What will you do next?”
	
I think an easy solution to the problem would be to have the practical explained at the end of the prior lesson so that pupils could enter the lesson and immediately get started. This would allow for more time during the end of the lesson where pupils could make the appropriate notes.


Next I will be looking into some fun practical’s I can do in key topic areas within my subject.


	Y profiad newydd / Transformed experience
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OBSERVATION / FIELD NOTES

(Questions adapted from Fletcher Wood (2016)

		Date:





		Lesson details:









		Classroom culture

(Are the students focused on learning?)











		Objectives

(Is there a clear purpose to the lesson?  How do the lesson activities promote that purpose?)











		Direction

(Are the students clear about what they are doing and how to do it well?)











		Access and challenge

 (Are all students able to engage in the lesson?  Are all students challenged?)









		Assessment

 How does the teacher assess student understanding before, during and after the lesson?  How is this used in their teaching?







		Specifics / Critical Incidents

 Are there particular telling moments and examples which it would be helpful to discuss?
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