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Project Proposal
1. Title   
A Study of Application of Translation Workshop Teaching Approach in Translation Teaching

2. The aims of the investigation  
Translation workshop is a new student-centered and task-driven teaching approach which attaches importance to simulated workplace and team cooperation. Based on analysis of the features of translation workshop, this project aims to demonstrate that as a new teaching approach it is more advantageous over conventional translation teaching approaches in approving students’ translation competence and stimulating their learning enthusiasm, and hence it is worth being popularized in China’s colleges and universities. To this end, four questions will be posed and answered in this project: (i) what problems or difficiencies do the traditional translation teaching approaches have? (ii) what features does translation workshop have as a new teaching approach? (iii) whether adoption of this teaching approach can improve substantially students’ translation competence and arouse their learning initiative? (iv) What attitudes do the students take towards the  teaching approach of translation workshop after the teaching  experiment? 

3. The rationale and main conceptual themes for the investigation
I. The reasons for my choosing this topic to investigate
I chose this topic mainly based on the dissatisfactory current status of translation teaching and positive comment by academic circle about translation workshop as a relatively new teaching approach.  
First, there exists a phenomenon in the current translation teaching that the priority is given to impartation of theoretical knowledge rather than development of students’ practical translation competence and cooperative spirit. It is an inevitable step in translation teaching to instruct students to carry out translation practice effectively. According to the Teaching Requirements of Translation and Interpretation Undergraduates in Universities and Colleges published by education authorities in China, students should participate in exercises or simulated practice of translation and interpretation in a particular teaching environment or language laboratory, under the teachers’ instructions. However, cramming method of teaching is still prevalent in some colleges and universities at present. Many teachers tend to spend most of classroom time in imparting a great deal of translation theories and techinques to students. This teacher-centered teaching pattern is difficult to arouse students’ internal interest in learning and motivation to learn. Students may generate psychological dependence on teachers and accept taught knowledge in a passive manner, lacking initiative and passion to learn. It also pays far more attention to theory than practice, which leads to disruption between teaching and learning, between learning and practice. With little chances for intense exercises and professional training, many translation major students are difficult to be competent for translation of texts from different professional fields. Another problem about the present translation teaching is that some teachers are  always  customed to finding and correcting the errors made by the students through contrasting students’ translation with a well-recognized reference version. This practice would make the students feel frustrated and hurt their confidence in translation learning. From the analysis above, I think we should reflect on the present translation teaching effect and take teaching reform or innovation into consideration. 
Second, many researchers and scholars have paid much attention to translation workshop and thought it as a new superior teaching approach. According to Longman Dictionary of Contemporary English, workshop refers to a kind of meeting where people imporve skills through discussion and practical training. Translation workshop is a special form of workshop. Gentzler (1993:7) defined translation workshop as “a  forum  similar  to  a  translation  center  where  two  or  more translators  gather  together  and conduct translation activities”. Wolfson (2005) considered it as an entitiy positioned between language course and literature seminar. He also called it a place where coordinators and participators carried out two-way communication through reciprocal learning and free discussion. Li  (2010) elaborated that translation workshop was an activity where a group of people undertaking translation gathered together for a translation task to discuss, negotiate, and determine the final translated text. From the definitions given by different scholars, translation workshop is featured by emphasis on translators’ participation in practice and reciprocal learning. Judged from this point, translation workshop is consistent with rules and requirements of translation teaching, so it has begun to be applied to translation teaching.
In 1964, Paul Engle established the first translation workshop (translator seminar) in University of Lowa. Kiraly (2000) proposed to apply translation workshop to  translation teaching, because it could help students to develop their capability to accomplish a translation project, and learn to cooperate with the partners and clients. Later, it was applied as a translation course or teaching mode in some colleges and universities in USA, Germany, and Hongkong, etc., and in recent years in some developed areas in China, such as Beijing, Shanghai, jiangsu province and Zhejiang province. Its teaching effect has been recognized by some scholars from in and outside China. Szyczrbak (2008) found that translation workshop could urge students to do plenty of translation training and make reflections on all steps involving language and non-language processing in translation process. Baydan and his coauthor (2014) thought that translation workshop could facilitate translation students to cultivate their professional self-concept and translation competence in a non teacher-centered classroom environment, through collaborative learning, authentic tasks and scaffolding teaching. Li and Zhong (2010) mentioned that translation workshop incorporated translation practice into classroom teaching genuinely and gave priority to translation skills training rather than theoretical knowledge impartation. Zhang and Wu (2011) thought it as a student-centered teaching mode which focused on the learning process. Lv (2014) summarized that it emphasized acquisition of practical skills through cooperative and interactive learning and authentic translation materials. I felt strong interest in a research project taking translation workshop as the topic, due to the positive comments made by scholars about and its application in some universities and colleges. 
II. The reasons for being important and significant of this topic 
This project is expected to provide some guidance in settlement of the problems in present translation teaching in China, because that this topic is important and meaningful in three respects.
First, adoption of translation workshop is favorable to construct a modern simulated platform for translation practice so as to provide students with authentic translation tasks and chances for intensive training. Students can not only acquire basic translation knowledge and skills, but also cultivate translation competence and cooperation ability. They will also understand the operation mechanisms and specifications of translation industry, and learn to utilize information resources such as translation softwares and tools, online encyclopedia, professional websites, and language database, etc. 
Second, it plays a postive role in affective encouragement. Unlike traditional approaches, translation workshop emphasizes the leading position of students in learning activity. It encourges students to participate in translation activities and interact with others.  It also advocates  free reading, intepretation, commuciation and creation. These features are helpful to stimulate students’ interest in learning and develop their critical thinking, reduce anxiety in learning, and improve learning effeciency. Besides, it may create an equal and relaxed learning environment and enhance affective ties between teachers and students. 
Third, it is beneficial to help teachers to transform teaching ideas and improve their teaching ability. Teachers will be required to act as designer, coordinator, faciliator and evaluator of students’ interactive discussion and group translation. To instruct students to solve difficulties in translation tasks, they will have to update their knowledge system constantly, with acute mind to new tendency of translation industry, and new technology and tools used for translation, and improve their ability in teaching, translation, collaboration and management.
From above, I think the core ideas of translation workshop, such as “interaction between teaching and learning” and “learning by doing”, are extremely consistent with the educational philosophy of “integration of teaching, learning and practice” proposed by a famous Chinese educator Mr. Tao Xingzhi. Application of translation workshop into translation teaching is very likely to make up for the difficiencies in current translation teaching. Therefore, exploration of necessity and feasibility of implementing this kind of new teaching approach is of significance in promoting reform and innovation of translation teaching in China, cultivation of more highly-qualified translators, as well as enrichment of translation theories. 
III. The relevant ideas and issues in the module material
Translation workshop is a task-driven, student-centered and process-oriented teaching method focusing on interaction and collaboration between students and teachers, so it is relevant with four theories of teaching and learning in the module material: task-based language teaching, process-oriented teaching, constructivist learning, cooperative learning. 
[bookmark: _Hlk38743240](i) Task-based language teaching theory
[bookmark: _Hlk38743577]Task-based language teaching (TBLT), derived from communicative approach, refers to anapproach in which learning revolves around the completion of meaningful tasks. It focuses on the use of authentic language and on asking students to do meaningful tasks using the target language. In this theory, teachers plan teaching progress, organize classroom activities and realize teaching objectives, based on communicative and interactive tasks assigned to students. Students conduct cooperative learning and self-learning to develop their language competence in the process of accomplishing tasks. The prominent characteristics are shown as follows: a. students acquire language by completing meaning-oriented tasks in classroom; b. students rather than teachers are recognized to be the subject of tasks; c. authentic language context is introduced into classroom; d. students are encouraged to use target language creatively. Task-based language teaching theory is one of important theoretical bases of translation workshop because one of its most prominent characteristics is task-driven. Teachers or instructors from language service industry, in the disguise of clients, provide students with translation materials or projects from the market, and explain the requirements in terms of deadline, language style and format, etc. Then, the students, in the disguise of professional translators, accept and accomplish the project step by step and meet the specified requirements. In other word, translation workshop creates a simulated workplace in which  students are instructed to accomplish a variety of  translation tasks in the form of projects, by using modern translation tools and software. This model contributes to cultivating students’ translation competence in an artificial setting that follows the same procedures as that in the actual translation company and thus solves the issue of disruption between college translation teaching and actual social demands. 
 (ii) Process-oriented teaching theory 
Process-oriented teaching theory emphasizes the process of teaching activities, communication  and  interaction. It pays much attention to students’ need, interest, language proficiency, and learning methods in the process of learning. According to it, teachers should try their best to stimulate students’ initiative and enthusiasm and encourage them to participate actively in learning activities. Process-oriented theory places teaching activities in communicative surroundings so as to stimulate students’ enthusiasm and enable them to find more useful and relevant information. This teaching theory focuses on the description and interpretation of the translation process, namely how the results come out, rather than the translation results. It regards translation as a cognitive mental process of bilingual switching, and emphasizes translators’ behaviors, thoughts, psychological states, and operation methods, etc. in this process. Process-oriented teaching theory can help students to cultivate gradually cognitive ability, strategic capacity, and professional capability, guide them to pay attention to the process of translating, thinking and reflection, as well as decision-making, and acquire comprehensive translation ability through experiencing and understanding the process of knowledge use and skills adoption. Similar to this theory, translation workshop teaching approach focuses on the process of translation. Under this teaching mode, students possess a large degree of freedom and flexibility in deciding and displaying their own translated texts. Teachers more focus on instruction and management of translation process, intead of results. Also, they evaluate students’ final grade, depending more on students’ comprehensive performances in the learning process, such as attitudes, participation in discussion, problem-solving ability, cooperation awareness, than on the final production of translations. 
(iii) Constructivist learning theory
Constructivism is a comparatively new term, which emerged in the 1980s. It further reveals learners’s initiative in the learning process and highlights the role of meaning construction and social and cultural interaction in learning. Constructivism has two main branches, namely cognitive constructivism and social constructivism. The former thinks knowledge is constructed in learners’ heads when restructuring knowledge; the latter believes knowledge is constructed through social interaction. According to social constructivism, learning is a process of cultural participation and it occurs from the interactions between people. Learners internalize the knowledge through participation in a learning community. Learners occupy the leading position and construct their knowledge system in a certain social context consisting of various factors such as teachers, study partners. Teachers design tasks which can reflect their teaching concepts, and students, as individuals, figure out the task’s meaning and its relationship with themselves, so the task becomes the bridge of interaction between teachers and students. Translation workshop is a teaching approach focusing on the initiative, sociality, and context of learning, so there is a close relationship between it and social contructivism. It advocates the students to build up their own workshops to study, discuss, and accomplish the translation task together. Teachers and the invited industry experts provide valuable suggestions and instructions. The translation materials are obtained from authentic tasks of translation companies. Teachers and students form a community of teaching and learning to improve translation competence together, through translation task as a bond linking them. Students train their translation skills in a simulated professional context, through interacting constantly with their partners, teachers, industry experts as off-campus instructors in the process of fulfilling translation tasks, instead of learning translation alone. 
[bookmark: _Hlk38701938](iv) Cooperative learning theory
Cooperative  learning  is  an  approach  to  break a classroom of students into small groups so that they can discover a new concept together and help each other in learning. The very essence of cooperative learning is to encourage all students to learn together and promote mutual communication so as to make common progress. Students in the same group mutually learn their own advantages and skills, share learning information and resources, exchange learning experience and ideas, supervise and urge work, etc. Johnson Brothers (2009) listed five variables in cooperative learning: a. positive interdependence; b. face-to-face promotive interaction; c. individual and group accountability; d. social skills including leadership, decision-making, trust-building, friendship development, communication, conflict-management skills; e. group processing. In western countries and the United States, many teachers have adopted this mode to organize the classroom  activities, because the cooperative learning theory is very useful to guarantee of students’ participation, facilitate interaction between students and teachers, and cultivate students’ social skills. Translation workshop is one of teaching approaches based on the interactive cooperation within a group (workshop). Once assigned a translation task, each group member needs to fully participate and believe that he is responsible for this project and other members. To complete the task effectively and timely, all members adopt the method of division and cooperation of labor. Each plays an indispensable role, by imitating organizing structure in translation companies, such as project manager, translator, reviser, desk top publisher. When they accomplish translation tasks one after another in the collaborative way, they may develop a series of abilities and awareness, such as  translation competence, cooperative awareness, communicative ability, leadership and sense of responsibility, etc.  

4. A description of the evidence you intend to collect    
To answer my research questions, I intend to collect and sort out online social survey reports, theoretcial research reports written based on some relevant literatures about translation workshop, experimental teaching data and results, translation competence test results, and participants’ responses of questionnaire and interview as the evidence of my investgation:
1. A survey report about the current status of translation teaching
An online social survey will be conducted to understand conventional teaching approaches, teaching approaches often used by teachers, students’ opinions about the translation teaching approaches and classroom teaching effect, common problems of translation teaching in China’s colleges, and teaching innovation idea and direction, etc. 
2. A research report about translation workshop
By summarizing the previous research achievements by scholars from China and other countries, a research report will be written to clarify the concept of translation workshop and its theoretical foundations, development history, application in other countries and areas, features or advantages, etc.
3. A syllabus and a classroom teaching design of experimental class
The implementation of translation workshop involves three stages of pre-translation preparation, translation, and post-translation handling. Since each stage needs meticulous design, it is neccessary to formulate a detailed syllabus and a scientific classroom teaching design so that experimental teaching can be carried out smoothly. The syllabus and teaching design will include the arrangements of every teaching step, such as establishment of translation groups, assignment of translation tasks, presentation of translation results, and evaluation of final grade. 
4. Data and materials about the process of teaching experiment
To verify the teaching effect of translation workshop approach, a teaching experiment will be conducted. In the experiment, about 120 students will be divided into two classes—experiemtal class and control class. The former will be taught by translaton workshop approach while the latter will be taught by conventional approach. The two classes will be observed and compared in terms of learning attitudes, initiative, participation, cooperation, translation quality, etc.
5. Data from pre-test and post-test 
In order to judge whether the students of experimental class and control class are at the same level of translation proficiency and avoid sampling bias, a pre-test will be conducted prior to the teaching experiment of translation workshop approach. A post-test will be conducted after the teaching experiment to judge whether participants of two classes have made any progress after teaching experiment. 
6. Data from pre-questionnaire and post-questionnaire 
The pre-questionnaire will be conducted to see whether the students of experimental class and control class share the same status in understanding translation teaching and self-assessment of translation competence prior to teaching experiment. A post-questionnaire will be conducted after teaching experiment to find out the changes in students’ feedback towards the teaching effect of new teaching approach and their self-evaluation of translation competence. 
7. Results of interview with participants of experimental classes
In the wake of teaching experiment, about 10 students from the experimental class will be interviewed to understand their true ideas about the current research and actual teaching effect of translation workshop. 
8. A Case base consisting of students’ translation process materials
After completion of translation projects, a case base will be created through sorting out all process records and materials submitted by translation groups of students, including glossary, translation practice reports, final tranlated texts, ppt, difficulties encountered by them, solutions, etc. This case base will be used as the first-hand reference and guidance data to promote teaching practice and academic research of translation workshop teaching.

5. The methods you plan to use to collect your evidence   
I mainly collect evidence by the following methods:
I. Social survey
A social survey will be conducted widely through online questionnaire to find out the prominent problems of college translation teaching approaches in China at present. The survey results will be used as the starting point and research objectives of this project. 
II. Literature research
A number of relevant documents will be collected and used for a systematic theoretical research into translation workshop, and the research results will be taken as the theoretical basis of this project. 
III. On-site observation and learning in other universites 
Translation workshop approach has been applied in some famous universities in large cities of China. I will ask for permission from one or two of them to attend their lessons taught by translation workshop approach. In this way I can observe their classroom teaching procedures and learn teaching experience from them and then I can complete my own syllabus and teaching plan to ensure smooth implementation of teaching experiment.
III. Pre-test and Post-test
Translation competence tests will be carried out before and after teaching experiment to ensure fair and reasonable division of class and objective and convincing data comparison. These two kinds of tests play an critical role in judging whether adoption of translation workshop approach can improve participants’ competence and stimulate their interest in learning translation. The requirement for the post-test remains the same as the pre-test does: the same marker and grading criteria. The data of post-test are to be used for contrastive analysis of the teaching effect and translation competence.
IV. Teaching experiment
To facilitate the implementaton of teaching experiment, I will choose about 120 sophomore students from the Foreign Language School of my univeristy, Jiangxi Science & Technology Normal University. The teaching experiment will be carried out for a complete term according to the prepared teaching syllabus and plan. During the experiment period, students of the experimental class and control class should share the same teaching materials,  instructors, teaching equipments and learning environment to ensure the controlled variables to be same so as to eliminate any possible intervening variables. Irrelevant variables should be excluded as much as possible thereby to ensure the reliability of experimental result. The successful implementation of teaching experiment will have a direct impact on the teaching effect and the conclusion of this project. 
V. Pre-questionnaire and post-questionnaire
Subsequent to the pre-test and prior to the teaching experiment, the questionnaire will be distributed to the students of experimental class and control class. In order to  ensure the validity of the data, participants will be told to choose what they think according to their actual condition. After the post-test, the same questionnaire will be distributed to the students of two classes. Conducting post-questionnaire aims to confirm whether there is any improvement in students’ attitudes towards the requirements of the translation teaching and self-assessment of translation competence after 16-week teaching experiment. The data of post-questionnaire can be compared with that of the pre-questionnaire.
VI. Post-interview
After  analyzing  the  results  of  questionnaire  and  the  test,  an  interview with about 10 students will be conducted to ask for their opinions, attitudes and feasible  suggestions to translation workshop teaching approach. Their feedback can provide important reference to judge the neccessity and worthness of applying this new teaching methods into translation teaching in China. 

6. A description of the settings in whih you plan to collect your evidence.  
Jiangxi Science & Technology Normal University I work for 10 years is a comprehensive institution of higher education with complete teaching facilities and high-quality facaulty. I believe that it can provide suitable settings necessary for successful conduct of this investigation project.
I. Adequate number of students to be chosen as experimenal samples
The Foreign Language School of this university carries out multi-level of degree and multi-major education of foreign language. There are more than 2000 undergraduate and postgraduate students majoring in foreign language, such as translation, business English, and English education, etc. 
II. Complete translation teaching facilities
The translation department is equipped with complete teaching facilities, including advanced multi-media classrooms, translation software, and translation training laboratory, etc.
III. Excellent teacher team
This project will be accomplished by a teacher team including me. This team consisting a professor, associate professor, two lecturers and two industry instructors. All members have abundant experience and achievements in translation teaching, research and practice. 
IV. Cooperative relationship with translation companies
The translation department has established cooperative relationship with 8 translaton companies as internship bases of our students, which will provide easy access to authentic translation materials used for translation tasks of translation workshop and convenient invitation of senior translators as our off-campus instructors who can offer students more professional instructions in translation technology and industry specifications. 
7. The ethical issues  you need to consider   
I will consider three ethical issues: principles of voluntariness, confidentiality and honesty. 
First, I choose participants of teaching experiment on a basis of voluntariness principle, instead of coercing them by taking advantage of the identity of teacher and department head. 
Second, the students are encouraged to express freely their true thoughts and attitudes towards questionnaire items and interview questions. I assure them that the data will be only used for the current research and that no information about their personal status will be revealed to any person or research institution.
Third, when I ask for authentic translation materials from translaton companies as our intership bases, I assure them that the materials will be only used for teaching and research in this university, without being circulated to other places for any other purposes. 
Fourth, the students will be required to be honest in translation tests and exercises, without any plagiarism from online or other students, so as to reflect their true level of translation competence. 

8. The methods you expect to use to analyse the evidence you collect.   
[bookmark: _Hlk38876112]Quantitative research method and qualitative research method will be employed to analyze the collected evidence and draw the final conclusion that translation workshop is more advangeous over conventional translation teaching methods in enhancing classroom teaching effect. 
I.  Quantitative research method
I will computerize all the data obtained from the tests and questionnaires, and analyze them with SPSS17.0 by means of Group Statistics, Independent T-test and Paired T-test. The statistical results about current status of college translation teaching in China will lead to the original intention of this project: translation teaching reform and innovation. The statistical results about pre- and post-test, pre- and post-questionnaire, as well as final interview, will be used as convincing evidence to  verify my hypothesis that translation workshop teaching approach is effective to arouse students’ learning initiative and improve their translation competence.
II. Qualitative research method
By reading relevant literatures extensively and by using qualitative research method, I will explore the nature, features, advantages and development tendency of transltion workshop, as well as cause-effect relationship between teaching method and teaching effect to verify that translation workshop is suitable to be applied in translation teaching in China’s universities and colleges. 

9. The timetable for for the proposed project   
I plan to accomplish this project within one and half year and divide my investigation period into three stages: preparation, impletation, conclusion.
I. The first stage: preparation
This stage will last about 6 months from September, 2020 to February, 2021. After I return to China at the end of August this year, I will start my preparation for this project. First, I will spend 2 months in conducting a social conduct to collect data about the current status of translation teaching in China. At the meantime, I will collect relevant literatures by foreign and Chinese scholars and write a theoretical research report on translation workshop. Based on the statistical results of social survey data and my research report, I will raise my research questions and hypothesis. Second, I will spend 3 months in choosing participants for teaching experiment, conducting pre-test and pre-questionnaire and analyzing the obtained data. Third, I will spend a month in dividing them into experimental class and control class according to data analysis results, and formulating syllabus and concrete teaching plan used for teaching experiment. 
 II. The second stage: implementation of teaching experiment
This stage will last nearly 5 months (a term) from March, 2021 to July, 2021. During this period, translation workshop teaching model will be applied to experimental class and the conventional translation teaching model will be adopted in control class. I will carefully observe and record their performance in learning process and make a meticulous comparison between two classes. 
III. The  third stage: conclusion
This stage will last 7 months from August, 2021 to March, 2022. The work in this stage includes final grade evaluation of this course, conduction and data analysis of post-test, post-questionnaire, and final interview, drawing of conclusion and the writing of at least one academic essay. 
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