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Effective Student Induction: A Discussion

This paper will look at the case for developing aspects of the Induction package for new students based on theory and praxis.
1. Equity and Inclusivity
Previous experience, over the last two Induction programmes, indicates that not all students can or do take the opportunity to attend the ‘getting to know you’ session at the Excel Bowl. Although this is perceived by the teaching staff to be a good activity it is a considerable spend on an event that is not fully inclusive, and which could be considered to exclude those not in attendance. It is the contention of this paper that this means that some students are not being given a sense of ‘belonging’ as outlined by Maslow. Therefore, as Ashwin Gobin et al (2012, p. 206) argue 
many educational institutions have realized that if the lower needs of the student were not satisfied, they would not have the motivation to move to the higher levels such as the self-actualization level. 
The proposed ‘gift’ of a copy of Cite Them Right would mean that all students are given a sense of belonging, if only on a small scale during induction week (for example by having a ‘ceremony’ where students are called up to receive their copy).
2. Student Motivation
Motivation is the reason for people's actions, willingness and goals. Motivation is derived from the word motive which is defined as a need that requires satisfaction. These needs could also be wants or desires that are acquired through influence of culture, society, lifestyle, etc. or generally innate. Motivation is one's direction to behavior, or what causes a person to want to repeat a behavior, a set of force that acts behind the motives.
[bookmark: _GoBack]The concept of student motivation as it relates to student retention and attainment is emphasised by Tomkinson et al when they argue that;
Motivation is often thought to be greater in more participative learning environments, both because of the sense of ‘belonging’ and also because students develop a feeling of being […..] valued (Tomkinson et al, 2002 p. 212)
Thus, it could be argued that being given a copy of Cite Them Right would not only give the students a sense of being ‘valued’ but would also allow them to take part in ‘participative learning’ in the Academic Study Skills module (see Section 4 below).
Other research into improving student retention and attainment reinforces this, as for example when Thomas notes that;
 The evidence from across the seven What Works? projects firmly points to the importance of students having a strong sense of belonging in HE, which is the result of engagement, and that this is most effectively nurtured through mainstream activities with an overt academic purpose that all students participate in. (Thomas, 2012, p. 12)
These two studies, among others, emphasise not only the importance of creating a sense of belonging but also the efficacy of creating a sense of shared academic purpose amongst the student body. This theme will be returned to in Section 4.
3. Managing Expectations
The anecdotal evidence, gathered from both Academic and Personal Tutorials would indicate that students often ignore, or do not remember the importance of effective referencing until they fail an assignment or are reported for Unfair Practice. It is the contention of this paper that presenting a copy of Cite Them Right in Induction would allow use to address our expectations from the start and this approach is support by Tomkinson et al (2012, p. 217) who state that;
This does not mean that we should set our stall in terms of the latest marketing ‘hype’; we should, rather, present a realistic picture of our expectations of the student and also enter into a dialogue with students to ensure that what we provide can meet their expectations. (Tomkinson et al, 2002)
Beginning this process in induction is also emphasised in a report by the Centre for Learning and Academic Support at Birmingham University, which states that;
The acquisition of core skills – writing, reading, collating and processing information, thinking critically, verbal communication, working to deadlines etc. – is a key part of the induction process and must be ‘flagged up’ as such (CLAD, 2007)
This approach also relates to the ‘Encounter stage’ of induction, as described by Purnell (2002) (cited in Foster 2010), in which students are introduced to the core skills they will need and their awareness of roles and expectations is enhanced.


Work by Schofield and Sackville (2010), which focuses indicates that effective engagement with what they term an ‘engagement’ model of induction, has a positive effect of student retention. They go on to argue that ‘The academic component of this entitlement involves scaffolding activities focused on how we get students to think like academics, to engage with discourse like academics, write and read like academics’ (Schofield and Sackville, 2010, p.119).
4. Supporting the Teaching of Referencing Skills
Giving the students a copy of the text on induction would mean that they could bring it to the Academic Study Skills lectures and it can be argued that, having the text book to hand would allow students to start at the Concrete Experience phase of the learning cycle rather than the Abstract Conceptualisation stage as currently happens thus giving all students immediate, practical experience of referencing. The lecturer could also refer back to the less threatening example of referencing used in the induction process (see Section 5 below).
It is the belief of the author that this approach is also in line with findings of another research report which states that ‘Another identified method of creating engagement is to encourage student discovery, promoting the notion that the teacher is not the sole source of knowledge’ (Crawford et al, 2015)
5. Proposal: Introducing the concept of Referencing as an Induction group work ‘icebreaker’
It is therefore proposed that Cite Them Right is utilised in the following way;
I. Students are ‘presented’ with a copy of Cite Them Right early in the Induction process. This could take the form of an informal ‘presentation ceremony’ thus addressing issues raised in Sections 1 & 2
II. The Induction process also includes an exercise where students are put into groups, discuss their favourite Book, TV programme or Film and then work together as a group to help each other reference this correctly. This would not only introduce the concept of referencing ALL potential sources but the group[-work nature of the exercise would also be in line with the finding of a study of the effectiveness of group activities in the Induction process, as evidenced in the quotes from students below.

‘The opportunity to work with course colleagues and build a rapport with them
from an early stage’ Student 17
‘Putting people into groups where they didn’t know any one made people
make friends’ Student 18
‘Being put into teams and learning about each other through group tasks –
even if we didn’t win!’ Student 23 (Yamnikar, No Date)
III. All students would have a copy of Cite Them Right to use in practical activities set up as part of the teaching in ECGE4001Q (Academic Study Skills)
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