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Early Years Curricula

Section 1
	According to Welsh Government (2019) the Foundation Phase was set in place in order to provide an environment for children between ages three and seven to explore their surroundings and engage in activities that are appropriate for their developmental stage. Alongside this, Welsh Government (2019) highlights that the Foundation Phase suggests that there are seven areas of learning which are all critical in helping a child learn. Furthermore, Hwb Welsh Government (2015) states that the purpose of the foundation phase was to create a holistic approach to teaching and help develop the children. It is suggested by Hwb Welsh Government (2015) that all children within the age range will progress at their own pace and therefore the curricula is based on individual children and is engaging for them. Nevertheless, Welshh Government (2015) conveys that the Foundation Phase’s areas of learning were set in place to ensure children’s development and well-being needs were being met as well as their educational skills including their language, literacy and communication skills. Welsh Government (2015) indicated that each learning area was there to provide the teachers and parents with information regarding what is being taught to the children and realistically what the children should actually be taught. As identified by Ysgol Ty Ffynnon (no date) the Foundation Phase was set in place to help identify the needs of developing children while also ensuring that each child was assessed and taught equally. According to Ysgol Ty Ffynnon (no date) the Foundation Phase was there to also promote diversity within the children and within the school. It is a child based curricula in which children learn and develop through playing with peers, making their own decisions and learning what happens in the world around them through first hand experiences. 
	According to NDNA (2024) the Curriculum for Wales came into action to replace the Foundation Phase as an upgraded version leaving no room for children to be categorised in stages. It is stated that each child will be assessed individually and allowed to progress at their own rate regardless of their age. NDNA (2024) highlights that each individual child will be learning from the same continuum and that there are four purposes to this curricula that will help the child develop. Audit Wales (2022) highlights that the new Curriculum for Wales in set in place for a broader range of children meaning it is now for children from age three to sixteen. Audit Wales (2022) implies that the curricula is demonstrating that how and why children are taught is important, not only what is being taught to them. Continuously, Audit Walles (2022) imply that the new curriculum will allow schools to develop their own curriculums aligned with their needs. Addysg Cymru (no date) emphasises that the curriculum for Wales is an upgraded version of the Foundation phase as it is now more beneficial for children with additional learning needs and allows them to be more included and learn with others at their own pace. It is stated that the curriculum for Wales allows teachers to be more adaptable with their teaching, allowing it to be easier and more realistic to reach the needs of each individual child. Addysg Cymru (no date) indicates that by having a more adaptable approach, it is ensuring that all of the children are accessible to more opportunities and better teaching. 
	Scot Education Government (no date) argues that there are many barriers within the foundation phase. For example, when teachers need to engage with parents, there can be lack of time from both parents and teachers as well lack of information to parents from the teachers leaving the parents on the outside. Furthermore, Scot Education Government (no date) implies that a number of parents could have had bad experiences in school themselves and therefore disagreeing with the way the foundation phase was working. An example of this would be the teachers grouping children by ability and only focusing on the higher ability groups. 
	Subsequently, Welsh Government (2022) implies that barriers were found when doing a research project on the new Curriculum for Wales. The barriers that were found included staff and teaching were finding it difficult to find the time to think tactically. Alongside this, it was proven by Welsh Government (2022) that it was difficult to ensure that each staff member had the correct training and knew how the new Curriculum for Wales worked effectively. On the other hand, Welsh Government (2022) states that were many benefits to be seen with the implementation of the Curriculum for Wales. For example, it is believed that the Curriculum for Wales has allowed schools to focus more on enhancing the way they are teaching the children and enabling them to grow and develop. In addition to this, Audit Wales (2022) maintains that there are multiple possible barriers that could arise from the new Curriculum for Wales including inequalities. Audit Wales (2022) implies that the purpose of the Curriculum for Wales is to reduce the inequalities with educational settings, therefore it is important that each setting is following the new curricula closely and properly to ensure they are doing everything possible to eliminate inequalities. Another barrier that was raised by Audit Wales (2022) is engagement with parents and guardians of children within school settings. For example, schools hold parents evening and parent committees in order to be communicative with parents. It is vital to have that communication with parents as the curriculum changes and becomes more inclusive for all children, Audit Wales (2022) advises that teachers and staff members need to discuss this with parents and guardians to ensure that everyone is on the same page in order for the curricula to work and show its’ benefits.  
	As identified by Wheatf Primary School (2024) the Foundation Phase curriculum’s next steps included a neutral curriculum that was made up of planning, knowledge and skills that teachers could pass onto the children and encourage their learning. Through having a plan which includes all children, it offers them an opportunity to learn with no barriers. It is stated by Wheatf Primary School (2024) that activities for children within the Foundation Phase should be both child-led and adult-led. By doing this, it is vital for the staff member and teachers to remember that each child is unique and have different capabilities and abilities while learning through different ways. Wheatf Primary School (2024) also implies that the Foundation Phase should focus on children’s specific developments, these including personal, social and emotional. Children should benefit greatly from playing with their peers and interacting on their own level. By doing this, they are learning the ways of other children, such as, learning to understand how other children and adults are feeling or understand that other’s behaviours could be wrong. Through doing this, they will learn about consequences and the actions that come with it.
	Nevertheless, Welsh Government (2024) recommends that each practitioner, whether they are based in a nursery setting, primary school or secondary school, should be up to date and training to understand the Curriculum for Wales as it benefits the children. Once the Curriculum for Wales is understood by staff, they will be able to plan effectively and efficiently to provide learning that is inclusive for all children. Welsh Government (2024) conveys that by teachers having the right amount of training, additional needs children and economically disadvantaged children will also benefit as the teachers and staff will be aware of how they can change their style of teaching in order to help all children. Likewise, Welsh Government (2024) indicate that the curriculum should serve a transparent purpose including children understand what they are learning and why they are learning it. 	

Section 2
	According to Worcestershire County Council (no date) the unique child is who is considered to be confident and sure of themselves. The child is also believed to be strong and capable. Wellies Day Nursery (2021) agrees and states that each child is an individual who has their own strengths and weaknesses and is special in their own way. Throughout their childhood journey, each child is continuously learning and growing at their own pace. Correspondingly, Foundation Years (2011) implies that each unique child will learn at different rates from birth and grow and develop in their own way. It is conveyed that their well-being, physical, emotional and social development is to be included in their developmental journey and is to be considered unique for them, not to be compared with others. 
Furthermore, Birth to 5 Matters (no date) emphasises that every child will develop in their own way and at their own pace. It is stated by Birth To 5 Matters (no date) that there is no automatic process in the development of a child and they are all given equal opportunities within educational settings to grow, learn and develop. Each child is supported thoroughly to recognise their own strengths and weaknesses to be able to self-develop further as well as receive the necessary help from the adults around them. Even though each child is unique, they all have the same tendency to be curious and wanting to learn. However, practitioners should monitor and observe each child separately in order to create an action plan for that child to help them reach their full potential and progress onto the next steps. Through observing each child as a unique child, it creates a safer environment for the children allowing them the space to (understand themselves and the world around them. It is forming a space for them to learn all about their identity and their culture (Birth To 5 Matters, no date). Likewise, Leicestershire County Council (2024) agrees that a unique child is a child-centred approach in which practitioners should evaluate each child individually and understand each child’s needs personally and effectively. Each child’s interest should be known to practitioners and be attentively looked at. Leicestershire County Council (2024) signifies that practitioners should plan accordingly with each individual child in mind ensuring they are creating a plan where each child’s needs are being met, including the children that need the additional support. 
NAEYC (2016) emphasises that learning stories were used to focus on the development of each individual child within a setting. The learning journey were written documents of notes and observations in which staff members had written down while watching the children and gathering information. (NAEYC, 2021). Stated by NAEYC (2021), the contents of a learning story include only good aspects of the child including their strengths. Alongside this, The Education Hub (2020) highlight that learning stories should reflect a story line of how the unique child is progressing which includes photographs of the children engaging in activities. By adding photographs, it allows both teachers and parents to reflect on how well the child is doing as well as understanding what their strengths and weaknesses are. My ECE (2024) implies that learning stories can be a paragraph long and others can be a couple of pages. It ranges from child to child depending on the activities that were taking place. It is stated by My ECE (2024) that a learning story becomes a learning story when the adult in the situation meaning the teacher includes their understanding of the child’s knowledge within the situation that is being observed. It is the adult’s role to determine what the child that is being observed is capable of doing and not doing. In addition to this, The Education Hub (2020) conveys that there are multiple benefits and strengths to using the learning story method which include pushing involvement from all parties such as teachers, parents and the children. It creates an opening for parents to understand what goes on within the school or nursery setting, allowing them to see the bigger picture of what activities benefit their children and how staff members do everything they can to benefit the development and growth of their children in that environment. Nonetheless, Studcou (no date) implies that there are multiple weaknesses to learning stories. For example, they can be very time consuming. As learning stories can take a lot of time to create, teachers are very busy and therefore many not have the time to write in specific details in there. As well as this, it takes a good observer to focus on the minor and major details that are required in a learning story and therefore there is a possibility that not all staff have received the proper training leading to the learning stories either being inaccurate or missing details. In addition to this, Studocu (no date) suggests another negative aspect of learning stories includes irregularity. This meaning that a range of staff members, teachers and parents could observe a situation and all reach a different conclusion. If each member was to observe the same child, it could lead to inconsistent data and outcomes leaving the child’s leading story incorrect. 
	Moreover, Welsh Government (no date) indicates that Foundation Phase profiles are a form of assessing children based on their abilities within an educational setting. The assessments are formed from health professionals to be able to identify if any children have any additional learning needs. Welsh Government (no date) acknowledge that Foundation Phase profiles are able to aid staff members and teachers in identifying any needs of the children such as if they have any delay in speech or need any extra support during their time in the education. Welsh Government (2015) agrees and states that the Foundation Phase Profiles were created to track each unique child’s progress during their education and assess them within the four areas of learning. The areas include their personal development and their well-being, their development in language, literacy and mathematics and also their physical development. Within the foundation phase profiles, there are two different profiles which are the compact profiles and the full profiles. Welsh Government (no date) convey that both profiles are an example of a ladder in which each child is climbing based on their abilities. Through using these profiles, it creates a relationship between the school and the children’s parents or guardians as it allows transitions to become easier for both parents and children due to them all being on the same page and understanding what level the unique child is on. Furthermore, Welsh Government (no date) suggests that using the form of Foundation phase profiles, it permits staff members to be able to indicate if any of the children need intervention early on and therefore can proceed with any addition help that is necessary. 
	Alongside this, Foundation Phase profiles, are there to assess each child and place them into categories of their knowledge and abilities. Teachers are advised to use their knowledge and then decide how well each child is doing. Each teacher will be given a criteria and then assess the child to see where in the criteria they place (UK Government, (2024). It is stated that although some children may be behind in their age group, there are a number of factors that could have an impact on this, including being born later in the school year, making the child the youngest in the class. Also, having an additional learning need could lead the child to not reach the level anticipated for them. Welsh Government (2022) implies that through a study, it was found that carrying out the foundation phase profile was proven to be difficult at times as a few of the assessments were needed to take place with the children sitting by a desk and completing work. This was proven to be difficult as it was harder for teachers to take notes and make observations than it would have been for them to observe the children during play. 



Section 3 
	In my opinion, I believe that outdoor play is very beneficial for children with additional learning needs (ALN) as it gives them the freedom to explore in their own way and it allows them to be as creative as they wish. Being outdoors also allows the children to explore their five senses include smell, touch, taste, sight and hearing. Outdoor learning can also be beneficial for children with ALN as it helps engage cognitive skills. I believe that there is a lack of outdoor learning for children as most of the time, practitioners do not want to go outside. Through learning outside, it creates an environment for children to learn through their own experiences and experiments. It includes children risk-taking and making judgements for themselves and learning hope to cope when something goes wrong. Through playing and learning outside, it creates a space for the children to appreciate the natural environment around them while also expanding their knowledge through learning new vocabulary. I believe that as well as all the physical benefits, outdoor learning improves children’s mental health and their well-being as being outdoor in the fresh air, relives stress and sadness as it is an engaging environment. 
	According to Early Years Alliance (2019) conveys that outdoor learning is highly beneficial for children, especially those who have learning disabilities. By being outdoors, it allows the children to be in an environment that allows them to be happy and healthy. Early Years Alliance (2019) indicates that being outdoors, playing and learning, children learn how to get creative and bond with nature. Having that connection with nature, it demonstrates a positive result for the children’s well-being, incredible so those with additional learning needs. Furthermore, Eary Years Alliance (2019) promote that playing outdoors in early years help children with their sensory development alongside developing their gross motor skills and their fine motor skills.
	Equally, Fledglings (2024) highlights that outdoor play is helpful for children with additional learning needs as it provides an environment for them to be able to fully explore all of their senses in their own way, giving them options of different objects to look at, to feel, to hear, to taste and to touch. Correspondingly, Fledglings (2024) emphasises that through children doing activities outside such as climbing, jumping and learning how to ride a bike, it is crucial for their development as it helps their motor skills as well helps to build and mould their physical development. It is suggested that it provides children with learning difficulties the opportunity to move their body. Moreover, Rhino Play (2024) acknowledges that whether children are only running around outside or they are playing on outdoor framework and equipment, it is highly important that all activities are inclusive for all children, including those with additional learning needs. It is implied by Rhino Play (2024) that additional learning needs children can suffer with include physical needs, sensory needs and communication needs as well as many more. It is highlighted that these children need an inclusive environment as well as an encouraging environment in order to learn, develop and grow. Furthermore, Rhino Play (2024) includes that children with additional learning needs, benefit greatly from playing and learning outside as they have the opportunity to stimulate their sensory needs by playing with a variety of different toys and objects. For example, the child could use metal pans and wooden spoons and use them to create musical noises. 
	Alongside this, Pentagon Play (2022) advises that some children who have additional learning needs tend to have some difficulties communicating with others. It is found that due to this, children can struggle being in a classroom due to the overbearing noises of everything going on around them. It can be highly overstimulating for them and therefore allow them to be upset. Pentagon Play (2022) state that being in the outdoors for learning and play is greatly beneficial for the children who become easily overstimulated being inside and who struggle to communicate with others. Through having that moment of fresh air and freedom, Pentagon Play (2022) highlights that the children have the opportunity to participate in child-led activities and can have free-flow allowing them to express themselves in the way that they desire. As identified by Sensory Trust (2024) all outdoor play should be inclusive for all children, taking away their backgrounds and their abilities. Staff members and teachers need to ensure that all outdoor play equipment is inclusive for all children regardless of any disabilities. Sensory Trust (2024) implies that it does not need to be complicated, it can be simple as long as it done correctly. By creating a big open space for the children to play in, it allows the environment to be inclusive as it gives the opportunity for all children to participate in any activity within the space. 
	In conclusion, BERA (2023) conveys that children with additional learning needs including autism, should get more opportunities to play and learn in the outdoors as the benefits are greater than the weaknesses. Although it is known that not all staff are up to date with training and understanding of how the outdoors benefits children with additional needs, it is crucial that it is a part of their day-to-day life. Correspondingly, Pentagon Play (2023) agrees that outdoor play is majorly beneficial for children with additional learning needs such as autism as it helps them to communicate in a different way as well as learn to understand their own emotions as well as other children and adults emotions. By being able to explore the outdoor environment, it creates a safe atmosphere and space for the child to explore freely and happily. It offers a space for them to explore all of their senses through participating in a variety of activities. Finally, HealthyChildren.org (2024) highlight that outdoor play is not only a learning journey for the children but also an opportunity to provide them with a break, allowing them the freedom to do as they wish. It is suggested that children and teenagers also benefit both mentally and physically from being in the outdoors as nature is a space for children to feel comfortable, free and happy. 
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